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Review of the 2025-2026 Palestinian Authority School Curriculum

Executive Summary

This report presents IMPACT-se's review of the Palestinian Authority’s 2025-2026 national school curriculum, used
across schools in the West Bank, Gaza Strip and East Jerusalem, including in UNRWA schools. It assesses 290
textbooks and 71 accompanying teacher guides, covering Social Studies, Geography, History, Christian and Islamic

Education, Arabic Language, Science, and Mathematics.

The study represents IMPACT-se’s first comprehensive review of the full corpus of Palestinian Authority educational
materials since its previous report in May 2021. The findings were cross-verified through hard copies printed for
the 2025-2026 academic year and the Palestinian Ministry of Education’s official Elearn digital curriculum portal.
The content was analyzed according to UNESCO-derived standards and guidelines on peace and tolerance in

curricula.

The review finds that the 2025-2026 Palestinian Authority curriculum continues to systematically violate UNESCO
principles and educational standards. Published in September 2025, the curriculum incites antisemitism and
violence, promotes jihad and martyrdom, glorifies terrorism, rejects peacemaking and the two-state solution, and
erases Israel from maps. It has not been substantively modified since the 2020-2021 school year, maintaining the

same ideological framework first established in the 2016 reform cycle.

e Grades 1-4 and Grade 12, which both the Palestinian Authority and the European Union stated were fully
aligned with UNESCO standards of peace and tolerance, and for which antisemitic and violent material was
to be removed by September 2025, remain virtually unchanged. A number of textbooks for these grades
have been shortened; however, these revisions represent minor formatting adjustments and not an effort to
expunge problematic content. For example, a Grade 1 reading exercise introduces the word Sahid (“martyr”)
when teaching the Arabic letter H3 (), while the shortened Grade 12 editions continue to depict Jews
collectively as liars and manipulators. As such, the new editions replicate existing incitement rather than

demonstrate any meaningful reform.

e Antisemitism remains a central feature of the curriculum. Hate and collective accusations specifically
directed toward Jewish people appear across grades and subjects, depicting them as deceitful, manipulative,
or inherently corrupt enemies of Islam, drawing on classical Islamic polemic, historical distortions, and
modern antisemitic motifs used to describe the present-day conflict. Contemporary passages link Zionists
and Jews to greed, global conspiracies, and control of financial and media institutions. Antisemitic stereotypes
including imagery and terminology, are repurposed for classroom use, ensuring that prejudice against Jews

is pedagogically transmitted.

e Dehumanization and hate are a defining feature of the curriculum’s portrayal of the Jewish-Israeli other.
Israelis are depicted not as human beings but, as in the case of one example, demonic monsters, laughing
while committing atrocities, slaughtering children, and extinguishing life. Texts and poems liken them to
serpents, vipers, and Satan’s aides, while legitimizing violence, and teaching that the existence of Israel is
incompatible with justice or humanity. These portrayals are reinforced by conspiratorial narratives presented
as fact, including claims that Israel releases wild animals to destroy Palestinian crops, plots the collapse of the

Al-Agsa Mosque, and fabricates Jewish holy sites.
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¢ Religiously motivated violence is promoted and celebrated. Jihad is interpreted in its militant sense and
directly connected to the contemporary conflict with Israel. It is presented as a personal obligation, the
pinnacle of faith, and the path to glory and divine reward. Martyrdom and death for religious, national, or

political goals are celebrated as the highest moral ideals.

e Science, mathematics and grammar exercises are politicized to transmit hostility and normalize violence.
Lessons in physics, chemistry, biology, and algebra are routinely infused with imagery of conflict, using
examples that calculate ‘martyrs,’ depict acts of violence, and promote dehumanization instead of neutral

academic scenarios—turning ordinary problem-solving into exercises of resentment.

e Peace education and acknowledgment of Jewish history were eliminated from the Palestinian curriculum
several years ago and remain absent in the 2025-2026 edition. Content once describing peace negotiations
and agreements—such as the Annapolis and Camp David accords—and passages advocating a two-state
solution or non-violence, including Yasser Arafat’s call for a “new era of peace,” have long been deleted and
have not been reinstated. Likewise, prior acknowledgments of Jewish historical presence and heritage in
the land—including ancient Jewish kingdoms, Jerusalem’s Jewish history, and the name Israel appearing on

maps—remain excluded, replaced by narratives depicting Jews as usurpers and foreign colonizers.

¢ Violence and terrorism are openly glorified and morally justified. Acts of Palestinian terrorism, including
attacks that deliberately targeted Israeli civilians, are described as heroic. Terrorists are exalted as national
heroes and are presented as martyrs and role models for youth. Poems and grammar exercises use violent

and graphic depictions of death, including scenes of dismembered bodies to accompany texts.

¢ Maps and language in Palestinian textbooks erase Israel entirely. Lessons and imagery depict “Palestine”
as encompassing the entire territory from the Jordan River to the Mediterranean Sea, omitting Israel’'s borders,
cities, and population. In text, Israel is almost never mentioned by name, referred to only as “the Zionist
occupation” or “the Zionist entity.” This systematic cartographic and linguistic erasure denies Israel’s existence

as fact and anchors non-recognition as a pillar of national education.

e Textbooks institutionalize gender inequality as religious and social doctrine. Women are portrayed as
inherently inferior to men—physically, mentally, and spiritually—and unfit for leadership or decision-making
roles. Religious materials blame women for moral decline, discourage their participation in public life, and

instructing that modest dress and obedience are necessary for their protection.

e Teacher guides serve as manuals for transmitting hate. As official pedagogical manuals, they clarify and
expand upon hateful content, instructing educators on how to interpret antisemitic and violent material for
classroom delivery. Rather than moderating incitement, they entrench it, exemplified by messages codifying

pedagogical guidance teaching that Israeli Jews are “fated to disappear.”
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Foreword

At a time when the Israeli-Palestinian conflict has escalated to unprecedented dimensions, both in terms of
intensity, numbers of people affected and global impact, the quest to find a sustainable and peaceful solution
to this conflict has never seemed so urgent. In this quest, few issues can take a higher priority than education.
The question of what the next generation of Palestinians and Israelis are taught is a crucial one, as without the
tools to engage in meaningful peacemaking, any solution imposed on them will, by necessity, be temporary and

unsustainable.

Education can beatoolto moderate conflictand to lead toits resolution,and it can also be a tool of conflict escalation.
Thisresearch, like many previous studies,demonstrates that the education program led by the Palestinian Authority
(PA) is of the latter type. Rather than a mere aspect of the conflict, the PA curriculum has arguably become one of
the major obstacles to peace in the region. Palestinian students, from the moment they enter primary school until
they graduate Grade 12, are denied the means by which they may resolve the disputes of their predecessors. Instead,
they are taught to escalate the conflict and prolong it indefinitely, through the indoctrination of hate, glorification
of violence and death, distortion of reality and historical facts, and dehumanization of those different from them.
It is difficult not to associate this downward spiral with the consistent escalation of the Israeli-Palestinian conflict

seen in recent years and consider the possibility of a causative relationship.

Despite continued international pressure and the conditionality of European Union funding, the PA has repeatedly
and explicitly rejected calls to reform its curriculum. In public statements spanning from 2020 to 2024, senior PA
officials—including the Prime Minister, Minister of Education, and curriculum directors—have all affirmed their
unwillingness to make even minor changes to school textbooks. These public rejections make clear that the PA's
refusal to reform is not the result of capacity constraints or technical obstacles, but rather a deliberate ideological
stance. In multiple speeches and official publications, the PA has framed its curriculum as an essential expression
of Palestinian identity and resistance, thereby placing incitement, martyrdom, the erasure of Israel and other
cornerstones of the present curriculum beyond the reach of compromise. This rhetoric has been backed by data, as
the PA curriculum has seen no substantive change since 2020. This fundamental disconnect — between European
Union diplomatic messaging and the reality of current Palestinian textbooks — underscores the urgent need for
independent verification of Palestinian curriculum content. It also highlights the growing gap between donor

expectations and the PA's education policy, which remains steadfastly commmitted to radicalization over reform.

Efforts to reform the Palestinian curriculum have met several obstacles, not least of which is the argument that
the Palestinian experience of loss, occupation and conflict means that Palestinian education cannot be equitably
judged by international standards. This position was expressed both by PA officials such as Prime Minister Shtayyeh'
as well as the European Union-commissioned GEI (Georg Eckert Institute) report,? among others. This argument
effectively nullifies the idea of promoting universal concepts such as human rights and education for peace and
tolerance, since it promotes the belief that they do not apply to all humans, and certain groups may be excluded

from them. More pressingly, this argument is impractical. Indeed, if one accepts this premise, there is no point in

1 Dr. Mohammad Shtayyeh, “4eSall dulas 480 2as 3 4K 21-06-2021 (speech by Dr. Mohammad Shtayyeh at government meeting June 21, 2021),"
Facebook, 21 June, 2021.
https://www.facebook.com/Dr.Shtayyah/videos/1083607308714934/

2 Georg Eckert Institute for International Textbook Research (GEl), Report on Palestinian Textbooks (2021), pp. 26, 67,172.
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examining the PA curriculum according to any standards, as the Palestinian situation remains unchanged on the
ground, and so there is no point in expecting Palestinian education to change. Yet the sobering reality is that no
matter how much standards may be lowered and justifications sourced, the PA curriculum continues to serve as
an escalatory factor in the conflict, continues to inculcate hate in thousands of young Palestinians, and continues

to cost real human lives.

It is worth noting a number of topics that the PA curriculum does not teach. The PA curriculum refrains from
bringing to students’ attention any content which might lead them to question its narrative. Thus, the Jewish
Holocaust is entirely missing from the PA curriculum, an event which had monumental consequences on
Palestinian Arab history and the Israeli-Palestinian conflict. A probable explanation for this omission is the fear
that teaching this topic may lead Palestinian students to develop empathy with the Jewish Israeli “Other,” thereby
complicating the curriculum'’s effort to support a total struggle against Israel. The textbooks also remain silent over
the destruction of Jewish commmunities in the Arab world —including in what is now the West Bank and Gaza Strip
—during World War Il and the following years. The role of prominent Palestinian Arabs in the exacerbation of these
momentous events — and by contrast, the voices of Palestinian Arabs who rejected anti-Jewish violence — are also
silenced by the curriculum. Simply put, the PA curriculum refuses to teach any historical fact which challenges the
nationalist Palestinian narrative, even if that means leaving Palestinian students with an extremely distorted view

of the region they live in.

Another point of concern is how the PA curriculum portrays Jewish people as a collective. A central component
of the PA curriculum’s antisemitic narrative is that it categorically rejects Jewish presence in the region. Not only
has content teaching Jewish history and the origin of the Jews been ejected entirely from PA textbooks since
2016, but the current curriculum explicitly refutes the very existence of a Jewish people* The PA curriculum
only recognizes the Jews as a religious community,” which is how they are portrayed in the Qur'an and other
Islamic sources, thus denying them the right to self-determination. Seen in this light, it is especially notable that
the Palestinian conflict with Israel is frequently compared to anti-colonial struggles against European empires,
such as the French in Algeria.? The PA curriculum encourages students to believe that they share the same goal:
of expelling the colonizing “invaders,”” the Jews, from the Palestinians’ indigenous homeland, presumably to
Europe, as they are presented as entirely foreign to the region. Furthermore, the example of Saladin, frequently
invoked in the textbooks, is also an illuminating case study of an Arab Islamic leader remembered for successfully
banishing the invading European Crusaders? It is notable that the only significant context in which the textbooks
teach about Jews not being European colonizers — or, indeed, about Jewish history at all — is pre-Islamic Arabia,
where the Jewish community was ultimately expelled from, too.? Such portrayals of Jewish (non-)identity can only

be understood as an antisemitic denial of the Jewish “Other” and their right to define themselves.

This may beg the question of what the curriculum should teach. In an environment of conflict, it would be
desirable for a national school curriculum to give students the tools necessary to end that conflict, and certainly
not to perpetuate it. This means imparting values such as cooperation, coexistence, tolerance, forgiveness and

understanding of the “Other,” within the context of the conflict. The PA curriculum does none of this: it does

3 IMPACT-se, The Rejection of Peace: References to Peace Agreements, Israel, and Jews, Now Removed from PA Curriculum (September 2019).
https://www.impact-se.org/wp-content/uploads/Rejection-of-Peace_-Changes-from-Pre-2016-PA-Curricula.pdf

History Studies, Grade 11, Vol. 1, 2020-2025, p. 71.

Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 78.
For example: History Studies, Grade 11, Vol. 1, 2020-2025, pp. 48-86.

Arabic Language, Grade 10, Vol. 1, 2020-2025, pp. 18-23.

For example: Arabic Language, Grade 7, Vol. 1, 2021-2025, pp. 67-68.

For example: Islamic Education, Grade 9, Vol. 1, 2020-2025, pp. 58-62.

4
5
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not reflect the common values and thousands of years of history shared between Arabs and Jews in the region.
The unique experience and perspective of Arab citizens of Israel, who are widely seen as part of the Palestinian
collective, is also wasted potential for bridge-building. Other communities which straddle the two nationalities,
such as the Druze and Samaritans, are similarly ignored, and the Hebrew language is not taught. Environmental
issues such as the climate crisis and pollution, which impact neighboring Palestinian and Israeli communities
equally, may present a great opportunity to teach the importance of cooperation and joint problem-solving;
instead, the textbooks squarely blame Israel for creating these problems.® Nor do textbooks acknowledge real-life
Palestinian-Israeli collaboration in areas such as scientific research, the arts and even security, which are nowhere

to be found in the curriculum.

Finally, it is worth discussing what vision the PA curriculum paints for the future. Most prominent is the lack of any
peaceful national vision, for resolving the conflict or for the day after. Israel is condemned as an illegitimate entity
from birth, and its practices are only described as criminal; Palestinian students are not encouraged to imagine
any peaceful coexistence with it. In fact, one teacher guide urges Palestinians to give up their national rights in
order to prevent Israelis from exercising theirs." The curriculum does not discuss possible solutions to the plight of
Palestinian refugees other than their Return (‘awdah) to their ancestors’ commmunities in present-day Israel, which
will be accomplished at an indeterminate time and with indeterminate, potentially violent means. The textbooks
do not address the sensitivity and complexity of Jerusalem — manifested in its shared Islamic, Christian and Jewish
heritage —and how the holy city might be shared or otherwise governed. Most importantly, the PA curriculum does
not project a concrete vision for a future Palestinian nation, one with plural, sometimes conflicting points of view,
living side by side with its neighbors. Instead, only a bleak vision of protracted “Resistance” (mugawamah) against

the Israeli “Enemy” is recognized.

The many violations of UNESCO-derived standards of peace and tolerance education documented in the
report show that reform is imperative and urgent. The PA curriculum in its present form clearly does not
adhere to international educational standards, and should not continue to be transmitted to Palestinian
students unchanged. It is the responsibility of international stakeholders, including national governments,
international organizations and non-government organizations working on mediating the Israeli-Palestinian
conflict and specifically education in Palestinian society, to take every step necessary to see that substantive
reform is implemented as quickly as possible. Such a reform must entail the removal of problematic material
violating international educational standards and the introduction of peace and tolerance education. Only in

this way can the PA curriculum be transformed from an obstacle to peace, to a facilitator of peace.

10 For example: Science and Life, Grade 9, Vol. 2, 2020-2025, p. 12.
n Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10, 2018, p. 226.
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Main Findings

Antisemitism

This report confirms earlier studies which have consistently shown that the PA curriculum contains antisemitic
themes and messages. PA educational materials regularly propagate hate towards Jewish people. In descriptions
of early Islamic history, Jewish characters and groups are often associated with sacrilegious crimes, such as
attempting to murder the Prophet Muhammad (example 96) or sexually dishonoring a Muslim woman (example
90), or otherwise associated with stereotypical antisemitic character traits, such as cowardice (example 110) or
manipulation (example 84). In these descriptions, the Jewish actors are always acknowledged as Jewish, and are
often described simply as “the Jews”, creating a strong link between their immorality and their Jewish identity, and
projecting their misdeeds on the Jewish collective. Hateful rhetoric is also directed at a Qur'anic group of people
known as “the Children of Israel” (Bana Isra’il), describing them as guilty of spreading corruption and destined for
annihilation, with potentially antisemitic implications (example 88). In addition, anti-Jewish religious polemic is
used, accusing Jews collectively of falsifying religious texts (example 100), deicide (killing prophets) (example 89),

or of holding exclusionary or “racist” religious beliefs (example 91) — all grave accusations in an Islamic context.

In modern contexts, Jewish self-determination is dismissed as racist (example 105) and as a cynical facade for an
imperialist or colonialist conspiracy (example 103), with one teacher guide openly declaring antisemitism to have
been “fabricated” (ibtada‘ahad) to serve colonialist goals (example 122). Jewish historical, cultural, and religious ties
to the territory of Palestine are conspicuously ignored or directly denied, especially in the context of Jerusalem
and its religious and cultural diversity (example 123); the Western Wall, the holiest site in Judaism, is claimed to
be an unlawfully appropriated Islamic site in multiple textbooks (examples 152, 119). Antisemitic motifs are also
employed in modern contexts, associating Jews and “Zionists” with “greedy ambitions” (atma’) (example 11), tying
“Jewish religious thinking” to the perpetration of “Zionist massacres” (example 83), invoking “Zionist influence” in
the “financial, media, and political” arenas in the United States (examples 80, 95), or including what appears to be

an antisemitic cartoon of an arm sporting a star of David holding the globe (example 79).

Encouragement of Martyrdom and Violent Jihad

The Islamic concepts of jihad and martyrdom (Sahadah or istishad) are frequently employed across Palestinian
educational materials, imbuing the Israeli-Palestinian conflict with a distinctly religious character. Jihad, a loaded
term with both violent and non-violent interpretations, is often taught in a way that suggests that a violent external
struggle is the preferred meaning, as it is invoked in conjunction with battle (example 48), “enemies” (example 54),
death (example 61) and martyrdom (example 43). This form of jihad is praised excessively, as “the peak” (durwat
as-sandm) of Islam (example 51), as the primary indicator of “the strength of faith” (example 64), as the only path
to “glory for the Islamic Nation” (example 50), as a “personal obligation” of “every Muslim” (example 39), and a
guaranteed way to gain divine rewards (example 40). The term jihad is also explicitly tied to the Palestinian national
struggle, as is the related term ribat, which signifies a defensive form of jihad (example 52); jihad is described as a
defining feature of Palestinian identity and experience (example 70), and even the national Palestinian anthem is
interpreted in jihadist terms (example 45). The declaration of jihad on Israel is avoided, but it is heavily implied in

some instances (example 72).
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Martyrdom is likewise intensively glorified, with martyrs promised a place in Paradise (example 53), the forgiving of
sins and seventy-two beautiful women (example 49), while students are encouraged to research these “benefits”
of martyrdom (example 74). Educational materials discourage students from fearing death (example 61) and praise
those who look forward to it (example 33), describing it with the jihadist euphemism of a “wedding” (example
46). The term “martyr” is often directly associated with the Israeli-Palestinian conflict (example 58), and is applied
to militant and civilian Palestinian deaths without distinction (example 55). For example, the terrorist Dalal Al-
Mughrabi is termed a “martyr” (example 22). The Arabic word for “martyr” (Sahid) is one of the first words students

are taught to spell in Grade 1 (example 37).

Politicization of Math and Science

The extent to which the propagation of hate occupies a central theme of the PA curriculum can be seen in the
politicization of math and science textbooks. Otherwise unrelated lessons teaching calculus, geometry, physics,
chemistry, biology and other formal and natural sciences, are frequently infused with intrusive political and violent
messages, often at the expense of relevant educational material, and with dubious pedagogical utility, all for
the apparent purpose of maximizing resentment. Examples are numerous and include: using the imagery of a
slingshot shooting a rock by a “young girl” to teach Newton'’s Law (example 1); teaching basic calculus to young
students by counting “martyrs” who died in the Palestinian Intifadas (example 18) or the 2014 Gaza War (example
2), and teaching algebra to older students using “martyrs” as a variable (example 19); introducing mathematical
problems involving Israeli settlers shooting at Palestinian cars (example 8), or Palestinian detainees at Israeli prisons
(example 13); teaching about the proliferation of materials through air with the example of Israeli soldiers launching
tear gas grenades at Palestinians (example 14), or about chemical solutions with the goal of keeping Palestinian
prisoners in Israel alive during hunger strikes (example 5); taking advantage of a lesson on soundwaves to decry
an alleged Israeli policy of restricting the volume on the Al-Agsa Mosque’s call-to-prayer loudspeakers (example
10); inviting biology teachers to hold discussions on “towns and villages whose residents the Zionist Occupation

expelled” in a lesson on taxonomy (example 16); and many others.

Justification and Glorification of Violence

Often, PA educational materials serve to promote nationalist violence and terrorism. Wherever historical incidents
of Palestinian nationalist violence against Israeli civilians are acknowledged, the curriculum takes an approach
which ranges from defensive to openly celebratory. The most striking expression of this is Dalal Al-Mughrabi, a
twenty-year-old Palestinian militant who earned infamy for her leading role in a 1978 terrorist attack which resulted
in the death of 38 Israeli civilians, including 13 children, and ended with her own death. Al-Mughrabi is applauded
as a female role model (example 29) and as a “hero” and “martyr” whose memory is “immortal” in the “hearts and
minds” of Palestinians (example 22), within the explicit context of her role in the 1978 massacre. Another textbook
pays tribute to the perpetrators of the 1972 Munich Massacre, where 11 members of Israel's Olympic team were
kidnapped and murdered, describing it as an “operation” which struck at “Zionist interests overseas” (al-masalih
as-sahyuaniyyah fTI-karij), with no further details (example 25). The 1929 Palestine Riots, during which 133 Palestinian
Jews were killed and entire commmunities were destroyed, is defended as a form of “armed resistance,” which is
presented as a “natural and legitimate” right (example 28). Three participants in the riots, who were convicted of
murdering Jewish civilians, are lauded in a poem as “heroes,” and praised for “feed[ing] the enemies from the cup

of death” and gladly awaiting their execution (example 33).
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This apologetic attitude towards terrorism is reinforced by teacher guides, one of which approves of “armed
resistance” as a method to “face the danger of settlement in Palestine” (example 34), and another which claims that
Palestinian “armed resistance” is protected by international law, while simultaneously accusing Israel of terrorism
(example 36). More indirectly, terrorism is promoted by glorified depictions of Palestinian military exploits using
“explosive belts” (example 23), and militant themes in artwork (example 32) and poetry, such as in the context of a

violent “return” into Israeli territory (example 27).

Palestinian textbooks occasionally employ exceptionally violent and graphic imagery which exceed the bounds of
appropriateness for students’ age and pedagogical utility. These depictions have the effect of normalizing extreme
violence and desensitizing students to it. One Arabic exercise centers on the word “strewn remains” (asld')—in
the context of women and children whose bodies are said to “splatter the streets of the city"—to illustrate noun
declensions (example 24). Similarly, a teacher guide glorifies youthful death with the sentence “let the youths

water the Motherland'’s soil with their pure blood,” using it to teach verb conjugation (example 35).

Libels and Conspiracies

A contributing factor to the PA curriculum’s propagation of hate is its wanton use of misinformation. Libelous
accusations and conspiracy theories about Israel and Jews are invoked or hinted at, ranging from unprovable
claims to easily falsifiable ones, with no apparent utility other than to generate further resentment and fear of the
opposing side of the conflict. A particularly pernicious example is the accusation that archeological excavations,
allegedly being carried out by Israeli authorities under the Temple Mount in Jerusalem, are causing the Al-Agsa
Mosque at its top to collapse (example 113), alluding to an extremely incendiary, long-circulating conspiracy theory
in Palestinian society that Jews are attempting to hasten the destruction of the celebrated mosque and rebuild the
Jewish Temple in its place. Some textbooks go a step further still and claim that existing Jewish sites and landmarks
in Jerusalem — such as the Western Wall — were manufactured to undermine the city's Islamic heritage (example
119), and dismiss claims to historical presence in Jerusalem predating the Palestinians — i.e. Jewish presence - as

mere “pretenses used by invaders” (example 123).

Palestinian students are also made to discuss conspiracy theories which relate to current events, according to
which Israel “launch(es] herds of boars” to wreak havoc on Palestinian agriculture and establishes radioactive waste
sites in the Palestinian Territories (example 112), pursues a deliberate policy of stealing Palestinian relics (example
14), follows a policy of “ignorance inducing” (tajhil) in Palestinian education (example 118) and attempts to subject

Palestinian prisoners to “slow death” by depriving them of hospital care (example 117).

Hate, Intolerance and Dehumanization of the “Other”

The Palestinian curriculum is noted for its frequent use of dehumanizing or intolerant language, mostly in its
description of Israeli Jews, in informative and literary texts alike. Portrayals which diminish the humanity of certain
actors can not only further increase hate towards them, but also help reduce feelings of repulsion towards potential
violence committed against them, ensuring that Palestinian students will not develop feelings of sympathy
towards the opposing side of the conflict. In general, portrayals of Israelis or Jews in Palestinian educational
materials are consistently negative and uniformly hostile. Frequently, Israeli characters are portrayed as acting
without any identifiable human motivation, for example targeting sniper fire at children without reason (example
128) or arbitrarily harassing Gazan fishermen (example 137). They are depicted as demonic, described variously as
“laughing loudly” while massacring Palestinian villagers and ordering them to dig a collective grave before their

execution (examples 136, 126), bashing “children’s heads in front of their mothers with batons” and cutting off
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women's fingers and ears “to tear out gold pieces,” in another example (example 127). Some literary descriptions
go a step further and use poetic metaphors and similes with a dehumanizing effect, likening Israelis to vipers
(example 129) and “Satan’s aides” (example 27), or referring to Israel as “the fangs of oppression” and “the madness
of evil” (example 153), as a “machine of oppression” (example 148), and as the “scum of foreigners” (kabat al-
gurabad’) (example 142). The inhumane actions attributed to Israel are underscored by visual depictions, a notable
example being a real-life photograph of a deceased infant as an example of Palestinian children killed “in cold

blood” (example 130).

This inhuman portrayal of Israel and Israelis aligns well with the curriculum’s general rejection of any solution to
the Israeli-Palestinian conflict that does not see Israel destroyed. One of the most remarkable examples for this is
a teacher guide telling students to reject the 1948 UN resolution calling for the return of Palestinian refugees since
this would entail accepting Israel’s existence (example 125). Nevertheless, another textbook teaches that the only
solution for Gaza's overpopulation problem is to resettle Palestinian refugees on Israeli territory (example 135). In
other cases, intolerance is occasionally expressed towards Jews and non-Muslims in Islamic Education materials
(example 143), and a somewhat hostile attitude towards the United States is noted, visualized in one example
through a cartoon depicting an American flag gripping the Earth in a manner resembling octopus tentacles
alongside a text condemning the US for having used the September 11 attack as an “excuse” (mubarrir) to impose

itself on international affairs (example 132).

Irredentism and Non-Recognition of Israel

PA educational materials are consistent in their non-recognition of Israel, seemingly reversing the Palestinian
national leadership’s recognition of the Jewish state in the 1993 Oslo Accords. Maps depicting the region invariably
depict Palestine's borders as being identical to those of the British Mandate (1922-1948), rendering all of Israel’s
internationally-recognized pre-1967 territory as Palestinian. While doing so, some maps make the point of
delineating and naming present-day Arab states neighboring Israel (such as Jordan), dispelling any notion that
these maps may depict a “historic” state of affairs (example 155). When names of population centers are shown,
these maps of “Greater Palestine” pointedly exclude cities and towns founded by Jews, such as Tel Aviv, Nahariya,
and Petah Tikva, displaying only pre-19th century towns and villages (within the 20th century borders of Mandatory
Palestine) (example 158), thus erasing both Israel’'s borders as well as its population. All in all, these maps are not
representative of geographical or historical reality, and yet they are used ubiquitously to teach Palestinian national
identity (example 161) and localization (example 156). The geographical erasure of Israel extends beyond maps and
into textual descriptions, as Palestine's land area is taught to be far larger than it is in reality (example 160), while
geographical features and areas firmly within internationally-recognized Israeli territory, such as the Negev Desert
(example 159) and Jezreel Valley (example 165), are described as Palestinian, and Israeli cities such as Haifa and Acre

are described as “occupied” and awaiting “liberation” (example 149).

Gender Inequality

Palestinian education materials display a problematic stance with regards to women. Islamic Education textbooks
and teacher guidesroutinely advocate for unequal gender relations and standing, with women invariably presented
asinferior. Ateacher guide cynically calls this “the reality of equality”, suggesting that students be directed to videos
criticizing gender equality, and learn that “justice” demands that men be granted “guardianship” (giwamah) over
women (example 180). Another textbook explains that men are physically as well as mentally superior to women
and therefore uniquely suited to positions of leadership (example 175). Some textbooks express diverse forms of

contempt towards women, singularly accusing women of impeding Islamic missionary work (example 174), of

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Main Findings

propagating adultery (example 181), and of blindly imitating (taglid) Western culture (example 176). In addition,
some religious textbooks impose unigue restrictions on women'’s dress, arguing that it must conceal as much as
possible so as to “protect” women from harm (example 172), and strongly discourages them from wearing men's

clothing (example 173).

Teacher Guides

Teacher guides originally published for the 2018-2019 Palestinian Authority curriculum remain in active use
available in the official Ministry of Education curriculum portal and continue to accompany current textbooks.
A review of these guides reveals that, in multiple instances, the official pedagogical instructions for teachers
reiterate, bolster, and expand upon the hateful messaging found in the textbooks. In some cases, the guides
aggravate the harmful potential of classroom content by explicitly explaining the implicit messages of incitement
that might otherwise have been inferred. In all cases, the teacher guides serve as authoritative blueprints for

how the textbooks are to be interpreted and presented in the classroom.

For example, whereas the students’ textbooks increasingly opt to use the term “Zionist” instead of “Jew(ish)”
to identify the group of people accused of oppressing the Palestinian people. This sift may suggest an
attempt to separate hostile portrayals of Israeli Jews from the broader Jewish community. However, some
teacher’s guidebooks explicitly equate the two terms, effectively eliminating that distinction. This can be seen
in a teacher guide for Grade 9 Social Studies textbooks, which asserts that “the inhabitants of Palestine [...] are
currently suffering from the Zionist Occupation’s violations and racial discrimination, due to their false claim
that they are God's chosen people” - a clear reference to Jewish religious belief rather than any particular
tenet of Zionist ideology.? Similarly, a Grade 10 History book poses the question “Why do the Jews perpetrate
massacres?” whereas the equivalent textbook uses the term “Zionist gangs” (example 82). One Grade 10
Arabic textbook associates the West Bank separation wall, constructed by Israel in the 2000s, with fortresses
built by the ancient Jewish Arabian tribes who were hostile to early Muslims: “The Jews’ character and habit
from time immemorial is fighting from villages fortified by fortresses and walls due to their cowardice and

slyness” (example 110).

Some teacher guides go further in their explanations of hateful messaging, blatantly invoking antisemitic
rhetoric and potentially genocidal aspirations. Examples of this include a Grade 11 History teacher guide,
which asks teachers to clarify to students that antisemitism “was invented by the European Imperialistic and
Zionist thinking in order to acquire the world's sympathy and support of the Zionist project,” that “there are proofs
unequivocally refuting the Jews' connection to Palestine,” and that “Judaism is a religion and not a nationality”
(example 122); or a Grade 6 Arabic guide, which elucidates how Israeli Jews are destined to disappear as a

group: “The Zionists are the terrorists of the modern age and they are fated to disappear” (example 81).

12 Social Studies (Teacher Guide), Grade 9, 2018-2025, p. 223.
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The following section outlines developments in Palestinian education since October 7,2023. It traces the increased
international scrutiny of Palestinian education during this period, and the Palestinian Authority’s parallel

reaffirmation of its entrenched refusal to reform its curriculum

Post-October 7 Context and European Response

The Hamas assault on October 7, 2023, catalyzed a political and moral reckoning over the roots of radicalization in
Palestinian society. Parliamentary debates, investigative journalism, and civil society analyses repeatedly linked the
atrocitiestoindoctrination and incitement in Palestinian classrooms. To corroborate this, the European Parliament’s
resolution of April 11, 2024 associated the October 7 massacre with the content of Palestinian textbooks and called
for the conditioning of EU-funded education civil-servant salaries—particularly those involved in drafting and

teaching the curriculum —on full compliance with UNESCO education standards for peace and tolerance.®

While the resolution signaled a new readiness to link aid to measurable reform, its enforcement mechanisms
depended on the European Commission’s subsequent actions. In July 2024, the Commission and the Palestinian
Authority (PA) signed a Letter of Intent committing the PA to curricular reform.”* The declaration was publicly
hailed by senior EU officials as proof that reform was finally underway.”® Yet within months, Palestinian officials
contradicted those statements. In September 2024, Abdul Hakim Abu Jamous, Director of Humanities at the
PA Ministry of Education, asserted in Palestinian media that “not a single word has been omitted or changed in

textbooks."®

Later, PA president Abbas also promised to reform the curriculum “in accordance with UNESCO standards” in
a speech at the UN General Assembly in September 2025.7 However, the PA Foreign Minister contradicted this
statement in a meeting on 1* November with the President Macron'’s Diplomatic Adviser on Middle East Affairs.
She stated that despite ongoing curriculum reforms “true educational development cannot be achieved under

occupation.”®

13 European Parliament, Report on Discharge in Respect of the Implementation of the General Budget of the European Union for the Financial
Year 2022, Section Il - Commission and Executive Agencies (2023/2129(DEC)) (European Parliament: April 9, 2024).
https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf

14  Directorate-General for Neighbourhood and Enlargement Negotiations, “Letter of Intent between the Palestinian Authority and the
European Commission,” European Commission, July 19, 2024.
https://enlargement.ec.europa.eu/letter-intent-between-palestinian-authority-and-european-commission_en

15 European Commission. “Commission Press Release |P/24/3823." Brussels.
https://ec.europa.eu/commission/presscorner/detail/en/ip_24 3823

16 “eoubedl 5500 pala pe gabw s JW Jall 5 5 i zlesd) (the curriculum in the midst of gossip: a sovereign matter not subject to political blackmail),”
Al-Quds, September 11, 2024.
https://www.alguds.com/ar/posts/135318

17  Palestine Australia News & Highlights. “President of the State of Palestine in Address to 80th Session of UN General Assembly: ‘There Will Be
No Peace Without Justice, and No Justice Without Palestine’s Liberation.” September 25, 2025.
https://www.palestine-australia.com/highlights/news/2025/president-of-the-state-of-palestine-in-address-to-80th-session-of-un-general-
assembly-there-will-be-no-peace-without-justice-and-no-justice-without-palestines-liberation/

18 Palestine Authority, Ministry of Foreign Affairs and Expatriates. “Foreign Minister Meets with President Macron’s Diplomatic Adviser on
Middle East Affairs.” November 1, 2025.
https://www.mofa.pna.ps/en-us/mediaoffice/ministrynews/foreign-minister-meets-with-president-macrons-diplomatic-adviser-on-
middle-east-affairs
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This public denial underscored the fundamental disconnect between EU declarations and Palestinian
implementation. It also revealed the limits of conditionality that rely on political assurances rather than
implementation. Nevertheless, EU funding to the PA continued uninterrupted. By May 2025, the European
Parliament once again demanded that all PA textbooks be reformed to meet UNESCO standards and incorporate
the IHRA definition of antisemitism, voting to freeze further financial disbursements unless compliance was

demonstrated by the next school year. ™

Despite this, the Commission soon approved a new multi-year financial framework with increased funding, yet

once again lacking any enforceable benchmarks.

In addition, the reform pledge announced in July 2024 was intended to inaugurate a coherent “Comprehensive Program
for Education Reform” with measurable milestones. According to Commission statements, a “Reform Matrix” was agreed
upon in November 2024 to operationalize the Letter of Intent.? Yet, as of November 2025, no public version of this matrix

exists, no benchmarks or timelines have been published, and no evidence indicates that it has been implemented.

The May 2025 tender issued by the PA Ministry of Finance—for the printing and supply of new textbooks—offers
additional insight into current curriculum developments and implementation plans. The tender documents
(Tender No. 76/2025) make no reference to revised materials and clearly indicate the reprinting of existing editions,
confirming that no content changes were planned.? In parallel, the Commission’s commmunications emphasized
donor coordination mechanisms such as a new “Donor Platform”designed to promote transparency and
harmonization among international partners in implementing the agreed-upon reforms.? Yet these structural
innovations have not resulted in meaningful curriculum oversight or the establishment of any independent

content-change verification mechanism.

The Letter of Intent committing the PA to curriculum reform formed the basis for the EU transferring over €400
million to the PA between July and September 2024, predicated on educational reform milestones.? In July 2025,
Commissioner Dubravka Suica’s answer to a Parliamentary Question reiterated that new textbooks for Grades 1-4
were scheduled for introduction in September 2025, with remaining grades to follow in 2026-2027.2* However, by the
end of September, Commissioner Suica publicly acknowledged that reform of the early-grade textbooks had only

“begun in recent months,” meaning that the reforms, upon which funding was conditioned, had not materialized.?

19 European Parliament, European Parliament Resolution of 7 May 2025 with Observations Forming an Integral Part of the Decisions on
Discharge in Respect of the Implementation of the General Budget of the European Union for the Financial Year 2023, Section Il —
Commission, Executive Agencies, and the Ninth, Tenth and Eleventh European Development Funds (2024/2019(DEC)), May 7, 2025.
https://mwww.europarl.europa.eu/doceo/document/TA-10-2025-0077_EN.pdf

20  European Commission. “IP/25/1055: Commission announces multiannual programme for Palestinian recovery and resilience worth up to
€1.6 billion”. Press release, 14 April 2025.
https://ec.europa.eu/commission/presscorner/detail/en/ip_25_1055

21  Palestinian Authority, Ministry of Finance. Invitation to Tender No. 76-2025: Printing and Supply of New Textbooks. May 2025.
https://gs.pmof.ps/cp/plugins/spaw/uploads/files/bids/76-2025.pdf

22 European Commission, Directorate-General for the Middle East, North Africa and the Gulf. Comprehensive Programme for Palestinian
Recovery and Resilience 2025-2027. Brussels: European Union, May 2025.
https://south.euneighbours.eu/wp-content/uploads/2025/05/Palestine-recovery-2025.pdf

23 European Commission. “The European Commission and the Palestinian Authority Agree on Emergency Financial Support and the
Principles for a Recovery and Resilience Programme.” Directorate-General for Neighbourhood and Enlargement Negotiations, 19 July 2024.
https://enlargement.ec.europa.eu/news/european-commission-and-palestinian-authority-agree-emergency-financial-support-and-
principles-2024-07-19_en

24  European Parliament. Answer to Parliamentary Question E-001465/2025(ASW): “E-10-2025-001465-ASW_EN,” answered by Ms. Suica on
behalf of the European Commission, 22 July 2025.
https://www.europarl.europa.eu/doceo/document/E-10-2025-001465-ASW_EN.html

25 European Parliament. Answer to Parliamentary Question E-003064/2025(ASW): “E-10-2025-003064-ASW_EN,” answered by Ms. Suica on

behalf of the European Commission, 29 September 2025.
https://www.europarl.europa.eu/doceo/document/E-10-2025-003064-ASW_EN.html

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



https://www.europarl.europa.eu/doceo/document/TA-10-2025-0077_EN.pdf
https://ec.europa.eu/commission/presscorner/detail/en/ip_25_1055
https://gs.pmof.ps/cp/plugins/spaw/uploads/files/bids/76-2025.pdf
https://south.euneighbours.eu/wp-content/uploads/2025/05/Palestine-recovery-2025.pdf
https://enlargement.ec.europa.eu/news/european-commission-and-palestinian-authority-agree-emergency-financial-support-and-principles-2024-07-19_en
https://enlargement.ec.europa.eu/news/european-commission-and-palestinian-authority-agree-emergency-financial-support-and-principles-2024-07-19_en
https://www.europarl.europa.eu/doceo/document/E-10-2025-001465-ASW_EN.html
https://www.europarl.europa.eu/doceo/document/E-10-2025-003064-ASW_EN.html

Recent Developments (2023-2025)

This admission effectively confirmed that the pledged reforms were behind schedule. The persistent recycling of
deadlines—2021, 2024, 2025, and now 2026-2027—illustrates a pattern through which conditionality has become
rhetorical, detached from verified implementation. Parliamentary insistence on conditional funding has not been

matched by executive enforcement.

The cumulative picture that emerges from this sequence is one of policy contradiction: the EU simultaneously
acknowledging the need for reform, announcing new frameworks and matrices, and transferring substantial
funds—all while no curricular changes materialize. This contradiction lies at the heart of the present impasse and
sets the stage for the next major development in the period under review—the PA's wartime educational response

in Gaza.

The Palestinian Authority’s Wartime Supplementary Educational Material for
Gaza

The war that followed the October 7 massacre, devastated Gaza's physical infrastructure, including schools, and
displaced hundreds of thousands of students. In this context, the PA launched a “Virtual Schools Initiative” in
September 2024, designed to allow Gazan children to continue studying remotely and to compress two academic
years into one.?® By February 2025, over 290,000 students were reportedly enrolled, using newly condensed online
textbooks adapted from the existing Palestinian curriculum.?” Hard copies of these abridged books were also

printed for limited classroom distribution where feasible.?®

This initiative provided the Palestinian Authority an extraordinary opportunity to demonstrate tangible reform
under humanitarian cover. In theory, wartime necessity allowed the rewriting of materials without provoking
internal political backlash: new digital platforms, shortened syllabi, and international donor attention offered ideal
conditions for removing long-criticized content. Instead, IMPACT-se's analysis of the new abridged Gaza curriculum
revealed an almost verbatim replication of earlier antisemitic, violent, and inciting material. The textbooks continued
to feature dehumanization of Jews and Israelis, the glorification of martyrdom and jihad, the demonization of
Israel in Geography and Civics lessons, the justification of terrorism, and the erasure of Israel fromm maps—even in

scientific and mathematical contexts.?®

By retaining such material in newly produced wartime editions, the PA signaled that ideological continuity
outweighs both pedagogical necessity and diplomatic commitments. Rather than representing a humanitarian
adaptation, the condensed materials functioned as a re-packaged reaffirmation of indoctrination, thereby

extending the reach of radical content into emergency education frameworks.

From a policy standpoint, this episode highlights a central paradox. The Commission’s July 2024 Letter of Intent
and the November 2024 Reform Matrix were ostensibly designed to eliminate precisely this kind of content. Yet

within months, the PA introduced brand-new educational materials reproducing the same patterns—without

26 ‘el S 556 Al (gl Apal 1 Gl @G Uiy ol adedlls 453 55055 (Ministry of Education to Wattan: we have launched virtual schools to
compensate Gaza students for academic loss),” Wattan, September 15, 2024.
https:/www.wattan.net/ar/video/444840.html

27  Hussein Nazir al-Sinwar, “dsl ) bac ot 5336 & ol sall 25 alaill WY 53 (the wheels of education spin again in Gaza, despite Israel’s stick),” Wafa,
February 25, 2025.
https://wafa.ps/Pages/Details/114823

28 IMPACT-se, Back to School: Gaza's Educational Frameworks in the Shadow of War (March 2025), p. 10.
https:/Wwww.impact-se.org/wp-content/uploads/Gazas-Educational-Frameworks.pdf

29 IMPACT-se, Back to School: Gaza's Educational Frameworks in the Shadow of War (March 2025).
https://www.impact-se.org/wp-content/uploads/Gazas-Educational-Frameworks.pdf
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eliciting any corrective response from Brussels. The release of the Gaza abridged textbooks coincided with the
EU’s continued disbursement of aid under the reform framework; illustrating a striking disconnect between donor

narrative and educational reality.

Moreover, the Gaza materials have begun to spill over into broader circulation. Hard copies originally printed for
virtual schools were later distributed to physical schools in the Gaza Strip. Their dual existence—as digital downloads
and physical booklets—means they are no longer limited to emergency contexts. Consequently, what began as a
wartime adaptation has effectively produced a parallel curriculum that perpetuates the same incitement under

new branding.

This continuity demonstrates that the PA's education system, even under extreme crisis, remains ideologically rigid
and resistant to reform. It also exposes the failure of international oversight: the Commission’s donor platform and
Reform Matrix are in effect nonexistent and have not translated into tangible monitoring mechanisms capable of

detecting, let alone preventing, the mass reproduction of inflammatory materials.

The pledges of 20242025 did not emerge in isolation but rather continued a four-year pattern of rhetorical reform.
In 2021, following the release of the EU-funded Georg Eckert Institute (GEI) report,* the European Commission
publicly acknowledged that the Palestinian textbooks contained “deeply problematic content that remains of
serious concern,”™ and announced the creation of a specific roadmap to ensure full compliance with UNESCO
peace-education principles.® Officials described this as constructive engagement. By 2022, officials expressed
“satisfaction” with positive progress, specifically pointing to the establishment of a “curriculum development
center” as evidence for the progress supposedly made in curriculum reform.** In December of that year, a European
External Action Service (EEAS) annual strategy implementation report claimed that “in 2021, the [PA Ministry of
Education] continued to improve the quality of school curricula, and continued the process of revising all textbooks
based on the recommendations of the 2020 evaluation of the curriculum reform.”** However, the report indicated

that the abovementioned “independent curriculum center” had yet to be established.s®

Every subsequent review has revealed that no structural or textual reform ever occurred. The GEI report itself
documented systemic glorification of violence and antisemitic tropes®* —deficiencies that were never addressed
in later editions. When the Commission renewed aid frameworks in 2024, it effectively re-imposed the same
conditions that had already been declared met three years earlier, suggesting that earlier assurances of progress
were unfounded. If reform had truly been underway since 2021, a new Letter of Intent in 2024 would have been

unnecessary.

30 Georg Eckert Institute for International Textbook Research (GEI), Report on Palestinian Textbooks (2021).
https://Jowncloud.gei.de/index.php/s/FWkMw8NZgCAIgPW

31 Palestinian Textbooks: An Exchange of Views,” Joint Meeting of EU Parliament Committee on Foreign Affairs, Committee on Budgetary
Control and Committee on Culture and Education, European Parliament Multimedia Centre, ref. no. 20210902-1645-COMMITTEE-CONT-
AFET-CULT, September 2, 2021.
https://multimedia.europarl.europa.eu/en/webstreaming/cont-afet-cult_20210902-1645-COMMITTEE-CONT-AFET-CULT

22 “Midday press briefing from 21/06/2021,” European Commission Audiovisual Service, no. 1-207593, June 21, 2021.
https://audiovisual.ec.europa.eu/en/video/I-207593

33 “Committee on Budgetary Control,” European Parliament Multimedia Centre, ref. no.. 20220420-1645-COMMITTEE-CONT, April 20, 2022.
https:/multimedia.europarl.europa.eu/en/webstreaming/committee-on-budgetary-control_20220420-1645-COMMITTEE-CONT

34  European External Action Service, The European Joint Strategy in Support of Palestine 2021-2024: Implementation Report 2021 (December
2022), p. 29.
https:/Wwww.eeas.europa.eu/sites/default/files/documents/2023/European%20Joint%20Strategy%20Annual%20Report%20%202021.pdf

35 European External Action Service, The European Joint Strategy in Support of Palestine 2021-2024: Implementation Report 2021 (December
2022), pp. 31-32.
https://www.eeas.europa.eu/sites/default/files/documents/2023/European%20Joint%20Strategy%20Annual%20Report%20%202021.pdf

36 “Answers to Frequently Asked Questions”, Report on Palestinian Textbooks, Georg Eckert Institute (GEI)
http:/mwww.gei.de/en/departments/knowledge-in-transition/analysis-of-palestinian-textbooks-paltex/study-fag.html
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The continuity of unreformed textbooks through the 2024-2025 school years therefore reflects not a temporary
delay but an entrenched policy choice by the PA.In practice, the “reform cycle” operates as a loop of commitments
without delivery—each new funding tranche tied to the same pledges, each missed benchmark generating yet

another roadmap.

By mid-2025, this cycle reached a new phase. The EU-PA High-Level Political Dialogue held in Brussels in
April 2025 produced a headline announcement of a €1.6 billion multiannual support program—a substantial
expansion of assistance.® The package was described as incorporating the PA's commitments to overhaul
education and align textbooks with UNESCO standards. However, no enforceable benchmarks were attached.
Subsequent Commission explanations referred only to ongoing reform efforts and coordination under the
Reform Matrix. Parliamentary Questions throughout May and June 2025 repeatedly sought clarification of

those benchmarks but received none.

The disjunction between parliamentary oversight and executive implementation became acute in June 2025,
when €150 million was disbursed directly to the PA for salaries of education and health sector civil servants which
include those involved in drafting and teaching the curriculum without any linkage to textbook reform 38 In effect,

funding increased even as evidence of non-compliance continued to mount.

As of late 2025, the Commission has not published any verified examples of revised material. The result is an
accountability vacuum in which reform exists primarily as a narrative construct rather than an observable

reality.

Textbook Status Verification: Grades 1-4 and 12

IMPACT-se’s current 2025 review of the full corpus of PA textbooks confirms that the 2025-2026 editions
are virtually identical to their predecessors. Despite repeated EU and PA assurances that early-grade and
senior-grade materials were under revision, the books in classroom use remain almost entirely unchanged.
To corroborate this, PA Ministry of Education spokesperson Sadeq al-Khadour stated publicly in September-
October 2025 that no changes had been made to the national curriculum.** This declaration directly contradicts
earlier EU claims that Grades 1-4 and 12 would be aligned with UNESCO standards by September 2025 and
December 2024 respectively.“© IMPACT-se’s inspections at eight West Bank printing and distribution centers
corroborated his statement: only old, unrevised textbooks were being printed and distributed for the 2025-

2026 academic year.

37  European Commission. “IP/25/1055: Commission announces multiannual programme for Palestinian recovery and resilience worth up to
€1.6 billion”. Press release, 14 April 2025.
https://ec.europa.eu/commission/presscorner/detail/en/ip_25_1055

38 European Commission. “UNRWA and the Palestinian Authority Receive €202 Million of Support to Ensure Key Services on the Ground.”
Directorate-General for the Middle East, North Africa and the Gulf, 23 June 2025.
https:/north-africa-middle-east-gulf.ec.europa.eu/news/unrwa-and-palestinian-authority-receive-eu202-million-support-ensure-key-
services-ground-2025-06-23_en

39  Felesteen News. “fleu lae (e Lo paall Gl aslaill 31 35 s s W” September 24, 2025.
https:/felesteen.news/post/169862/tu yla-(ya-ium jrall-iiSll-alaill-g ) § s-conu-diida-le
40 European Parliament. Answer to Written Question E-10-2025-001465-ASW, “E-10-2025-001465-ASW_EN.” Answer given by Ms Suica on

behalf of the European Commission. 22 July 2025.
https://www.europarl.europa.eu/doceo/document/E-10-2025-001465-ASW_EN.html
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Evidence for the lack of reform is also demonstrated by digital PA documents; the PA’s official Elearn portal, used
by approximately 1.3 million students, continues to host the same unrevised Grade 12 textbooks from earlier years.#
In mid-2025, shortened versions of only 16 of 36 Grade 12 textbooks surfaced through a little-known link on the Ministry
of Education website. The link is technically part of the Ministry’s domain but is not the main Elearn curriculum portal,
nor is it accessible through any banner or navigation menu.”> The shortened editions account for less than half of
Grade 12 subjects and offer no indication of reform. They merely condense material, sometimes removing lessons

containing neutral material, while retaining or reproducing some of the most extreme material found in earlier books.

For instance, these editions incite antisemitism, depicting Jews collectively as liars and manipulators,* teach Arabic poetry
through imagery of armed Palestinians “returning” to Israeli cities,** and include maps erasing Israel entirely,* presenting
all territory ‘from the river to the sea’ as Palestinian land. The rest of the full-length Grade 12 textbooks, which remain
in classroom and digital use, likewise contain passages glorifying jihad and martyrdom, promising divine and earthly

rewards for those who die in battle, and lessons warning of “the danger of the People of the Book, especially the Jews."#®

Field verification at Palestinian Authority printing houses and textbook distribution throughout August and
September 2025 across the West Bank confirms that most textbooks circulated for the 2025-2026 school year are
reprints of older, unrevised editions. These inspections were conducted as parents and schools were preparing
for the new academic year, strongly suggesting that these reprinted editions constitute the vast majority of hard-
copy textbooks currently in classroom use. A small number of newly shortened 2025 editions reflecting less than
half of the Grade 12 textbook corpus appeared only very late in the production cycle—more than two months after
the school year began—making it unlikely that they are in wide circulation. Their distribution and classroom use
remain unverified. Taken together, the evidence shows almost no reform whatsoever—only the persistence of

hate, antisemitism, and violent indoctrination in both shortened and standard Grade 12 materials.

ot i Al g gy AR |
AN PRIV Ak UL AD RGNS B e | Mt s 0 0 e
B R W S R ks 0 st N
o e s Pty gD e S ARy S DT e
- e Ll o T g S O et
- e ol s g o g S R S P
w

15 o - s S R i f‘—-ib;oo.wu
=l i e B BTy iy R el ot T e
s g b i o i s g e e e

T T 5 ik
B po B --(-l-'-,;-.amJ'..;.-ta AL ML R S Rt
ko SR
-t ety -.-l-;-e—._—l.p-.u-‘-p-..,‘-u g Wil

e e b o S ARG O e e i

sy s

'J_Ulsﬁam"u_ 3

(See the trannslation of the example on the following page)

41 Palestinian Ministry of Education Curriculum Portal, Grade 12, accessed November 11, 2025.
https://elearn.edu.ps/pc/#secl2

42  Palestinian Ministry of Education, Class 12 Textbooks, accessed November 11, 2025.
https:/moe.edu.ps/classi2/books

43 Islamic Education, Grade 12, 2025, pp. 21, 22
https://moe.edu.ps/storage/app/classi2/Islamicl2%202025%20Tawjihi.pdf

44 Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Stream), Grade 12, 2025, pp. 77-80
https://moe.edu.ps/storage/app/classi2/ArabicMotalaal2%202025%20Tawjihi.pdf

45 Geography Studies, Grade 12, 2025, p. 39
https:/moe.edu.ps/storage/app/class12/Geography12%202025%20Tawjihi.pdf

46 Palestinian Ministry of Education Curriculum Portal, Grade 12, accessed November 11, 2025.
https:/felearn.edu.ps/pc/#secl2
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Recent Developments (2023-2025) m

\

Image: A Grade 12 Islamic Education textbook printed for the 2025-2026 school year (as indicated by the back-cover
imprint). The lesson depicts “the Jews” as immoral liars and manipulators in an episode from early Islamic history.
The repeated collective reference to “the Jews” (al-yahid) and their characterization as deceitful and hostile to
Islam mirror classical antisemitic stereotypes, presenting negative traits as inherent to the Jewish people (pp. 21,
22) rather than to contextualize the depicted wrongdoing as being the responsibility of certain individuals in a
particular time and place.

.

Grades 1-4 show a similar picture. Hard-copy editions labeled for use in the 2025-2026 school year are identical to
previous prints. Claims on social media of alternative “learning packages” appear to reference the same abridged
Gaza materials discussed earlier, rather than authentically new early-grade books. For example, a reading exercise
in the “learning package” for the first grade teaching the Arabic letter Ha* () introduces the word sahid (“martyr”),
while another exercise for the letter Ya’ (5) depicts a soldier holding a weapon and a Palestinian flag. According
to EU statements, Grade 12 alignment was to be completed by December 2024 and Crades 1-4 by September
2025. Both deadlines have now passed. The Commission has since conceded that early-grade reform is not ready,
effectively acknowledging another missed benchmark.#’ In practice, in no grade do textbooks show verified full
alignment with UNESCO standards of peace and tolerance, and none of the promised pilot materials has been

made public.
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Image: A reading exercise in the “learning package” for the first grade (p. 76) teaching the Arabic letter Ha’ (=)
introduces the word sahid (“martyr’)

47  European Parliament. “Answer for question E-001465/2025(ASW): answered by Ms Suica on behalf of the European Commission, 22 July 2025.
https:/mwww.europarl.europa.eu/doceo/document/E-10-2025-001465-ASW_EN.html
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Recent Developments (2023-2025)

Across all grades, the evidence demonstrates continuity rather than change. The appearance of dual or shortened
textbook versions seems designed to create a facade of progress for international partners while leaving classroom
realities untouched. This situation underscores the urgent need for independent donor-level verification

mechanisms and strict conditionality in future funding cycles.

The period from October 2023 to late 2025 demonstrates a consistent pattern of non-reform masked by renewed
pledges. The October 7 attacks triggered genuine political pressure in Europe to condition aid on peace education,
culminating in the European Parliament’s April 2025 resolution. Yet, as successive events show, the Commission’s

implementation has failed to translate that political will into enforceable change.

The gap between political declarations and educational realities has widened into a structural contradiction.
Since 2021, successive European Commissioners have affirmed that aid to the PA is conditioned on respect for
peace-education principles. Yet each new funding cycle has increased financial commitments without verifying

compliance.

Overall, the “Recent Developments” of 2023-2025 do not mark a break from earlier patterns but rather their
entrenchment. European conditionality has devolved into repetitive rhetoric, the PA curriculum remains
ideologically static, and Palestinian children continue to be exposed to antisemitic and violent indoctrination, still

facilitated by international funding.

By late 2025, no evidence was shared by the EU Commission of verified curriculum reform progress reflecting
removal of antisemitic and violent content persistent in Palestinian textbooks. As such, the EU's education-
reform conditionality exists primarily as a diplomatic talking point, while the Palestinian curriculum itself remains

unreformed, antisemitic, and violent.

Unless donor mechanisms adopt independent verification, transparent benchmarks, and enforceable penalties
for non-compliance, the repeated promises of reform will remain a diplomatic fiction—while the core educational

problem, rooted in hate and rejectionism, endures unabated.
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Introduction

This report presents the latest findings from IMPACT-se’'s ongoing analysis of the Palestinian Authority (PA)
curriculum, which is used in public schools operated by the PA, Hamas, UNRWA, and privately in the West Bank,
Gaza Strip and East Jerusalem. The report covers textbooks published for the 2025-2026 school year, for Grades
1-12. It builds on nine consecutive years of textbook monitoring, beginning with the introduction of the new
curriculum in 20716. The report lists examples of material found to be in violation of international standards of peace

and tolerance education according to IMPACT-se's assessment.

Curricula often reveal the contours of how a given nation sees itself and the “Other,” and provide a possible blueprint
for the future direction of society. Thus, a curriculum translates into a national project — a survey of sorts — that
may reflect the intentions of a nation, its values, priorities, self-identity, vision for the future and more. IMPACT-
se's goal is to provide an assessment of a given nation’s curriculum, by analyzing as many textbooks as possible
using international standards based on UNESCO and UN declarations, as well as other recommendations and

documents on peace and tolerance education.

A total of 181 examples are listed in this report, taken from a total of 290 researched textbooks and 71 teacher
guides (see list of analyzed textbooks on p. 374 ); these books cover Social Studies, Civic Studies, Geography, History,
Christian Education, Islamic Education, Arabic Language, Science, Mathematics and elective courses. The examples
are categorized into nine themes: antisemitism, encouragement of jihad and martyrdom, politicization of science
and math, justification and glorification of violence, libels and conspiracies, hate, intolerance and rejection of the
“Other,” non-recognition of Israel, and gender inequality. This report also includes a chapter (see p. 322) containing
29 examples of content from the pre-2016 PA curriculum that have been removed without any substitute in
the textbooks currently in use. For every example, analysis is provided, in addition to a screenshot of the original

textbook and a literal translation of the Arabic text.

This report includes previously unexamined high school textbooks from the Shariah Track, a specialized elective
course available to students in Grades 11 and 12. Textbooks for this track are intended for those planning a career
as spiritual leaders of Palestinian society. Previously published by the PA Ministry of Endowments and Religious
Affairs, today they are published by the Ministry of Education and are available in all official Ministry of Education
online curricula platforms. These textbooks belong to the original, pre-2016 iteration of the curriculum and remain
unchanged by the 2016 curriculum overhaul with updated publication editions as new as 2021 - reprinted and
regularly circulated year on year. The Shariah Track curriculum provides a rare example of pre-2016 edition PA

textbooks that are still authorized for teaching today.

This report demonstrates that no substantive improvement has been made to the PA curriculum since the 2016
reform. IMPACT-se found that textbooks and teacher guides introduced for the 2025-2026 academic year remain
virtually unchanged from those published since September 2020. Content breaching UNESCO-derived guidelines,
highlighted in IMPACT-se's May 2021 report*® and the EU-funded* Georg Eckert Institute report,*® has been

48  IMPACT-se, The 2020-21 Palestinian School Curriculum Grades 1-12: Selected Examples (Updated) (May 2021).
https:/mwww.impact-se.org/wp-content/uploads/PA-Reports_-Updated-Selected-Examples_May-2021.pdf

49  Answer to Question No. E-000906/2019, European Parliament, April 24, 2019.
https://www.europarl.europa.eu/doceo/document/E-8-2019-000906-ASW_EN.html

50 Georg Eckert Institute for International Textbook Research (GEI), Report on Palestinian Textbooks (2021).
https://Jowncloud.gei.de/index.php/s/FWkMw8NZgCAIgPW
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Introduction

replicated across newer editions, as confirmed through side-by-side comparisons of official hard copies and digital
versions published and currently available on the Ministry of Education’s website. For this reason, these textbooks
are labelled in this report as “[year of current edition]-2025." The majority of teacher guides were last printed circa
2018-2019 and have not been affected by subsequent curriculum changes. However, in the absence of newer
editions to supersede them, and given their continued availability on official platforms, they are still regarded as

authoritative.

IMPACT-se has undertaken a rigorous and multi-faceted verification process to ensure that this report accurately
analyzes selected examples from the PA's official curriculum. Care was taken to identify the most recent versions
of each textbook, ensuring that all cited examples are current and actively used in classrooms in the Palestinian
Territories. A dual-method approach was applied, cross-referencing digital editions on official platforms with
physical copies obtained directly from printing houses and textbook distribution centers. As such, all examples
featured in this report are confirmed to exist in both digital and print editions, with the exception of six examples

where discrepancies were detected.”

The Palestinian Education Portal, also known as “elLearn,” is the PA Ministry of Education’s official digital curriculum
platform.®? Launched in 2021, this platform is publicly accessible via the Ministry’'s website,”* and provides PDF
editions of all textbooks and curriculum teacher guides and their publication dates> thereby serving as an
authoritative reference for the materials currently in circulation. The Ministry appears to have designated “eLearn”

as the sole official online source for the Palestinian curriculum.*®

Hard copies of textbooks were acquired from eight printing houses and textbook distribution sites across

the West Bank,*® bearing a date stamp confirming their use and circulation for the 2025-2026 school year.

51 Our Beautiful Language, Grade 1, Vol. 2,2020-2025, p. 53 (example 37 ): the 2020 hard copy edition of this textbook contains an altered version
of this example, replacing hujum (“attack”) with hudhud (“hoopoe”); Mathematics, Grade 4, Vol.1,2020-2025, p. 27 (example 18): the 2022 hard
copy edition of this textbook contains an altered version of this example, tasking students with adding the areas expropriated by Israel from
Palestinian villages in the West Bank; Mathematics (Literature and Shariah Tracks), Grade 11, 2020-2025, p. 4 (example 19): a 2022 hard copy
edition of this textbook contains an altered version of this example, instructing students to calculate the number of worshippers at the Cave
ofthe Patriarchs; Mathematics (Literature and Shariah Tracks), Grade 11,2020-2025, p. 55 (example 8): 2 2022 hard copy edition of this textbook
containsan altered version of thisexample, describing a hunter shooting at a target; Mathematics, Grade 9, Vol.1,2019-2025, p. 86 (example 20):
a 2022 hard copy edition of this textbook replaces this exercise with an exercise using the numbers of settlements built on Palestinian land;
History, Grade 11, Vol. 2, 2019-2025, p. 52 (example 25): the 2021 hard copy edition of this textbook contains an altered version of this example
(p. 50), edited to omit the reference to overseas Palestinian attacks, including the 1972 Munich Olympic Massacre.

52 ") (homepage),” Palestinian Learning Portal, accessed November 11, 2025.
https:/felearn.edu.ps/

53 “iu, ) alasdl (electronic services),” Palestinian Ministry of Education website, accessed June 23, 2025.
https:/mwww.moe.edu.ps/services/all

54 “&alu A4 (subject guides),” Palestinian Learning Portal, accessed June 12, 2025.
https:/elearn.edu.ps/teacherguides/

55  Palestinian MOE, “0e dalall gueal | ia ola O — 12l o530 ) & gasa 3352 261529 Akl ol SH a1 (Jusli) oy saladdl . (very important | to all Grades 1-11: dear
teachers, parents and students: happy return to school routine...),” Facebook, February 5, 2021.
https://www.facebook.com/Palestinian.MOE/posts/pfbid02rHzUYEKxZ80Sjj2PZdfCKE8tFILKXhIQxb12gHSUbWBhVNndTvR2B7fpuZpUZ]
Hunl? _tn_=%2CO*F

56 “dl el Jlad 13 e saly b ) Akl i Gui )l (President inaugurates national printing press in Surda, north of Ramallah),” Wafa, 14 September 2022;
https://www.wafa.ps/Pages/Details/55158
Alpha Printing House; “=8Ldll 42hs (Al-Shafi‘i Press),” Yellow Pages Palestine, accessed March 13, 2025; https://shorturl.at/fNy8
Al-Ayyam Press, Printing, Publication & Distribution, accessed March 13, 2025; https://al-ayyam.ps/ar
“ielall g avaaill piials 2,8 3,5 (Third Dimension Design & Printing Co.),” Yellow Pages Palestine, accessed March 13, 2025;
https://shorturl.at/dPOzL
"84 e (about the company),” Al-Nasr Commercial Printing House and Bookstore of the Abd al-Rahman Hijjawi & Sons Co., Nablus,
accessed 13 March 2025; https://alhijjawi.ps/#about
“Le 333 (about us),” Modern Arab Press - Idkedik Bros., Jerusalem, accessed March 13, 2025; https:/mapressidk.com/about/
“Ay el 38 4k (Al-Sharqg al-Arabiyya Printing House),” Yellow Pages Palestine, accessed June 12, 2025.
https://shorturl.at/dxRj5
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Introduction

First-semester textbooks were printed during the summer of 2025 and distributed for the beginning of the school
year in September; the second-semester textbooks were printed in the fall of 2024 and distributed in January 2025

for immediate use in classrooms.

Below is an example from the back cover of a second-grade National Education textbook for the first semester
printed for the 2025-2026 school year by the Palestinian National Printing Press:g a date stamp confirming their
use and circulation for the 2025-2026 school year. First-semester textbooks were printed during the summer of
2025 and distributed for the beginning of the school year in September; the second-semester textbooks were

printed in the fall of 2024 and distributed in January 2025 for immediate use in classrooms.

Below is an example from the back cover of a second-grade National Education textbook for the first semester

printed for the 2025-2026 school year by the Palestinian National Printing Press:
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EXAMPLES
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Politicization of Science and Math

Example 1.
General Sciences (Vocational Stream), Grade 10, 2020-2025, p. 55
(Previously: General Sciences [Vocational Stream], Grade 10, 2019, p. 55)

Newtonian physics is taught through an example of a young girl shooting a rock with a slingshot
“toward a specific target,” with an accompanying photo showing a hand hurling a loaded slingshot.
In Palestinian culture, slingshots are strongly associated with attacks on Israeli soldiers, a technique
popularized during the time of the First Intifada (1987-1993).
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7. Ayoung girl shoots a slingshot (a rock tied with a string) towards a specific target. Let’s suppose the length of the
string is X, the rock’s velocity at release is Y and the centripetal acceleration is Z. If the girl doubles the slingshot’s
velocity, but the radius stays constant, the acceleration Z will be:

A Z

B. 0.5Z.

C. 27

D. 47

"l
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Politicization of Science and Math

Example 2.
Mathematics, Grade 3, Vol. 1, 2022-2025, p. 15
(Previously: Mathematics, Grade 3, Vol. 1, 2020, p. 15)

To teach numerical digits, a third-grade math exercise asks students to write out in letters the number
of “martyrs” (i.e., Palestinians who died during the 2014 Israel-Gaza war, Operation Protective Edge).
The statistic offered by the textbook is 2,139 Palestinian deaths, which includes hundreds of members
of Hamas, Islamic Jihad, and other armed Palestinian organizations killed during that conflict.>” The

textbook groups them indiscriminately with civilian deaths.
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8. The number of the martyrs of Palestine during the 2014 Aggression on the Gaza Strip reached 2,139 martyrs.
A. I'll write the number of martyrs in words ___

B. I'll write a number bigger than that ___

C. I'll write a number smaller than that ___

57. The Hamas-run Ministry of Health in the Gaza Strip reported at the time 2,143 Palestinian deaths, of which 30% were “non-civilians”; Israeli
authorities estimated a higher ratio of combatants. Adiv Sterman and Lazar Berman, “Islamic Jihad: 121 of Our Fighters Killed in Gaza,” Times of
Israel, August 29, 2014. https://www.timesofisrael.com/islamic-jihad-121-of-our-fighters-killed-in-gaza/
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Politicization of Science and Math a

Example 3.
Life Sciences (Science and Agriculture Tracks), Grade 11, Vol. 1, 2019-2025, p. 77
(Previously: Life Sciences [Science and Agriculture Tracks], Grade 11, Vol. 1, 2018, p. 77)

A Grade 11 biology lesson on the nervous system is taught with an infamous photo of Muhammad Al-
Durrah, a 12-year-old Gaza Strip resident who was filmed near the start of the Second Intifada in 2000
being caught in a cross fire between the Israeli military and Palestinian gunmen. The photo depicts the
child in visible distress, hiding behind his father, shortly before what is understood to be his off-camera
death. The accompanying exercise asks students to examine the emotionally disturbing photo and
consider the biological processes that take place in the boy in that situation. The exercise then abruptly
shifts back to a topical tone, asking students to list the effects of the nervous system on various organs
such as the heart and lungs. The insertion of the inflammatory photo seems to serve no educational

purpose other than to elicit a strong emotional reaction.
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Question: observe the picture and explain what are the systems that operate in this situation. Using Figure 21 [which
describes the human nervous system], compare the effect of the sympathetic and the parasympathetic nervous
systems on every organ in the following table:

Organ or System Effect on the Sympathetic System Effect on the Parasympathetic System

Pupils

Heart Rate

Bladder

Respiratory Rate

Salivary Glands
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Politicization of Science and Math

Example 4.
Mathematics, Grade 3, Vol. 1, 2022-2025, p. 9
(Previously: Mathematics, Grade 3, Vol. 1, 2020, p. 9)

To teach numerical digits, a third-grade math exercise asks students to spell out in digits the number
of “martyrs” (i.e., Palestinians who died) during the First Intifada (1987-1993). The given figure of 2,026,
which appears to be highly inflated,®® includes a large number of Palestinian militants and terrorists
killed in action during that period, yet the textbook groups them indiscriminately with civilian deaths.
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| will think and discuss: how to read a number with four digits?

10.[...]

11. I will read the following statements, and then write the colored number in digits:

A. The length of Jerusalem’s walls is four thousand two hundred meters.

B. The number of schools in Palestine as of 2015 is two thousand eight hundred and fifty-six schools.
C. The number of martyrs in the First Intifada is two thousand and twenty-six martyrs.

o

58. For comparison, the human rights group B'tselem estimates a figure of 1,376 Palestinian deaths during the same period. “Fatalities in the First
Intifada,” Btselem.org. https://www.btselem.org/statistics/first_intifada_tables
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Politicization of Science and Math

Example 5.
Science and Life, Grade 7, Vol. 2, 2020-2025, p. 30
(Previously: Science and Life, Grade 7, Vol. 2, 2019, p. 30)

A science textbook unit on liquid solutions devotes its cover page to Palestinian prisoners. Before
conveying the formal subject matter of the lesson, the textbook informs students that a solution of
water and salt plays a key role in Palestinian prisoners’ “battle of empty guts,” a poetic reference to
hunger strikes. This romanticized nationalistic message is reinforced by a large cartoon showing an
anthropomorphic prisoner's stomach brandishing the Palestinian flag and a white dove, a symbol of
peace, breaking the prisoner’s chains. The prisoner’s stomach contains a pictorial equation of water and
salt, the sum of which is an irredentist map of greater Palestine (which erases Israel), suggesting that
prisoners’ hunger strikes will aid in achieving this territorial goal.

Unit2
Solutions in our Life
Consider and think: water and salt keep Palestinian prisoners alive while they wage the battle of empty guts.
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Politicization of Science and Math

Example 6.
Science and Life, Grade 7, Vol. 2, 2020-2025, p. 66
(Previously: Science and Life, Grade 7, Vol. 2, 2019, p. 66)

In a biology lesson, students learn about the functioning of the adrenal gland through the example
of Israeli soldiers attacking a Palestinian Scout camp for no apparent reason, frightening the young
campers. This example is chosen to teach how the human body produces adrenaline in tense situations,
with the added effect of demonizing Israelis as inexplicably cruel and inhumane.
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The Adrenal Gland and Fear
A group of Palestini[a]n children lived through an hour of terror in the woods of Jibya village in Ramallah District, as
the Israeli Occupation forces, armed to the teeth, stormed a Scout camp. The soldiers laid siege to the campgrounds,
and fired stun grenades and tear gas at the tents housing the children, striking them with panic and fear.
Answer the following questions:
- What is the sudden situation which caused the children panic and fear?
- Which of of [sic] the body’s organs worked together to face the situation? Explain.
What endocrine gland was affected by the brain to face the situation?
- What is the name of the hormone excreted by that gland?
- How does that hormone affect the heart, the motions of breathing, and the pancreas?
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Politicization of Science and Math

Example 7.
Mathematics, Grade 7, Vol. 2, 2022-2025, p. 97
(Previously: Mathematics, Grade 7, Vol. 2, 2019, p. 97)

A probability exercise in a Grade 7 mathematics textbooks features an irredentist map of Palestine that
includes all of Israel’s internationally recognized territory; it also teaches that Palestine was occupied
in 1948, further implying that the territory of Israel proper is Palestinian. Superimposed on the map is
the word “Return” (‘awdah) in English and Arabic, along with a key symbolizing the Palestinian Right
of Return. The textbook then links this to a probability exercise by using the digits 1, 9, 4 and 8 as an
example for a sample space. Thus, it uses mathematics exercises to instill irredentist political messages
that deny Israel’s right to exist.
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Activity (4):
The year 1948 represents a turning point in the life of our Palestinian people. It is the year that the Nakba took place,
Palestine was
occupied, and our people became displaced in the refugee camps and the Diaspora.
The sample space for the digits of which this date is comprised : Q ={1, 4, ...}
Complete the following events:
E1: The event of getting a number that can be divided by 3.
]
(N
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Politicization of Science and Math

Example 8.
Mathematics, (Literature and Shariah Tracks), Grade 11, 2020-2025, p. 55
(Previously: Mathematics, (Literature and Shariah Tracks), Grade 11, 2019, p. 55)

A high school math textbook contains a word problem using “a settler” (mustawtin) who “opens fire
on cars” to teach probability. The word problem assumes the settler shoots at a certain number of cars
who pass through a certain road, and students are asked to calculate the probability of him hitting a car.
The terminology used and the situation described make it clear that the settler in question represents
an lIsraeli, whose desire for harming innocent Palestinians is not explained but can be predicted with
mathematical precision. The textbook's choice to select this scenario from an infinite number of
imaginable scenarios that teach the same math skill without invoking violence, stereotypes, or the
conflict can only be interpreted as a deliberate attempt to maximize fear and resentment.>
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3. One of the settlers opens fire on cars passing by on a certain road. If the probability of him hitting a car with the
first shot is 0.7 and the settler shot at ten cars, what do you expect the number of cars hit to be?.

Cf. corresponding teacher guide:
Mathematics [Teacher Guide - Literature and Shariah Tracks], Grade 11, 2018-2025, p. 162:
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3. One of the settlers opens fire on cars passing through a certain road. If the probability of the settler hitting a car
in one shot is 0.7 and the settler shot at 10 cars, what do you expect to be the number of the cars that were hit?

Solution: p(x) = 10x0.7 = 7 cars.

59. The 2022 hard copy edition of this textbook contains an altered version of this example, describing a hunter shooting at a target.
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Politicization of Science and Math

Example 9.
Science and Life, Grade 7, Vol. 2, 2020-2025, p. 59
(Previously: Science and Life, Grade 7, Vol. 2, 2019, p. 59)

A seventh-grade biology lesson teaches about the importance of the human spine using a story about
a Palestinian boy who plays with “a leftover from the Zionist aggression on Gaza" — presumably an
unexploded ordinance — and then suffers a severe spinal injury, leaving him paralyzed. The choice to
directly invoke Israel and its military conflicts in Gaza in this context is quite conspicuous, because it
is entirely unrelated to the presumed moral of the story (i.e.,, one must not touch unidentified objects)
and to the lesson as a whole (on the human spine). The textbook authors could have opted for a more
frequent cause of spine injury, such as a traffic accident or falling from a height® — or simply left the
source of the offending object unstated, although that would have risked the possibility that the text
would be construed as being critical of Palestinian militants’ use of such ordinances. Instead, the
science textbook’s choice to denounce Israel in this context seems expressly intended to maximize
hateful sentiment. This gratuitous insertion of hate is made clearer by the exercises that follow the text,
which, among topical questions about the spinal cord and its role in the human body, ask “What is the
effect of the Zionist aggression on both the environment and health?”
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Activity 9

Caution and Fate

Ali was absent from school because of an injury to his spine that left him paralyzed, after he toyed with a suspicious
object - a leftover from the Zionist aggression on Gaza. His classmates decided to visit him to check on his health.
Answer the following questions:

focol]

“What is the importance of the spine for the human body?

“What are the expected effects on the body if damage occurs to the spine?

“What is the effect of the Zionist aggression on both the environment and health?

\[-.-]

60. In the MENA region, 80% of spinal injuries are caused by vehicular collisions and falls, with young adult males representing the largest group of
victims. See Mohamed H. Elshahidi et al., “Epidemiological Characteristics of Traumatic Spinal Cord Injury (TSCI) in the Middle-East and North-
Africa (MENA) Region: A Systematic Review and Meta-Analysis,” Bulletin of Emergency and Trauma, vol. 6, no. 2 (April 2018), pp. 75-89.
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Politicization of Science and Math

Example 10.
Science and Life, Grade 8, Vol. 2, 2020-2025, p. 35
(Previously: Science and Life, Grade 8, Vol. 2, 2019, p. 53)

An eighth-grade physics lesson introduces the topic of soundwaves by asking students, after completing
four exercises, to discuss the allegation that Israeli forces “prevent the call to prayer from being raised
in the minarets of the Al-Agsa Mosque” in Jerusalem; this statement insinuates that there is an Israeli
policy in place to ban Islamic calls to prayer from the celebrated mosque.®' Given that this issue is clearly
unrelated to the topic of the lesson, inserting it in this context and in this sensationalist manner seems
intended to enrage students and encourage them to develop hateful sentiments toward Israel.
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Lesson 2: Soundwaves

Activity 1: Voice

Muhammad, a student in Al-Huda Boys’ Primary School, which is located in the Old City of Jerusalem, the capital of
the State of Palestine, diligently participates in communal prayer at the Blessed Al-Agsa Mosque. Whenever he hears
the sound of the call to prayer, he performs ablution and heads out with his classmates to perform the prayer. Help
Muhammad by answering the following questions:

1. Do you hear the call to prayer in the area where you live? How do you respond to it?

2. Give examples for sounds which are pleasant to the ear, and sounds which are not.

3. How does the voice of the muezzin travel through the air?

4. Name three religious landmarks in Jerusalem.

5. The Zionist Occupation forces prevent the call to prayer from being raised in the minarets of the Al-Agsa Mosque. Discuss.

"l

61. The callto prayer, or adhan, at the Al-Agsa Mosque sounds out five times daily, every day, through an installed loudspeaker system. In recent years
and in a small number of isolated instances, Palestinian media have accused Israeli authorities of briefly muting the call to prayer. For example,
the evening call to prayer on April 13,2021, was reportedly muted by Israeli police so as to not disturb a state memorial service held at the adjacent
Western Wall: Aaron Boxerman, “Israel Said to Muzzle Al-Agsa Muezzin as Memorial Day Observed at Western Wall,” Times of Israel, April 14, 2021.
https://www.timesofisrael.com/israel-said-to-muzzle-al-agsa-muezzin-as-memorial-day-observed-at-western-wall/
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Politicization of Science and Math

Example 11.
Mathematics, Grade 7, Vol. 2, 2019-2025, p. 105
(Previously: Mathematics, Grade 7, Vol. 2, 2018, p. 105)

Basic statistics is taught to seventh graders by referring to the 1976 Land Day events - demonstrations
by Arab communities in northern Israel to protest government expropriation of their land, during which
six protestors were Killed. The PA textbook devotes a short lesson on probability theory to those events,
notably referring to Israel as “the Occupation,” despite the fact that those events took place within
internationally recognized Israeli territory and had no substantial impact on Palestinians living in the
occupied Palestinian Territories. The lesson in this way expresses defiant non-recognition of the State
of Israel. It also showcases the names and photos of the six killed demonstrators, whom it refers to as
“martyrs.” This material serves as an introduction to a tenuously related word problem, in which a class
of students vote whether to organize a school radio broadcast or a sports competition, and the teacher

chooses one of the proposals at random.
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8.2 Laws of Probability

Activity 1:

Six Palestinians fell as martyrs on the 30th of March, 1976, while defending the lands which the Occupation attempted
to expropriate. Since then, that day became known as the Eternal Land Day, and it is commemorated every year.

A school has a class of 25 students; 7 proposed to commemorate the occasion only on the school radio, 8 proposed
to only organize a sports competition, while 4 proposed to do both.

These can be represented in a diagram as follows:

[Venn diagram]

The teacher pulled out one of these notes at random. The probability of the proposal on the note being:

To commemorate the occasion on the school radio = 11/25. Why is that?

[Caption above photos on the left:] Martyrs of the Eternal Land Day, 30 March 1976

[Names]
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Politicization of Science and Math

Example 12.
Mathematics, (Literature and Shariah Tracks), Grade 11, 2020-2025, p. 30
(Previously: Mathematics, (Literature and Shariah Tracks), Grade 11, 2019, p. 30)

The Right of Return (into what is now Israel) appears on the opening page of “Unit 2—Statistics and
Probabilities” in a mathematics textbook. The cover page to the unit features an illustration of Palestinian
refugees walking toward a map of Israeli territory with Jerusalem at its center. Below this politically
charged image, the textbook introduces the mathematical topic with a statistical question on the
expected number of Palestinian refugees in Lebanon who hold the keys to their former homes in what
is now lsrael, referred to as “the keys of Return.”

Unit 2: Statistics and Probabilities
[Caption below image:]

What do you expect the number of refugees who keep the keys of Return in Palestinian [refugee] camps in Lebanon
to be?
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Politicization of Science and Math

Example 13.
Mathematics, Grade 3, Vol. 1, 2022-2025, p. 13
(Previously: Mathematics, Grade 3, Vol. 1, 2020, p. 13)

A third-grade math textbook uses the issue of Palestinian prisoners in Israeli (*“Occupation”) prisons to
teach basic mathematical literacy; students are required to answer which number is greater, the reported
number of prisoners in 2014 or in 2015. While the source of these statistics is unknown, it is noteworthy
that the textbook authors chose statistics that represent a negatively perceived development — an

increasing number of prisoners year after year.

4. Collaborative activity:

In 2014, the number of prisoners in the Occupation prisons totaled 6,500 prisoners, while in 2015 their number was
6,800 prisoners. In what year was the number of prisoners greater?

Solution:
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Politicization of Science and Math

Example 14.
Science and Life, Grade 8, Vol. 1, 2021-2025, p. 15
(Previously: Science and Life, Grade 8, Vol. 1, 2020, p. 15)

In a chapter that discusses the constituent elements of air, a passage describes an incident in which
Israeli forces shot tear gas to disperse a peaceful protest of Palestinian villagers in the Ramallah area.
This example fuels a misleading stereotype about the conflict: that Israel uses unwarranted aggression
to combat peaceful Palestinian activity. In addition, there is a reference to the purpose of the march,
which is to protest the separation fence that “swallows” much of the village's agricultural land.
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Bil'in Integrated High School students were hit by tear gas grenades fired by Zionist Occupation soldiers at a peaceful
march out of the village in protest of the separation fence that swallows much of the agricultural land belonging
to the village and surrounding villages.

You can smell the tear gas that the occupation army is firing from a distant place. Explain this.

Give examples of other materials that go through the air and spread.

What is the effect of this gas on the environment and health?

What safety measures should be taken when encountering tear gas attacks by the Occupation Army?
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Politicization of Science and Math

Example 15.

Mathematics (Entrepreneurship, Hotel, Home Economics and Agriculture Tracks), Grade 12,
2025, p. 123

(Previously: Mathematics [Entrepreneurship, Hotel, Home Economics and Agriculture Tracks],
Grade 12, 2019, p. 134)

A word problem in a high school mathematics textbook asks students to calculate the interest yielded
by issuing bonds, using the example of a financial entity called “The Martyr Shadia Abu Ghazaleh
Women's Association.” The name of this organization — which appears to have been made up by the
textbook authors®? - commemorates Shadia Abu Ghazaleh, a member of the Palestinian militant group
PFLP, primarily known for her (apparently accidental) death in 1968 while preparing an explosive device
in her Nablus home for an attack in Tel Aviv.®® It is not clear why this particular name was chosen for this
exercise, when any other name would suffice; its purpose seems to be to raise awareness of this figure's

violent activity and ultimate sacrifice.
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[Unit] 5, [Lesson] 3: Bonds

Activity 1: companies and NGOs in Palestine have a big role in creating job opportunities for people with low income
and special circumstances, through the development of projects.

The Martyr Shadia Abu Ghazaleh Women’s Association [originally misspelled] intends to set up a factory to preserve
and package agricultural produce in the Jordan Valley region. The Association’s Administrative Board members
agreed they should examine different ways to finance the cost. One of the members suggested they take out a loan
from the bank; another suggested they sell a plot of land owned by the Association. Ultimately, the Association’s
Administrative Board decided to issue bonds with a nominal value of 10,000 [Jordanian] dinars, at a rate of 100
dinars per bond and a nominal interest rate of 8%.

If 20 bonds were bought, what yield would they generate after 5 years? ......

62. Although there is at least one school and one kindergarten with the same name in the Gaza Strip and in Syria, respectively.
63. Atef Daghlas (w&subk), “Shadia and Her Companions.. Martyrs of Palestine and Firebrand of Its Struggle (¢u ssizs shld lags lelid)s Lol) "
Al-Jazeera, 27 May 2021. https://www.aljazeera.net/women/2021/5/27/
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Politicization of Science and Math

Example 16.
Science and Life (Teacher Guide), Grade 8, 2018-2025, pp. 144-145

The teacher guide for a lesson about the taxonomic classification of living organisms instructs biology
teachers to hold discussions about “towns and villages whose residents the Zionist Occupation
expelled.” Selecting this unrelated discussion topic in a lesson on taxonomy can only be for political

purposes, as a means of maximizing students’ historical resentment of Israel.
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(See the continuation of the example on the following page)
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Politicization of Science and Math

B. Exposure:
1. Carrying out activity on the taxonomy of living organisms throughout history, using the strategy of cooperative
learning: [...]
2. Carrying out activity on the scientific names of living organisms, using the strategy of lecture, dialogue and
conversation: [...]
3. Carrying out activity on taxonomic ranks, using the strategy of dialogue and conversation:
* Divide students into homogeneous groups.
* Every group reads the scientific text related to the activity, and answers the questions under it, as well as the
following questions:
- Where is Yarmouk [Refugee] Camp located?
- Why was this camp built?
- Name the villages and towns the camp’s residents were expelled from.
- Name other towns and villages whose residents the Zionist Occupation expelled as a result of the Nakba ('48).
“Every group appoints a representative to present their group’s answers in front of the students.
* Each representative returns to their group and presents the result of the discussion to them.
* The students calculate the number of expelled towns and villages mentioned in the students’ answers. What do
you estimate their number to be?
“Have groups answer activity questions.
“Have a student read out the taxonomic classification of the cat in front of the class.
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Politicization of Science and Math

Example 17.
Mathematics (Science and Industrial Tracks), Grade 11, Vol. 2, 2022-2025, p. 53
(Previously: Mathematics [Science and Industrial Tracks], Grade 11, Vol. 2, 2019, p. 53)

A mathematics lesson teaching geometric series uses the example of a water tank being filled with
successively diminishing amounts of water; it is prefaced by the statement that “the Zionist Occupation”
causes water shortages in Palestinian communities as a matter of policy. This statement and the
example chosen to teach the lesson serve no purpose other than to politicize the subject.
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5-6 Finite Geometric Series, and its Sum

Activity 1: Most Palestinian population centers suffer from a shortage of drinking water, due to the policies of the
Zionist Occupation who controls the Palestinian ground water. To address the shortage taking place, the local council
of one village built a water tank with the capacity of 5,000 m3. On the first day they pumped into it 600 m3 of water;
on the second day, two thirds of the amount pumped on the first day; on the third day, two thirds of the amount
pumped on the second day; and so on and so forth.

The amount of water pumped during the first five days: .........

focl

o
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Politicization of Science and Math

Example 18.
Mathematics, Grade 4, Vol. 1, 2020-2025, p. 27
(Previously: Mathematics, Grade 4, Vol. 1, 2019, p. 27)

In a fourth-grade math textbook, basic calculus is taught by counting the number of “martyrs” in the
two Palestinian Intifadas, or waves of uprisings (1987-1993 and 2000-2005). The inflated figures offered
by the textbook® include a large number of Palestinian militants and terrorists killed in action during
those periods, including more than 150 suicide bombers,® which are grouped indiscriminately with
civilian deaths. A photograph of a funeral procession is placed next to the question, reinforcing the

macabre nature of the exercise.®®
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Lesson 1: Addition under 1 Million without Carrying Over
1. The number of martyrs of the First Intifada (the Rock-Throwing Intifada) is about 1,392 martyrs, and the number
of martyrs of the Al-Aqgsa Intifada is 4,673.

The number of martyrs in both intifadas = martyrs.

64. Compare statistics published by Israeli security organizations as reported in Ze'ev Schiff, “Israeli Death Toll in Intifada Higher than Last Two Wars,”
Haaretz, 24 August 2004. http://www.haaretz.com/print-edition/news/israeli-death-toll-in-intifada-higher-than-last-two-wars-1.132555

65. Efraim Benmelech and Claude Berrebi, “Human Capital and the Productivity of Suicide Bombers,” Journal of Economic Perspectives, Vol. 21,
No. 3 (Summer 2007), pp. 223-238. https://web.archive.org/web/20130127151257/http://www.economics.harvard.edu/faculty/benmelech/files/
JEP_0807.pdf

66. The 2022 hard copy edition of this textbook contains an altered version of this example, tasking students with adding the areas expropriated by
Israel from Palestinian villages in the West Bank.
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Politicization of Science and Math

Example 19.
Mathematics (Literature and Shariah Tracks), Grade 11, 2020-2025, p. 4
(Previously: Mathematics [Literature and Shariah Tracks], Grade 11, 2019, p. 4)

To teach linear equations, students are instructed to calculate the number of “martyrs” and wounded
in the 1994 Cave of the Patriarchs massacre, an event which the textbook attributes to “the Zionist

Occupation."®”
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Activity 1: The Abrahamic Mosque is one of the most important and religious landmarks in Palestine. It's associated A
calling one of with one of the massacres of the Zionist Occupation, whose victims were 180 worshippers among
them martyrs and wounded.

Calculate the number of martyrs and wounded in the massacre if it is known that the number of wounded is five
times the number of martyrs. Assume that that the number of martyrs of the massacre is X martyrs.

The number of victims of the massacre in terms X=______

The number of martyrs of the massacre and its wounded in terms of X will be 6X. Why?

Number of martyrs in massacre =_____

Number of wounded in the massacre =

"l

67. The 2022 hard copy edition of this textbook contains an altered version of this example, instructing students to calculate the number of
worshippers at the Cave of the Patriarchs
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Politicization of Science and Math

Example 20.
Mathematics, Grade 9, Vol. 1, 2019-2025, p. 86
(Previously: Mathematics, Grade 9, Vol. 1, 2018, p. 86)

A Grade 9 math textbook teaches statistics using the number of Palestinian “martyrs” killed by the
“Israeli Occupation Authorities.” The lesson begins with a discussion of Israel's “ongoing aggression”
against holy sites and the Palestinian civilian population in the Jerusalem Governorate. Students are then
presented with the number of “martyrs” who died in the Jerusalem Governorate every year between
1994 and 2015 and are asked to arrange this data in a frequency table. By describing the “aggression”
as aimed against the Palestinian civilian population, rather than against militants, this mathematics
textbook portrays Israel as attacking Palestinian civilians and religious sites without cause.®®
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Frequency Tables:

Creating a frequency table:

Activity 1: The Jerusalem Governorate is subjected to an ongoing aggression by the Israeli Occupation authorities
against Islamic holy sites, and the governorate's Palestinian population, resulting in the loss of property and life.
The number of martyrs in the Jerusalem Governorate during the period of 1994-2015 reached 156, according to the
Palestinian Central Bureau of Statistics. The number of martyrs by year is as follows:

oo

This data can be represented in a frequency table.

Complete the frequency table:

Number of martyrs:

Number of years:

The number of years in which there were no martyrs during the period 1994-2015 is one year.

The number of years in which there were two martyrs a yearis . . .

\[-.-]

68. The 2022 hard copy edition of this textbook replaces this exercise with an exercise using the numbers of settlements built on Palestinian land.
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Politicization of Science and Math

Example 21.
Chemistry (Teacher Guide), Grade 10, 2018-2025, pp. 93, 97, 99

Chemistry lessons are politicized with the message that it is official Israeli policy to destroy Palestinian
water resources. According to this teacher guide, one of the goals of a lesson titled “Water in Our Life"
is for students to grasp “the Israeli Occupation’s attempts to pollute the sources of drinking water.” In
another lesson, the guide instructs how to teach about reports that reveal how “colonial settlements”
deplete and pollute Palestinian water sources. Teachers are instructed to ask students to provide an

example of “polluted water the Israeli authorities pump into the Palestinian agricultural lands.”
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[The student] should grasp the Israeli Occupation’s attempts to pollute the sources of drinking water.

[The student] should grasp the Israeli Occupation’s attempts to pollute the water sources.

Reports by the Palestinian Water Authority revealed the actions of the colonial settlements and their attempt to
deplete Palestinian water sources, as the colonial settlements have poured millions of cubic meters of polluted water
into Palestinian streams and agricultural lands.

fooel

2. Give an example of polluted water the Israeli authorities pump into the Palestinian agricultural lands.

3. What are the sorts of pollutants contained in these waters?

Illumination: The teacher will listen to the students’ answers, will ask them to write them down on small slips of paper,
to be hung up in the classroom corner, and will tell them to find out the right answers at the end of the second part.
Illumination: Enclosed is a report by the National Bureau for the Defense of the Land and the Opposition to the
Settlement - the Palestine Liberation Organization, which reviews the impact of the colonialist settlements on the
Palestinian environment, to be found in the [following] link: http.//goo.gl/ttDnE4 [+Barcode]
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Justification and Glorification of Violence

Example 22.
Arabic Language, Grade 5, Vol. 2, 2020-2025, pp. 51-61
(Previously: Arabic Language, Grade 5, Vol. 2, 2019, pp. 51-61)

Dalalal-Mughrabi,the perpetrator ofthe1978 Coastal Road massacre, which killed thirty-eightIsraelis,including
thirteen children, on a civilian bus, is celebrated in a detailed ten-page Arabic reading comprehension text
for fifth graders. The text exalts her and the terror act as “heroism,” describing how the massacre made her
memory “immortal” in the “hearts and minds” of Palestinians. After reading the text, students are instructed
to search the Internet for how Israel allegedly abused al-Mughrabi's body and then copy in neat handwriting
a passage praising her “pure blood.” The lesson notably does not offer Palestinian women any way to
demonstrate an outstanding commitment to their people other than through violence.

The most recent version presents a distinctly falsified version of the event: it exonerates Al-Mughrabi of
any wrongdoing, quotes her as saying she had no wish to kill hostages, and accuses the Israeli forces of
killing both her and the hostages “with planes and tanks.” In reality, Al-Mughrabi and her companions
are known to have deliberately killed multiple people, including American photographer Gail Rubin,
long before they were engaged by Israeli security forces; those forces primarily consisted of Israeli civilian
police who had neither tanks nor airplanes; and Ehud Barak, credited by the textbook with overseeing

the Israeli “attack” on the bus, was studying in the United States at the time.

(p-51)
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About the text

Our Palestinian history is brimming with names of martyrs who have given their lives in sacrifice to the Motherland. One
of them is the martyr Dalal al-Mughrabi, who drew a portrait of defiance and heroism with her struggle, making her
memory immortal in our hearts and minds. The text in our hands speaks about one part of the journey of her struggle.
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Justification and Glorification of Violence

(p.52)
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Reading

In Sabra Refugee Camp, one of Beirut’s refugee camps that is bleeding in pain - as a result of the Nakba - the
fighting commander, Dalal al-Mughrabi, was born. Roughly two decades after her birth, she answered the distress
call of the Motherland.

Dalal sailed the sea, leading her squad of fedayeen, the Deir Yassin squad. They were thirteen fedayeen fighters,
and as usual, the sea was sometimes relaxed, sometimes angry. The waves raged, and their rubber boat flipped
over, leaving two of the squad heroes to drown. The rest battled the waves, and clung on to the boat until the lights
of the Palestinian coast appeared before the commander and her squad. They snuck their way onto the shore, and
the fields and orchards smiled before them.

Dalal closed her hands over a handful of her Motherland’s blood-soaked soil and smelled it with affection. Then, she
waited for the right moment. She and her squad intercepted a bus on its way to Haifa, and turned it back towards
Jaffa. Dalal climbed aboard with pride, and proclaimed to those inside: “We do not wish to kill you. We came to free
our brothers in your prisons [...]”

The Occupation forces learned that the bus had arrived in the vicinity of Sayyidna Ali [near Herzliya, Israel]. They
dispatched a special military team led by Ehud Barak to attack the bus with bullets and bombs, using airplanes and
tanks, and kill all those inside. [...] Dalal

.l
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Justification and Glorification of Violence

(p- 53)
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Part 1: Let’s answer the following questions:

1. Let’s fill in the gaps in the following sentences in an appropriate manner:

A. Dalal Al-Mughrabi was bornin ___

B. The squad which Dalal Al-Mughrabi led was called the ___ squad.

C. Before arriving at the coast of Palestine, ___ squad members drowned.

D. The number of heroes in the fedayeen squad was ___

2. How old was Dalal al-Mughrabi when she became a martyr?

3. Where did Dalal and her squad land?

4. Let’s state the objective for which Dalal and her squad carried out the operation.

5. What was the outcome of the confrontation which took place between the Occupation forces and the fedayeen squad?

Part 2: Let’s think, and answer the following questions:

1. What is the significance of Dalal’s squad of fedayeen fighters being called “Deir Yassin squad”?
2. In what way did Dalal and her squad restore some justice for Deir Yassin?

3. What does Dalal’s statement, “We do not wish to kill you,” show?

4. Palestinian women have a role in resisting the Occupier, how is that manifested in the text?
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Justification and Glorification of Violence

(p- 54)
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Activity:
Let’s consult the Palestinian Encyclopedia, or the worldwide web, and research the following:
- How was the killing of Dalal al-Mughrabi, and the mutilation of her body, carried out?
- Let's name the two heroes who drowned at sea before Dalal and her squad could reach the sea [shore].
.
(p. 57)
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Basic Inflection Suffixes

Review

Part 1: Let’s read the following passage, and fill in the table as required:

Dalal sailed the sea, leading her squad of fedayeen, and as usual, the sea was sometimes relaxed, sometimes angry.
The waves raged, and their rubber boat flipped over, leaving two of the squad heroes to drown. The rest battled the
waves, and clung on to the boat, until the lights of the shore of Palestine appeared before the commander and her
squad. The squad snuck their way onto the shore... and the orange orchards smiled before them.

Nouns in the nominative - Nouns in the accusative - Nouns in the genitive

"l
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Justification and Glorification of Violence “

(p. 60)

w (-]
- - 2 @ z £ ﬁ°\/.’
2 . . L “/a b A '°0 - 17 LIRS '4
J . 4
a4 d g O
rd
- - - e

Calligraphy:
Let's write the following in calligraphy, paying attention to how we write the letters Ra’ (,) and Zay (3):
Dalal watered the land of Palestine with her pure blood, to shine a history of revolution that will not yield.

(p. 61)
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Copying:

Let’s copy the following passage with neat handwriting:

The Occupation forces learned of the hijacked bus, and so they placed roadblocks. Yet, Dalal and those with her
managed to pass all the roadblocks, until the bus was brought to a halt with extreme difficulty, after the Occupiers
had amassed their military forces. Then, an asymmetrical battle broke out between her squad and the Occupier,
who surrounded them from every direction. Thus she ascended to martyrdom, along with of eight of her heroic
companions, after inflicting on the Occupation Army a great number of dead and injured. In doing so, she brought
Deir Yassin some justice back, and watered the land of Palestine with her pure blood, to shine a history of revolution
that will not yield.

o
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Justification and Glorification of Violence

Example 23.
Arabic Language, Grade 8, Vol. 2, 2021-2025, pp. 40-44
(Previously: Arabic Language, Grade 8, Vol. 2, 2020, pp. 40-44)

Reading comprehension for the eighth grade is taught through a violent and graphic story exalting
the feats of Palestinian militants in the 1968 Battle of Karameh, fought between Israel and Jordan along
with allied Palestinian militias. The Palestinian and Arab fighters are described as having their “daggers
land on the necks of the Enemy soldiers,” with Israel being identified as “the Enemy.” Additional graphic
details lionize Palestinian suicide fighters (fedayeen), describing them using “explosive belts” to “turn
their bodies into fire burning the Zionist tank,” and dehumanize Israelis as cruel and ignoble in death,
referencing a “burnt” Israeli soldier “shackled by his commander in thick chains inside his tank” and
Israeli forces “leaving behind some corpses and strewn body parts, to become food for wild beasts of
the earth and birds of prey in the sky.” The emotional impact of these graphic details is augmented
by the text narrator's own reaction to them, as he comments “we shall not forget [these sights].”
Accompanying the text is an illustration of Israeli soldiers in a tank, shot dead by a Palestinian gunman,

which visualizes the glorification of violence depicted in the text.

(p. 40)
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The Dignity [Karamah] of Karameh

About the text:

Following the 1967 defeat [i.e. the Six Day War] and the occupation of the West Bank and Gaza, and after the Zionist
Occupation took over the entirety of Palestine, the Arab and Islamic nation felt defeated, frustrated, and disappointed.
Then came the Battle of Karameh the following year, which broke the spirit of the Zionist army, and that restored
some measure of the nation's dignity and self-confidence.

-l
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Justification and Glorification of Violence

(p. 47)
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The Zionists entered Karameh and came to blows with the Jordanian soldiers and the Palestinian fedayeen with
bladed weapons. The battle was not as easy as they had imagined, but a bloodbath in which the fighters of both
banks [i.e. Jordanians and Palestinians] displayed extraordinary feats of heroism, and the Enemy could not realize
the goals it had dreamed of before the battle. It became convinced that the will of the fighters is as firmly rooted as
the mountains of Al-Salt [in Jordan] and Jerusalem.

"l
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Justification and Glorification of Violence a

(p- 42)
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The fedayeen, despite their few primitive weapons, rushed into the Battle of Karameh with heavy fire of hand grenades
and bladed weapons, and the fedayeen’s daggers landed on the necks of the Enemy soldiers. Some of the fedayeen
wore explosive belts, thus turning their bodies into fire burning the Zionist tanks. [...]

[...] Under the shower of heavy fire from the fedayeen and the Jordanian army, and under the cover of darkness, the
invading forces began gathering the bodies of its dead and injured to prepare for withdrawal, leaving behind some
corpses and strewn body parts to become food for wild beasts of the earth and birds of prey in the sky. They were
defeated, dragging their tails of defeat and failure.

fronf

-l

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Justification and Glorification of Violence

(p. 43)
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We shall not forget the image of a burnt Zionist soldier, shackled by his commander in thick chains inside his tank,

fearing that he might flee. The heroes hauled some of the tanks to Amman, to become toys to be played with by the
children delighted from victory.

(p. 44)
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Discussion and Analysis

1. We will draw evidence from the text that the Zionists underestimated the Arab forces.

2. We will explain why:

a- The heroes of Karameh defeated the invading forces, despite their few numbers and equipment.
b- The Palestinians and the sons of the Arab nation raced to join the ranks of the Uprising.

c- The invading forces asked for a ceasefire.
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Justification and Glorification of Violence a

Example 24.
Arabic Language, Grade 9, Vol. 1, 2021-2025, p. 98
(Previously: Arabic Language, Grade 9, Vol. 1, 2020, p. 98)

An Arabic spelling exercise for the ninth grade is taught with a graphic poem, which describes the
“strewn remains of women and children splatter[ing] the streets of the city.” The exercise focuses
students’ attention on the word “strewn remains” (asld') because its spelling changes when inflected

according to different noun cases.
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Placing the Hamzah Diacritic in Accordance with Inflectional Suffix Vowel

I will read:

In a painful scene, the strewn remains of women and children splatter the streets of the city.
And | tell the story:

This is how time weaves its steps with their remains,

And it paves with their remains

Roads for their steps.

- Adonis

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Justification and Glorification of Violence a

Example 25.
History Studies, Grade 11, Vol. 2, 2019-2025, p. 52
(Previously: History Studies, Grade 11, Vol. 2, 2018, p. 54)

An eleventh-grade history textbook endorses the 1972 Munich Massacre as an expression of legitimate
Palestinian resistance. In a subsection on the history of the Palestinian liberation movement, the
textbook refers to an incident during the 1972 Munich Summer Olympics, when the Fatah-affiliated
Black September group took eleven Israeli Olympic team members hostage, killing them along with a
West German police officer. The history textbook justifies this attack as a Palestinian military “operation”
(‘amaliyah) against “Zionist interests abroad” (al-masalih as-suhydniyah fi I-karij), offering no details on
the nature of the attack. This wording frames the attack as a legitimate form of resistance, in which the
victims are acceptable targets of Palestinian militant violence; the loss for the Israeli (“Zionist”) side is
cynically imagined in terms of a strategic military setback. The choice not to describe the nature of the
attackisalsotelling, indicating that the textbook authors may prefer to convey to students a desensitized

version of the event, rather than risk the possibility that they may find it morally objectionable.®®
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The Palestinian Resistance resorted to many methods in their opposition to the Zionist Occupation [Israel]. The
Fedayeen pursued the method of guerrilla warfare in most of their confrontations with the Zionists in the Palestinian
territories. They also sought to strike at Zionist interests abroad, such as the Munich operation in 1972, as well as
direct confrontation in many battles, such as the 1968 Battle of Karameh [in Jordan], the southern Lebanon wars,
and the siege of Beirut in 1982, in addition to the methods of peaceful popular resistance, including strikes, blocking
roads, refusing to pay taxes, demonstrations and marches condemning the occupation. The 1987 Intifada applied
these methods as directed in statements by the Unified National Leadership of the Uprising.

69. The 2021 hard copy edition of this textbook contains an altered version of this example (p. 50), edited to omit the reference to PLO overseas
operations, including Munich 1972.
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Example 26.
Arabic Language, Grade 10, Vol. 1, 2020-2025, pp. 131-135
(Previously: Arabic Language, Grade 10, Vol. 1, 2019, pp. 131-135)

Tenth graders are taught Arabic with a nationalist poem that contains highly confrontational and
potentially violent connotations. The poem, by Israeli Palestinian poet and politician Tawfiq Ziad (1929-
1994), is titled “Here We Stay” and describes the speaker’s defiance in the face of an unnamed group of
people, understood to be Israeli Jews, and his resolve to stay in his land. The speaker promises to be “in
[their] throats, like a piece of glass” and “a vortex of fire [in their eyes]” and tells his antagonists to “go
drink the seawater,” establishing a singularly hostile relationship. The speaker additionally describes his
people feeling “a red inferno” and declares that “with pure blood, we do not spare”; the latter verse can
be interpreted as a call for Palestinians to shed their blood, to act ruthlessly toward the enemy, or both.
The poem ends with an implicit threat, suggesting that “the oppressor [..] review his calculation” with
the warning that “every action has a reaction.” After reading the poem, the textbook tests students’
comprehension with questions that amplify the poem’s more combative and emotive aspects: it
describes the conflict in the poem as taking place “between the tyrannical Occupier, who came to steal
and kill, and the owner of the land, who defies death to defend it" - simultaneously demonizing Israeli
Jews as fundamentally malevolent while encouraging Palestinian students to consider dying for their
country. The poem also mentions locations in internationally recognized Israeli territory — the cities of
Lod and Ramla, and the Galilee region - that the textbook claims as “Palestinian cities.”

Separately, the textbook prefaces the poem with an introduction to the poet and his work, mentioning
that Ziad spent time in Israeli prison, that he served as mayor of Nazareth, and was known for his activism
against “the Zionist Occupation.” In this account, the textbook conspicuously neglects to mention Ziad's
work as a Member of the Knesset (the Israeli legislature), representing his community nationally as part
of the Israeli Communist Party, his lifelong advocacy for Arab-Jewish coexistence and cooperation, and
his staunch support for the Two-State Solution;”° the textbook does not even acknowledge he was an
Israeli citizen. A valuable opportunity is missed here to expose Palestinian students to the reality of
Palestinian Arab citizens of Israel, their unique perspectives and challenges, and their complex identities.

(See the continuation of the example on the following page)

70. For further reading on Ziad, his life and views, see Tamir Sorek, The Optimist: A Social Biography of Tawfig Zayyad (Stanford, CA: Stanford
University Press, 2020).
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Here We Stay

About the text:

Tawfig Ziad is a Palestinian poet, born in Nazareth in 1929. He pursued his studies at Nazareth schools, and then
traveled to Moscow to study Soviet literature.

He filled the post of mayor of Nazareth in the period between 1976-1994, and remained in office until he passed away
in 1994 in a traffic accident. His poetic personality was crystallized early on, and he published several anthologies
of poems, including: Prisoners of Freedom and | Clasp Your Hands, where the following poem was taken from.

He struggled for the rights of his people and country. He languished in the Occupation prisons, yet remained standing
strong in his land and country. In this poem, he expresses his people’s strong standing and tenacious attachment to
their land, and his opposition to the Zionist Occupation.
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(See the continuation of the example on the following page)
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Here We Stay

As if we were twenty - impossible

In Lydda, Ramleh and the Galilee
Here... on your chests, we stay as walls
And in your throats

Like a piece of glass, like sabra cactus
And in your eyes

A vortex of fire

Here on your chests we stay as walls

We starve... we walk naked... we defy

We recite poems

And fill the raging streets with demonstrations

And fill the prisons with pride

And make children... a revolutionary generation... one after the other
As if we were twenty impossibilities

In Lydda, Ramleh and the Galilee

Here we stay!

Go drink the seawater

We guard the shade of figs and olives

And sow thoughts like yeast in dough

The coldness of ice in our veins

And in our hearts red inferno

If we grow thirsty, we squeeze the rocks for juice

And eat the dirt if we are hungry... but we do not leave
And with pure blood we do not spare ... we do not spare ... we do not spare ...
Here we have a past... and present... and future

As if we were twenty impossibilities

In Lydda, Ramleh and the Galilee

O live roots of ours - hold fast!

Thrust through the lowlands, roots!

I would rather the oppressor redo his calculation
Before the wheel is turned

Every action has a reaction: Read

what the book says

As if we were twenty impossibilities
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Comprehension, Analysis and Language

Part 1: Answer the following questions:

1. Write “Yes” before correct statements, and “No” before incorrect statements:

ffooel

B. () The conflict in the poem is between the tyrannical Occupier, who came to steal and kill, and the owner of the
land, who defies death to defend it.

ool

3. In the poem, the names of Palestinian cities appear. Let’s list them.

4. At the end of the poem there is a message to the Occupiers. Let’s explain the meaning of this message.

Part 2: Let’s think, and then answer the following questions:

foocl

3. Staying and standing strong on the land requires plentiful sacrifices. Let’s explain this in light of our understanding
of the text.

"l
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Example 27.
Arabic Language, Grade 7, Vol. 1, 2021-2025, pp. 67-68
(Previously: Arabic Language, Grade 7, Vol. 1, 2020, pp. 67-68)

A seventh-grade Arabic language textbook teaches a poem by Palestinian poet (and UNRWA-employed
educator) Jameel Ayyad El-Waheedi (1930-2005) titled “Where are the Knights?” that appears to call for military
actionagainstlIsraelandtodescribeitas“Unbelief” (kufr)and“Satan'saides” (a‘wansaytdn). The poem describes
the Arab nations metaphorically as a herd of horses —a noble beast of war in Bedouin Arab traditions —who will
fall prey if they do not stay united. It then asks “knights” (fawaris) — the riders of horses, presumably signifying
Arab leadership - to liberate the Al-Agsa Mosque in Jerusalem “from the fist of Unbelief, from Satan’s aides”
and to “storm the palace; /for in Palestine, thousand palaces rise,” in what may be interpreted as a reference
to Jewish and Israeli settlements. The poem mentions Hattin, the site of a famous 1187 battle, now in northern
Israel, where Muslim commmander Saladin defeated the Crusaders and destroyed the Crusader Kingdom of
Jerusalem; the poem bemoans that it now “drags chains in the prison guard’s courtyard,” a double allusion
to the location of the site “imprisoned” inside Israeli territory (illegitimately, in the poet's eyes) and to the issue
of Palestinian prisoners in Israeli prisons. The poem concludes by yearning that “horses of unified banners”
from across the Arab world would “attack /the Enemy;, stir up the dust, once more” and attain “victory for our
[Islamic] Nation” by “returning to Islam and the Qur'an.” The poem'’s unmistakably violent and potentially
religiously radicalizing message is reinforced by the textbook's comprehension exercises, which associate the
poem with verse 60 of Al-Anfal Surah from the Qur'an (“And prepare against them...”), popularized as a slogan
by the Muslim Brotherhood and used by many Islamist militant groups.
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(See the continuation of the example on the following page)
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About the Text

Jameel Ayyad El-Waheedi is a Palestinian poet, born in 1930 in Beersheba. He pursued his elementary studies at
Faloujeh School, [...]

He worked as a schoolteacher, then vice-principal, and then principal in UNRWA schools, from 1950 until his retirement
in 1990.

Where are the Knights?

Jameel Ayyad El-Waheedi, Palestine

1. The horses are not mine, nor are the knights my own / so be gentle in your rebuke, rebukes sicken me

2. These horses, there is darkness in their hues / their pure stock pains my mind

3. Should the horses not remain always as one / they will live as prey for humiliation and submission

4. Where are the knights to liberate Al-Agsa [Mosque] / from the fist of Unbelief, from Satan’s aides?

5. Where are the knights to storm the palace? / For in Palestine, thousand palaces rise;

6. Look at Hattin [where Saladin defeated the Crusaders], its tears shed / dragging chains in the prison guard’s courtyard
7. Is there a path for the day in which it [or “they”, or “you”] will attack / the Enemy, stir up the dust, once more?

8. Horses of unified banners, faithful, / from the Place of Revelation [Mecca], and Amman

9. From Damascus and Baghdad, from Yemen / from Kuwait and Egypt and Lebanon

10. So be gentle in your rebuke, if my words are excessive / the Nakba [catastrophe] of Jerusalem suggests to me
[there is] denial

11. There is no path for our power to resurge / while we seek shelter with makers of death-shrouds

12. There is no path to victory for our [Islamic] Nation / other than to return to Islam and the Qur'an.
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Discussion:

1. What is the main idea the poem speaks about?

2. Let’s extract from the verses a statement corresponding with the Almighty saying: “And prepare against them
whatever you are able of power and of steeds of war [by which you may terrify the enemy of Allah...]” (8:60)

fooel

6. What does the poet wish for in verses 7, 8, and 9?

7. Let’s explain what is meant by “Satan’s aides” and “makers of death-shrouds”.

foccl
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Example 28.
Social Studies, Grade 9, Vol. 1, 2020-2025, pp. 35, 37-40
(Previously: Social Studies, Grade 9, Vol. 1, 2020, pp. 35, 37-40)

Ninth-grade Social Studies teaches that “resistance,” including armed resistance, is a “natural and
legitimate” right and dubiously claims that international law supports this notion. The lesson shows
Israel as a colonial power and misquotes a UN resolution as stating that nations have the right to
conduct “armed struggle” (al-kifah al-musallah) to free themselves from colonialism.” The lesson goes
on to showcase examples of “armed” and “peaceful resistance”, both nearly exclusively within the Israeli-

|n

Palestinian context and both with somewhat generous interpretations of “peaceful” and “resistance.”
One example given for armed “resistance” is the 1929 Palestine riots, which were directed by Palestinian
Arabs primarily at Jewish civilians, rather than against Jewish militants or British colonial authorities,
and resulted in dozens of deaths and the devastation of multiple Jewish communities, Zionist and
non-Zionist alike. “Peaceful resistance,” meanwhile, is primarily exemplified by the First Intifada (1987-
1993), which saw the deaths of 175 Israeli civilians, and is illustrated with a photo of Palestinian masked
rock throwers. All in all, the lesson appears to deliberately obfuscate the meaning of international law,

resistance, and violence so as to justify Palestinian nationalist violence.

(p- 35)
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[ learned:

The right of nations to self-determination, and their right to resist occupation and foreign rule - including resorting
to the use of armed force - are considered natural and legitimate, especially since universal international law bans
occupation [of foreign territory].

71. The textbook paraphrases Article 7 of the 1974 UNGA Resolution 3314, a nonbinding recommendation regarding the definition of aggression,
which states, “Nothing in this Definition [of aggression], and in particular article 3 [which defines what qualifies as aggression], could in any way
prejudice the right to self-determination, freedom and independence, as derived from the Charter, of peoples forcibly deprived of that right and
referred to in the Declaration on Principles of International Law concerning Friendly Relations and Cooperation among States in accordance with
the Charter of the United Nations, particularly peoples under colonial and racist regimes or other forms of alien domination: nor the right of these
peoples to struggle to that end and to seek and receive support, in accordance with the principles of the Charter and in conformity with the
above-mentioned Declaration.” Notably, the text does not specifically endorse “armed struggle” as the textbook claims.
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[ learned: Lesson 2:
Forms of Resistance against Colonialism

I learned:

Resistance: means confronting the Colonizer with either peaceful or military means, or both; to repel harm, to
protect one’s very existence and identity, and to achieve freedom. It is a legitimate right, supported by all Heavenly
Prescriptions and international treaties.

Forms of Resistance against Colonialism in the Arab World and in Palestine:
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Activity 2-A:

Let’s read the following text, observe the pictures, and then answer the following questions:

“It is the right of nations under foreign occupation to engage in armed struggle for their freedom, independence,
and right to self-determination.” (UN General Assembly Resolution 3314, 1974)

[Images]

1. Let’s name the form of resistance mentioned in the text and images.

2. Let’s draw conclusions, regarding the position of the [UN] General Assembly regarding the armed struggle of
peoples who are under occupation.

3. Let’s discuss the degree to which the continued Zionist Occupation of Palestine aligns with the resolution.

4. Let’s draw conclusions regarding the impact made by the Palestinian Resistance on the Zionist Occupation.

o
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| learned:

Armed resistance amounts to combat operations, carried out by national elements, to protect national or ethnic [i.e.
Pan-Arab] interests, against the powers of colonialism and hegemony. [...]

Palestinian armed resistance began with the beginning of Zionist immigration into Palestine in the late 19th century,
and it escalated the more it increased. It then transformed into political and military activity, and uprisings with the
start of the British Mandate. The most prominent Palestinian uprisings include the 1929 Al-Buraq Uprising, the 1935
Sheikh Izz ad-Din al-Qassam Uprising, and the 1936 Uprising and declaration of Great Strike, which is considered to
be the longest strike in history. The resistance operations carried on after the proclamation of the [UN] Partition Plan
and the Zionist Occupation of Palestine in 1948. The PLO has endorsed armed resistance ever since its creation in 1965.
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Activity 2-B:
Let’s read the following text, observe the pictures, draw conclusions, and then answer the following questions:
“0, you who embody - with your united will, your drive for giving and sacrifices, your renewed escalation of the
Intifada - the decisive response to your enemies’ false claims [...]; indeed, day by day the Intifada achieves more in
the way of securing our freedom. And here you are - intensifying your boycott on the Occupying institutions more
and more; [...] and intensifying the building of institutions of our people’s authority, by escalating the struggle in
the face of the Occupier and of those who deviate from the will of our people, with full commitment to our people’s
sectors in the struggle program, and the decisions made by the PLO.”
(United National Leadership, Proclamation No. 19, 1988)
[Images]
1. Let’s categorize the forms of peaceful resistance with the text and the pictures above.
2. Let’s name other forms of peaceful resistance.

o
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I learned:

Peaceful resistance: a type of nonviolent conduct which encompasses a series of ongoing, persistent measures
against a specific power or authority [...]

Examples of Palestinian peaceful resistance include popular uprisings, like the 1987 Stone-Throwing Intifada; sit-
ins, demonstrations, national festivals, and attending international forums, to demand the right of the Palestinian
people to self-determination and the return of refugees to their lands. In addition, it also took on economic forms,
such as establishing national banks and calling for a boycott of Zionist products, whether in the occupied Palestinian
territories, in the Arab world, or in friendly states.
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Example 29.
Social Studies, Grade 9, Vol. 1, 2020-2025, p. 40
(Previously: Social Studies, Grade 9, Vol. 1, 2019, p. 51)

Alesson on anticolonial movements in the Arab world names Dalal Al-Mughrabi, perpetrator of the 1978
Coastal Road Massacre that killed thirty-eight Israelis, including thirteen children, on a civilian bus, as
a positive female role model. The textbook describes Al-Mughrabi as one of many Arab women “who
carried the banner of resistance and liberation in the face of colonialism™ and specifically acknowledges
her role in the 1978 attack, which is sympathetically termed an “operation” (‘amaliyah). Also named in
the text as a role model is Djamila Bouhired, an Algerian nationalist militant who was imprisoned for
her connection to terrorist activities against civilians in French-ruled Algeria. This textbook does not
provide concrete details about these women'’s actions and their consequences, nor does it question
their morality. Instead, it frames them as part of an anticolonial struggle, thus not only justifying their
actions but also positively immortalizing them as heroic figures. The focus on these figures’ gender, in
the context of women's contributions to the Palestinian and Arab nation, means that female students
may be specially encouraged to view them as models to emulate, should they wish to be similarly
recognized.
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Arab women have had a prominent role in resisting colonialism. They did not hesitate to join the bases of the
revolutionaries and the training centers, and they also led fedayeen operations against the Occupation. They featured
prominently in the lists of martyrs, wounded and prisoners. Examples include Djamila Bouhired from Algeria, who
resisted French colonialism in Algeria; Dalal Al-Mughrabi, who led the fedayeen Coast Operation (Operation Kamal
Adwan) on the Palestinian coast in 1978; and many other women who carried the banner of resistance and liberation
in the face of colonialism.
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Example 30.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, p. 123
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 122)

Students are taught a hadith describing the three holiest places in Islam - the Al-Agsa Mosque, the
Prophet’'s Mosque in Medina, and the Great Mosque of Mecca - as the only places that Muslims should
make long journeys to pray in. While explaining this hadith, the textbook rhetorically asks whether
Muslims will understand the importance of the Al-Agsa Mosque and liberate it from the “Usurpers”
(al-mugtasibin). The textbook does not specify by what means the Al-Agsa Mosgue should be defended

nor from what.
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When the Almighty says “the Furthest [Al-Agsa] Mosque”: this means Bayt al-Maqdis [Jerusalem], and is a form of
metonymy. We are prescribed to journey out to these three mosques in order to pray within them, due to their special
value when compared to all other mosques. Will the Muslims around the world learn about the value of these three
mosques and defend them, and hurry to help the Al-Aqsa Mosque and its people, to liberate it from the Usurpers?
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Example 31.

Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Stream),

Grade 12, 2025, pp. 77-80

(Previously: Arabic Language [1]: Reading, Grammar, Prosody and Expression [Academic Stream],
Grade 12, 2020, pp. 84-87)

A poem in a twelfth-grade Arabic-language textbook conveys the message that the Palestinian refugee
experience may only be rectified with refugees’ physical return, potentially through violent means. The
poem, penned by Egyptian poet Hashim Al-Rifa'i (1935-1959) and titled “A Refugee’s Will,” is written from
the point of view of an aging Palestinian Arab refugee who, on his deathbed, tells his son of his loss of his
childhood home in Haifa— now a city in Israel — presumably in the aftermath of the 1948 Arab-Israeli War.
The speaker implores the son to return to Haifa, rhetorically asking him, “How long will you leave [our
homeland] at the tips of spears?” and poetically imagines Haifa as gazing back at them with “rebuke”
(‘itab), expressing guilt for not taking action sooner. The speaker then suggests that the son may “come
to [Haifa] one day with the weapon in your hand,” implying that Palestinian refugees’ return can or
should involve the use of violence; this point is possibly reiterated by the textbook’s follow-up question
that asks, “How will the Palestinian refugee return to his homeland?” for which one reasonable answer
is “with a weapon in his hand.” While the poem does not directly mention Israelis, it does allude to
antagonists who “have driven [the Palestinian refugee] out,” calling them “the criminals” (al-jundt)
and describing them inhumanely as “not shed[ding] any tears”; the context of Haifa leaves no room for
ambiguity as to who those “criminals” are, reinforcing a highly negative perception of Israeli Jews.
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(See the continuation of the example on the following page)
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(pp. 78-79)
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(See the continuation of the example on the following page)
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A Refugee’s Will

My son, tomorrow the darkness of night will cover me
Only one last breath will remain of life’s shadow

And shards of a heart that lived with burning worry
The lantern lit up every day burned out

Its hopes gone dry, until it extinguished

flowcl

They have driven you out - return to those who have driven you out
For there is a land that your father used to till

You have tasted of its fruits, the overflowing honey

How long will you leave it at the tips of spears?

Haifa is sighing, do you not hear the sigh of Haifa?

Do you not smell from afar the scent of lemons in summer?
She weeps as she notices a specter beyond the horizon
She asks him of the day of liberation: when? And how?

She wishes you not live your life as a guest

For behind you is a land that nurtured your childhood
And wants to see you, one day, in your youth

The horrors of calamity have not made her forget you
She looks intently, but her gaze is full of rebuke

If you come to her one day with a weapon in your hand
And rise in her streets like morning

Call out: “Ask the hills and valleys what they heard!
Itis |, the past, who bandaged the wounds -

At your service, my dear, violated homeland!”

Cry not, for the eyes of the criminals did not shed any tears
This is the story of tyranny, since the dawn of life

So return to a land whose pebbles are my father’s treasures
I would have wished to die on its soil

A faded hope, | have no other
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(p. 80)
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Discussion and Analysis

focl

6. How will the Palestinian refugee return to his homeland?
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Example 32.
Islamic Education, Grade 5, Vol. 1, 2020-2025, pp. 65, 103
(Previously: Islamic Education, Grade 5, Vol. 1, 2019, pp. 65, 103)

Students are instructed to color a Palestinian flag, seemingly dripping in blood, against the backdrop
of the Dome of the Rock and placed next to a map of a Palestine that does not show Israel. They are
encouraged to “protect” the Al-Agsa Mosque and are told that the day will comme when the Palestinian
flag will rise over Jerusalem (without differentiating between East or West Jerusalem) and over its
mosques and churches. Students are also instructed to color a Palestinian flag raised above the Al-Agsa

Mosque.
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Activity 3: | will color in the following pictures:
[Banner, right:] “[A day will come when] one of our lion cubs and one of our flowers, will raise the Palestinian flag
over the walls of Jerusalem, over its mosques and churches.” - Martyred Commander Yasir Arafat

[Below:] * The Al-Aqsa Mosque is a sacred Islamic-Palestinian place, and must be protected as should other religious
sites in Palestine.
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Example 33.

Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Stream),

Grade 11, Vol. 2, 2023-2025, pp. 34-38

(Previously: Arabic Language [1]: Reading, Grammar, Prosody and Expression [Academic Stream],
Grade 11, Vol. 2, 2020, pp. 32-36)

Arabic language is taught with a poem that glorifies death and martyrdom, and lionizes men who were
executed for murdering Jewish civilians in Mandatory Palestine. The poem, penned by Arab Palestinian
poet lbrahim Tugan (1905-1941), describes the June 17, 1930, execution of three Arab Palestinian men
(Fu'ad Hijazi, Muhammad Jamjum, and ‘Ataa al-Zir) by the British Mandate authorities, after they had
been convicted of murdering innocent Jews in Hebron and Safed during the 1929 Arab riots. The poem -
titled “Red [Bloody] Tuesday” in reference to the day of the week in which the hanging took place in Acre
Prison — praises the manner in which the three condemned men reportedly faced death with active joy
and anticipation. This positive outlook on death is reinforced by the poem’s assertion that the men's
death is a “sacrifice for the sake of their country” and the frequent references to the “Paradise” and
“reward” that await the men after death. The textbook makes note of this theme, describing the men as
“martyrs,” “brave,” and “heroes” who “race one another to reach the gallows first”; it even asks students
to describe “the martyrs’ ultimate destination [i.e., Paradise] and esteemed status” as portrayed in the
poem. As such, the text strongly encourages students to think favorably of a mindset that elevates
death and perhaps even to adopt it. Significantly, neither the poem nor the textbook acknowledges
the crimes the men were charged with that led to their execution, nor is the case made that they
were innocent of the charges. Instead, the poem praises the “heroes” for unspecified acts of violence
- "feed[ing] the Enemies from the cup of death” — and for serving their country with “glorious deeds,”
while the textbook merely states that their execution followed “the Al-Burag Uprising” — a Palestinian
nationalist term for the 1929 riots — which is glowingly (and somewhat anachronistically) described as
being “waged by the Palestinian people against the Occupier.” The textbook thus takes an ambivalent
approach toward one of the defining atrocities of the Israeli-Palestinian conflict, simultaneously ignoring
its severity and moral questionability while glorifying those who participated in it —and implicitly, their
actions — as “heroes” and role models.

(See the continuation of the example on the following page)
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Red Tuesday (Ibrahim Tugan)

About the Text:

Ibrahim Abd al-Fattah Tugan (1905-1941) was a Palestinian poet [...]

In this text, the poet immortalizes the three martyrs: Fu’'ad Hijazi, Muhammad Jamjum, and ‘Ataa al-Zir, who were
executed by the British Mandate authorities in Acre Prison, after the Al-Buraq Uprising of 1929. He praises the bravery
of the three heroes, as they race one another to reach the gallows first, painting this scene skillfully in his words.

(See the continuation of the example on the following page)
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The Three Hours

First Hour

foocl

I have been placed in the hearts of the youths / to breathe life into true souls

There is no doubt that a day will come for them / whereupon they shall feed the Enemies from the cup of death
I'swear on the soul of Fu’ad, rising, pure, from his sides

Long live the souls who go as sacrifice for the sake of their country

o

(See the continuation of the example on the following page)
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Second Hour

I am the hour of the tenacious man /| am the hour of the great power

I'am the hour of the [kind of] death which gives honor / to all who have made glorious deeds
My hero breaks his chains / a symbol for the unshackling of immortality

I raced the one in front of me to reach the honor of chains first

I swear on the soul of Muhammad: / meeting his demise beautiful like roses

I swear on your mother, as on your death / she shouts hymns of praise

She sees consolation for her son /in his excellent, far-reaching fame

What he who serves the country gains / is greater than the Martyr’s reward

Third Hour

I'am the hour of the steadfast man /I am the hour of the great heart
foocd

My hero is stronger when he meets death than the greatest of rocks
Gladly he anticipates his demise / marvel at death in happiness!

I swear on your soul, ‘Ataa /| swear on the Paradise of the Almighty King

focl

Conclusion:
Their bodies in the soil of the Motherland; / their souls in Paradise
There they suffer not from tyranny / there they find plenty of forgiveness

-l

(See the continuation of the example on the following page)
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Understanding and Comprehension: h
[...]
3. Who are the martyrs who are praised for their heroism by the poet?
4. Cite the verse in which the poet demonstrates the way in which the hero faces death.
Discussion and Analysis:
ffoccl
2. The poet mentions the three martyrs’ eagerness to be the first to reach martyrdom. Determine what indicates this
in the poem.
3. The poem illustrates scenes from the three heroes’ execution. How do these scenes come across?
4. The poem is considered a record of the events of the Al-Buraq Uprising, waged by the Palestinian people against
the Occupier. What was the immediate cause of that uprising?
ffoccl
6. The poet concludes his poem by depicting the martyrs’ ultimate destination and esteemed status; let’s expand
on that.
.
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Example 34.
Geography and Modern and Contemporary History of Palestine (Teacher Guide),
Grade 10, 2018-2025, p. 213

“Armed resistance” is one of the approved methods suggested by a tenth-grade teacher’s guide to “face
the danger of settlement in Palestine.” Within the Palestinian nationalist context, “armed resistance”
(al-mugawamah al-musallahah) is often the politically correct term for terrorism or nationalist violence
against civilians. As such, this teacher guide officially sanctions nationalist violence.
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Question 2: How is it possible, in your opinion, to confront the danger of the settlement in Palestine?

[Answer:] Popular resistance, armed resistance, media, introducing the settlement [issue] into the curriculum in
order to make the [younger] generation aware of its danger, initiating legal proceedings at international courts,
demonstrations, conferences, panels.
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Example 35.
Arabic Language (Teacher Guide), Grade 8, 2018-2025, p. 259

When teaching eighth-grade Arabic spelling and grammar, a teacher guide uses an example sentence
thatglorifiesthe death of young Palestinians. The sentence states, “Let the youths water the Motherland’s
soil with their pure blood,” which not only celebrates and perhaps even encourages the death of young
people but also uses the graphic imagery of blood flowing as copiously as water to send this message.
Given that the exercise focuses on verb conjugation and employs the commonly used verbs “to tell”
and “to water (soil etc.)" for this purpose, it demonstrates that violent imagery is widespread, even in
a seemingly banal grammatical context. The other example sentence is that “history has not told of
massacres more obscene than those which have been perpetrated against the Palestinian people,”
which does little other than to maximize feelings of victimhood and resentment.

SOl 38 ) Slmen 5,56 W, paznall -3

e )l iy of Sl e 5l (555 85Laanl Olpaly 30 -

i) ) oy eSS A lonadl e il W) gz St -y
S gl bl 5 oLl e 1

Dictation / General Review

3. “Tell” [yarwi]: History has not told [lam yarwi] of massacres more obscene than those which have been perpetrated
against the Palestinian people.

“Water” [yasqi]: Let the youths water [li-yasqi] the Motherland’s soil with their pure blood.
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Example 36.
History Studies (Teacher Guide), Grade 11, 2018-2025, p. 176

A teacher guide for high school muddies the water around the term “terrorism” to strongly imply
that Palestinian terrorism is justified by international law. The guidelines ask history teachers to hold
discussions with students on the meaning of the term “terrorism,” explaining that there are “[false]
claims” (iddi‘a'at) that “activities of resistance” (a‘mal al-mugdwamah) constitute terrorism. This is
false, the textbook goes on, because international law guarantees a “right to resist,” whereas the goal
of terrorism is “destruction and the spreading of fear.” Therefore, the “correct” conclusion, suggested
by the textbook, is that it is Israeli authorities who participate in “terrorism,” whereas Palestinians
“resisting” said (Israeli) “terrorism" cannot be considered terrorists. It should be noted that the idea of
the “right to resist” is not accepted by most scholars of international law’? and that in the Palestinian
national discourse, as well as in textbooks, “resistance” is often the politically correct term for Palestinian
nationalist violence against Israeli civilians.”® This latter interpretation is reinforced by the fact that the
lesson specifically discusses instances where students may confuse “resistance” with terrorism and
that it admits no instance of Palestinian terrorism. Students are thus easily guided to the notion that
Palestinian nationalist violence is protected under international law.
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Activity 6: International laws established by international organizations such as the UN, and international laws
specializing in armed conflicts, confirm the right of resistance, self-liberation and independence held by nations.
However, the laws of armed conflict impose a number of conditions which must be followed by resistance movements:
bearing arms in an overt fashion, a responsible leadership, visible and defined symbols, and implementation of the
laws and rules of war.

Topic for discussion 12: The need to discuss with the students the concept of terrorism and distinguish between
terrorist actions and resistance activities, as well as between the goals of each of them, so that the student will be
able to answer those claims which interpret activities of resistance as if they were terrorist actions. International law
permits resistance activities which aim at self-liberation and independence, and prohibits terrorist actions which
aim at destruction and the spreading of terror and anarchy in order to achieve specific gains, whether personal or
collective. The discussion should reach the conclusion that the Zionist Occupation’s actions are to be considered
terrorist actions against the Palestinian people, and that resistance to them is a legitimate right guaranteed by
international laws.

o

72. GEI, “Report on Palestinian Textbooks,” 2021, pp. 63, 64.
73. IMPACT-se, “The 2020-21 Palestinian School Curriculum Grades 1-12: Selected Examples,” May 2021, pp. 14, 20, 21, 69; GEI, “Report on Palestinian
Textbooks,” 2021, pp. 110, 112-114.
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Encouragement of Martyrdom and Violent Jihad

Example 37.
Our Beautiful Language, Grade 1, Vol. 2, 2020-2025, p. 53
(Previously: Our Beautiful Language, Grade 1, Vol. 2, 2020, p. 53)

A reading exercise for the Arabic letter Ha3’ (.) for first graders includes the word Sahid (“martyr”) placed at
the center of the chart exercise; other examples include hujam (“attack”) and harab (“run away").”*
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Let's read correctly:

ha - Hani [male name] - ha - harab [“run away”]
ht - Had [male name] - hu - Hundd [“Indians”]
hi - sahid [“martyr"] - hi - hilal [“crescent”]

nahr [“river’] Sahd [“honey’]

Haran [male name] - Hind [female name] - Fahd [male name] - Kahf [“‘cave”]
Hanadi [female name] - hujam [“attack’] - nahar [“day’] - Hadll [female name]

74. The 2020 hard copy edition of this textbook contains an altered version of this example, replacing hujgm (“attack”) with hudhud (“*hoopoe”).
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Example 38.
Our Beautiful Language, Grade 1, Vol. 2, 2020-2025, p. 83
(Previously: Our Beautiful Language, Grade 1, Vol. 2, 2019, p. 83)

A lesson teaching the Arabic alphabet for first graders promotes a jingoistic worldview and uses
militaristic imagery of a soldier holding a weapon and a Palestinian flag to illustrate the Arabic letter Ya'
(¢)- This illustration accompanies an audio track, the transcript of which is found in the teacher guide
(see below), which presents a dialogue between a teacher and his students. The teacher in the dialogue
mentions the word “hand” (yad) in Arabic, which begins with the letter Ya’, and asks students to name
different uses of one’s hands. After the students mention activities like playing musical instruments,
farming, and playing games, the teacher mentions one last use of hands: “[one] raises a flag and
defends it, to become a sovereign in [their] homeland.” Placing these words at the end of the dialogue
in the mouth of an adult authority figure, the textbook conveys to first graders that this particular use
of hands carries a special degree of authority and finality; although some children may prefer music
to farming or vice versa, they should all “raise and defend the flag” without exception. Furthermore,
for each of the activities mentioned in the dialogue, the textbook presents an illustration; however,
the illustration of the soldier is larger than all the others, clarifying that it is indeed of the highest
importance. Meanwhile, the depiction of an armed soldier points toward a violent interpretation of
“raising and defending the flag” and becoming “sovereign.” While it could be argued that soldiers may
have a moderating influence - supposedly limiting nationalist violence to that engaged in by regular
armed forces - the lack of a Palestinian uniformed standing army of the kind depicted in the illustration
may incline students to project irregular militants in its place and interpret the image as supporting
all forms of military violence. Overall, the lesson appears to convey to the youngest students that they
should see themselves as taking part in a violent armed conflict and that the best use of their bodies is

dedicating themselves to nationalistic goals using violence.

(See the continuation of the example on the following page)
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Cf. Corresponding teacher guide: Our Beautiful Language [Teacher Guide], Grade 1, 2018-2025, p. 244:
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Let’s listen to the story of the lesson: R
The teacher Yusuf entered the first- grade classroom and greeted the students. He presented a picture of a hand
[yad] and asked, "What is this?"

"A hand," Yasir said.

"A‘human being's hands are a blessing from God - what are they used for?" the teacher asked.

Mays said: "A human being eats with their hands, writes with them, and draws."

Yumna said: "And with them, he plows and sows the land."

lyas said: "And with them, he throws balls and holds a flute to play the most beautiful melodies."

The teacher thanked the students, and said: “And with them, he raises a flag and defends it, to become a sovereign

in his homeland.”
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Example 39.
Islamic Education, Grade 10, Vol. 1, 2020-2025, p. 72
(Previously: Islamic Education, Grade 10, Vol. 1, 2019, p. 73)

Jihad “for the liberation of Palestine” is presented as a “personal obligation [wadjib ‘ayni] for every Muslim”
in a subsection discussing practices and duties obligated by shariah law. In earlier versions, the passage
stated that jihad for Allah was only a personal obligation for “every Muslim,” without any specification

about liberating Palestine.
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I will contemplate:

In what circumstances does jihad for the sake of Allah, for the liberation of Palestine, become a personal obligation
for every Muslim?
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Example 40.
Islamic Education, Grade 9, Vol. 1, 2020-2025, p. 13
(Previously: Islamic Education, Grade 9, Vol. 1, 2019, p. 12)

A ninth-grade Islamic Education textbook interprets verses from Muhammad Surah in the Qur'an as
promoting violent jihad against “Infidels” (i.e. non-Muslims). The lesson tells students that God expects
Muslims to wage war against the Infidels, so as to test their faith and give them a chance to atone
for their sins should they die in battle, something that the textbook describes as an “honor” (ikram).
The textbook also informs students that Muslims should take prisoners from the Infidels once they
are defeated and that dying while fighting the Infidels grants one an esteemed place in paradise. The
lesson ends with a warning that past Infidels have been “annihilated” by God, implying that present-day
Infidels will meet a similar fate. It does not attempt to contextualize the relevant Qur’anic verses as being
restricted to a specific place or time nor the use of the highly incendiary term “Infidel” (kafir), which may
apply to any non-Muslim. Instead the lesson seems to treat the verses as timeless instructions for how
the Muslim community should conduct itself vis-a-vis what are described as the “Enemies.” The lesson
thus strongly insinuates that holy war against non-Muslims is an applicable, potentially desirable course
of action in the present and future and that Palestinian students should not be afraid to seek death in
such conflicts.
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(See the continuation of the example on the following page)
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The above Holy Verses discuss the following issues:

Declaring war on Infidels who have no treaty signed [‘ahd] and no contract of protection [dimmah], who wage war
against the Religion of God Almighty and prevent people from joining it; God commands to wage jihad against them
and to treat them harshly, until they are subdued, weakened, and defeated.

God Almighty directs Muslims, should they be victorious over their Enemy and have them weakened, to take some
of them prisoner and to treat those prisoners well, and not kill them. [...]

Calling on Muslims to take prisoners after defeating the Infidels [...]

Activity:
I'll compare how Muslims treat prisoners versus how others treat them.

The Reasoning behind Fighting the Infidels:

God Almighty has made it known that He is capable of annihilating and killing the Enemies [Himself], yet He commands
[Muslims] to fight them, for several reasons, including:

1. God wishes to distinguish between the truthful and others, the Hypocrites [pretending to be faithful], by having
them fight the Infidels.

2. God wishes to take martyrs from amongst the Faithful, and honor them with martyrdom, so as to forgive their sins
and raise their rank in Paradise. The Almighty said: “and the martyrs with their Lord, for them is their reward and their
light” (57:19). The Messenger of God, peace be upon him, said: “Their souls are in the inside of green birds roaming
freely in Paradise where they please, then taking shelter in lanterns suspended from the throne.” (Recited by Muslim)

The end of the Faithful, and the end of the Infidels:

The Almighty said: [...]

God Almighty promises the Faithful glory, victory, and strength when facing their Enemy, so long as they obey Him
[...] God Almighty has brought the Infidels humiliation and rendered their [good] deeds invalid, because of their
Unbelief, hostility and hatred towards the Book of God and His shariah. The Infidels must take warning from what
befell previous nations, as He annihilated them for their unbelief and destroyed their towns, and they had no aid to
prevent the punishment of God Almighty.
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Example 41.
Arabic Language, Grade 7, Vol. 2, 2020-2025, p. 94
(Previously: Arabic Language, Grade 7, Vol. 2, 2019, p. 94)

To teach basic noun declension in Arabic grammar, seventh-grade students are given three example
sentences, all with incendiary connotations. The first sentence praises jihad, potentially in its violent
form, as “a gate to Paradise.” The second sentence, quoting Egyptian poet Ahmed Shawgi (1868-1932),
condemns “the colonizers” — a term often applied within Palestinian nationalist rhetoric to Israelis —
as having “hearts of stone.” The third sentence quotes a verse from the Qur'an, originally from the
account of Yusuf (Joseph), which expresses courage in the face of imprisonment; this calls to mind the
highly emotive subject of Palestinian prisoners held in Israeli prisons, a topic frequently invoked in PA
textbooks. Taken together, these three sentences, when taken out of context to discuss basic grammar
— for which virtually any Arabic sentence could have been chosen — appear to have been deliberately
selected to promote an antagonistic narrative and generate an emotional respons.
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Examples of Inflectional Suffixes:

1. Jihad is one of the gates of Paradise.

“of”[min] is a preposition that mandates the genitive, and ends with no vowel, and so does not receive an inflectional
suffix.

“‘gates” [abwab] is a noun in the genitive case, therefore it receives the inflectional suffix -i.

2. And the colonizers, even if they are lenient / have hearts of stone, which do not soften (by Ahmad Shawqi)

ffoccl

3. The Almighty said: “He said, ‘My Lord, prison is more to my liking than that to which they invite me.”” (12:33)
fooel
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Example 42.
Arabic Language, Grade 5, Vol. 1, 2020-2025, pp. 14-15, 20, 28
(Previously: Arabic Language, Grade 5, Vol. 1, 2019, pp. 14-15, 20, 28)

”

An Arabic-language reading comprehension text for fifth graders, titled “Hooray for the Heroes,
glorifies individuals associated with war, violence, religious extremism, and even terrorism. Children are
encouraged to see these heroes as their role models — “each of us wishes to be like them” —and those
who seek to lead fruitful, peaceful lives instead of taking the path of martyrs are criticized: “drinking the
cup of bitterness with glory is much sweeter than a carefree, long life accompanied by humiliation.”
The text lists “heroes” who either “reached their destiny as martyrs” or “died for their pledge as
proud heroes,” including such individuals as ‘1zz al-Din Al-Qassam, founder of the Palestinian jihadist
movement and namesake of the Hamas military wing, and Khalil Al-Sakakini, a Palestinian writer and
supporter of Nazi Germany who supported attacks on Jewish civilians. The text also celebrates non-
Palestinian figures from Islamic history, such as Khalid ibn al-Walid (conqueror of Roman Syria), Tariq
ibn Ziyad (conqueror of Visigoth Spain), and Qutuz (defender of Egypt against the Mongols), who are
primarily known for their military exploits against non-Muslims, as well as anticolonial militants from the
Arab world, such as Sultan Pasha al-Atrash (Syria), Omar al-Mukhtar (Libya), and Houari Boumédiene
(Algeria). Comprehension questions about the text also mention Palestinian militant Dalal al-Mughrabi,
perpetrator of the 1978 Coastal Road Massacre that killed 38 Israelis, including 13 children, on a civilian
bus; she was listed alongside Al-Qassam and Al-Sakakini in earlier versions of the text itself.
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(See the continuation of the example on the following page)
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Hooray for the Heroes
The [textbook] authors

Heroes have a great place in every nation; they are the ones who sacrifice their lives and property. Therefore, their
memory is made immortal, and people take pride in them. Every nation is proud of its heroes, and people, who may
differ on many issues, all agree on taking pride in their heroes, because if not for them, nations would be disgraced.
We feel pride in them; we sing their praises, and study their life stories; we give their names to our children, and
name our streets, squares, and cultural landmarks after them. We perfume our gatherings with their memory, and
each of us wishes to be like them; they adorn the pages of history. They taught people that drinking the cup of
bitterness with glory is much sweeter than a carefree, long life accompanied by humiliation. They made glorious
history for the nation. They are the heroes.

Who among us will forget Khalid ibn al-Walid, Umm Ammarah, Khawlah bint Al-Azwar, Tariq ibn Ziyad, Saladin,
Qutuz, Omar al-Mukhtar, Sultan Pasha al-Atrash, Izz al-Din Al-Qassam, Houari Boumédiene, Yasir Arafat, May
Ziadeh, Khalil Al-Sakakini, and others of these moons that never set, which light the darkness of our black nights?
These are all embraced by our great [Arab] homeland, ancient and modern, from Palestine to Egypt and Libya,
all the way to Andalusia.

These heroes are the crown of their nation; they are the epitome of its glory. They were the best of generous people,
the best givers. They carried their lives in the palms of their hands, and cast them into danger. Their determination
never weakened, they never tired, or surrendered. Some reached their destiny as martyrs; others died for their
pledge as proud heroes.

These sacrifices and heroic acts which they offered, were not for personal gain, and indeed, they left behind neither
wealth nor real estate. Rather, it was all for the sake of their cause, their people, and their homeland. Therefore,
they deserve to be called heroes, immortalized by history, and their memory lingers as fragrant musk. Hooray for
them, and down with the cowards!

(See the continuation of the example on the following page)
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Exercises:

1. Let’s read the following passage, and find nouns (proper nouns and pronouns) inside it:

“We do not forget Khalid ibn al-Walid, Umm Ammarah, Khawlah bint al-Azwar, Tariq ibn Ziyad, Saladin, Qutuz, Omar
al-Mukhtar, Izz al-Din al-Qassam, Dalal al-Mughrabi, and Yasir Arafat, for they are the crown of their nation; they are
the epitome of its glory. They were the best of generous people, the best givers.”

(p. 28)
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We will read the following paragraph and observe the nouns colored in [colored in the original text] red:

Who among us will forget Khalid ibn al-Walid, Umm Ammarah Nusaybah bint Ka'b Al-Ansariyyah, Dalal al-Mughrabi,
Yasir Arafat ,and others of these moons that never set, which light the darkness of the black nights? These are all
embraced by the great Arab homeland, ancient and modern.
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Example 43.
Islamic Education, Grade 5, Vol. 2, 2020-2025, pp. 74-79
(Previously: Islamic Education, Grade 5, Vol. 2, 2019, pp. 74-79)

Palestinian girls are encouraged to kill, be killed, and send their children to die in a chapter that discusses
the role of women in combat at the time of the inception of Islam. It focuses on three women: the first
woman who died in the name of Islam; a woman who stabbed a Jew to death, stating that she served
“rightfully so, a model of a Muslim woman brave in defense of Muslims”; and a woman who praises
God after her four children died in the battlefield while performing jihad. Students are told they should
“emulate” these figures and “draw lessons” from their stories; furthermore, the topic for discussion
offered at the end of the lesson is “the role of the Palestinian woman in charity and resilience when
facing the Zionist Occupation,” making a connection between these women of early Islam and the
current conflict with Israel.
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Lesson 14:

Some of the Female Companions of the Messenger of God (PBUH)

Lesson goals:

By lesson's end, students are expected to be able to:

e

2. Become acquainted with Sumayyah bint Khayyat, Safiyyah bint Abd al-Muttalib, and Al-Khansaa, God be pleased
with them.

ffoccl

4. Draw lessons and morals from the situations they were in.

"l

(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Encouragement of Martyrdom and Violent Jihad

(p. 75-77)
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(See the continuation of the example on the following page)
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The Female Companion of the Prophet, Sumayyah bint Khayyat (the First Female Martyr in Islam):

[...]

The Infidels kept on asking [Sumayyah] to worship deities other than Allah Almighty and curse Islam and the
Messenger (PBUH), but she remained persistent in her faith in Islam, refusing to utter a word of unbelief or speak
ill of the Messenger (PBUH). The Infidels were thus angered by her persistence and perseverance, and so came
[the Infidel] Abu Jahl with a spear, and stabbed her until she fell as a martyr, while she was testifying that there
is no god but Allah and that Muhammad is the Messenger of Allah. She was steadfast, persistent, and brave, and
felt neither fear or dread; she was the first female martyr in Islam.

[...]

The Female Companion of the Prophet, Safiyyah bint Abd al-Muttalib, God be pleased with her:

[...]

Situations from Safiyyah's life, God be pleased with her:

[...]

3. During the Battle of the Trench [in 627 AD], [Safiyyah] saw a Jew circling the Muslims’ fortress, near the women,
wishing to attack the Muslims. She came down to him with a pole from her tent, attacked and killed him. She was
- and rightfully so - a model of a Muslim woman brave in defense of Muslims.

The Female Companion of the Prophet, Al-Kkhansaa, God be pleased with her:

[...]

Al-Khansaa came to the Prophet (PBUH) with her people of the Banu Sulaym [tribe] and embraced Islam with them.
When the call for jihad came out, to defend the Faith and spread Islam, she gathered her four children, encouraged
them to fight and carry out jihad for the sake of Allah, and bid them farewell. They thus set out in jihad for the sake
of Allah, and all fell in battle as martyrs. When news of their martyrdom reached her, she persevered, anticipated
Allah's reward, and praised Allah Almighty. She said, steady and resolute: “Praise be to Allah, Who honored me
with their martyrdom. | pray to Allah that He joins me with them in the Abiding Abode of His mercy.”

Topic for Discussion:
I will discuss the role of Palestinian women in charity and resilience when facing the Zionist Occupation.

(See the continuation of the example on the following page)
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(p- 78)
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Banner: My faith calls upon me to love the Companions of the Messenger of God (PBUH), and | will emulate their
glorious lives.

Assessment:

Question 1: I will place a checkmark next to a correct statement, and an X next to an incorrect statement:
[..]

C. () Safiyyah bint Abd al-Muttalib killed a Jew who wished to attack the Muslims.

(p.79)
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[..]
Question 5: Based on the situations the female Companions of the Prophet were in, what is women’s role in the
battlefield?

floccl
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Example 44.
Islamic Education, Grade 8, Vol. 2, 2020-2025, pp. 49-52
(Previously: Islamic Education, Grade 8, Vol. 2, 2018, pp. 49-52)

A chapter in an Islamic studies textbook is dedicated to celebrating violent jihad. Students are to
understand that violent jihad is well supported both by the Qur'an and other canonical Islamic sources.
Students are to become acquainted with the terms “jihad,” “jihad fighter” (mujahid), and “martyr”
(Sahid), and learn that performing jihad, especially dying in battle, carries with it many rewards, both for
themselves and for the community. At the end of the lesson, questions introduced in the 2020 textbook
prompt students to learn more about historic instances of jihad in Palestine, specifically by Companions
of the Prophet (against the Byzantines) and Saladin (against the Crusaders), underscoring the idea that
jihad is to be understood as a holy war against non-Muslims and that it is a part of Palestinian heritage

and identity. The chapter does not offer a nonviolent interpretation of jihad.
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Lesson Nine
He who Battles so the Word of God be Supreme (Interactive Lesson)

Lesson goals:

By the end of the lesson, students are expected to:

foodl

Become acquainted with the terms “jihad fighter” [mujahid] and “martyr” [Sahid].

fo- ol
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(See the continuation of the example on the following page)
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Abu Musa al-Ash‘ari, God be pleased with him, narrated that a man came to the Prophet and said, “One man fights

for booty, one for the reputation of fighting, and one for his degree [of bravery] to be seen; which of them is in God’s
path?” He replied, “The one who fights that God’s word may have preeminence is in God’s path.” (From Al-Bukhari)

The teacher will discuss the following subjects, ideas. and concepts with students:
1. The following concepts: jihad, jihad fighter, martyr.
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(See the continuation of the example on the following page)
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Shariah texts

The Almighty said: “Battle has been enjoined upon you while it is hateful to you. But perhaps you hate a thing and
it is good for you, and perhaps you love a thing and it is bad for you. And Allah knows, while you know not.” (2:216)
The Almighty said: “Fight them until there is no (more) fitnah [infighting] and (until) religion (i.e., worship) is
(acknowledged to be) for Allah. But if they cease, then there is to be no aggression (i.e., assault) except against the
oppressors.” (2:193)

The Almighty said: “Permission (to fight) has been given to those who are being fought, because they were wronged.
And indeed, Allah is competent to give them victory.” (22:39)

The Almighty said: “And prepare against them whatever you are able of power and of steeds of war by which you
may terrify the enemy of Allah and your enemy and others besides them whom you do not know (but) whom Allah
knows. And whatever you spend in the cause of Allah will be fully repaid to you, and you will not be wronged.” (8:60)
The Almighty said: “And what is (the matter) with you that you fight not in the cause of Allah and (for) the oppressed
among men, women, and children who say, ‘Our Lord, take us out of this city of oppressive people and appoint for
us from Yourself a protector and appoint for us from Yourself a helper’?” (4:75)

The Almighty said: “And never think of those who have been killed in the cause of Allah as dead. Rather, they are
alive with their Lord, receiving provision.” (3:169)

(See the continuation of the example on the following page)
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Activity:
1. In collaboration with my team members, | will write down the goals of jihad in God’s path.

2. | will research jihad situations faced by Companions of the Prophet who fell as martyrs in Palestine, and write
them down in my notebook.

3. I will mention a jihad situation faced by commander Saladin al-Ayyubi, God rest his soul.

Qualitative assessment
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Example 45.
Arts and Crafts (Teacher Guide), Grade 5, 2017-2025, p. 141

Fifth graders are offered an interpretation of the Palestinian national anthem as supporting violent
Jjihad against “the Occupation.” The arts and crafts lesson on the Palestinian anthem (titled Fida’,
“Fedayeen Warrior” or, more literally, “Sacrifice-ist") provides teachers with a glossary to explain some
of the vocabulary in the lyrics. Thus, the title of the song, usually understood to mean a “warrior who is
willing to sacrifice himself," is explained as meaning “a Palestinian who performs jihad for liberation
.. from the Occupation,” thereby imbuing the secular military meaning with religious significance.
In addition, the term “struggle” that appears in the song is also interpreted as jihad. Using religious
terminology in the context of the conflict serves only to escalate it and colors the usage of the term jihad

in textbooks for older students with unambiguously violent intentions.
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Terms / Lyrics
“Fedayeen”: a Palestinian who performs jihad for the liberation of his country from the Occupation, who is ready to
carry out the most dangerous military actions.
“With my resolve”: steadfastness and perseverance.
“I plunged”: invaded and entered battle.
“Struggle’: fighting and jihad.
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Example 46.
Arts and Crafts (Teacher Guide), Grade 6, 2018-2025, p. 54

In a lesson on drawing fromm memory, this teacher guide provides drawing ideas for teachers to suggest
to students, one of them being “a martyr's wedding.” This corresponds with how the martyr's death
is often presented as his wedding party, with virgins (seventy-two by some traditions) awaiting him in
heaven; essentially, six-graders are tasked with drawing a funeral scene. Another suggested idea for
drawing is "a prisoner being freed,” invoking the politically charged issue of Palestinians prisoners in

Israeli prisons.

FIPRURLIIE ST PR
.;:.-vh JJ"":J'L#"‘F""‘J =X
g g b gy =Y

Alternative suggestions:

1- Drawing a religious national occasion.

2- Drawing a scene of a prisoner being freed.
3- Drawing a scene of a martyr’s wedding.
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Example 47.
Islamic Education, Grade 6, Vol. 1, 2020-2025, p. 29
(Previously: Islamic Education, Grade 6, Vol. 1, 2019, p. 29)

The textbook describes bounties awarded to faithful Muslims who die and reach paradise, emphasizing
the sexual incentive of having beautiful virgin women await them. While this lesson does not tie this
promise to death in battle, it does align with similar content elsewhere in Islamic Education textbooks
that associates death in battle with the promise of beautiful women in Paradise, as well as with numerous
other lessons that imply that violent jihad is a central component of piety in Islam.
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The Noble Verses are followed by the mention of blessings granted to the Faithful, where the fruit is easy to pick without
any effort or trouble. As additional bliss and generosity from the Almighty, the believer marries chaste women who
had never been married before; Allah likened these women to sapphires and coral in terms of the intensity of their
beauty. All of these blessings are rewarded by Allah to His faithful worshippers for their benevolence in this world. [...]
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Example 48.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 146-147
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 144)

While learning a hadith, an oral tradition attributed to the Prophet Muhammad, about the importance
of supporting Muslim warriors, students are taught that “the Muslim is in a state of continuous jihad"
to achieve security and peace. The use of terminology such as “general mobilization” (nafir ‘@mm) and
“offensive” (gazw) indicates that the violent meaning of jihad is intended here; this is supported by a
quoted hadith according to which any Muslim who dies without fighting or even considering doing so
is associated with hypocrisy (nifaq; dishonest Islamic faith). This lesson not only legitimizes violence in
the name of religion but also strongly encourages students to see themselves participating in it.
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For this reason, the Muslim is in a state of continuous jihad and unending general mobilization until humanity enjoy
security and peace. Therefore, the pure young and old race one another to embark upon jihad, to embark upon the
offensive and general mobilization for this noble purpose. [...] The Messenger of Allah said: “He who dies without
having fought or without having thought of doing so, will die with one characteristic of Hypocrisy in him.” The fact
that Allah has called his servants to general mobilization is a clear indication that stability on Earth will not be
achieved without jihad.
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Example 49.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 149-152
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 147-150)

The textbook teaches a hadith that presents the martyr's rewards in the afterlife. These rewards include,
among other things, the forgiving of sins, a place in Paradise, and seventy-two beautiful women. The
lesson explains this hadith and each of the rewards and discusses the importance of martyrdom, which
is presented as a great honor and gift. This lesson’s content thus may serve to celebrate death and

anesthetize deadly violence.
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The Reward of Martyrs:

[...] “The martyr receives six good things from Allah: he is forgiven at the first shedding of his blood, he is shown his
abode in Paradise, he is preserved from the punishment in the grave, he is kept safe from the greatest terror, he has
placed on his head the crown of honor - a ruby of which is better than the world and what it contains, he is married
to seventy-two wives of the maidens with large dark eyes, and is made intercessor for seventy of his relatives.”

fooel

The explanation of the hadith:

Martyrdom is an elevated status prepared by Allah for a certain kind of people among His servants whom He
generously chose to be martyrs. Martyrdom is a form of selection and choosing, for when Allah Almighty sees in the
servant's heart truth and love of sacrifice, and that he is entitled to be among the people of this status, then Allah
transforms him into a martyr.
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Example 50.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 147-148
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 145)

Students are taught a hadith according to which whoever supports violent jihad by providing weapons
or assistance to a jihad warrior or assisting their family is rewarded as if they fought themselves in jihad.
The textbook later adds that if such support for jihad had existed, “[Islamic] countries would have been
liberated from the filth of the colonizer.” The lesson praises violent jihad against the “enemies” of Islam
as necessary and encourages as many people as possible to participate in it in any way possible, further
asserting that “there is no glory to the [Islamic] Nation except through jihad.”
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“He who equips a fighter, and he who looks after the dependents of a fighter in his absence, is as if he has taken
part in the fighting himself”

A Muslim who provides the one intending to go out on attack and jihad, and fight the enemies, with material assistance
such as weapons, equipment, food, means of transportation, as well as moral assistance by defending him, hiding
him from the enemies who follow him, and giving him shelter in case the enemy pursues him, in addition to defending
his family members whom he left behind [...] whoever fulfills this duty [...] is as if he himself fought in Allah’s cause,
like a jihad fighter in the battlefield - according to religious law, because of his great reward for the aid he provided.
If everyone who went fighting had received this help and support from his fellow members of the [Islamic] Nation
around the world, the people of those [Islamic] countries would have vied to protect the Nation, and the countries
would have been liberated from the filth of the colonizer. [...]

We learn from the hadith:
1. To protect the jihad warriors and to provide them with all different sorts of support.

fooel
4. There is no glory to the Nation except through jihad.
5.To provide material and mental support to the families of martyrs, jihad warriors, and prisoners.
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Example 51.
Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2021-2025, pp. 128-129
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2020, pp. 118-119)

A chapter titled “The Merit of Jihad in Allah’s Cause” praises jihad, understood to be in its violent form; it
discusses the rewards given by God to jihad fighters who sacrifice their lives while fighting the “enemy,”
including paradise and rewards in this life. The chapter describes jihad in this context as “the highest

peak of Islam.”
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The merit of Jihad in Allah's cause

Narrated Abu Huraira: | heard Allah's Messenger saying, "The example of a jihad fighter in Allah's Cause - and Allah
knows better who really strives in His Cause - is like a person who fasts and prays continuously. Allah guarantees
that He will admit the jihad fighter in His Cause into Paradise if he is killed, otherwise He will return him to his home
safely with rewards and war booty."

The explanation of the hadith:

Jihad is the highest peak of Islam:

[...]Jihad is among the most exalted factors that place the Muslim nearer to his God. Moreover, it is the highest peak
of Islam. [...] The jihad fighter in God's cause has an exalted rank, because he is one of the people who sacrifice the
most, [...] for he sacrifices his life and life in this world to support the Faith. [...]

Itis clear to people that anyone who fights against the enemy is a jihad fighter in Allah’s cause, but the truth is that
people are different in their motives and intentions [...] The jihad referred to in this hadith [...] is a jihad for Allah’s
sake alone, devoid of any worldly goal.

The jihad fighter has one of two merits:
Allah’s gift to the jihad fighters is one of two favors:] that if they are killed in battle - Paradise is theirs [...], and if He
lets them live - they have much reward, or spoils and rewards together [...]
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Example 52.
Islamic Education, Grade 10, Vol. 2, 2020-2025, pp. 61-64
(Previously: Islamic Education, Grade 10, Vol. 2, 2019, pp. 61-64)

A tenth-grade textbook teaches about ribat, the Islamic principle of defensive jihad on the frontiers of
Islamic territory, and associates it with living in Palestine. An entire lesson in this textbook is dedicated
to the concept of ribat in Islam. Students are instructed to read sayings of the Prophet Muhammad
praising ribat and listing the rewards bestowed by God to those who perform it, while being taught that
living in Palestine is itself, a form of ribat. In this context, students are taught that Palestine shall remain
“the land of ribat” until the Day of Judgment. The overall message of the lesson is that Palestinian
students should see their lives as part of a divinely ordained, endless struggle against “enemies of Islam”

in which they are involuntary participants.
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[Right:]

Sahl bin Sa‘d, God be pleased with him and his father, narrated that the Messenger of Allah said: “Observing ribat
for a single day is far better than the world and all that it contains; a place in Heaven, as small as the whip of your
horse, is far better than the world and all that it contains; an endeavor in the Cause of Allah in the evening or in the
morning is far better than the world and all that it contains.”

[Left:]

Glossary:

Ribat: standing in the frontiers, areas where inhabitants are threatened by the enemies of Islam.
Murabit: the one who stands in the frontier and prepares himself for jihad for the sake of Allah.
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(See the continuation of the example on the following page)
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The ruling of ribat:

The ruling of ribat is, fundamentally, that it is deemed desirable when one fears the Enemy’s attack on Muslim territory.
It may be incumbent on certain people, in which case they are obligated to perform it, in the following situations:
1. If there is no one else but them in the frontier.

2. If the ruler has called them to arms. [...]

3. When a Muslim territory and homeland are under occupation.

Allah has given this great honor to the land of Palestine, turning it into the land of ribat until the Day of Judgment.
The ribat in Palestine is general; it is not limited to the jihad fighters; rather anyone who intends to perform ribat on
\/ts territory is doing it for the sake of Allah.
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The Benefits of ribat in Islam:

Ribat for the sake of Allah has many benefits, including:

Firstly, the ribat fighter’s reward does not end with his death, and [after dying] he is safe from the Tribulations of
the Grave. [...]

Secondly, the Ribat fighter is guaranteed safety from the great terror of the Day of Judgment. [...]

Third, a ribat of one day for the sake of Allah is better than a thousand days doing other things. [...]

Fourth, the ribat fighter will not be harmed by Hellfire on the Day of Judgment. [...]

"l
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Example 53.
Islamic Education, Grade 12, 2025, p. 16
(Previously: Islamic Education, Grade 12, 2021, p. 16)

An Islamic Education textbook defines “martyrs” (Suhadd’) as those who give their lives in defense
of their faith and country, teaching that such people gain rewards from God. The text presents this
message as based on verses from the Qur'an (Al-Bagara and Al Imran Surahs), which state that “those
who have been killed in the cause of Allah” are not dead but are living by God's side, where they are being
rewarded. The text interprets these verses to suggest that one may gain this lofty status by promoting
the supremacy of Islam (“to make the Word of God supreme”) and “defending their homeland and
religion,” an idea that does not appear in the cited Scripture and for which no other source is cited.
This interpretation carries the potential of desensitizing students to the idea of death for religious and
political ends, particularly within the context of the Israeli-Palestinian conflict, and may even encourage
them to seek violent death with the expectation of rewards. The lesson makes no attempt to offer any
nonviolent interpretation for the Qur’anic texts nor to discourage students from seeking violence and

death in the context of the conflict.

- Jad- adll e Sl SN IS

0y 2,225 it TR A s a2 1A 21N o
ek 05t ¥ ST B SO o 3 5 U 1N p o= e

,L_Lij]: hﬁ_l,é_” s ;._--:_..?.‘:J']} _j_l__"l I‘_J_'g_}! ;i.:JL; ;..1_—)}} (,;...:.I;'?.G- a_,.'.a -d.;l.a'r._..-l- Al e 3.‘)'1.{,..‘:.3}

) a2 0,5 tabgy s o8 B -l Jer Bt Sy e 2l By

- ] - L N

PP R

M'w¢ﬁ;i¢rpggjd§mmv, P - S- JU gy s ¥ el il N (Lgiyi il

zices,

G5l o (@dj@&j

\

The Place of Martyrs in the Eyes of God Almighty:

The Almighty said: “And do not say about those who are killed in the way of Allah: ‘They are dead.” Rather, they are
alive, but you perceive it not.” (2:154).

In the eyes of God, praised be He, martyrdom holds an elevated standing and esteemed status; the magnitude of
the effort and sacrifice is derived from the stature of the goal and purpose.

And the Martyr: is he who invested himself for the sake of God Almighty in defense of his faith and homeland, to
make the Word of God supreme.

The Noble Verse proscribes against describing Martyrs as dead, for they are alive with their Lord, enjoying themselves,
as they have moved from the life we know to another life we do not sense. The Almighty said: “And never think of those
who have been killed in the cause of Allah as dead. Rather, they are alive with their Lord, receiving provision.” (3:169)
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Example 54.
Islamic Education, Grade 8, Vol. 2, 2020-2025, pp. 91, 93
(Previously: Islamic Education, Grade 8, Vol. 2, 2018, pp. 91, 93)

Youths are encouraged to conduct jihad to protect the homeland and repel the enemies in an eighth-
grade Islamic Education textbook lesson about youth in Islam. This is justified with the argument that
young people are “the safety valve of society.” The text does not explain who the “enemies” are in this
case, but the use of this term and the reference to “defense of the homeland” make it clear that a violent

meaning of jihad is intended here.
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Islam and Youth

[Poster text:]

The role of the youth

Is to carry the Message of Islam

ol

Youth are the safety valve of society because they have a role in protecting the Homeland and repelling Enemies in
jihad for the sake of Allah.

"l
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Example 55.

Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Stream),

Grade 11, Vol. 1, 2020-2025, pp. 73-76

(Previously: Arabic Language [1]: Reading, Grammar, Prosody and Expression [Academic Stream],
Grade 11, Vol. 1, 2019, pp. 73-76)

An eleventh-grade Arabic textbook uses excerpts from a poem titled “Martyrs of the Intifada” to glorify
death and dehumanize Israelis in the context of the First Intifada (1987-1993). The poem, written by
Palestinian poet Fadwa Tugan (1917-2003), alludes to the rock-throwing attacks that characterized the
conflict, describing how Palestinians “picked up their hearts in their hands as stones” and threw them
at Israelis, who are plainly imagined as a “monster” (wahs) — a point reiterated by the textbook in its very
first comprehension question, which refers to Israelis as “the Occupying Enemy.” The poem repeatedly
mentions death and dying, praising martyrs for standing on their feet “in the face of death” as “death
charged and drew its pickaxe at them" — verses that the textbook takes as good examples of artistic
expression — and incorporates graphic and potentially inappropriate imagery when it describes the
martyrs “climbing on mountains of their [own] gushing blood" as they die. The poem is followed by
exercises that ask students to consider and describe “how the martyrs faced death” and to cite the
poem and the Qur'an to prove that the martyrs shall in fact live forever,”” underscoring the theme of
glorified death.

(p- 73)
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(See the continuation of the example on the following page)

75. The verse alluded to by the textbook is likely from Al Imran Surah: “And never think of those who have been killed in the cause of Allah as dead.
Rather, they are alive with their Lord, receiving provision.” (3:169) The same verse is repeatedly quoted elsewhere in the PA curriculum to support
Jjihad and martyrdom, cf. Islamic Education, Grade 8, Vol. 2,2020-2025, p. 51.
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About the text:

Fadwa Tugan (1917-2003)

Born in Nablus, she was sister to poet Ibrahim Tugan. [...] The poet composed this poem at the end of 1989, which
speaks of the glorious Intifada and its martyrs who sacrificed themselves to liberate the land, holy sites, and humanity.

(p. 74)
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They painted the road to life

Paving it with pearls, with the vigor of youth, with carnelian stone
They picked up their hearts in their hands as stones, as embers, as fire
They threw them at the monster [wahs] on the road:

ool

They died standing

Blazing

Shining on the road, kissing the mouth of life!

Death charged and drew its pickaxe at them

In the face of death they stood on their feet

foen

.l

(See the continuation of the example on the following page)
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E
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O dream of theirs, glimmering in the distance

ffoccl

Look at them in the distance

Rising higher and higher, the whole world watches them rise
Climbing on mountains of their gushing blood

They rise and rise and rise

Treacherous death will not seize their hearts

For rebirth and a new dawn

Is a dream to accompany them on the path of self-sacrifice
Look at them in their Intifada, like falcons joining

The earth and sacred Motherland to the heavens!

(See the continuation of the example on the following page)
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(p. 76)

Encouragement of Martyrdom and Violent Jihad
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Understanding and Comprehension
1. Let’s identify the quality the poet uses to describe the Occupying Enemy.
2. How did the martyrs face death, as it appears in the poem?

foccl

Discussion and Analysis
1. Let’s explain what the main message of the poem is.
2. Let’s describe the scenery of the martyrs of the Intifada, as laid out by the poet in the poem’s first part.
3. Collective work in facing the Occupation was a defining feature of the First Intifada, let’s clarify that using the poem.
4. The poet shows that martyrs live forever:
A. Let’s cite the part which indicates this message.
B. Let’s find a verse from the Noble Qur’an which affirms this message.
5. The poet views that victory over injustice and the Occupation is inevitable, let’s find the expressions which indicate
that.
6. Let’s explain the artistic portrayal in the following:
A. “In the face of death they stood on their feet”
B. “They threw them at the monster on the road”
C. “Death charged and drew its pickaxe at them”
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Example 56.
Islamic Education, Grade 7, Vol. 1, 2020-2025, pp. 84-89
(Previously: Islamic Education, Grade 7, Vol. 1, 2019, pp. 84-89)

A seventh-grade Islamic Education textbook devotes an entire chapter to the values of self-sacrifice
(fidd’)and sacrifice (tadhiyah). While the lesson mentions different types of sacrifice, such as sacrifice
of life, property, time, and effort, it clarifies that sacrifice of one’s life is “the highest type” and provides
examples offigures from early Islamic history who gave up their lives in battle. This violent understanding
of sacrifice is underscored by the chapter's mention of “repelling aggression and liberating the
Motherland” and its promise of “Paradise in the world to come” for those who sacrifice themselves. The
lesson teaches that these values are “obligated” by Islam because they guarantee a nation’s “dignity and
honor”; communities who refuse to commit to self-sacrifice are described as “weak and humiliated.”
Pointedly, the lesson repeatedly asks students to connect the concept of sacrifice to the modern-day
“life of the Palestinian people,” thereby creating a strong link between the value of violence and death,
as taught in this lesson, and the contemporary conflict.

(p. 85)
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(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Encouragement of Martyrdom and Violent Jihad

\

Lesson Seventeen:
Sacrifice [tadhiyah] and Self-Sacrifice [fida’]

The Almighty said: “Indeed, Allah has purchased from the believers their lives and their properties in exchange for
that they will have Paradise. They fight in the cause of Allah, so they kill and are killed.” (9:111)

Lesson goals:

The students are expected at the end of the lesson:

1. To define the concept of sacrifice and self-sacrifice.

2. To explain the esteemed place of sacrifice and self-sacrifice.

3. To mention forms of sacrifice and self-sacrifice.

4. To draw conclusions regarding the importance of sacrifice and self-sacrifice.
5. To appreciate the value of sacrifice and self-sacrifice.

(p- 86)

é_,.-.‘d o Sl ‘;l L E‘_'.-._.i'.:.!"; d."l.n}'.- o) _}.,,.-.- f 9'-'«.&.3_3 -i.:.h.-_l.:.j J-J-F- ."“)_-‘)"' s
‘.'Lm:-ra s "'L..;:;']S:.- Lea *.':'..J..i.'"- A_..:-u..a:..- ).‘.R.ﬁ Lai . .‘.:LJ.FPY': ,J':.AE'I: _....i.'-")'-.'! :LUL--’; L;..;AJ\.':

teladlly Loez)) pygia

1. - . [ g L EBEN . ow T O T T R TP e T A
lj']";'!_','- P ETRE L .A.l.‘" *L._.._.....- ‘rf. -.:l..i.'l:!.lj ,_‘,_!}J_‘n_ .#ll_q.t: ‘__....._:_' ot ;I.L;.'I-Jo Aomo iU Sas
- W

kY] g glably Tomia

:g:i,us;w-;,.fy_.wét.@\i., glkilly Lowiadl Z22a Lol fass
.H-U‘d.l‘ .—‘-:A-.-"l -A—Lu-l—.LHHM __,_1_1,3|~'_;. ot ..-.IJ 4--'-:-—-- 'I-Ju-hJLf—! o

P & S Ja e ol Qb Jw Ju u-._,-:‘:u _,;m—- y il O o 4 il

;M-K.Jq 1"3 5:-:;:»_.,3. S‘-u 9;'1 L.u- ‘,;.Lp_gm,-_u -u:u’__ *j ,-3 L; R

f - L R ’r. S ger. 2t oL wet ".‘. r - ."':". - o
Ve S D) Deadd 2 o s Gl A ﬂ'*'_péhﬁf‘b @ Ll Sl

ulnl...r' J;-....:.- b "1 ._.'5\. ;u:-.]'a a_n."': qf_-'-.g.':" .J‘lll ,,I._..au. q—!'}‘ ..r."u u-...:_l' 173

g b s Y gl 10y (LSS T 22w Loy WS e

o

g & ] W T . .
--'L#:H" _‘,.:_’.1-13: .._.J"Jn-L.U‘- 3 _1[_'{-1 o &L

E‘I

valds s _;' 3y __l_:.:-.ij -.:3_11."1' -}_1.1-' "t lu..:\_..‘l...!" -...J—!u- ,_n_,.-J _;-S- -

,5".1—: I-L.-".S:{ i) J .Lt

(See the continuation of the example on the following page)
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Activity: the concept of sacrifice and self-sacrifice has a wide range of meanings and many expressions in the life of
the Palestinian people. Let’s discuss this.

ool
The Concept of Sacrifice and Self-Sacrifice:

Sacrifice and self-sacrifice means giving one’s life, property, time and effort for the sake of God, in support of His
faith and pride in His calling.

The Esteemed Place of Sacrifice and Self-Sacrifice in Islam

fool]

1. God Almighty has promised His loyal Faithful, who sacrifice for His sake, victory and empowerment in this world
and Paradise in the world to come. [...]

2. Sacrifice is the means by which nations attain dignity, honor and freedom. A nation whose sons do not sacrifice
for the sake of its freedom and honor is a weak and humiliated nation. That is why Islam obligates sacrifice for the
sake of God in order to repel aggression and liberate the Motherland.

3. The Faithful men and women must sacrifice for the Truth [i.e., God], and withstand harm in doing so. That is how
we shall live with dignity and honor.
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Some Forms of Sacrifice and Self-Sacrifice:
The lives of the Companions of the Prophet were full of situations of self-sacrifice, effort and giving, in support of the
Faith of God. Some forms include:

1. Sacrifice of life:

It is the highest type of sacrifice, in which the Muslim offers God Almighty his soul. As the Almighty said.: [...]

An example of sacrifice of life is what the Companion of the Prophet, Al-Jalil Al-Baraa ibn Malik (God be pleased with
him), did at the Battle of Al-Yamamah [...]

o

(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025

121




Encouragement of Martyrdom and Violent Jihad

(p- 88)
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Did you know?
Courage is a noble characteristic, a venerable trait. It allows the soul to withstand fear, to tackle loathsome things,

and overcome hardship with ease.

Activity 1: | will discuss one of the battles of the Prophet (PBUH) and write about a situation of sacrifice and self-
sacrifice that had an impact on me.
Activity 2: Mention forms of sacrifice and self-sacrifice presented by the Palestinian people.

(See the continuation of the example on the following page)
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Example 57.
Islamic Education, Grade 8, Vol. 1, 2020-2025, pp. 56-59
(Previously: Islamic Education, Grade 8, Vol. 1, 2019, pp. 56-59)

An eighth-grade Islamic Education lesson on female figures in Islam teaches that sacrifice of one’s life is
afeministvirtue. The lesson begins by stating that “/slam... honor[s] women" and that this manifests itself
primarily in the fact that “women in Islam are sisters to the men in sacrifice [tadhiyah] and altruism.”
Thus, it establishes sacrifice as a measure of evaluating gender equality and perhaps achieving it. The
lesson goes on to mention two examples of prominent female figures in early Islam, one of whom,
Umm Amarah, is celebrated almost exclusively for her feats in battle and for maintaining her resolve to
continue fighting for Islam, despite the deaths of her husband and son in battle. This example clarifies
that “sacrifice” can and should be understood violently, as in sacrificing one’s life in battle. The lesson
ends by anchoring the virtue of sacrifice in the students’ present-day reality, as students are instructed
to find and discuss examples of Palestinian women who “have left their mark as a model of sacrifice and
self-sacrifice [fida']."

(p. 57-58)
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Islam has raised the status of women, honored them, treated them justly and preserved their rights; women in Islam
are sisters to the men in sacrifice and altruism.

foc

Her Outstanding Quality:

Umm Amarah was one of the first to join Islam [...] She was a model to be emulated in sacrifice and love for the
Prophet (PBUH), as well as in forbearance, for her son Habib ibn Zayd (God be pleased with him) was killed when
he was sent by the Prophet (PBUH) to Musaylimah the Liar, calling him to return to Islam, and so she sacrificed him
anticipating God’s compensation.

Her Role in Serving Islam:

fooc)

In the Battle of Uhud [625 AD], she proved her bravery, so much so that the Prophet (PBUH) said, “I would not turn
left or right without seeing her fighting ahead of me.” She was injured in that battle, and when the Messenger of God
(PBUH) ordered her son Abdullah to bandage her wounds, Umm Amarah heard him and said, “Messenger of God, |
pray to God that [my son and [] may join you in Paradise!” [...]

She proved her bravery in the Battle of Al-Yamamah [632 AD] while fighting against Musaylimah. She sustained eleven
wounds, had her hand cut off, and her husband fell as martyr. Yet, that did not weaken her resolve; she cared not
what befell her, as she was doing it for the sake of God.

o
(p. 59)
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Activity:

1. Palestinian women have left their mark as a model of sacrifice and self-sacrifice. In cooperation with members of
my group, | will mention some of them.

2. 1 will consult a book on the Life of the Prophet, and write a summary about the Battle of Al-Yamamah, explaining
the role of Umm Amarah and her two sons in the battle.
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Example 58.
Islamic Education, Grade 5, Vol. 2, 2020-2025, pp. 69-70
(Previously: Islamic Education, Grade 5, Vol. 2, 2019, p. 69-70)

The story of the torture and death of a celebrated Islamic figure is used in a fifth-grade textbook to
glorify violence, elevate death and martyrdom for religious and political goals, and endorse revenge
killing of whole groups of people, all implicitly in the context of the present-day conflict. In a lesson
on selected Companions of the Prophet Muhammad, this Islamic Education textbook describes
events from the life story of Khubayb bin ‘Adiyy, an early seventh-century Companion of the Prophet,
who was captured in battle and executed by the pagan Arabian tribe of Quraysh. The text favorably
mentions Khubayb’s active role fighting in battle alongside the Prophet, his enduring physical torture
in captivity, and the fact that he is traditionally believed to have composed the Islamic martyr’s prayer.
The text also pronounces Khubayb himself as a martyr (Sahid) of Islam who was crucified and killed
while suffering excruciating pain for the sake of Allah. Prominently quoting the famous martyr’s prayer
attributed to Khubayb, “When | am killed as a Muslim, | do not care, as long as my death is for the sake
of Allah,” the text defines being killed in battle for religious ends as a highly desirable sort of death. In
addition, the textbook quotes Khubayb cursing his adversaries as he dies: “O Allah, [...] kill them one by
one, and spare not any one of them.” This informs students that killing others — possibly to the extent
of annihilating all individuals from a group of people defined as adversarial - is a divinely sanctioned,
legitimate solution for intergroup conflicts. Immediately after reading the text, the students are asked
to tell a story of a martyr from their own community who was killed “in defense of the Faith and
their Palestinian homeland.” As a concluding exercise, this activity creates an immediate connection
between the violent and potentially suicidal — or even genocidal - messages embedded in Khubayb's
story and students’ lived current reality. Thus, the textbook glorifies and may even encourage acts of

violence and death for religious and political ends.
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(See the continuation of the example on the following page)
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Companion of the Prophet Khubayb bin ‘Adiyy - Allah be pleased with him:

Was a majestic Companion of the Prophet, has witnessed both battles of Badr and Uhud, was among those who were
taken captive by the Idolaters and was put by them for sale in Mecca. Other Idolaters, whose relative was killed by
Khubayb, bought him and he stayed at their place as a prisoner. When they took him out to kill him and prepared a
wooden board to crucify him, in the area of Taniem, Khubayb asked them to let him pray two rak‘ahs for Allah. They
let him do so, and he prayed two rak‘ahs.

Then he said: “By Allah, had you all not thought that | am hindering out of sorrow and fear to be killed, | would have
gone on with my prayer.”

Khubayb was the first to have formulated the tradition [sunnah] of martyrdom, which is the prayer said when one is
about to be killed for the sake of Allah. He then was raised onto the wooden board, and when they tied and crucified
him on it, he started saying:

[Center, in purple:] When | am killed as a Muslim | do not care as long as my death is for the sake of Allah

When Khubayb was asked: “Would you like Muhammad to be in your place?’, he said: “By Allah, I would not have liked
to be with my family, while Muhammad is pierced by a spear.” And before they killed him, they started bargaining
with him over his faith, yet Khubayb remained enduring and tenacious.

Before he died as a martyr, Khubayb said: “Oh Allah, we have thus let the message of Your Messenger be known, and
so let him know what is done to us.” Then Khubayb cursed the Idolators, saying: “Oh Allah, count their numbers, kill
them one by one, and spare not any one of them.” Then they killed him, and Allah revealed to His Messenger what
happened to Khubayb. The Messenger sent ‘Amr bin Umayyah Al-Damari to take Khubayb off the wooden board on
which he was crucified. When Amr arrived at the wooden board, he untied Khubayb’s chains, took him off, supported
his dead body and laid him on the ground.

Khubayb - Allah be pleased with him - was the first to have been crucified for the sake of Allah, and the first to have
formulated the tradition of the prayer before martyrdom.

Activity 2:

I will tell a story of a martyr from my town, who ascended in defense of his Faith and his homeland Palestine.

o
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Example 59.
Islamic Education, Grade 11, Vol. 1, 2020-2025, pp. 114-117
(Previously: Islamic Education, Grade 11, Vol. 1, 2019, pp. 114-117)

In a chapter that teaches about different types of jihad and rules of war, students are taught that Islam
accepts war as a “shariah-recognized necessity” (dardrah sar‘iyah). The lesson explains that the term
jihad refers to a type of war to be fought against infidels and those who stand in the way of spreading
Islam. It specifies that war with infidels may be waged against those who refuse to accept Islam. Finally,
the lesson contrasts the noble goals of jihad in Islam — such as spreading the Islamic faith — with the
supposedly ignoble motivations for non-Muslims to wage war, which include to kill and steal for no
apparent reason. As a whole, the textbook glorifies religious war and encourages students to identify
Jjihad with it, while portraying non-Muslims as morally inferior and potentially unworthy of living if they
refuse to accept the Islamic faith. It is noteworthy that this lesson uses the term “Arrogance” (istikbar)

to describe enemies of the Islamic faith, a term strongly associated with Iranian Khomeinist ideology.”®
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(See the continuation of the example on the following page)

76. Raffaele Mauriello and Seyed Mohammad Marandi, “Oppressors and Oppressed Reconsidered: A Shi‘itologic Perspective on the Islamic Republic
of Iran and Hezbollah's Outlook on International Relations,” in Deina Abdelkader, Nassef M. Adiong and Raffaele Mauriello (eds.), Islam and
International Relations, London: Palgrave Macmillan, 2016.
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\
The Rules of War in Islam:

War is a phenomenon that has accompanied humanity since the dawn of history, and in Islam it is a shariah-recognized
necessity. There are rules and values applying before, during and after war, the prominent of which are:

1. Warning the Infidels before the battle, as Muslims may only enter battle after having first called the polytheists to
Islam, or, failing that, to accept its precepts. Otherwise, their choice is war with their lives.

foc

The legitimacy of peace and war in Islam:

In principle, the relations between Muslims and non-Muslims should be based on security and peace. The kind of war,
which is referred to in Islam by the term “jihad’, has been legislated for the defense of Muslim society against attacks
by the Infidels and the Arrogant [wa-I-mustakbirin], and in order to fight those who stand in the way of preaching
to Islam and prevent its reaching other nations. [...]

I learn:

The goals of jihad in Islam are noble goals related to the defeating of the aggressor, the spread of [Islamic] preaching,
and the protection of the weak, whereas the goals of war among non-Muslims are not noble, involving the killing of
people and unrightfully seizing their countries’ wealth, Arrogance [wa-l-istikbar] on Earth, and oppression of nations.
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Example 60.
History Studies, Grade 11, Vol. 2, 2021-2025, p. 10
(Previously: History Studies, Grade 11, Vol. 2, 2020, p. 10)

Martyrdom is encouraged and described positively as “fuel that fed the Intifada and gave it the power to
goon” in a chapter about liberation movements. The text presents causing a vast number of casualties
and large amounts of damage as being the key to success of national liberation movements.
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Success Factors for National Liberation Movements:

Activity (5): Let’s read the following texts, draw conclusions, and then answer:

The first Palestinian Intifada was characterized by vast civil disobedience, comprehensiveness, confidentiality, good
organization, and active participation on the part of all segments of society. It also carried in its womb the seeds of
renewal, for the blood of each martyr was the fuel that fed the Intifada and gave it the power to go on. The increased
oppression on the part of the Occupation increased the popular Intifada and intensified its sharpness. There are
conflicting statistics regarding the numbers of martyrs and the wounded. Some talked of the martyrdom of 1,200
Palestinians. As for the number of the wounded, it reached 120,000. The prisoners-of-war and detainees number was
120,000, while 150,000 civilians were forced to leave their houses.
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Example 61.
Islamic Education, Grade 10, Vol. 1, 2020-2025, pp. 39-40
(Previously: Islamic Education, Grade 10, Vol. 1, 2019, pp. 39-40)

In this lesson, students are told not to fear death in the context of a call to engage in jihad and display
bravery. Specifically, students are taught that since their life expectancy is preordained, there is no
point in avoiding jihad and that bravery will not be punished, which strongly imply that they should
seek to engage in deadly violence. Moreover, the authors of the textbook add a notion that does not
appear in the supporting Qur’anic verse quoted in the passage, rejecting “humiliation and disgrace”
and connecting jihad, death, courage, and audacity with seeking “glory and dignity for [one]self and

the [Islamic] nation.”
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\
Courage and Audacity: The Muslim is not afraid of death since death is a fact. Destiny is predestined, and failure to
strive and conduct jihad does not prolong the Muslim’s lifetime, nor does courage shorten it. He rejects humiliation
and disgrace and seeks glory and dignity for himself and his [Islamic] Nation. The Almighty said: “Wherever you may
be, death will overtake you, even if you should be within towers of lofty construction.” (4:78)

Self-Assessment

1. lwill place a checkmark (V) next to true statements and (X) next to false statements and then copy the answer to
my notebook:

a. The Companions of the Prophet joining jihad is the reason for their death.

5. Explain:

a. The Muslim always hurries to respond to the call for jihad

-l
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Example 62.
Islamic Education, Grade 12, 2025, p. 74
(Previously: Islamic Education, Grade 12, 2021, p. 74)

Ribat, the Islamic principle of preparing for jihad to defend Islamic territory, is defined in a high school
Islamic Education lesson as the act of “dwelling” in places such as Palestine and the Levant, where
“people are threatened by the Enemies of Islam,” while preparing for jihad. Rather than exploring how
this concept was understood historically or during the inception of Islam, or emphasizing its potentially
nonviolent applications, this textbook exploits it to encourage Palestinian students to view themselves
as being currently engaged in a military form of jihad — effectively, religious war — against what is
identified as an enemy of their very faith and of the entire Islamic community.
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Part 1: Ribat for the Sake of God:

Ribat: means dwelling - whilst preparing one’s soul for jihad for the sake of God and defense of the Faith and
Muslims - in places where people are threatened by the Enemies of Islam; for example, living specifically in the land
of Palestine, or in the Levant in general.

Ribat is the best of those deeds that remain rewarded after one’s death; because all acts of righteousness may be
rendered impossible, unless there is safety from the Enemy and the borderlands are guarded. Therefore, [he who
engages in ribat] gains the reward of all the acts of righteousness that are made possible because of his ribat.
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Example 63.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 111-112
(Previously: Noble Hadith and Its Sciences [Shariah Track], Grade 11, 2013, p. 111)

While teaching a hadith about moral conduct in wartime, the textbook offers its interpretation that the
reason why the hadith repeats the Prophet Muhammad'’s order to attack is to stress the importance of
jihad. In this context jihad is understood to be violent and is stated as needed to change reality from
“idolatry and injustice” to “love and knowledge,” strongly implying that religion should be spread by the
sword. However, the textbook also emphasizes that Islam is a religion of mercy.
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\

It was narrated from Buraidah: “Whenever the Messenger of Allah dispatched a commander of an army he would
exhort him personally; that he should have fear of Allah, and regarding those of the Muslims who are with him; that
he should be good to them. He would say: ‘Fight in the Name of Allah and in Allah’s curse. Fight those who disbelieve
in Allah and fight, do not be treacherous, nor mutilate, nor kill a child.”

Analysis of the hadith:
This hadith unambiguously clarifies to us that this religion [Islam] is merciful to all human beings, even in a state
ofwar. [...]

“Fight those who disbelieve in Allah”:

This is an instruction by the Messenger of Allah to fight those who made the Religion of Allah their enemy [...] The
Messenger repeated to [his men] his order to attack, saying: “Fight!’, in order to stress the importance of jihad and
elevate its status, to change a reality full of idolatry, injustice, discord, ignorance, and bloody wars, and transform
it into a reality full of love and knowledge |[...]

o
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Example 64.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 130-131
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 129)

Students are taught a hadith about the importance of jihad, according to which jihad and believing
in God are the most meritorious of acts, and sins are atoned for a person who dies during jihad. The
hadith’s association of jihad with death while fighting the enemy clarifies the violent meaning of jihad
intended here. The textbook takes this hadith to mean that “jihad is what shows the strength of faith”
and claims that the reason why non-Muslims are disinclined to convert is because of the “weakness” of
Islamic society, which is understood here as military weakness. The lesson thus encourages students to
view violence and war as an inherent part of faith and that which makes it persuasive.
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(See the continuation of the example on the following page)
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The reward of the jihad warrior:

ool

It has been narrated on the authority of Abu Qatada that the Messenger of Allah stood up among [his Companions]
to deliver his sermon in which he told them that jihad in the way of Allah and belief in Allah are the most meritorious
of acts. A man stood up and said, “Messenger of Allah, do you think that if | am killed in the way of Allah, my sins
will be blotted out from me?” The Messenger of Allah replied: “Yes, in case you are killed in the way of Allah and
you were patient and sincere and you always fought facing the enemy, never turning your back upon him.” Then he
added: “What have you said?” The man repeated: “Do you think if I am killed in the way of Allah, all my sins will be
obliterated from me?” The Messenger of Allah said: “Yes, if you were patient and sincere and always fought facing
the enemy and never turning your back upon him, all except debt. Gabriel has told me this.”

foo

Explanation of the hadith:

Jihad and faith are the most meritorious of acts:

Jihad is the highest peak of Islam. [...] We notice that the Prophet [Muhammad] even put jihad before faith in order to
emphasize its importance and value, because jihad is what shows the strength of faith. For the faithful society, if it is
weak without power to defend itself, is a society that people distance themselves from and will not tempt anyone to
join it. The best proof of that is the Muslims’ situation these days: their societies are weak, everyone makes audacious
moves against them, and they do not have the power by which they would defend themselves. This situation does
not tempt non-Muslims to join them.

o
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Example 65.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, p. 143
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, p. 141-142)

Students are introduced to a hadith stating that the Al-Agsa Mosque was the second mosque built
on Earth, forty years after the Masjid al-Haram in Mecca. While interpreting this hadith as proof for the
importance of the Al-Agsa Mosque in Jerusalem, the textbook informs students that it is the duty of all
Muslims to “protect [the mosque] from transgressors” and that they must sacrifice all that is precious
to them to “liberate which of them that is occupied.” Students are also implicitly threatened that God
will hold them accountable for failing to “liberate” the Al-Agsa Mosque on the Day of Judgment, thus
potentially instilling a fear of divine retribution if they oppose violence for religion'’s sake.
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The importance of the Masjid al-Haram [in Mecca] and the Al-Agsa Mosque:

This hadith clearly shows the massive significance of these two mosques in Islam and their sanctity. The Muslims
must protect them from transgressors. More so, we are obligated to sacrifice that which is dear and precious to us
to liberate which of them that is occupied, as it is their [our] place of worship, and they [we] were entrusted with it.
It is unbecoming that all Muslims worldwide would neglect the liberation of the Al-Agsa Mosque, for it is the second
mosque that was built on Earth [after Mecca], the first direction of prayer [before it was changed to Mecca], and the
third [in holiness] after the two holy places [in Mecca and Medinal. Its liberation is the responsibility of all Muslims,
and we will all be held accountable for that [on the Day of Judgement].
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Example 66.
Islamic Jurisprudence and Its Foundations (Shariah Track), Grade 11, 2021-2025, pp. 95-96
(Previously: Islamic Jurisprudence and Its Foundations (Shariah Track), Grade 11, 2015, p. 81)

When learning about the underlying reasons for zakat — the Islamic principle of charity — students are

taught that one of its purposes is to spread Islam by financially supporting violent jihad.
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The underlying reasons for zakat include:

- Helping the poor and destitute [...]

- Reducing crime [...]

- Accustoms the Faithful in giving and spending [...]

- It is one of the means of calling people to follow Allah Almighty and spreading His religion, by assisting the jihad
fighters who volunteer to sacrifice their lives for Allah’s sake.

.l
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Example 67.
Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2021-2025, p. 81

(Previously: Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2015, p. 74)

Students are taught a hadith — an oral tradition attributed to the Prophet Muhammad - according to
which jihad is the third most important thing to God after prayer and respect for one’s parents. While
jihad is not necessarily understood to be violent in this context, this lesson corroborates other lessons in

this and other shariah track textbooks that favor violent jihad as the utmost expression of Islamic faith.
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The Companions of the Prophet were eager to know the most valuable of deeds, so that they could become closer
to Allah Almighty with it. This means that they knew that there are deeds that are more valuable than others, and
therefore they asked many questions about the best of deeds, and the deeds that are most loved by Allah. Ibn Mas'ud
narrated: “I asked the Prophet which action is dearest to Allah and he replied, ‘Prayer at its proper time.” | asked
what came next, and he replied that it was kindness to parents. | asked what came next and he replied that it was

jihad in Allah’s sake.”
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Example 68.
Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2021-2025, p. 81
(Previously: Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2015, pp. 123-124)

Students are taught an essay that defines Islamic faith in militant terms. The essay, titled “Islam is a
Religion of Power: Is There Any Doubt about That?” by Egyptian thinker Ahmad Hasan Al-Zayyat (1885-
1968), is offered as an example in a writing exercise. The essay presents Islam as a religion primarily
defined by military prowess, a feature said to be shared by its deity Allah, its founder Muhammad, its holy
book the Qur'an and its leading historical figures. The essay then states that Muslims are commanded
to fight for Islam, and to “terrorize” (irhab) their “enemies”. While the essay stresses that the kind of
fighting sanctioned by Islam is only meant to answer “aggression” and is defined by “mercy and justice,”
it is clear that virtually any act of war is justified if not endorsed by these vague parameters, especially
within the context of the Israeli-Palestinian conflict. Moreover, the essay writer dismisses anyone who
fails to accept this interpretation as “a Muslim without Islam and an Arab with no Arab nature.”
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Islam is a Religion of Power: Is there any Doubt about that?

[Islam] is made law by the Almighty, the formidable One with power; its promulgator is Muhammad, the steadfast,
the upright one with might; its book is the Qur’an, that challenged all men and left them bewildered, its language is
Arabic, that made all men and times speechless; itsimmortal commanders were those who bent the necks of [Persian
ruler] Khosrow and the [Byzantine] emperor to their swords; and its caliphs were the Umarites, who raised their
thrones in the East and West. Therefore, he who is not powerful, strong-willed, determined, a strong believer, strongly
humane, with firm hope and vigorous preparation - is a Muslim without Islam and an Arab with no Arab nature.

It has been decreed for the Muslims that they must fight for their and His religion, and they have been ordered to
prepare forces and horses in order to terrorize their and His enemies. He ordered them to meet the attackers’ aggression
with comparable aggression, but the power commanded by Islam is the power of wisdom, mercy and justice, not the
power of impudence, cruelty and oppression. It is a combined power, or a power in which there are two: a power to
attack injustice and aggression among men, and a power to defend against selfishness and tyranny inside the soul.
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Example 69.
Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2021-2025, pp. 114-115
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2020, pp. 114-115)

A chapter titled “The Virtue of Ribat in Allah’s Cause” discusses a hadith, an Islamic oral tradition, about
the importance of ribat — the Islamic principle of preparing for jihad to defend Islamic territory. The
textbook connects ribat to the idea of defending the homeland, specifically Palestine, describing it as a
religious duty. Students are also implicitly threatened that God will hold them accountable for failing to
participate in ribat, thus potentially instilling a fear of divine retribution if they oppose violence for the
sake of religion or nationalism.
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(See the continuation of the example on the following page)
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The virtue of ribat in Allah’s cause:
The Messenger of Allah said, “Observing ribat for a single day is far better than this world and all that it contains.”

Explanation of the hadith:

The virtue of ribat in Allah’s cause:

Ribat means remaining and staying on the borderlines, with the intention of defending the land and the people. [...]
[...] The Muslim is superior to others in his love for his homeland because he does not act on the basis of patriotic
feelings alone, or the love for the place where he grew up and to which he yearns, but he adds to that the religious
meaning, as love of one’s homeland is part of Faith and, hence, defending it is a religious duty for which he will be
rewarded, and if he does not fulfill it he will be held harshly accountable.

Ribat is not restricted to guarding borders and borderlands, but it is rather extended to include all types of defense
of the Islamic Nation and society. A Muslim’s mere persistence on his land, without running away due to the pressures
aimed at uprooting him and forcing him to emigrate from his land, as is happening on Palestine’s soil these days, is
ribat, steadfastness, and jihad in Allah’s cause.
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Example 70.
Arabic Language (Teacher Guide), Grade 10, 2018-2025, p. 248

The guidelines for high school Arabic teachers praise jihad, implicitly in its violent form, as a defining
feature of Palestinian identity. For an Arabic-language class, the teacher guide uses a poem that exalts
jihad as a source of pride for Palestinians. Its verses include “with the blood of heroes is our banner
colored,” and “to water the Enemies red cups and sad songs,” which strongly imply a violent meaning
of jihad. The teacher guide takes “jihad for the liberation of Palestine” to be one of the key takeaways of
the poem, stressing that jihad is “the honor which Palestine boasts out of all nations” and that it is “the
path to... glory unparalleled.” The celebration of the concept of jihad in a nationalist and confrontational
context and the strong indications that it may be understood in violent terms load the discussion of the

conflict with religious terms that escalate its violent connotations.
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3. The honor which Palestine boasts out of all peoples and nations is jihad.

ffccl

4. Jihad is the honor which Palestine boasts out of all other countries, for it is a path to heights and glory unparalleled.
5. The sentiment of pride in the Arab nation, pain over what happened to the Palestinians, and exaltation of jihad
for the liberation of Palestine.

"l

Cf. corresponding textbook: Arabic Language, Grade 10, Vol. 2, 2020-2025, p. 119:
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4- Glory laughed cheerfully when it saw us / with the blood of heroes is our banner colored

5- Wedding celebration of the freeborn, for them to water the Enemies / red cups and sad tunes
6- O jihad, glory has been cheering to you / its laurels clad purple

7- It is an honor, which Palestine is proud of / and it is an edifice unparalleled to nobility
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Example 71.
Arabic Language (Teacher Guide), Grade 9, 2018-2025, p. 60

While teaching a story on the Palestinian Right of Return, this teacher guide instructs teachers to show
the class a YouTube clip (which is no longer available) titled “I Am the Daughter of the Revolution.” The
song, performed by two young girls, includes words and phrases such as “rifle” and “We shall fall as

martyrs on your soi

R S Ejﬁﬁﬁqquli.;ﬁﬁﬁw‘fﬂ :

https: /[www . youtube. com/watch?v=9V4KdZrOF2E

The teacher will present the song “I Am the Daughter of the Revolution,” which shows scenes that are close to the
events of the story and are on the same subject.
https://ww.youtube.com/watch?v=9V4KdZrOF2E

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Encouragement of Martyrdom and Violent Jihad

Example 72.
Arabic Language (Teacher Guide), Grade 8, 2018-2025, p. 235

Jihad as an element of the violent Palestinian struggle is emphasized in an Arabic-language listening
exercise for eighth graders about the Battle of the Beaufort between Israel and the PLO during the
1982 Lebanon War. The teacher guide concludes that jihad for the liberation of the homeland “from
the contamination of the Occupation” is one of the four takeaways from this listening exercise. The
combination of the Palestinians’ bravery, the enemy’s weakness, and the emphasis on “jihad in Allah’s
cause” creates a narrative of a war justified by religion against a divinely ordained enemy.
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6- The lessons learned from the text:

The bravery of the men of the Palestinian Resistance.

The weakness of the Enemy in land battles.

Good planning for battle and preparations to meet the Enemy.

Jihad in Allah’s cause for the liberation of our countries from the contamination of the Occupation.

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Encouragement of Martyrdom and Violent Jihad

Example 73.
Arabic Language (Teacher Guide), Grade 5, 2018-2025, p. 259

During a fifth-grade listening exercise, martyrdom in the context of the Palestinian struggle is presented
as a source of joy. The teacher guide instructs educators to share the story of a man who used to spend his
nights away from home but refused to let his wife know what he was doing. One morning, his body was
brought home following a clash with “soldiers of the Zionist Occupation.” Then, “a thundering ululation
(an expression of joy) came out of her in which she bid the martyr farewell after having understood the
secret of his absence.” The husband's death is thus presented in a positive light. Indeed, the text ends

with the wife exclaiming, “Tonight he will sleep well in the embrace of his homeland.”
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The Second Text: The Secret of Absence

Tha'ir’s family was his whole world, which he loved, as his wife and children would eagerly wait for his return [home],
greeting him with their honorable smiles, and in the evening the family members would gather and talk with one
another.

However, Tha’ir began to come home unusually late. Zohra couldn’t take this anymore, and she started to worry. One
time she asked him why he comes home late, and he told her: “I am working for our children.” So, she said nothing,
because she loved him very much and she had no choice but to be patient.

In the morning, Zohra woke up and couldn’t find him. Shortly after, the men came, carrying him on their shoulders
and exclaiming “Allahu akbar,” because he was killed by a force of soldiers of the Zionist Occupation after he clashed
with them. They informed her that he was a lion who leaped upon his enemies, and they would run away from him
terrified. She looked at him for one moment, and one more moment at her children, tears filling her eyes. She was
quiet for a little while, and then a thundering ululation came out of her in which she bid the martyr farewell, after
having understood the secret of his absence, and she said: “Tonight he will sleep well in the embrace of his homeland.”
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Example 74.
Arabic Language (1): Reading, Grammar, Prosody and Expression (Teacher Guide),
Grade 11, 2018-2025, pp. 41, 73-74

This guide instructs educators to teach Arabic grammar by explaining “the martyr’s status” and the
qualities granted to him by Allah, in preparation for teaching a poem titled “Red [Bloody] Tuesday.”
This poem glorifies death by describing three Palestinian men who were hanged by the British Mandate
in 1930 after murdering innocent, unarmed Jews during the 1929 Arab riots in Palestine. The teacher
guide explains that students seem to be inadequately informed of the benefits of martyrdom, so it
instructs teachers to fill in this gap by discussing the following Qur’anic verse: “Never think of those
martyred in the cause of Allah as dead. In fact, they are alive with their Lord, well provided for.”
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[The student] should clarify the martyr’s status.
[The student] should give examples from the Qur’an of the martyr’s status in his Lord’s eyes.

Expected Difficulties:
fooel
“Some of the students do not know the qualities granted by Allah to the martyrs exclusively.

foccl

The Suggested Solutions:

ffoccl

“Encouragement of research and quest, whether it is by directing [the students] to the Internet, to reference books,
or to the Islamic Education teacher, in order to become familiar with the martyr’s status and his exclusiveness given
to him by Allah out of respect to him and to his family.

floccl

*“ The class will be prepared by presenting the Qur’anic verse: “Never think of those martyred in the cause of Allah
as dead. In fact, they are alive with their Lord, well provided for.” [3:169]

* The teacher will discuss the verse with his students and will explain the martyr’s status in his Lord’s eyes, having
already directed his students in a preceding lesson to researching the martyr’s status.

o
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Example 75.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, pp. 53, 56

When listing the objectives of the lesson on Al-Tawbah Surah, a teacher guide for a Grade 10 Islamic
Education textbook notes that students are expected to explain the importance of jihad for the sake
of Allah and against infidels and to conclude why jihad is one of the “best deeds.” Notably, it is stated
nowhere that this type of jihad is nonviolent. The guide divides the content into that pertaining to
“knowledge,” “implementation,” and “inference.” Students are thus expected to know “the importance of
jihad"; implement their knowledge to explain why the Qur'an urges Muslims to prepare for jihad against
the infidels, even if these infidels are among their family members (as stated in al-Tawba: 23); and to
infer why jihad is “is one of the best deeds.” In a different lesson but on a similar subject, the students are

expected to “explain the reason why Muslims must always hasten to respond to the call of jihad.”

It should be emphasized that, even though these conclusions and interpretations are based on the
Qur'an and are similar to the actual words in its verses, the Qur'an as sacred scripture may be interpreted
in a variety of ways and was formulated in the context of battles of the early Muslims against the idol
worshippers of the Arabian Peninsula—at a time and place remote from the modern Palestinian context.
However, the text makes no attempt to contextualize these verses in that medieval time frame; nor does
it present alternative interpretations to these verses or explain who the “infidels” in question are and
which kinds of jihad are to be considered in this vein.
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Lesson: Al-Tawbah Surah (17-28)

Knowledge: [the student] needs to explain the importance of jihad for the sake of Allah.

Implementation: the student needs to clarify the reason why Allah demanded from his believers not to befriend their
parents, children, and siblings should they insist to remain infidels [...]

Knowledge: the student needs to clarify the reason why the Qur'an urges the necessity of preparing and planning
to oppose the infidels.

Inference: the student needs to infer why jihad for the sake of Allah is one of the best deeds. (p. 53)

»”» L
e Implementation:
[The student] needs to explain the reason why

i
‘\p)l a ,),_} - JJ_._, V\\ Muslims must always hasten to answer the
S 2 2 call of jihad.

Jags sl gl 4L ‘ WA (p. 56)
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Example 76.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, p. 56

When listing the objectives of a lesson titled “The Virtues of Jerusalem” (Fadd'il Al-Quds) a teacher
guide for a Grade 10 Islamic Education textbook explains that students need to “infer the challenges
the people of Palestine face as a result of their ribat” and to deduce the concept of ribat in the land of
Palestine. In the corresponding textbook, ribat —the Islamic principle of defensive jihad on the frontiers
of Islamic territory — is praised by the Prophet Muhammad. Significantly, the textbook teaches that, by
living in Palestine, Palestinians are in effect performing ribat; hence, Palestine will remain “the land of

ribat” until the Day of Judgment.

Notably, no guidance is given to teachers on whether ribat should be construed in violent or nonviolent
terms. Discussing ribat in the positive context of “the Virtues of Jerusalem” clearly strengthens the
legitimacy of the concept of defensive jihad. As such, any reference to contents that promote ribat in

Jerusalem through violent jihad is not pre-emptively labeled as inappropriate.
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Inference: the student will deduce the challenges the Palestinian people face as a result of their ribat in their land.
foocl

Inference: the student will infer the meaning of ribat in the land of Palestine.
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Example 77.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, p. 142

AteacherguideforaGradel0Islamic Education textbook discusses the question, “In what circumstances
does jihad become obligatory for every Muslim?” Three situations are offered: first, when the legally
competent Muslim (mukallaf) is in the line of battle or suffering from the “occupation of Muslim
territories”; second, if an enemy is situated where Muslims reside; and third, when a ruler commands

legally competent Muslims to undertake jihad — an order that they cannot disobey.

Interestingly, in the 2020 edition of the textbook, the example in question was modified to integrate the
Palestinian-Israeli conflict into the jurisprudential discussion on jihad. Clearly, teachers are not expected
to dismiss the “contemplate” activity shown below, but rather to expand on the jihadist obligations for
Palestinian Muslims against Israelis, which ultimately fall on “every Muslim.”
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[...] In which circumstance does jihad for the sake of Allah become obligatory for every Muslim?

1. If the legally competent Muslim is in the fighting line, or in the case of occupation of Muslim territories.
2. If the enemy is in a place or country where the Muslims reside.

3. If the ruler calls a legally competent Muslim to jihad, he cannot refuse to respond.

Cf. corresponding textbook:

2019 Edition 2020 Edition

Islamic Education, Grade 10, Vol. 1, p. 73 Islamic Education, Grade 10, Vol. 1, p. 72
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I will contemplate: I will contemplate:

In which circumstances does jihad for the sake In which circumstances does jihad for the sake
of Allah become a private obligation for every of Allah for the liberation of Palestine become
Muslim? obligatory for every Muslim?
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Example 78.
Our Beautiful Language, Grade 2, Vol. 1, 2020-2025, p. 44
(Previously: Our Beautiful Language, Grade 2, Vol. 1, 2019, p. 44)

In a Grade 2 Arabic-language lesson, students are presented with a poem that urges boys and girls
to “give [their] lives to the Revolution,” while showing children in scout uniforms heading toward the
Al-Agsa Mosque, with a reference to spreading “the flame of the Revolution” to Haifa and Jaffa — cities
located within Israel's internationally recognized borders. The term “Revolution” is politically and
militarily charged within the Palestinian context and is commonly associated with armed resistance.
The poem’s emotive language and nationalistic imagery valorize self-sacrifice, potentially including
martyrdom, and imply territorial claims over Israeli cities without any reference to peaceful resolution of

the conflict or coexistence.
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Iam a lion cub, I am a flower/We gave our spirits to the Revolution [tawrah]
Our grandfathers built houses/for us in our free land

I'am a lion cub, I am a flower/we carried the flame of the Revolution

To Haifa, to Jaffa / to Al-Agsa, to [the Dome of] the Rock.

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Antisemitism

Example 79.

History Studies, Grade 11, Vol. 1, 2020-2025, p. 9
(Previously: History Studies, Grade 11, Vol. 1, 2019, p. 9)

A cartoon invoking antisemitic imagery of Jews controlling the world is incorporated into an 1th grade

history lesson on colonialism. The cartoon appears as part of a chart which showcases different forms of

colonialism; next to an item titled “cultural colonialism,” which is described as “the most dangerous form of

colonialism,” the textbook places a small monochrome cartoon image showing two arms, one brandishing

the Israeli flag and the other an American flag, holding the globe together. The cartoon heavily draws upon

traditional antisemitic imagery, which would often depict Jewish people holding the globe to symbolize Jews'’

excessive global influence and greed. In the textbook’s case, this antisemitic trope is employed to convey

an anti-colonialist critique of global culture. Another item discussed in the chart is “settler [colonialism]”

(al-istitan), which is described as “replacing one people with another, and taking over their land” and is

directly equated with “the Zionist Occupation in Palestine”; this is visualized by an illustration of a Palestinian

flag being trampled by masses of people.
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(See the continuation of the example on the following page)
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[Enlarged:]
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Activity 5: Let’s observe the figure, draw our conclusions, then respond the following questions:

[Top right:] Cultural colonialism: the most dangerous form of colonialism, because it attacks the spirit of the Nation
and its beliefs.

[Bottom right:] Settler [colonialism]: replacing one people with another, and taking over their land, as the Zionist
Occupation [has done] in Palestine

[Bottom:] Figure (1): Forms of Colonialism
Let’s explain the forms of colonialism, and give an example for each.
Why are there so many forms of colonialism?

What means does colonialism rely on for cultural domination?
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Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 118

Example 80.

(Previously: Our Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1,
2020, p. 118)

A tenth-grade history textbook expresses the antisemitic canard that Jews control money, the media,
and politics, and use it for their own benefit. The textbook teaches that after World War I, “the Zionists”
shifted their focus to the US once it has become a global superpower, and “exploited” their “financial,
media and political influence in the US" to win the support of the US government and political parties
for the establishment of “the Zionists’ national home" (i.e., the State of Israel).This example invokes
the antisemitic stereotype of Jewish people holding excessive power in various areas, as well as the
antisemitic conspiracy theory that they use this power collectively in illegitimate ways for cynical
interests. The example also implies that Zionists only began to take an interest in the US after it had
achieved superpower status, further presenting them as opportunistic. Finally, this example effectively
delegitimizes Jewish self-determination by ignoring its relation to Jewish identity (“national home for
the Zionists”) and portraying it as primarily driven by political and financial interests, implicitly to be
contrasted with the natural support the Palestinian cause receives.
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3. Zionism’s Pivot Toward the US During World War Il

The Zionists began pivoting toward the US, after it helped the Allies achieve victory in World War Il and emerged as
a superpower, so it would support them in establishing the national home in Palestine, while exploiting the Zionists'
financial, media, and political influence in the US. For this reason they held their conference in the Hotel Baltimore
[sic, i.e. Hotel Biltmore] in New York in 1942, and decided to place the matter of supporting the establishment of the
national home for the Zionists in Palestine, in the hands of the US. The Republican and Democratic parties began
racing each other to support Zionism in American presidential elections.
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Example 81.
Arabic Language (Teacher Guide), Grade 6, 2018-2025, p. 207

Teachers are instructed to teach Grade 6 students that “the Zionists are the terrorists of the modern
age, and they are fated to disappear.” The teacher guide includes this as one of the takeaways students
should derive from one of the textbook lessons; given that the term “Zionists” is regularly used in the
PA curriculum as a catch-all term for Israeli Jews, it stands to reason that teachers are encouraged
to present the disappearance of this entire group as desirable, potentially even achievable through

violence.

Thisinterpretation is bolstered by another prescribed key takeaway of the lesson, stating the Palestinians
are “the owners of the land,” implicitly in contrast to the Jews. The term “the land” clearly refers here to
the entire territory of present-day Israel, as this is taught as part of a chapter on the Arab village of Yibna,

which was located in what is now internationally recognized Israeli territory.
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7 - [The student] should understand the most important lessons and advice that the lesson teaches, for example:
- We are the owners of the land which we have inhabited since the dawn of history.

- [The village of] Yibna is a testimony for the culture of Palestine and its people.

- The Zionists are the terrorists of the modern age and they are fated to disappear.

- There is no return from the right of return.
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Example 82.
Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018-2025, p. 163

As part of suggested summary questions on a lesson about the 1948 War, teachers are instructed to
ask students “Why do the Jews perpetrate massacres?” By referring to “the Jews” in general, as well
as phrasing the question using the present tense, the teacher guide possibly implies that perpetrating
massacres is a trait and a habit of Jews as a collective. Interestingly, the teacher guide’s choice to use the
term “Jews” where other textbooks would use “Zionists” serves as yet another indication that the term
“Zionists”, when used in PA textbooks, should be understood as applying to all Jews, or at least Israeli
Jews.
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Summary and evaluation:
The teacher writes questions on pieces of paper and puts them in a basket. The student chooses a piece of paper
and answers the question written on the paper. Among the questions written are:

Why did the Jews focus on the Jerusalem region?

Why do the Jews perpetrate massacres? He [the teachers] asks the students about the stance of Palestinians
regarding the war.

Name massacres perpetrated by the Zionist gangs against Palestinians.
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Example 83.
Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018-2025, p. 164

Antisemitic grading instructions tell teachers to deduct grading points from students who fail to “tie
the perpetration of Zionist massacres to Jewish religious thought.” In a section titled “Mechanisms for
the Application of Lessons,” Palestinian teachers are required to grade students’ performance based on
their comprehension of a history lesson that discusses the events of the 1948 Arab-Israeli War, including
the exodus of Arab refugees from the territory which became the State of Israel, an event known as
the Palestinian Nakba. As the teacher asks students questions about the lesson, the teacher’'s guide
provides a chart which structures how the students should be graded based on their answers. One
of the parameters examined in the teacher’s guide is “the objective of Zionist gangs in perpetrating
massacres”; if students fail “to connect the perpetration of Zionist massacres” with “Jewish religious
thought,” or a least with “the ideology of Zionist gangs,” the teacher is instructed to assess the students’

performance as “unsatisfactory” and to lower their grade
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Table 2: Levels of Execution Chart

[Top row, right to left] Level of Execution: Good (3) - Satisfactory (2) - Unsatisfactory (1)

Parameter:

[Second row, coloured yellow] Listing the names of Arab and Palestinian figures who
defended Palestine. [...]
[Third row, coloured pink] Explaining the causes for the downfall of Palestinian towns and villages at the hands of
Zionist gangs. [...]
[Fourth row, coloured blue] Laying out the objective of Zionist gangs in perpetrating massacres.
[Leftmost column; “unsatisfactory” execution] The student correctly identified the objective of Zionist gangs in
perpetrating massacres.
[Second column from the left; “satisfactory” execution] The student correctly connected the ideology of Zionist gangs
with their perpetration of massacres.
[Second column from the right; “good” execution] The student accurately connected the perpetration of Zionist
massacres with Jewish religious thinking.
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Example 84.
Islamic Education, Grade 12, 2025, pp. 21, 22
(Previously: Islamic Education, Grade 12, 2021, pp. 21, 22)

A high school Islamic Education textbook portrays “the Jews” as liars and manipulators in the context
of early Islamic history. The lesson describes an episode mentioned in oral Islamic history (alluded to
in the Qur’an), where Jewish leaders in Medina unsuccessfully attempted to persuade Muhammad to
pronounce an unjust verdict to their benefit, promising him that they would convert to Islam if he did,
with the aim of tempting the prophet to abandon his faith. The characters in question are understood
to be both deeply immoral as well as (in their attempt to seduce the prophet) hostile to Islam; the text’s
consistent reference to them as “the Jews” (al-yahdd), and the fact that their depicted manipulativeness
and disobedience to God strongly correlate with antisemitic stereotypes, carry the potential that this
negative portrayal may be expanded to apply to Jewish people collectively. At any rate, the lesson
makes little attempt to contextualize the depicted wrongdoing as being the responsibility of certain
individuals in a particular time and place, a point underscored by a subsequent self-evaluation question
which asks whether God's warning from “the Enemies’ seduction,” as taught in the lesson, applies only

o “the Jews.”
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(See the continuation of the example on the following page)
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“And judge, [0 Muhammad], between them by what Allah has revealed and do not follow their inclinations and
beware of them, lest they tempt you away from some of what Allah has revealed to you. And if they turn away, then
know that Allah only intends to afflict them with some of their [own] sins. And indeed, many among the people are
defiantly disobedient.” (5:49)

The Noble Verse emphasizes that the Holy Prophet (PBUH) must adhere to the ruling of God and not follow the
whims of those Jews who appealed to him to pass judgement among them, he must be aware of their lies and their
falsification of Truth. In explaining the Circumstance of Revelation for this verse, Ibn Abbas (God be pleased with
him and his father) narrated: “A group of Jews [...] said to each other: ‘Let us go to Muhammad, perhaps we can
tempt him to abandon his faith.’ They went to him and said, ‘Muhammad, you know that we are the Jews’ rabbis and
notables; if we follow you, the Jews will follow us and not go against us. We have a quarrel with a certain crowd. We
will bring them before you to be judged, and you will rule against them in our favor, and we will believe and have
faith in you.’ The Messenger of God (PBUH) declined [...]”

God Almighty tells His Prophet (PBUH) that by turning their backs on accepting His [or: the Prophet’s] judgment, the
Jews are deprived of gquidance because of their sins and transgressions.

God then alleviates whatever pain His Prophet (PBUH) may have, because of the Jews’ and the Hypocrites’ disobedience
and aversion to the Truth which the Prophet had brought to them and called them to, saying: [...]

; r.n

6. Is the warning [God gives the Prophet] from the Enemies’ seduction limited to the Jews, given how specific the
Circumstance of Revelation is?
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Example 85.
Arabic Language (Teacher Guide), Grade 6, 2018-2025, p. 95

Teachers are instructed to teach sixth-grade students that the “new arrivals” or “foreigners” (dukald’), a
likely reference to Israeli Jews, are fated to disappear. The teacher guide explains that one of the goals
of this lesson is to have students conclude that while the “owners of the land” will remain on it, the
“new arrivals” will disappear. It also states that students should conclude, “The fate of the foreigners is
defeat, disappearance, and loss.” While the relevant lesson does not mention Palestinians nor Israelis,
within the Palestinian national context the terms “owners of the land” and “foreigners” can easily be
understood as referring to Palestinians and Israeli Jews, respectively. Indeed, these exact terms or those
similar to them are used this way within the PA curriculum and even within the same teacher guide.””
If one accepts this interpretation, according to the teacher guide, students therefore should aspire for
Israeli Jews to cease to exist, as an achievable goal, rather for peace with them.
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1 - [The student] should understand the most important lessons and advice that the lesson teaches, for example:
ffoccl

- Remaining [on the land] is for the owners of the land, and the new arrivals will disappear.

- The fate of the foreigners is defeat, disappearance, and loss.

77. Cf. Arabic Language (Teacher Guide), Grade 6, 2018-2025, p. 207.
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Example 86.
Arabic Language (Teacher Guide), Grade 8, 2018-2025, pp. 150, 251, 276

An eighth-grade listening comprehension exercise on the topic of corruption makes use of a story that
invokes the antisemitic stereotype of Jewish people being scammers and immoral individuals. The sto-
ry, titled “Faith Is Conduct” and apparently set in premodern times somewhere in the Islamic world,
depicts a Jew buying merchandise from a Muslim merchant with counterfeit money. While the Muslim
merchant is not aware that he was scammed, he realizes he had accidentally sold the Jew defective
wares, prompting him to chase after the Jewish client and apologize to him. The Jew, deeply impressed
with the Muslim’s moral integrity, is compelled to confess his own, deliberate scam, and immediately
convert to Islam. While the story teaches the importance of moral integrity, it contrasts the upstanding
morals of the shop owner, who explicitly attributes his virtues to his Islamic faith, and the immorality of
the Jewish client, reinforcing the antisemitic stereotype of Jewish deceit and dishonesty. The character
of the Jew serves as a symbol of immorality, evidenced by the fact that he is consistently identified as
“the Jew" (al-yahadi) in the story, the textbook, and the teacher guide. The fact that “the Jew” expresses
his repentance by abandoning his faith and converting to Islam serves to underscore the link between
Jewish identity and lack of morality, as well as the moral supremacy of Islam. The textbook’s compre-
hension questions reiterate these ideas, asking students to explain why “the Jew"” was surprised by the
Muslim’s morality and compelled to convert to Islam.

(p.150)
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Lesson 7: Faith is Conduct

The student shall familiarize themselves with listening manners.

floccl

They shall mention the reason why the worker did not let the Jew know about the defect in the cloth.
They shall explain why the Jew declared the two creeds of Islam.

They shall explain why the Jew was surprised to see the store owner.

(See the continuation of the example on the following page)
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Lesson 7: Listening and conversation: Faith is Conduct

foodl

[Who did the worker sell the cloth to?]

2. The Jew.

[What did the shop owner do when the worker told him about the cloth?]
3. He went out searching for the Jew to give him back his money.

[Why did the worker not let the Jew know about the defect in the cloth?]
4. Because he was not a Muslim.

o

\

(p. 257)
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(See the continuation of the example on the following page)
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Lesson 7

Listening:

Faith is Conduct

Itis said that a righteous man was working in trade and owned a shop. He instructed his employees in the shop to
disclose to customers any defects found in his merchandise.

One day, a Jew came and bought a defective robe. The shop owner was not present, so the [attending] worker said
[to himself], “This is a Jew, it is not our business to let him know of the defect.”

Not long afterward the shop owner came back, and asked his employee about the robe. I sold it to a Jew for three
hundred dirhams,” the employee said.

“Did you show him the defect it had?” the shop owner asked.

“No,” the employee replied.

‘And where is the Jew?” the shop owner asked.

“He went back with the caravan,” the employee said.

The shop owner became angry. He took the money paid by the Jew and rushed out to find him. He followed the
caravan until he caught up to it, after a whole day of walking. The merchant asked for the Jew and was led to him.
“Hey, you!” he said [to the Jew.] “You have bought such and such robe, but the robe has a defect and my employee
did not show it to you. Please take back your coins and hand me the robe.”

The Jew was astonished to hear this. He then asked, “What led you to do this?”

“My Islamic faith,” the shop owner said.

The Jew bowed his head down slightly, and then asked, “Is it your religion that commands you to do this?”

“Yes,” the shop owner replied. "Our Noble Messenger [Muhammad], peace be upon him, said: ‘Whoever cheats is
not one of mine.”

The Jew said, “The dirhams I paid you with are counterfeit. Please take three hundred genuine ones in their place,
and | will raise you another: | testify that there is no god but Allah, and that Muhammad is the Messenger of Allah
[and thereby convert to Islam].”

(Arab Intellectuals Magazine)

-l

Cf. corresponding textbook: Arabic Language, Grade 8, Vol. 2, 2020-2025, p. 110:
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(See the continuation of the example on the following page)
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Unit 7: Corruption is an Axe to Destroy Society A
Listening and Conversation:

Let's listen to the text “Faith is Conduct’, and then answer the following questions:

2. Who did the worker sell the robe to?

3. What did the shop owner do when the worker told him about the robe?

4. Why did the worker not show the Jew the defect in the robe?

5. Let's explain why the Jew was surprised when the shop owner reached out to him.

6. Let's explain why the Jew uttered the two creeds of Islam [in Allah and the Prophet Muhammad].

]
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Example 87.
Islamic Education (Teacher Guide), Grade 11, 2018-2025, p. 135

Teachers are asked to instruct eleventh graders that Jews are corrupt, as the teacher guide states
that “the corruption of the Children of Israel on earth was and will be a reason of their destruction,”
presented as one of the main takeaways from reading verses from the Al-Israa Surah. It should be noted
that the text refers to the corruption of “Israel” not only in the past but also in the future, thus implying

that this applies to modern times and that the State of Israel is doomed to fail.
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Question 8: [ will mention two of the following lessons learned from the verses:
“ The corruption of the Children of Israel on earth was and will be a reason for their destruction. This practice is
effective against every tyranny and oppressor.

1. Cf. Arabic Language (Teacher Guide), Grade 6, 2018, p. 207.
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Example 88.
Islamic Education, Grade 11, Vol. 1, 2020-2025, pp. 10-16
(Previously: Islamic Education, Grade 11, Vol. 1, 2019, pp. 10-16)

An Islamic Education lesson uses verses from the Al-Israa Surah to teach that “the Children of Israel" are
corruptand doomed to be annihilated, heavily implying that this prophecy appliesto the present conflict.
The textbook identifies “the corruption of the Children of Israel” as a major theme of the Qur’anic text;
it teaches that the verses in question show that God has punished the Israelites for their “haughtiness”
and corruption, by sending powerful “servants of God" to “remove” (azald) their “dominion” (mulk).
The textbook then interprets the scripture as prophesizing that the Israelites will “regain power and
supremacy” for a second time, resulting in “humiliation and the end of their injustice and aggression,”
again at the hands of “the servants of God”. The textbook authors’ takeaway from this narrative isthat the
Israelites’ corruption “was, and will be [wa-sa-yaklnu], a cause of their annihilation [ihlakihim]", as is the
fate of “every tyrant and oppressor.” The textbook’s use of the future tense insinuates that this militant
message should be understood as applying to the present-day Israeli-Palestinian conflict; this notion is
supported by the textbook’s assertion (with no apparent scriptural basis) that the Islamic community is
at “conflict [sira'] with the Children of Israel”, an idea that would only make sense if “Children of Israel”
were understood to refer to a contemporary group of people rather than an ancient nation. Moreover,
the lesson begins by cryptically describing the servants of God as “liberating the Al-Agsa Mosque” — an
idea not revisited by the textbook but one that may encourage some Palestinian students to identify

themselves with those servants of God destined to destroy the Israelites.

(p-10)
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Lesson 2: Al-Israa Surah [verses] 1-10

Goals:

At the end of this lesson, students are expected to be able to:

fooel

- Explain what place the Al-Agsa Mosque holds for Muslims.

- Describe the corruption of the Children of Israel, using the Noble Verses.

- Deduce the characteristics of the Servants of God, who liberate the Al-Agsa Mosque.
- Infer lessons and morals gained from the lesson.

"l

(See the continuation of the example on the following page)
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(pp. 13 -14)
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The Children of Israel’s Corruption on Earth:

[Qurian 17:4-5]

God Almighty informed us that the Children of Israel will cause corruption on Earth two times, committing sin and
acting with haughtiness on Earth. When the first corruption took place, God Almmighty sent servants of his, who were
characterized by their strength, and they removed [the Israelites’] dominion and corruption.

The Children of Israel Reign Supreme Once More:

[Qurian 17:6-8]

The Noble Verses explain that the Children of Israel will regain power and supremacy and become reinforced with
wealth and sons. [The Verses] warn them not to return to corruption on Earth, reminding them that whatever good
or evil they do will surely come back to them. [The Verses] then proceed to speak of the second corruption, which
will result with [the Israelites’] humiliation and the end of their injustice and aggression.

These Noble Verses lay out a few general rules, including:

1. That whoever does good, God will allow him into His mercy [...]

2. That whenever the Children of Israel return to spread corruption on Earth, God will send upon them His servants,
who will remove their dominion and corruption.

The Noble Quran Guides to That Which is the Most Correct:

[Qurian 17:9-10]

God Almighty revealed the Noble Qur'an, guiding towards the True Path. Verse 9 comes after the story of the Children
of Israel to warn the Islamic Ummah to raise no banner, in their conflict with the Children of Israel, other than the
Noble Qur’an.

(See the continuation of the example on the following page)
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Lessons and Morals:

1. The link between the Al-Haram Mosque [in Mecca] and the Al-Agsa Mosque affirms the sanctity of the latter [...]
2. The Al-Agsa Mosque’s blessing encompasses the entirety of the Levant [...]

3. The Children of Israel’s corruption on Earth was, and will be, a cause of their annihilation, and this norm applies
to every tyrant and oppressor.

4. The Al-Agsa Mosque is the first of the two Directions of Prayer[...]
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Evaluation:

Question 1. | will place a checkmark next to correct statements, and an X next to false ones:

[.]

C. The Verses of Al-Israa Surah indicate the necessity to follow the Qur’an in the conflict with the Children of Israel.

foocl

E. Those who remove the corruption of the Children of Israel are characterized by weakness and disgrace.

(p-16)
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Question 5: Using the Verses, | will clarify what the characteristics of those who remove the Children of Israel’s
corruption on Earth are.
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Example 89.
Holy Qur’an and Its Sciences (Shariah Track), Grade 12, 2021-2025, p. 105
(Previously: Holy Qur’an and Its Sciences [Shariah Track], Grade 12, 2020, p. 105)

While teaching the Al-Nisaa Surah of the Qur’an, the textbook warns students of “the danger” of the
“People of the Book, especially the Jews.” Jews are described as treacherous, dangerous, hostile, and

violent toward prophets sent by God, as well as the distorters or falsifiers of the holy scriptures.
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The Noble Surah [Al-Nisaa] points out the danger posed by the People of the Book, especially the Jews. It reveals
their behavior towards Allah’s venerable Messengers, their attacks against the Prophets of Allah, their distortion of
the Prophetic Messages, and their perverted character in violating treaties and covenants. The Almighty said: “And
[Allah cursed the People of the Book] for their breaking of the covenant and their disbelief in the signs of Allah and
their killing of the Prophets without right.” (4:155)
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Example 90.
Islamic Education, Grade 7, Vol. 2, 2020-2025, p. 66
(Previously: Islamic Education, Grade 7, Vol. 2, 2019, p. 66)

A lesson on life of the Prophet Muhammad recounts a battle waged in 624 AD between his forces and
the ancient Jewish-Arabian tribe of Banu Qaynuga‘. The textbook tells students that a major cause for
that battle was an incident in which a Jewish goldsmith — presumably of the Qaynuqa’ tribe — maliciously
tied the side of a Muslim woman'’s robe to her back so that when she stood, her private parts were
exposed in front of an amused Jewish crowd. The text places a strong emphasis on the Jewish identity
of the offending actors in the story, repeatedly referring to them as “the Jews” (al-yahdd). This creates a
strong association between the offenders’ immoral actions and their Jewish identity, as well as placing
implicit responsibility for the incident on the entire Jewish collective, rather than contextualizing the
event as being associated with an incidental political conflict between two ancient commmunities.
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Banu Qaynuqa is one of the tribes of the Jews which inhabited Medina. They had a pact - an agreement with the
Prophet (PBUH), yet they were exiled by the Prophet (PBUH) from Medina because of their treachery and violation of
that pact. This took place on the 15th of Shawal on the second year of Hijrah [9 April 624 AD].

Reasons for the Battle [on Banu Qaynuqaj:

Scholars mention two reasons for the battle:

1. The Jews of Banu Qaynuqa threatened the Messenger (PBUH) [...]

2. AMuslim woman sat next to a Jewish goldsmith in the Banu Qaynuga market. The goldsmith tied the edge of her
garment to her back without her noticing, so that when she stood up, her private parts were revealed. The Jews
laughed at her, she screamed, and a Muslim man jumped on the goldsmith and killed him. The Jews then attacked
the Muslim and killed him.

Therefore, the Prophet (PBUH) and his army marched against the Jews of Banu Qaynuqa, who barricaded themselves
in their fortresses. The Prophet, peace be upon him, besieged them for fifteen nights before they submitted to him.

-l
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Example 91.
Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2021-2025, p. 13
(Previously: Methods of Da‘wah and the Art of Oration (Shariah Track), Grade 11, 2015, p. 13)

Judaism is specifically taught as a racist and sectarian religion, among other non-Islamic religions that
go unnamed. Jews are described as racist, as opposed to Islam, which is described as a religion of all
races and peoples.
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Sectarianism and racist tendencies clearly find their expression among non-Muslims; those Jews, as Allah tells us
of them, distinguish in their interactions with others between those who are affiliated with their religion and those
who are not.
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Example 92.
Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2021-2025, p. 157-160
(Previously: Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2013, pp. 146-149)

A Grade 11 textbook teaches that “spreading corruption on earth is part of the “Children of Israel's
nature” and describes “the Jews” as sinful, disobedient to God, and corrupt. In the summary of verses
from Al-Israa Surah, which discuss the corruption of the Israelites, students are taught that the Israelites
killed prophets, distorted the original Torah given by God, and ignored its laws. This corroborates the
antisemitic stereotype of Jews as deicidal and disobedient to God. It should be noted that these specific
actions are not mentioned in the verses of the Qur’an explained in the lesson, which only speak generally
of the Israelites’ corruption.

The lesson also teaches that the aim of the verses is to serve as a warning for “the Jews and the idolaters
who are sinful and disobedient like them.” This may seem to be a reference to the Jews at the time of
Muhammad, as the mention of idolaters suggests. However, by using the term “the Jews,” rather than
limiting this statement to a specific group or tribe, the textbook reinforces the idea that the Jews as a
group are sinful, disobedient, and corrupt. The lesson concludes by teaching that “spreading corruption
on earth is part of the Children of Israel's nature,” further reinforcing the message that these traits apply
not only to the ancient Israelites or to the Jews of Medina but to Jews in all times.
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Lesson 39: The Children of Israel’s Spreading of Corruption and their Punishment

Goals:

At the end of the lesson students are expected to be able to:

1. Mention the corruption of the Children of Israel.

2. Clarifying the benefit of God Almighty informing us of the two times the Children of Israel spread corruption on earth.
3. Listing the favours bestowed by God Almighty upon the Children of Israel.

4. Explaining what the Noble Verses teach us.

The Almighty said: “And We conveyed to the Children of Israel in the Scripture that, You will surely cause corruption
on the earth twice, and you will surely reach great haughtiness.” So when the time of promise came for the first of
them, We sent against you servants of Ours - those of great military might, and they probed into the homes, and it
was a promise fulfilled. Then We gave back to you a return victory over them. And We reinforced you with wealth
and sons and made you more numerous in manpower.” (17:4-7)

(See the continuation of the example on the following page)
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Among the manifestations of the corruption of the Children of Israel on Earth are: their distortion of the Torah, their
neglect to act according to its laws, and their killing of prophets and righteous men.
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What is the benefit of God Almighty informing that the Children of Israel will spread corruption on Earth twice?

e

2. Reminding the Jews, and the Idolaters who are sinful and disobedient like them, of one of God’s rules in His creation,
which is that the consequence of corruption is loss.
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The verses teach us that:

1. Allah Almighty’s rulings are all carried out [...]
2. Corruption and injustice are to be criticized [...]
3. Spreading corruption on Earth is part of the Children of Israel’s nature.
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Example 93.
Islamic Education, Grade 10, 2018-2025, pp. 175

Ateacher guide for a Grade 10 Islamic Education textbook presents Jews as dangerous and evil: it explains
the “concerted efforts” required by Muslims in Palestine “to save the nation from their danger” and
explicitly associates “evilness” (Sarr) with the Jews, who could harm their lives and property. Teachers are
also instructed to punish students who cooperate with Jews and who discourage confrontation against
them. The lesson thus teaches students that collective responsibility in Islam not only concerns the
Israeli-Palestinian conflict and harboring hatred toward the general collective of Jews but also involves

condemnation of anyone attempting to undermine that message.
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The appropriate preparation for the lesson: Telling the story of the hadith; or talking about the reality of Muslims
in Palestine, and the conflict with the Jews. Since it requires concerted efforts to save the nation from their danger,
and to strike the hands of those who cooperate with them or discourage confronting them, with the intention of
preserving lives and property from their evilness. Then, asking discussion questions with students to reach the title
of the lesson “Collective Responsibility in Islam”; or showing pictures and videos related to Palestine and the united
resistance of the Palestinian people against the occupation.

-l
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Example 94.
History Studies, Grade 11, Vol. 1, 2020-2025, p. 71
(Previously: History Studies, Grade 11, Vol. 1, 2019, p. 74)

A History textbook for high school, dedicating a chapter to “Zionist settler colonialism in Palestine”,
teaches that the idea that Jewish people represent an identifiable national group is a “false claim”
(iddi‘a’ za’if) promoted by Zionism to justify its colonialism of Palestine. The textbook also mentions two
other such Zionist “false claims”, namely that the relations of Jews with non-Jews are characterized by
antisemitism, and that this can only be resolved through a Jewish state in Palestine. The main argument
of the passage is that these “false claims” are engineered by Zionism to enable what is understood to
be its true goal — colonization (istitan) of Palestine. Thus, Palestinian students are told to reject the very
existence of the Jewish “Other” as a matter of principle, including the Jewish experience of persecution
and antisemitism, and view it as a cynical scheme to deprive the Palestinians of their national rights.
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Zionism is tied to colonialization, as it has been a part of [Zionism] and an important foundation of its enterprise,
having been predicated on three false claims: firstly, that the Jews, despite the fact that they belong to many
countries and societies, represent a single national group, characterized by Semitic ethnic traits; second, that the
relationship between Jews and other peoples are predicated on hostility and conflict, epitomized in the phenomenon
of antisemitism; and third, that there is no solution to the Jewish Problem other than the establishment of a Jewish
state, to be realized in the Promised Land (Palestine), and settling inside it. Therefore, the principle of continued
Zionism can only be made possible through continued colonization in Palestine.

*Let’s infer the relationship between colonization and Zionism.

“Let’s explain the relationship between Zionist claims and elements of colonization.
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Example 95.
History Studies, Grade 11, Vol. 1, 2020-2025, p. 36
(Previously: History Studies, Grade 11, Vol. 1, 2019, p. 37)

An eleventh-grade History textbook argues that Britain sought to court “Zionist influence in the US"
during World War Il to persuade the US to join Britain in the war. The textbook teaches that to achieve
this goal, Britain engaged in dialogue with the “Zionist organization” to determine “the future of
Palestine.” The evocative term “Zionist influence” on its own may call to mind antisemitic conspiracy
theories regarding the extent of political power held collectively by Jewish people, especially in the US
context. Incorporating this term within a narrative about a colonial power (Britain) conspiring with a
third party (the Zionists) in another foreign power (the US) to unilaterally determine the fate of Palestine,
the students’ home country, appears designed to arouse feelings of fear, contempt, and distrust toward
the three parties mentioned and their depicted cynicism and opportunism.
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Activity 1B: Let’s read the following the text, and answer the following:

Britain strove to guarantee its influence in the Levant and Iraq by following three contradictory, conflicting approaches;
it was not greatly concerned with this contradiction, as it was concerned with achieving its goals and winning
the war. The first approach was to negotiate with Sharif Hussein, the Emir of Hejaz (1915-1916 Hussein-McMahon
correspondence), to urge him to declare a revolt against the Ottomans, in return for a promise that the Arab areas of
the Arabian Peninsula, the Levant and Irag would be made independent under his leadership. The second approach
was to negotiate with France about the future of Iraq and the Levant; an agreement was reached in what is known
as the 1916 Sykes-Picot pact. The third approach was to negotiate with the Zionist organization about the future of
Palestine; what drove them to this was their pressing need to employ Zionist influence in the United States, to urge
the country to join the war on the side of Britain and its allies. (The Palestinian Issue, pp. 32-34.)

Let’s explain the three approaches mentioned in the text.
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Example 96.
Islamic Education, Grade 5, Vol. 2, 2020-2025, pp. 65-66
(Previously: Islamic Education, Grade 5, Vol. 2, 2019, pp. 65-66)

An Islamic Education lesson associates Jewish people with deicide, by accusing an ancient Jewish tribe
of attempting to kill the Prophet Muhammad while pointedly referring to them as “the Jews.” The lesson
describes an instance mentioned in oral Islamic history, where the ancient Jewish-Arabian tribe of Banu
Nadhir attempted to kill the Prophet by dropping a rock on his head. The textbook addresses Banu
Nadhir within this context repeatedly as “the Jews of Banu Nadhir” or simply “the Jews,” creating a strong
link between the described crime and the perpetrators’ Jewish identity, and conveying to students that
this bears importance for understanding the story. The textbook’s choice of words also has the effect of
placing responsibility for the act on the Jewish people collectively, rather than a specific historical group
of people. This timeless, universal message is supported by the lesson’s concluding statement, that “the
enemies of Islam in all times and places” will always seek to harm Muslims, a category understood to
include “the Jews” previously mentioned. It is worth nothing that the crime of attacking the Prophet
Muhammad is one of the most heinous imaginable to a faithful Muslim, akin to deicide, and the choice
to associate it with Jewish people carries grave significance.
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(See the continuation of the example on the following page)
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Situations where the Prophet (PBUH) Withstood Harm for the Sake of God:

After the Prophet (PBUH) came out preaching to God Almighty, the Quraysh [tribe] oppressed and cornered him
even more, and abused his friends and followers. The harm inflicted on the Messenger of God (PBUH) took many
forms, including physical and psychological abuse. Some of the situations and trials faced by the Messenger (PBUH)
included the following:

1. Attempts by the Quraysh to kill the Messenger (PBUH), and prevent him from preaching, such as: [...]

2. Attempts by the Jews of Banu Nadhir tribe to kill the Prophet (PBUH): the Jews of Banu Nadhir tribe attempted
to kill the Prophet after the Battle of Badr, by throwing a large stone on top of his head, while he was sitting next to
a fence of theirs. Yet God, with His divine power, sent the angel Gabriel to [the Prophet], and informed him that the
Jews are scheming to kill him. [The Prophet] turned away from [the Jews] and hurried towards Medina, where he
rallied the Muslim army. He then placed them under siege, battled them and forced them out of Medina.

Part 3: Attempts by the Hypocrites to kill the Prophet (PBUH) in the Battle of Tabouk: [...]

The Enemies of Islam, in all times and places, will never tire of using any possible means or method, to wage war
against Islam and the Muslims, to wage war against those who preach it, and to strive to extinguish the light of
God on this earth. Yet, God supports His religion and those who preach for Him, against however many methods of
defamation and insults there are.

Topic for discussion

The Infidels and the Hypocrites’ repeated attempts to kill the Prophet (PBUH).

Activity 2:

List other situations used by the Enemies to harm Islam and the Muslims.

"l
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Example 97.
Islamic Education, Grade 5, Vol. 2, 2020-2025, p. 71
(Previously: Islamic Education, Grade 5, Vol. 2, 2019, p. 71)

Atextual reference accusing “the Jews” of desecrating the tombs of Islamic figures and “shoveling them
away and removing them from Muslims’ cemeteries” was altered in the 2020 edition, replacing the
words “the Jews"” with “the Zionist Occupation.” A photo of a tomb in Jerusalem believed to belong to
Ubada ibn al-Samit, one of the Companions of the Prophet, accompanies the text, as well as a nationalist

Palestinian pop song.
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Topic for discussion:

The Zionist Occupation desecrating the graves of Companions of the Prophet and the Righteous Ones, shoveling
them away and removing them from Muslims’ cemeteries in Jerusalem in particular and across Palestine in general.

Let’s listen together to the song “I’'m a Son of Jerusalem and from Here”
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Example 98.
Geography Studies, Grade 12, 2021-2025, p. 115
(Previously: Geography Studies, Grade 12, 2019, p. 121)

A short description of religious sites in Palestine mentions Islamic and Christian sites in Jerusalem
and Bethlehem, as well as in Nazareth — with the latter claimed to be part of Palestine, when in fact
it is an internationally recognized Israeli city — all while conspicuously neglecting to mention Jewish
religious sites or the significance of certain sites to Judaism, either in Jerusalem or anywhere else in
the Holy Land. This example reflects a consistent narrative across the PA curriculum, which refutes any

justification for Jewish presence in the region.
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Religious sites: the presence of religious sites in some Arab countries has led to them becoming areas of religious
tourism, as is the case in the Kingdom of Saudi Arabia [...] and in Palestine, which contains the city of Jerusalem,
which shelters the Qibli Mosque, the honorable Dome of the Rock and the Church of the Holy Sepulcher; Bethlehem,
where the Church of the Nativity is located; and Nazareth, where the Church the Anunciation is located.
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Example 99.
Dogma (Shariah Track), Grade 11, 2021-2025, p. 64
(Previously: Dogma (Shariah Track), Grade 11, 2013, p. 64)

Students are taught that the holy scriptures of the Jews and Christians, the Hebrew Bible, and the New
Testament, were distorted —a common Islamic idea — and that the Torah was distorted by Jewish clerics
who changed it in accordance with their personal needs and interests. The lesson also squarely blames
the Jews for persecuting early Christianity and simultaneously for being responsible for the distortion
of the Gospel. “Paul the Jew” is specifically mentioned as the corruptor of Christianity. By portraying
Jews as scheming, manipulative, cynical, and corrupt, this text deeply ingrains antisemitic tropes about

Jewish people and beliefs.
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Penetration of Distortions into Previous Heavenly Scriptures

The real Torah given by Allah to Moses has been distorted; omissions, additions and changes have been inserted into
it, due to the weakness of religious inhibition against distortion, the pursuit of personal inclinations and the love for
this world and its seductions among the Jewish religious scholars [...]

The persecution that accompanied Christianity following its establishment on the Romans’ part, instigation by the
Jews' part, brought about the loss of the Gospel. [...]

When Paul the Jew started preaching to follow Christ, he began to claim that he was the only one with whom true
Christianity and the Gospel were entrusted, and started introducing into them false beliefs and ancient philosophies
in order to corrupt them. What assisted in the distortion of the Gospel was its being an oral message secretly dictated
by Christ to his disciples under the circumstances of Roman persecution and the Jews’ plots.
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Example 100.
Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2021-2025, p. 32
(Previously: Noble Hadith and Its Sciences (Shariah Track), Grade 11, 2013, pp. 35-36)

While learning about fabricated hadiths - oral traditions believed to have been composed for political
or personal ends — Jews are blamed for trying to falsify the Qur'an and, failing this, for falsifying some
hadiths as part of a plot against Islam. This corroborates antisemitic stereotypes of Jews as both

disobedient to God and cynical and manipulative, not to mention inherently hostile to Islam.
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Lesson 9 - Fabricated Hadiths

Lies about the Prophet did not appear in the time of the Prophet, which was a time of righteousness, purity, and
good nature for the Arabs. The first lies emerged on the part of the Jews and the Hypocrites in Medina, where they
established falsifying sects which appeared following the assassination of [Caliph] Uthman [in 656 AD]. Since they
could not distort the Holy Qur’an, which is protected by Allah Almighty, they focused their trickery on the Sunnah of the
Prophet, in order to insert within it what does not belong to it. They thus started to introduce fabricated hadiths [...]
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Example 101.
Dogma (Shariah Track), Grade 11, 2021-2025, pp. 70-71
(Previously: Dogma (Shariah Track), Grade 11, 2013, pp. 65-66)

This textbook accuses the Jews of falsifying God's message, describing elements of Jewish belief
as distorted versions of the (true) Islamic message. Students are taught that the Jews intentionally
distorted the Torah with lies and slander about God and prophets, although their intentions for making
this distortion are not specified. As an example, the Jews lied by attributing human failings to Islamic
prophets such as Lot and Aaron, and quotes from the Hebrew Bible that appear to humanize God are
a fabrication by Jews. On the whole, the message of the lesson is highly belligerent and focuses on
delegitimizing Jewish faith as ridiculous and offensive to God.
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Examples of the Distortions in the Torah:

The Jews introduced into the Torah various sorts of distortions: replacements, additions, omissions, concealments
and distorted interpretations. They fabricated lies against Allah and His prophets, and did not leave any of their
prophets without attributing to him a conduct improper for an ordinary person, let alone an infallible prophet.
Among the distortions they have introduced into the Torah, which involve fabricating lies against God, is their saying
that “God, having seen man’s corruption on earth, repented that He had created him [...]”

One of the lies they have fabricated against God is that “He became tired after the creation of heaven and earth”
ool

Among their distortions is their slander against the Prophets, whom Allah has made infallible. For example, they
defamed Lot, Allah’s prophet, saying that “he drank wine until he became drunk and he fornicated with his two
daughters”!, and saying about Aaron [who is also a prophet according to Islam] that “he is the one who made the
calf [idol] for [the Israelites to worship]”!"
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Example 102.
Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 54-55
(Previously: Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2013, p. 50)

Students are taught that the Qur'an warns Muslims not to listen to the “People of the Book” (i.e., Jews
and Christians) based on a historical example where Jewish people “instigated” conflict between Muslim
groups. This lesson discusses the circumstances in which verses from the Qur'an were revealed to the
Prophet Muhammad, explaining a case in which Qur’anic verses warning of the dangers of listening to
Jews and Christians were revealed by God after Muslims were deceived by Jewish “instigation” (dasisah).
This lesson thus uses antisemitic stereotypes to foster intolerance and fear of Jews, and potentially of

non-Muslims in general.
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Another example for this is the rivalry that erupted between a group of the Aws and Khazraj tribes regarding water,
instigated by the Jews, in order to cause divisions among the Muslims. They called to one another: “To arms! To
arms!” This is why Qur’an verses were revealed, from Al Umran Surah, warning against listening to the People of the
Book [Jews and Christians] and clarifying that listening to them brings about division and discord [...]
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Example 103.
Social Studies, Grade 9, Vol. 1, 2020-2025, p. 58
(Previously: Social Studies, Grade 9, Vol. 1, 2020, p. 68)

In a ninth-grade Social Studies lesson on challenges facing contemporary Arab countries, Israel's
existence is described as an “intrusive human barrier” (hgjiz basari dakil) designed to keep the Arab
World divided and weak, implicitly as part of an international conspiracy. The textbook describes
what it views as “challenges to [the] strategic existence” of the Arab World as primarily exemplified in
non-Arab states “seizing control over Arab regions situated on lines of contact”, with the two named
examples for this alleged foreign takeover being Iran’s capturing of islands claimed by the United Arab
Emirates (1971) and the “establishment of the Zionist national home in Palestine” (i.e., the State of
Israel). The text blames the latter for acting as a physical barrier between the Asian and African halves
of the Arab world “in order to... partition and disintegrate Arab countries, thus remaining a source of
conflict.” This language strongly implies that the primary reason for Israel’s existence is to harm Aralbs
for international geopolitical ends (“challenge their strategic existence”), rather than any kind of self-
emanating, natural desire for self-determination. The point of this message seems to be to effectively
dismiss Jewish national identity as a cynical fagcade and to dehumanize Jewish presence in the region
(“an intrusive human barrier”) to an aggressive act of geopolitical violence, both portrayals which, in
this context, can be deemed antisemitic.”® The text also appears to imply that both Israel's creation and
Iran’'s territorial dispute with the UAE represent the tip of a larger non-Arab conspiracy, in line with other
texts from the same lesson that blame “colonialism” for the lack of democracy in the Arab world” and

accuse “developed capitalist states” of undermining Arab economic independence,®® stoking fear and
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resentment towards the non-Arab “Other.”
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I learned:

The Arab Homeland has been facing challenges to its strategic existence, [manifested] in control being seized over
Arab regions situated on lines of contact between Arab states and neighboring states and [those regions] being cut
off from [their respective Arab states]. For example, Iran seized the islands of Abu Musa, Greater Tunb and Lesser
Tunb from the United Arab Emirates, and an intrusive human barrier was established, i.e. the Zionist national home
in Palestine, in order to split apart the two halves of the Arab Homeland [in Asia and Africa], and partition and
disintegrate Arab countries, thus remaining a source of conflict. [...]

78. “Making mendacious, dehumanizing, demonizing, or stereotypical allegations about Jews as such or the power of Jews as collective...”; “Denying
the Jewish people their right to self-determination, e.g., by claiming that the existence of a State of Israel is a racist endeavor.” International
Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism

79. Social Studies, Grade 9, Vol.1,2020-2025, p. 58

80. Social Studies, Grade 9, Vol.1,2020-2025, p. 56
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Example 104.
Social Studies, Grade 9, Vol. 2, 2020-2025, p. 97
(Previously: Social Studies, Grade 9, Vol. 2, 2019, p. 100)

The Balfour Declaration (termed “Balfour’s Promise”), the British foreign ministry’s landmark recognition
of Jewish self-determination in Palestine, is described as a “racist document,” implying that Jewish self-
determination is illegitimate and racist. Students are asked to give their opinion on a statement, in
which the Balfour Declaration is called “the first racist document in Palestine’s modern history."
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Fifth Question: | will discuss the following statement: Balfour’s Promise is considered the first racist document in
Palestine’s modern history.
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Example 105.
Social Studies, Grade 9, Vol. 2, 2020, pp. 94-95
(Previously: Social Studies, Grade 9, Vol. 2, 2019, pp. 98-99)

This history lesson teaches that Israel is, at its core, a racist endeavor, motivated by racist aspirations, and
defined by a history of distinctly racist actions against Arab Palestinians. Within the textbook’s narrative,
this includes a variety of events spanning from the British Mandate’s (1920-1948) recognition of Jewish
self-determination in Palestine, which is described as uniquely exclusionary and necessarily a refutation
of Palestinian Arabs’ rights, through to Palestinian Arabs’ loss of land and homes during the 1948 Arab-
Israeli war (the Nakba), which is described as a “racist calamity,” to the West Bank barrier built in the
2000s, which is termed “Racist Wall of Expansion and Annexation.” By painting the entirety of Zionist
history as one singularly defined by racism, the textbook carries the clear message that Jewish self-
determination is fundamentally and uniguely illegitimate, an idea widely recognized as antisemitic.?'
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(See the continuation of the example on the following page)

81. “Denying the Jewish people their right to self-determination, e.g., by claiming that the existence of a State of Israel is a racist endeavor.”
International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Definition of Antisemitism.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
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The British Mandate adopted racist colonialist policies which amounted to denial of the Palestinian people’s existence,
and dividing the inhabitants of Palestine into two groups on a religious basis: the first is the non-Jewish communities
living in Palestine (Muslims and Christians), and the second is Zionist Jews. This was evident in [the British Mandate’s]
implementation of Balfour’s Promise, by establishing a national home for the Zionist Jews in Palestine, while denying the
Palestinians’ political rights. In addition, it did not strive to allow the Palestinian people their right to self-determination
and to achieve the independence of Palestine as a multi-ethnic, multi-religious, and multi-sectarian state. At the same
time, Britain collaborated with the Zionist movement to bring Zionist Jewish immigrants, and empower them at the
expense of the Palestinians, the original inhabitants.

Then there was the great racist catastrophe which befell the Palestinian people in 1948, when the Zionist gangs occupied
77% of Palestine, perpetrated massacres against the Palestinians, destroyed 531 Palestinian villages, and expelled
a million Palestinians to places of refuge in what was left of Palestine or in neighboring countries such as Jordan,
Syria, Lebanon, and other places in the diaspora. They completed the occupation of the rest of Palestine in June 1967.
The Zionist Occupation continues to deny the right of the Arab-Palestinian people to freedom, independence, and to
establish the Palestinian state in the Palestinian territories occupied in 1967; it additionally denies the international
resolution regarding the Return of Palestinian refugees. It continues its racist measures which extend to all aspects
of Palestinians’ lives, such as killing, deportation, detention, military checkpoints, electronic gates, demolition of
homes, and building Zionist settlements and the Racist Wall of Expansion and Annexation [the West Bank Barrier].
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Example 106.
Social Studies, Grade 8, Vol. 2, 2020-2025, p. 59
(Previously: Social Studies, Grade 8, Vol. 2, 2019, p. 59)

An eighth-grade Social Studies lesson titled “the Colonial Race for the Arab Homeland” identifies
several lasting effects of European colonialism on the Arab world, one of which is “the implantation of
the Zionist Entity in Palestine” —that is, the creation of the State of Israel — which is described as having
taken place with the explicit intention “to separate Arab Asia and Arab Africa as well as to prevent
Arab unity.” This language strongly implies that the primary rationale for Israel’'s existence is to harm
Arabs for international geopolitical ends, rather than any kind of self-emanating, natural desire for self-
determination, effectively dismissing Jewish national identity as a cynical fagade, a portrayal which, in
this context, can be deemed antisemitic.®? The lesson names several other contemporary issues in the
Arab world, all ostensibly negative, which it holds to be the product of colonialism; these include the
presence of foreign militariesin Arab territory, the creation of “artificial borders” and conflicts surrounding
them, and the emergence of “sectarian, regional and confessional-based prejudices,” the last of which
appears to be an insinuation that minority identities in Arab societies are the product of a postcolonial
conspiracy. The textbook also mentions “Arab thinkers who speak the West's language and defend its
policies and principles,” a statement that, given the decidedly negative tone of the textbook toward
Western policy, appears to color such viewpoints as potentially treasonous. In addition, the decision of
some Arab countries to peg their currencies to Western ones is criticized as by the textbook as a form
of “economic dependency” (taba‘lyah igtisadiyah) and a legacy of colonialism, with the specific named
example being the Egyptian pound’s pegging to the British pound, in reality a monetary policy abolished
in 1962. The lesson ends by asking students to research “conspiracies” (mu'admarat) to divide the Arab
world, including the Balfour Declaration (termed “Balfour’s Promise”), the British foreign ministry’s
landmark 1917 recognition of Jewish self-determination in Palestine. All in all, the textbook’s harsh and
dismissive language may impede an honest dialogue on conflict and colonial legacy in the Arab world,
and the one-sidedly antagonistic and conspiratorial tone serves to stoke fear and resentment toward
the non-Arab “Other.”

(See the continuation of the example on the following page)

82. “Denying the Jewish people their right to self-determination, e.g., by claiming that the existence of a State of Israel is a racist endeavor.”
International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Definition of Antisemitism.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
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I Learned:

European colonialism has had diverse effects and consequences for the Arab Homeland. Some of them are political,
for example: the partition of the Arab Homeland into petty states separated by artificial borders, which has caused
many border problems between them and increased tension in [the Arab Homeland]; and the implantation of the
Zionist Entity in Palestine, in order to separate Arab Asia and Arab Africa as well as to prevent Arab unity. Colonialism
has also left an economic impact, such as economic dependency: for example, pegging the local currency to foreign
currencies, as is the case with the Egyptian pound, which is pegged to the British pound sterling.

Colonial states took over oil fields and fields of natural gas and maintained their right to keep their military vessels in
Arab territorial waters. As for the social effects of colonialism, those include the emergence of sectarian, regional and
confessional-based prejudices, which caused many conflicts in the Arab Homeland. As for intellectual effects, those
include the emergence of some Arab thinkers who speak the West’s language and defend its policies and principles.

Research Topic:
Let’s research and prepare a report about conspiracies to divide and take over the Arab world ([1916] Sykes-Picot
[Agreement], [1917] Balfour’s Promise, [1920] San Remo [Conference])
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Example 107.
Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2021-2025, pp. 163-165
(Previously: Holy Qur’an and Its Sciences (Shariah Track), Grade 11, 2013, pp. 151-153)

An Islamic education lesson uses verses from the Al-Israa Surah to teach that “the Children of Israel” are
corrupt and sinful. The lesson connects the Qur'anic message, about God threatening the Israelites with
punishment if they sin, to the extra-Qur’'anic account of Jewish tribes of ancient Arabia plotting against
the Prophet Muhammad. The textbook takes this to be proof that the Israelites, or the Jews, were
morally corrupt, failed to heed divine warning, and were thus worthy of punishment. The punishment
the Jews deserved, according to the textbook, is displacement and death in this world, and burning in
Hell in the next. More specifically, students are further taught that Islamic scripture prophesizes that
God will “send His servants” to “destroy [the Israelites’] state”, potentially invoking an association with
the modern Israeli-Palestinian conflict. The lesson thus portrays Jews, in the past as in the present, as
inherently immoral and hostile to Islam, and discourages empathy to their suffering.
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Overall meaning:

The Noble Verses address the Children of Israel and clarify that, if they do good by obeying God and His Messengers
and by walking the right path according to His religion, God will not abandon them. However, if they do wrong by
corruption, disobedience and aggression - they will incur the results of their misconduct in this world and in the
Hereafter. Yet, they did not learn the lesson of what had hit them in the first time, as they returned to their corruption
again, which made God’s promise concerning them come true, for He sent one of His servants that would make them
taste the severity of torment and destroy their entity and state. God has promised them that that punishment would
remain in force so long as they continue [their] corruption.
floccl

The last part of the Noble Verses clarifies that the destruction that befell the Children of Israel because of their
corruption on earth twice might be the path to having mercy on them and a cause of their repentance, if they open
their hearts to truth and learn the lesson of past events [...]

Yet they returned to Unbelief, going astray and disobedience, by turning away from the preaching of truth brought
to them by the Messenger. They were not merely satisfied with that turning away but rather plotted to kill him and
supported anyone who plotted against Islam and the Muslims. The result of that was that the Prophet and his
Companions punished them by what they deserved - exile, expulsion and death.

Then Allah almighty explained their punishment in the Hereafter and said: “We have made Hell a prison for the
Unbelievers” (17:8), meaning: a prison that encloses you and you cannot escape it or be released from it.

"l
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Example 108.
Arabic Language (Teacher Guide), Grade 8, 2018-2025, p. 228

In the context of Prophet Muhammad'’s relations with the Jews of Arabia, the teacher guide describes
Jews as deceitful and as being engaged in conspiracies. This appears as part of a suggested response
for students when facing accusations that Islam promotes extremism and terror. According to the sug-
gested answer, Muhammad's insistence to keep close ties with the Jews of Medina, “although he was
aware of the Jews’ deceitfulness and conspiracies,” proves that Islam is a tolerant religion. Although the
context refers to the Jews of Medina, the teacher guide's choice to refer to them as simply “the Jews"
creates a strong association between their Jewish identity and their immoral behavior, which inciden-
tally also satisfies the classic antisemitic stereotype of Jewish people as being ill-intentioned and ma-
nipulative, thus increasing the likelihood that students would understand this as a timeless, universal

message applying to Jewish people as a collective.

It should be noted that while the suggested answer still appears in the latest teacher guide from 2018,

the corresponding question was removed in the textbook’s 2020 edition.
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3. We would reply to them that our religion is a religion of tolerance and mercy, and not a religion of terror and
extremism, and the proof is that the Prophet was compassionate toward children and played with them. The honorable
Messenger made sure, from the beginning of the propagation of the Islamic religion, to keep close ties between the
Muslims and the Jewish inhabitants of Medina, although he was aware of the Jews' deceitfulness and conspiracies.

Cf. corresponding textbook: Arabic Language, Grade 8, Vol. 2, 2018-2025, p. 8:
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k& How would we reply to those who claim that Islam is a religion of extremism and terror?
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Example 109.
Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018-2025, p. 105

The teacher guide for a tenth-grade history textbook provides the teacher with “correct” answers to
false, hypothetical, and historical questions posed to students, thereby supporting a narrative of Jewish
cruelty and cynicism. The imagined scenarios serve to escalate hate toward the Zionist Jewish “Other”;
the Jews not “being settled” (tawtin) in Palestine is described as an ideal scenario in which the Pales-
tinians would have lived in “safety, security, and stability,” seemingly made impossible only because of
the presence of the Jews. This hypothetical positive outcome is stated as a fact, as is the outcome of the
Palestinians being united to prevent “Zionist immigration to Palestine.”

The guidelines also list the imagined negative repercussions of the Ottoman Empire’'s acceptance of
legal Jewish immigration earlier in history. Not only is this a pedagogically poor approach to teach-
ing history and one that runs counter to the idea of critical thinking but also the imagined scenario is
conducive to hate. It is stated that hypothetical Ottoman approval of Jewish immigration would have
allegedly caused further “expulsion [tahjir] of Palestinians,” implying this was the Jews' inherent goal
in immigrating to Palestine, whereas Palestinian unity would have “put an end” to what is described as
“greedy Zionist ambitions” (al-‘atma‘as-sahyudniyyah).
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Lesson 3 - Colonialism and Zionism

Q. 1: What would have happened had the Jews been settled somewhere else, rather than in Palestine?

[Answer:] The Palestinian people would not have been forced to emigrate; the land of Palestine would not have
been captured; the Palestinians would have led a secure, safe and stable life; no lands would have been seized; the
Palestinian people’s resources would not have been stolen.

Q. 2:In your opinion, what would have happened if Ottoman Sultan Abdul Hamid Il accepted Theodor Herzl’s proposition
to allow the Jews to immigrate to Palestine and take over Palestinian territory in return for covering Ottoman debts?
[Answer:] Greater rate of Zionistimmigration to Palestine; arrival of massive waves of Jewish colonists to Palestine in
a legal capacity; Jews taking over the territory of Palestine and expelling the Palestinians; taking over the resources
of the Palestinian people.

Lesson 4 - Zionist Immigration and Colonialism of Palestine at the End of the Ottoman Rule

Q. 1: Describe Palestine's situation had the Arabs and Palestinians been united and had they unified their efforts to
prevent Jewish immigration to Palestine.

[Answer:] The number of Jewish immigrants to Palestine would have been small; the greedy Zionist ambitions
regarding the establishment of a national home for the Jews in Palestine would have been stopped; the Palestinian
land would have been safeguarded.

.l
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Example 110.
Arabic Language (Teacher Guide), Grade 10, 2018-2025, p. 247

In the context of the West Bank security fence, teachers are told to explain to their students that it is
the “Jews’ nature” to build walls and fences “due to their cowardice and slyness.” This idea is prompted
by one of the reading texts in a tenth-grade Arabic language textbook, which describes the fence and
its impact on Palestinian civilians in highly flowery language, comparing it to a “savage animal” and “a
dragon.” The textbook then asks the students to associate the topic with a quote from the Qur’an that
mocks ancient Arabian Jewish tribes for fighting Muslims from fortified positions. This association is
further clarified by the teacher guide, which states it is “the Jews’ nature... due to their cowardice and
slyness” to use walls and fortifications. The lesson is thus explicit in its employment of antisemitic ste-

reotypes and anti-Jewish religious rhetoric within the context of the modern conflict.
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6. A. [The writer] likens the Fence to a savage animal, perching on the chest of its prey (the land).

B. He compares the Annexation and Expansion Fence to a dragon.

C. He compares the land to a loving mother, into whose embrace the Palestinians shall return.

7. The Jews’ nature and habit - from time immemorial - is fighting from villages fortified by fortresses and walls,
due to their cowardice and slyness.

Cf. corresponding textbook: Arabic Language, Grade 10, Vol. 2, 2020-2025, p. 117:
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[6] In light of our understanding of the text, we shall explain the meaning of the following Noble Verse: “They will not
fight you all except within fortified cities or from behind walls.” (59:14)
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Example 111.
Arabic Language (Teacher Guide), Grade 9, 2018-2025, pp. 30, 59, 150

In two different places in this teacher guide, teachers are instructed to ask students to reflect on “the
dangers of the Jews' greedy ambitions regarding Palestine,” as part of a lesson in the corresponding
textbook that includes a story about Palestinian refugees. Elsewhere in the teacher guide, a sentence
stating that “the Jews" have “incessantly” perpetrated war crimes against the Palestinians appears as
part of a grammar exercise teachers are meant to give students. The teacher guide thus demonizes the

Jewish Israeli “Other” as inherently evil in intention and practice.

(Pp. 30, 59)
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The student should find free time for himself to reflect about the dangers of the Jews’ greedy ambitions [atma‘]
regarding Palestine.

(p. 150)
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2. The Jews have perpetrated war crimes against our people incessantly.
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Example 112.
Social Studies, Grade 9, Vol. 1, 2020-2025, p. 15
(Previously: Social Studies, Grade 9, Vol. 1, 2019, p. 19)

According to this high school Social Studies textbook, Israel deliberately “releases herds of pigs that
caused havoc,” damage crops, and weaken the Palestinian economy. Israel is also accused of intentionally
transforming Palestinian areas into waste dumps of poisonous refuse, polluting the Palestinian environment
with radioactive and chemical materials, which leads to an increase in the incidence of serious disease.
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Since it occupied the West Bank and the Gaza Strip in 1967, the Zionist Occupation has worked to weaken the
Palestinian economy and annex it to its own economy by way of controlling the land, which is considered the
most important means of production. The Occupation has turned vast areas of the West Bank and Gaza Strip into
radioactive and chemically toxic waste dumps that are polluting the Palestinian environment. This has led to a rise
in the incidence of serious diseases. It released herds of pigs that caused havoc among the population and their
crops, and it destroyed industrial projects.
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Example 113.
Islamic Education, Grade 5, Vol. 1, 2020-2025, p. 98
(Previously: Islamic Education, Grade 5, Vol. 1, 2019, p. 98)

An Islamic Education lesson on the Al-Agsa Mosque in Jerusalem invokes the inflammatory conspiracy
theory that Israel is seeking to destroy the Islamic holy site when it teaches that the mosque is “in great
danger” of collapsing due to excavations being carried out under it by “the Zionist Occupation.” The
lesson also includes a video detailing said “dangers” to be watched in class. This message appeals to
a well-known and particularly incendiary conspiracy theory in Palestinian society, according to which
Israeli authorities are conspiring to destroy the venerated mosque using clandestine or indirect means
and to rebuild the Jewish Temple in its place.t® The lesson concludes that Palestinians’ “duty towards
Jerusalem and the Al-Aqsa Mosque” includes “to sacrifice all that is precious,” with the specificexamples
to be emulated in this regard being Caliph Umar ibn Al-Khattab (reigned in the seventh century) and
Saladin Al-Ayyubi (in the thirteenth century); these two figures from Islamic history are military leaders
who are credited with “liberating” Jerusalem from non-Muslim rule, as indicated by the textbook.®*
It thus seems to imply that Palestinian students should aspire to use military means to “free” Jerusalem
from non-Muslim (i.e., Israeli) rule, with the understanding that doing so may require them to sacrifice
their lives.

(p.98)
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(See the continuation of the example on the following page)

83. Nadav Shragai, “Israel’'s Archeological Digs,” in The “Al-Aksa Is in Danger” Libel: The History of a Lie (Jerusalem: Jerusalem Center for Public
Affairs, 2012). https://jcpa.org/al-aksa-is-in-danger-libel/al-aksa-libel-archeological-digs/

84. Earlier editions of the textbook praised Saladin for “cleansing” (tahhara) the Al-Agsa Mosque from the Crusaders and specified that “sacrificing
all that is precious” for the mosque is “the Muslims' duty” (later modified to “our [i.e., the Palestinians’] duty”), supporting the notion that the text
was originally conceived of as promoting religious war: Islamic Education, Grade 5, Vol. 1, 2019, p. 98.
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Our Duty towards Palestine and the Al-Agsa Mosque:

Since the Zionists occupied the city of Jerusalem, the capital of Palestine, it has been subjected to a massive settler
campaign by the Zionist Occupation military and settlers to deport its Arab and Muslim residents, making it a Jewish
city. Moreover, the Al-Agsa Mosque is still in great danger due to landslides and cracks in the mosque grounds resulting
from the digging works being carried out by the Israeli Occupation under the Al-Agsa Mosque.

Let’s watch the following video about the dangers of the Zionist Occupation’s digging under the Al-Agsa Mosque
from the attached CD.

Our duty towards Jerusalem and the Al-Agsa Mosque is to make the journey to [the Mosque], to protect and defend
it, and to sacrifice all that is precious for both [the Mosque and Jerusalem], as Caliph Umar ibn Al-Khattab did when
he liberated Jerusalem, and Saladin Al-Ayyubi did when he freed the Al-Agsa Mosque. The Al-Agsa Mosque is our
Cause, for all of us, and it is a great burden we are entrusted with keeping until the Day of Judgment.

o

(p. 101)
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Question 6. What are the dangers that threaten the Al-Agsa Mosque and religious sites in Palestine?
Question 7. What is my duty towards Jerusalem, the Al-Agsa Mosque and other places of worship?

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Libels and Conspiracies

Example 114.
Social Studies, Grade 6, Vol. 1, 2020-2025, p. 20
(Previously: Social Studies, Grade 6, Vol. 1, 2019, p. 23)

Israel is accused of implementing an official policy of stealing Palestinian relics to eradicate the
Palestinian heritage. Students are asked to write about this alleged policy.

M f’l &

S s i o i) 15 (i) BL2S

:333'1 :,ai.l!
28 SN s L) NG | &5y
....JMLyy.o)‘)tpLaa,s‘lwu,.la_b
2)-#1‘ I Y1 38 kel \Y\mwﬁw«_h.u\’,\,\h G-
¢Lail cb.smj,:.\.é_.w,au»\)\_m *"E.L;.-.u.a} ‘l.ul..‘ﬁd.o-
= 2l S &

et BV S 25 pepall OV Tily 25

Activity 4A: We will read, think and draw conclusions:

One of the local news agencies brought the following news:

- Palestine is the place on Earth where archaeological articles are plundered most.

- Stealing Palestinian archaeological articles is an activity to which the Palestinian territories have been exposed
since the [beginning of the] Zionist Occupation to this very day. This is an organized action in which the Zionist
Occupation has played a central role for the liquidation of Palestinian heritage.

A- We will interpret the policy of the Zionist Occupation towards the Palestinian archeological remains.

o
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Example 115.
Social Studies, Grade 5, Vol. 2, 2020-2025, pp. 17-18
(Previously: Social Studies, Grade 5, Vol. 2, 2019, pp. 17-18)

In a chapter teaching the importance of livestock, the “Zionist Occupation” is blamed for the lack of
animal life in Palestine.
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[Left:]
Difficulties Faced by Livestock in Palestine:
Activity 4: We will look at the following pictures, draw conclusions, and then answer the questions that follow them:

[Right:]

a- What are the most important problems faced by livestock in Palestine?

b- We will explain the importance of fisheries for the Palestinians.

c- We will discuss the Zionist Occupation’s role in the scarcity of livestock in Palestine.

I learned:

Livestock in Palestine faces several difficulties and problems, including the small size of pastureland due to erratic
rainfall, the Zionist Occupation’s expropriation of vast pasturelands, the urban sprawl in them, and the rise in prices of
fodder and medicine needed for it. In addition, Fisheries in Palestine face challenges due to the Zionist Occupation’s

policy that prevents fishermen from exercising their right to fish on the coasts of Gaza, as well as the isolation of the
West Bank from the coast.

We will think and discuss:
We will propose solutions to some of the problems faced by livestock in Palestine.
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Example 116.
Science and Life, Grade 6, Vol. 2, 2020-2025, p. 96
(Previously: Science and Life, Grade 6, Vol. 2, 2019, p. 96)

In a chapter teaching geology in a sixth-grade science textbook, Israel's excavations under the Temple
Mount are blamed for causing the cracks that appear on the walls of the Al-Agsa Mosque, hinting that
it would be responsible for the potential collapse of the mosque.
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Humans constitute one of the external factors influencing land and buildings. This is evident in the cracks that have
occurred in the walls of Al-Agsa Mosque because of the excavations and tunnels, which the Israeli Occupation made
under Al-Agsa Mosque.
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Example 117.
Arabic Language, Grade 9, Vol. 1, 2020-2025, pp. 121-123
(Previously: Arabic Language, Grade 9, Vol. 1, 2019, pp. 121-123)

A ninth-grade Arabic textbook teaches about journalistic texts; the example given is an editorial from
a Palestinian newspaper on the plight of Palestinian prisoners held in Israeli jails: it accuses Israel of
pursuing a deliberate policy of the “slow death” of those prisoners by allegedly depriving them of
vital hospital care. No other example of a journalistic text is given, and students are given no further
instructions or questions with regards to it. Because seemingly any newspaper article on any topic would
have sufficed for this purpose, the selection of this highly emotive and antagonistic piece appears to be
deliberate, intended to support the curriculum’s broad promotion of an unquestionably negative view

of Israel, including through the instrumental use of humanitarian concepts such as prisoners’ rights.

(p.121)
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Expression:

Journalistic Article

Is an article published in daily newspapers and periodicals, and addresses people’s daily lives: in politics, society,
economy, sports and other areas.

fooel
The following is an op-ed from Al-Quds newspaper titled “The Tale of Jerusalem” on April 2, 2017.

(See the continuation of the example on the following page)
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(p.122)
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The hunger strike decided on by the Prisoner Movement in Zionist prisons on the occasion of Prisoner’s Day, 17 April,
is the last weapon in the prisoners’ hands to realize their demands from the prison authorities. Those authorities
are targeting them in an attempt to deny them the achievements they have won with their ongoing sacrifice and
struggle during fifty years of occupation, the last and longest occupation in the world, weighing on the hearts of
our people’s sons and land.

fooel

The first demand of the Prisoner Movement, as laid out by Isa Qaraqge, Head of the Commission of Detainees and
Ex-Detainees’ Affairs, is the release of prisoners with grave illnesses, as well as to provide treatment to sick prisoners
for whom the prison authorities have refused to provide suitable treatment, and instead only provided painkillers -
which cannot serve as sufficient treatment. In addition, the prison authorities refuse to transport patients to hospitals
to receive treatment.

This humanitarian demand - which receives top priority - leaves no shadow of a doubt that prison authorities are
exercising a policy of slow death towards these patients, which contradicts the most basic internationally recognized
prisoners’ rights.
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Example 118.
Social Studies, Grade 9, Vol. 1, 2020-2025, pp. 19-23
(Previously: Social Studies, Grade 9, Vol. 1, 2019, pp. 19-23)

Israel is accused of exercising a policy of “deliberate ignorance/obfuscation” (siyasat at-tajhil) to keep
Palestinians and Arabs uneducated and thus subservient. After defining the policy, based on the
Algerian experience under French colonialism, the textbook directs the students to draw parallels to
the ways Israel is implementing it against Palestinian education and heritage. Students are asked to
discuss examples of Israeli aggression perpetrated against Palestinian education and schoolchildren
and how one can resist it. Photographs accompanying the lesson show students being arrested by
Israeli police officers with no context given. One of the activities tasks students with forming a “dummy
court” to prosecute Israel for its alleged crimes against the Palestinian people in the field of education.
As a topic for discussion, students are asked to examine the questionable claim that Israel attempts to

steal Palestinian heritage.

(p.19)
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kLet’s discuss: The Zionist attempts to steal the Palestinian materialistic and intellectual heritage. W

(pp. 21-22)
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(See the continuation of the example on the following page)
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The Zionist Occupation’s violations against education in Palestine:

Activity 5: We will read the following text, observe the pictures, then answer the following questions:

fooel

[Right image:] Electronic checkpoints

[Left image:] Zionist occupation assaults against students in schools

1. We will recall examples of the Zionist Occupations’ actions toward the education in Palestine.

2. We will deduce the goals of the 'ignorant policy' used by the Zionist Occupation against the Palestinian people.
3. Does the Zionist Occupation fulfill the content of Article 50 of Geneva Convention IV? Why?

"l

HGIONPY Jos uf %__

) e L) Dlel Y Ga Aogacs el LBt die I3V llal
el By bl Slallesy ol o) sl B Sall el Vs sl o) clganl e
B yny ¢ bnally 2 Uil ¢l putny (Z6 pasnll w1y 1l oy 2 Sl I3
el ¢l Ds dessle el el s o)l LS (bl Sl Bl £
B pgal) aliad) 28 UM e Bl Wil e 55 s (Vs £l L
SB ols o sy cp¥en ple o Kol bl 5 S Shandl Y e
B G palned) cominy kel o B0l Slead) 0w ) Bl bl a1 855 )
D s e ke 13) V] ¢ el ol 3 Lol 254

\

| learned:

Since the occupation of Palestine, Occupation authorities have taken a number of arbitrary measures against
education; the most important of them include: publishing military laws and orders restricting the freedom of
education and its national aspirations; the establishment of military checkpoints and gates and the construction
of the Racist Wall of Annexation and Expansion; the destruction of schools; and arresting students, teachers, and
employees of the Ministry of Education in the homeland’s governorates. Furthermore, they took measures to Judaize
the education in Jerusalem, the capital of the state of Palestine, to erase its Arab and Islamic identity, and to distort
and plot against geography and history [...]

(See the continuation of the example on the following page)
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Practical Activity:
We will document the Zionist violations against education in my area, and we will form a dummy court to prosecute
the Occupation for its crimes in regard to these violations.
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Example 119.
Social Studies, Grade 7, Vol. 1, 2022, pp. 60-61
(Previously: Social Studies, Grade 7, Vol. 1, 2021, pp. 60-61)

A seventh-grade Social Studies text on Palestine’'s importance in Islamic history presents the Jewish
heritage in Jerusalem as an Israeli fabrication intended to erase the city’'s Arab Islamic heritage. The
textbook accuses “the Zionists” of listing Islamic landmarks as “Zionist heritage,” offering as an example
the Western Wall (also known as the Wailing Wall) — the holiest site in Judaism for centuries; instead
the textbook claims it is an Islamic holy site, the Al-Burag Wall, and alleges that Israel “transformed"” it
into the “Wailing Wall,” placing the Jewish term in scare quotes (brackets in the Arabic orthography)
to express the perceived illegitimacy of this non-Islamic nomenclature. The text also mentions the
opening of “Zionist synagogues” in Jerusalem’s Old City as purported proof of an Israeli program to
erase Jerusalem’s Islamic heritage, presumably in reference to the post-1967 reopening of synagogues
closed or demolished under Jordanian rule of the city (1949-1967). Also mentioned in the text are
“excavations under the Al-Agsa Mosque”, invoking a potent conspiracy theory that Israel uses the
pretext of archaeological digs to destroy the Islamic holy site, as well as accusations that Israel inscribed
“Zionist drawings” into Jerusalem’s medieval walls and is introducing “settlers” into the Temple Mount
compound in an attempt to take it over. As a whole, the lesson uses highly incendiary rhetoric to directly
attack Jewish beliefs and perspectives, discouraging students from understanding and respecting other
points of view, and missing a valuable opportunity to teach about religious coexistence and tolerance in
Jerusalem. Incidentally, this example also demonstrates usage of the term “Zionist(s)” as an epithet to
replace what are clearly intended to be references to Jewish people and beliefs.
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(See the continuation of the example on the following page)
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I Learned:

The Zionist Occupation has pursued a policy of effacing the Arab and Islamic landmarks of Palestine in general,
and those of Jerusalem in particular. The Zionists have already begun to change the city’s Islamic Arab identity and
transform it into Zionist character: they expropriated Palestinian land and built settlements on top of it; oppressed
the Palestinian inhabitants to force them to leave Jerusalem and bring in settlers in their stead; demolished homes,
expelled residents and stripped them of their ID; and isolated Jerusalem from its Arab environment. They also
added Islamic landmarks to the Zionist heritage list, transforming the Al-Burag Wall into the “Wailing Wall”; they
demolished the Mughrabi Quarter and changed its Islamic Arab character; they removed some of the stones in
Jerusalem’s walls and replaced them with stones which bear Zionist drawings and patterns; they opened Zionist
synagogues in Jerusalem’s Old City; they carried out several excavations under the Al-Aqsa Mosque; and they are
striving painstakingly these days to gain control over the Noble Sanctuary [i.e. the Temple Mount] by letting Zionist
settlers enter it daily in preparation for its complete takeover, and by prohibiting any kind of Islamic connection to
this place that is holy to Muslims.

| Test Myself:
Question 1: [ will place a checkmark next to correct statements, and an X next to incorrect ones:

o]
4. The Zionist Occupation changed the name of Al-Buraq Wall to “the Wailing Wall” ()
o]
Question 6: | will clarify what are some of the Zionist measures aimed at effacing the Islamic Arab landmarks of
Jerusalem.
-
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Example 120.
Arabic Language, Grade 7, Vol. 2, 2020-2025, pp. 40-43
(Previously: Arabic Language, Grade 7, Vol. 2, 2019, pp. 40-43)

Seventh graders are taught a graphic story that glorifies the willingness to die for Islam in the face of
torture and associates this message with accusations that Israel is torturing Palestinian prisoners. The
text, which originates in Islamic tradition, recounts the tale of Abdullah ibn Hudhafah Al-Sahmi, an early
Muslim who refused the Byzantine emperor's demands to abandon his faith in Islam, even on pain
of an agonizing death. The textbook describes the protagonist’s steadfastness as he is “crucified” and
his compatriots are thrown into a pot of boiling oil, and he is quoted as saying, “Death is preferable to
me a thousand times than what you people call me to do.” When he is condemned to die, Abdullah
expresses no fear but only regrets that he does not have “a number of souls, as numerous as the hairs
on my body”" to sacrifice “for the sake of God" (fi sabili llah). At the end of the story, the Byzantine
emperor is so impressed by Abdullah’s convictions that he lets him go, and the Muslims celebrate him as
a hero - solidifying the notion that he should be seen as a positive role model. The textbook then poses
some comprehension questions that focus on the story’'s violent aspects, asking students to imagine
themselves in Abdullah’s shoes and describe the forms of torture depicted. Furthermore, the textbook
seems to take the opportunity to encourage antipathy toward non-Muslims, when it asks students
to contrast “how prisoners are treated in Islam, and how they are treated by non-Muslims,” implying
that the story is an example of how non-Muslims normally treat prisoners and so indicates their moral
inferiority to Muslims. Moreover, the textbook connects the story to the present-day conflict by asking
students to discuss why Israel “uses various forms of torture against prisoners,” thereby creating an
association between lIsrael and the medieval torture methods depicted in the story and identifying

Palestinian prisoners in Israeli prisons with the brave Abdullah who refused to renounce Islam.

(pp. 40-41)
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(See the continuation of the example on the following page)
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Abdullah ibn Hudhatah Al-Sahmi

During the reign of the Caliph Umar ibn Al-Khattab, God be pleased with him, in year 19 of the Hijrah [640 AD], Umar
sent an army to wage war against the [Byzantine] Romans, which included Abdullah ibn Hudhafah Al-Sahmi. [...]
God willed for the hero to fall prisoner in the hands of the Romans, and they carried him to their King. [...]

The Roman King [sic] eyed Abdullah at length, and then spoke first: “I have an offer for you.”

“‘What is it?” asked [Abdullah].

“My offer to you, if you abandon your religion, is to free you. [...]”

Abdullah said [...]: “Unacceptable. Death is preferable to me a thousand times than what you people call me to do.”
food)

“Then I shall kill you,” said the Emperor.

“As you wish,” said [Abdullah]. At [the Emperor’s] command, [Abdullah] was crucified, but he would not concede his
position one bit. [The Emperor] then summoned a massive cauldron, had oil poured inside, and then had it placed
over a fire until the oil boiled. Thereafter, he summoned two of the Muslim prisoners and, at his command, one of
them was thrown inside. He then turned to Abdullah and called him to abandon his religion one more time, but he
resisted even more strongly than before.

When [the Emperor] became frustrated with [Abdullah], he ordered him thrown into the same cauldron his friend
was thrown into. But as he was being led there, [Abdullah's] eyes began to shed tears. [... The Emperor] offered
him to abandon his religion once more, but he declined the offer. “Damn you!” yelled the Emperor. “Why were you
crying, then?!”

“I cried,” Abdullah explained, “because | said to myself: you are now going to be thrown into this cauldron, but [only]
your own soul is going. | wished to have had a number of souls, as numerous as the hairs on my body, to be thrown
into this cauldron, all for the sake of God.”

fon

o

(p. 43)

—

Poodll BUL 3 ) OGBS U5ad CaE oy

s 555 et 5 V15 N Gy A G BT £ 0 Y Bt
RONERA A PP RIS EA R P Rt

€250 1 S BBUELAN 2ey 501 Lo o

g el 25 By IR e 8 SRR e

\

Part 2: Let’s think, and answer the following questions:

1. How would we behave if we were in place of Abdullah ibn Hudhatah Al-Sahmi?

2. The Zionist Occupation uses various forms of torture against male and female prisoners in its prisons. Let’s explain
that.

3. Let’s compare between how prisoners are treated in Islam, and how they are treated by non-Muslims.

4. What lessons can be learned from the text?

5. The emperor used two forms of torture against Abdullah and the Muslim prisoners. Let’s explain what they are.
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Example 121.
Social Studies, Grade 9, Vol. 1, 2020-2025, pp. 27-29
(Previously: Social Studies, Grade 9, Vol. 1, 2019, pp. 35-37)

In a lesson about the “oppression policy” that was carried out by Western colonialism in the “Arab
Homeland,” including the “Zionist Occupation’s” oppressive policies against Palestinians, students
are taught libels that dehumanize and demonize Israel and the IDF. The lesson teaches that Israel
categorically implements detention policies of torturing Palestinian women and children, presenting it
as directly responsible for Palestinians dying (becoming “martyrs”) or having been “inflicted by chronic
diseases and permanent disability.” Another false claim is that Israel engages in an “execution policy,”
assassinating “politicians, leaders of the Palestinian people, or innocent civilians” under false pretexts.
The text ties these libels to article 33 of the Fourth Geneva Convention prohibiting collective punishment,
thus teaching students that Israel illegally engages in these actions. Viewed together, the accusation
that Israeli categorically and indiscriminately commits these alleged crimes (according to article 33)
against uninvolved civilians — especially women and children — portrays Israeli policies as lacking in

humanity.

Moreover, the example uses several emotive methods to evoke and perpetuate sentiments of
persecution and victimhood among students and foster a vivid fear of and animosity toward Israel.
The focus on torturing women and children, as well as categorically arguing that Israel implements
such “legally and internationally forbidden” torture methods and that the detention methods caused a
“serious psychological burden and impact” on Palestinian families and were lacking the “minimal basic
needs of human life” —and presenting this text alongside a photo of adult male prisoners in blindfolds -
all dehumanize Israeli authorities and depict Palestinian prisoners as helpless victims while completely
omitting the potentially dangerous and violent reasons for their detention.
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Measures of oppression the Zionist Occupation uses in Palestine:

Activity (3): We will read the following passage, note the pictures, deduce, and answer the following questions:
“No protected person may be punished for any offense he or she has not personally committed. Collective penalties
and likewise all measures of intimidation or of terrorism are prohibited.” (Text of Article 33 of Geneva Convention IV)
[Captions under Pictures, right to left, top to bottom:] Palestinian prisoners; Electronic gates in Palestine; Seizing
territories and building the Racist Wall of Annexation and Expansion; House demolitions in Occupied Jerusalem.

floccl

I have learned:

The Zionist Occupation has practiced several oppressive methods in Palestine, such as:

fooel

Arrest and torture: since its occupation of the West Bank and the Gaza Strip in 1967, the Occupation has thrown
more than half a million Palestinians into detention centers, prisons and interrogation centers. This includes various
groups of Palestinian society, including women and children. [The authorities] carry out administrative detention
without trial, as well as imposing house arrest and home confinement on children, especially in Jerusalem. This has
had a serious psychological impact and burden on the Palestinian family. The prisoners are subjected, during their
detention, to a treatment that deprives them of the most basic needs of human life; interrogators have adopted a
policy of interrogation and torture which uses methods that are prohibited legally and internationally. As a result, up
until June 2019, 220 Palestinian prisoners have become martyrs, and many prisoners have been inflicted by chronic
diseases and permanent disabilities. In most cases, their sentences entail the payment of heavy fines. For the sake
of their freedom, and to improve the conditions of their imprisonment, the prisoners have gone on hunger strikes
on multiple occasions, and launched total uprisings [intifadat/ inside the detention centers, which the Occupation
savagely suppressed.

Policy of execution: represented in the assassination of politicians and leaders of the Palestinian people, or of
innocent civilians under flimsy pretexts.
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Example 122.
History Studies (Teacher Guide), Grade 11, 2018-2025, p. 78

The teacher guide for a history textbook asks Palestinian teachers to inform eleventh graders that
antisemitism is a European fabrication invented to generate sympathy toward Israel. The stated goal
of the lesson is to teach students to associate colonialism with Zionism: they are taught that the true
goal of Zionism is to steal Palestinian land and homes, and that any argument used to justify Zionism
has been cynically fabricated for this purpose by malicious actors. As part of this lesson, teachers are
told specifically to emphasize that Zionism is “the product of European colonialist thinking,” that
“Judaism is a religion, not a national identity (qawmiyah)” and that “there are proofs unequivocally
refuting the Jews’ connection to Palestine.” Palestinian teachers are also instructed to clarify that
“antisemitism (mu‘adat as-samiyah) was invented (ibtada‘aha) by imperialistic European and Zionist
thinking to gain the world’s sympathy and their support for the Zionist Project.” This content effectively
calls for Palestinian students to completely reject the Jewish-Israeli “Other”; deny any of their human
motivations, identity, or history; and give up any attempt to learn about them or to consider facts that
may undermine their own narrative.

(p-78)
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Activity 1/B

[...] Settlement is considered the practical implementation of Zionism, of which the goal is swallowing the Palestinian
land and taking control over it, expelling the Palestinian people and replacing it with Zionists. [...] It should be
emphasized that the Zionist claims are invalid, because they are a product of European colonialist thinking: Judaism
is a religion, not a national identity, and the phenomenon of antisemitism was invented by imperialistic European and
Zionist thinking in order to gain the world’s sympathy and support for the Zionist Project, the goal of which is taking
control of Palestine, the “Promised Land,” as they falsely claim. At this point, it should be clarified to the students
that the [idea of] the Promised Land is a product of European thinking and European religious reformation, and that
there are proofs unequivocally refuting the Jews’ connection to Palestine. In addition, archaeological excavations
have annulled the false claim of the Biblical narrative on which the Zionist movement is based.

.

(See the continuation of the example on the following page)
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(p.105)
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Test example:

Question 1: circle the correct answer in the following:

ool

8. What is meant by the antisemitism phenomenon?

A. The Jews constitute one nation characterized by Semitic ethnic traits.

B. The solution of the Jewish problem by way of coexistence with the Palestinians in the Palestinian territories of 1967.
C. The relations of hostility and struggle between the Jews and other nations, especially the European ones.

D. The solution of the Jewish problem by settling in Palestine, and forcing the Palestinians to emigrate.
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Example 123.
Arabic Language (Teacher Guide), Grade 10, 2018-2025, p. 190

The main goals of a tenth-grade Arabic-language text seem to be to attack and refute Jewish religious
and historic ties to Jerusalem and prevent Palestinian students from accepting religious coexistence in
the city — except perhaps when under Islamic sovereignty. Teacher guidelines include the educational
message that Muslims are the sole rightful “masters” (saddah) of Jerusalem, dismissing competing
religious and historic claims to the city — especially Jewish ones, as strongly implied — as “pretenses
used by the Invaders [al-guzzah].” The textbook only acknowledges the city's religious importance to
Islam and Christianity, conspicuously leaving out Judaism. In its officially sanctioned interpretation
of a text about Jerusalem, the teacher guide informs teachers that Jerusalem attracts much interest
because of, among other things, the “false claims” that Palestinians are not the earliest inhabitants of
Jerusalem and that Muslims have mistreated non-Muslims in the city (specifically within the context
of the Crusades) — a refutation of Jewish history. These claims are dismissed as “religious excuses”
(darad’i* diniyah) and “pretenses” (da‘awaq) used by “the Invaders.”

In addition, the teacher guide emphasizes that “blood and sacrifice” have made Jerusalem’s Arab identity
“the eternal truth” and that “Muslims are Jerusalem’s masters: no voice shall be higher than theirs.”
Finally, the teacher guide accuses “the Occupation” of endangering the Al-Agsa Mosgue by conducting
archaeological excavations — invoking the popular conspiracy theory that Israeli authorities are seeking
to destroy the Islamic holy site — and of “changing the features” of some holy sites, such as the “Al-Buraq
Wall” the Islamic name for the Western Wall, the holiest site in Judaism. The latter invokes another

conspiracy theory that the Western Wall is an Islamic holy site unlawfully appropriated by Jews.
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(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Libels and Conspiracies

gyl gy gl 1y ) 1l o

Oy oW1 o ooy e alll s s L 31 (bW oy 3 2LV = T g ) Gr L 651 Y -¢
o530 B la g ¥ (il B3l ob pakund) Oy (LDl oudl

Lals :L.}Lp -2

sllat

) g s ey gl S gl L) Sl

(it ) Sl oV U g RS eV e o B 8l ) 1oV U L Lt e B -

2
o

L T

n:-'gf.ﬂ.jlb Jﬁl\ia-yt rﬁ LS ;J\'b\_"‘} ﬁﬁ“ _.q..g.-..."iﬂ} I.ig.ejgflj J.:Jl,! I.,:‘.G.ﬂllﬂi }q-'l};dll “,A-.gﬂ._t JT LSJW‘ ;Slu-?l ‘-;“} ?_5..[}.9} 23
g [,Jlu }_—_ﬁ-tJl LLA);-HJ Jéld“.n-“: 4‘._95‘...1}” Ju}‘m: L-;.bll;yll 5;)L.,=.- ‘iJJJL.( L)HJY' J,,l'a;'J L':jr._l' Jb Lo Equajxl‘n .l.:-_...g_1|| HLI_‘TI

t;,_._:.._.ia..id.l'ﬂ Al \55.9 Sl wz Jv\::-—ylu ;.5.5.’7)';4.;: LG’EL‘”:L‘S';} Lé:;ll.uo\.:! :Jie:...q._: L JE }...pLa..h ..E_.i}j] J l_’»-..k.sjh :’p‘}k—j =y

L=

I [~ P TR WX |

\

2. Reasons why Jerusalem is the center of attention for scientists and researchers include:

A. Jerusalem was the first direction of Islamic prayer, and it is third to the two Islamic holy places [Mecca and Medina].
B.[.]

C[.]

[D.] Pretenses used by the Invaders to justify their invasion and occupation of Palestine, by saying they believe
[Jerusalem] belongs to them, or that their existence there predates its Palestinian inhabitants; or religious excuses,
just as the Crusaders falsely claimed that Muslims were attacking Christian pilgrims.

ool

5. Important developments in the Islamic and Christian faiths made Jerusalem holy to those two religions; [...]

6. The eternal truth, to which the chosen ones were committed by their blood and sacrifice generation after generation,
is that Jerusalem is Arab in its roots.

ool

4. The meaning we derive from the Prophet [Muhammad] leading the prophets’ prayer in the courtyard of Al-Agsa [as
depicted in the students’ text], is that our lord Muhammad, peace be upon him, is lord of the prophets, that Jerusalem
is Islamic, and that the Muslims are Jerusalem’s masters: no voice shall be higher than theirs.

ool

7. Jerusalem is exposed presently to something that has targeted its human beings, its holy places and its civilization.
The Occupation tightens its choke on the Palestinian inhabitants and prevents them from reaching the places of
worship [...] The Occupation also conducts excavations underneath the Al-Agsa Mosque, which may put it in danger
of collapse, confiscates lands and property of the Islamic endowment, cemeteries, and the like, and changes the
features of some holy places, such as the Al-Buraq Wall.
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Example 124.
Arabic Language (Teacher Guide), Grade 9, 2018-2025, p. 73

A ninth-grade Arabic language teacher guide presents the claim that Israel has legalized the execution
of Palestinian prisoners. As part of a project on researching problems “from students’ real life" and
finding solutions for them, the guide lists “the latest Zionist decision” to execute Palestinian prisoners

as one such problem. The textbook describes follow-up questions for contending with this issue, such
as its effect on “the resistance.”
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Activity No. 2: “Searching for Solutions...” Project (15 points)
After the students read out the lesson, the teacher moves on to carry out the activity: “searching for solutions to
a problem from students’ real life,” using dialogue, discussion and brainstorming to define the problem and how
severe it is. (Will the latest Zionist decision to execute the Palestinian prisoners threaten the continued resistance to
the Occupation? How would we confront it?)

The very end of the project: a short report on the decision to execute the Palestinian prisoners and its impact on the
Palestinian Resistance...
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Example 125.
Geography and Modern and Contemporary History of Palestine (Teacher Guide, Grade 10,
2018-2025, p. 226

The Teacher Guide for a tenth-grade history textbook instructs teachers to reject international resolutions
calling for peace with Israel, even at the expense of Palestinian national rights. The textbook teaches about
UNGA Resolution 194, which was adopted during the 1948 Arab-Israeli War and called for Palestinian Arab
refugees “wishing... to live at peace with their neighbors” to be allowed to return to their homes in what
became Israeli territory.®> When asked for their opinion, students are to be told by the teacher that the
“correct” opinion is to “not agree” with the resolution, because it “affirms the existence of a homeland for
the Jews in Palestine with [the wording:] ‘live at peace with their neighbors.” Given that this resolution is
widely considered to be the legal basis of the “Right of Return” — the right of Palestinian refugees and their
descendants to reclaim lost property in what is now Israel — the unapologetic position advocated by the
Teacher Guide that this fundamental document should be rejected by Palestinian students, indicates that
the national plight of Palestinian refugees should be held as less important than the principled rejection of

peace with Israel.
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Right:] Lesson 1: The 1948 War and the Nakba

[Left, green:] Q. 4: the last paragraph, “I Learned” (the text).

The opinion is: “I do not agree [with the Resolution]; because [the Resolution] affirms the existence of a homeland for
the Jews in Palestine with [the wording:] ‘live at peace with their neighbors, and how is it possible to compensate
for property, losses, people and motherland?!”

(See the continuation of the example on the following page)

85. United Nations General Assembly Resolution 194 (l11), 167% plenary meeting, 27 November 1948.
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Cf. corresponding textbook: Geography and Modern and Contemporary History of Palestine, Grade
10, Vol. 2, 2020-2025, pp. 10, 11:
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I Learned:

The United Nations General Assembly adopted Resolution 194 immediately after the 1948 War. It affirmed the right
of Palestinian refugees to return to their homes, from which they were expelled, and their right to be compensated
for losses they suffered because of the Zionist Occupation’s actions.

The Occupation rejected Resolution 194, and as a consequence of that [rejection] Palestinian refugees were forced
to live in refugee camps [...]

(See the continuation of the example on the following page)
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Questions:

food)
4. I shall discuss the text of the 1948 [UNGA] Right of Return Resolution 194, and express my opinion about its contents.
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Example 126.
Arabic Language (Teacher Guide), Grade 10, 2018-2025, pp. 144-225

An Arabic-language Teacher Guide presents graphic and gruesome details of alleged Israeli atrocities
in 1948, the accuracy of which is questionable. Israeli soldiers are presented as deliberately mutilating
bodies of Palestinian civilians as “shredded trees” in the Arab village of Tantura, on the coastal plain
of modern-day Israel. The guide states that Israelis soldiers were “laughing loudly” while murdering
civilians in the village “in a cruel, bloody pursuit of unarmed civilians, as they shot them wherever they
met them.” It also claims that soldiers ordered members of the village to dig a collective grave before
their execution and ordered others to bury the corpses. Teachers are told to inform their students that
the massacre was “perpetrated deliberately” and “planned in advance” during a truce, accusing Israel
of ethnic cleansing and of terrorism. This purported incident is offered as an example of “the Zionists’
disregard of human values.” In addition to the shock value of presenting highly violent imagery and
language used in the text, the details of Israel's 1948 conquest of Tantura have not been fully recorded
and are the subject of strong debate among historians, which should be reason enough to avoid stating

these dubious, poetic descriptions of violence as historical facts.
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[Left - p. 144]
All of the [lesson's] goals
Prose text: Tantura massacre

foc

-The student should recognize the concepts of “ethnic cleansing” and “archives’.

[Right - p. 255]

Lesson 2: The Massacre of Tantura:

5. The massacre of Tantura is different from other massacres, as it was perpetrated deliberately, and was planned
in advance by a reqular army during the second truce.

6. Ethnically cleansing the land, terrorizing civilians, and forcing them to leave their villages and homes using weapons.

8. What proves the Zionists’ disregard of human values:

-The soldiers were busy for several hours in a cruel, bloody pursuit of unarmed civilians, as they shot them wherever
they met them.

-They killed dozens in cold blood.

-They gathered all the men in the village cemetery and then took them, ten people at a time, and killed them near
the cactus bushes while laughing loudly. The corpses of those who were killed looked to us like shredded trees. Then
they ordered us to bury them in a collective grave the executed ones had been ordered to dig before their martyrdom.
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Example 127.
Arabic Language (Teacher Guide), Grade 7, 2018-2025, pp. 153, 316

Arabic-language teachers are instructed to introduce seventh graders to an extremely graphic text
about a historical massacre, including imagery of mutilated human corpses and implied sexual assaults,
and to ask them to visually re-create the event with drawings. One of the passages used to practice
seventh-grade reading and listening comprehension skills is a text about a 1948 massacre perpetrated
by Israeli forces in the Arab village of Al-Dawayima. Apparently sourced from the Arabic edition of
Wikipedia, the text presents the massacre in what can only be described as gruesome (and somewhat
historically dubious) detail, stating that the Israeli forces “gathered the (villagers’) corpses and set them
on fire until they turned to charcoal,” that they “bashed children’s heads in front of their mothers with
batons” and “assaulted the women in front of their relatives,” and that even “women’s fingers and ears
[were] cut off to tear out gold pieces” —all in a text for 12- or 13-year-old students to practice reading. After
exposing students to the text, teachers are to ask comprehension questions to assess students’ didactic
ability, with most being asked to recount the atrocities mentioned, and more advanced students having
to explain the wisdom of including such content within their school curriculum. Finally, students are to
create drawings where they would “imagine the massacre’s events, draw them, and color them in,”
which would then be hung up in class and discussed. In summary, the point of this lesson seems to be
to expose young children to highly inappropriate material, ensure they digest it, and so shock them into
hating and fearing the Israeli “Other.”

(p.153)
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(See the continuation of the example on the following page)
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Activity: the teacher softens the transition into the text “Al-Dawayima Massacre” with a game of scrambled letters [...]
Second reading of audio text: the teacher will read out the text a second time, [...] and then present the questions
from the textbook, [...] paying attention to levels, for example:

High level: what is the benefit of learning about massacres perpetrated against the Palestinian people? What did
you like about the text?

Medium level: what did the Zionist Enemy do to the villagers? What is a synonym for “massacre”?

facel

Activity 2: Drawing a picture embodying the massacre: Divide the students into heterogeneous groups. Each group
will be requested to imagine the massacre’s events, draw them, and color them in with the appropriate colors. The
pictures will be hung up in a visible place in class. Some of the pictures will be selected for discussion.

.l

(p. 316)
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Lesson 2: The Al-Dawayima Massacre
o]
One of the atrocities of this massacre was that the Zionist Gangs executed more than 35 families at the entrance to
a cave called Tur al-Zagh where they sought refuge. [The gangs] gathered the corpses and set them on fire until they
turned to charcoal; then they forced the prisoners to carry them and throw them in abandoned wells. Members of these
gangs bashed children’s heads in front of their mothers with batons, and then executed the mothers and assaulted
the women in front of their relatives. [...] Aharon Cohen said: “The population of the village was massacred in their
entirety; women’s fingers and ears were cut off to tear out gold pieces.” [...] From Wikipedia, the free encyclopedia,
with permission.
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Example 128.
Arabic Language, Grade 9, Vol. 2, 2020-2025, pp. 50-55
(Previously: Arabic Language, Grade 9, Vol. 2, 2019, pp. 50-55)

A seventh-grade Arabic-language textbook includes a reading comprehension lesson that deploys
disturbing, graphic violence. The story by Palestinian writer Zaki al-‘Ela is used not only to teach reading

but also to emotionally manipulate students by vilifying Israelis in grotesque, dehumanizing terms.

The story centers on Yusuf, a boy who confronts an Israeli sniper during the First Intifada. Far from being
presented as a soldier, the sniper is portrayed as a calculated child-hunter—deliberately seeking out
and shooting very young Palestinian children in the head. One of the most disturbing moments in the
story occurs when Yusuf raises his head in a fleeting moment of hope, only to be shot in the back of the
head. A shard from the bullet slices one of his eyes, causing him to lose sight in one eye and have poor
vision in the other. His friend Muhammad is hit in the head as well and left paralyzed. These descriptions
are not incidental but represent the central theme of the story: the intentional targeting of children’s
heads by Israeli snipers. It is a horrifying accusation embedded into a school exercise.

The sniper is portrayed as a demonic figure responsible for turning childhood dreams into “nightmares.”
According to the story, Yusuf’s injuries force him to abandon school, soccer, and video games, while
Muhammad becomes permanently disabled. The sniper is blamed not just for causing physical harm but
also for destroying the children’s futures. The story ends with emotionally charged rhetorical questions
like “Who will return the wings he [Yusuf] lost?” and “Who will return the light to the eyes assassinated
by a sniper?” — metaphors equating Israeli soldiers with malevolent forces bent on extinguishing

innocence.

The accompanying image reinforces this message: a child with one eye stands next to two armed IDF
soldiers whose faces are deliberately blacked out, dehumanizing them further. The contrast between
the faceless soldiers and the wounded child mirrors the story’s central theme - that Israeli snipers
intentionally hunt and mutilate children. The discussion section then asks, “What is our duty toward the
children harmed by the Occupation?”-a chilling prompt that hints at vengeance and violence.

(See the continuation of the example on the following page)
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The Sniper Steals His Eyesight:

In this story, the writer tries to highlight the savage crimes that the children of Palestine were exposed to by Occupation
soldiers during the First Intifada, when the children, equipped with their small dreams, faced armed soldiers with
heavy weaponry. Some were martyred, and others were injured. It happened to Yusuf, who lost his left eye due to
a sliver that blinded it, and impaired vision in his other eye. Now, his dreams have turned into nightmares made
corporeal by the glass eye that he was fitted with in the place of the lost eye . . .

(See the continuation of the example on the following page)
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Yusuf was on his way to his house located on the side of Jabalia refugee camp, his conversation with his friend
Muhammad from the ninth grade is different this time. ..
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(See the continuation of the example on the following page)
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On the north side of the camp, burning tires, cries, an overturned car, empty barrels. There is a group of boys carrying
stones and pebbles in their hands . . . Bullets fly around the boys, The soldiers are fortified behind distant cement
barriers, far enough that the boys’ rocks cannot reach them. .. a sniper hides behind a concrete shelter, divides his
bullets and fires toward the boys.

The place is exposed, the boys throw themselves on the asphalt using the pavement blocks for protection . . .seeking
shade and coverage, the sniper’s bullets pass over their heads, they try to find anything that may offer protection .

. the sniper stops for a few seconds, Yusuf raises his head to nose about for news, a bullet is lodged in the back of
his neck, a shard slices his eye, screams, fingers clutching the air, throat rattling, turns over on his side, droops, all
that is visible abandons him . . .
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\
When he returned to school after six months [of hospital treatment after surgery, described in a section not included
here] he learned that Muhammad will never return to school, because the sniper’s bullet that became lodged in his
head deprived him of much of his ability to concentrate and remember, rendering him a prisoner of near-total paralysis.

Yusuf is no longer that child who only needed to pay attention to the teacher's explanation to be ranked high
among the top of his class, his ranking dropped, the soccer ball that lied alongside his pillow no longer enticed his
imagination, the Atari video games grew farther away from his eye. . .

Who will return the wings he lost, and the streets that abandoned him? Who will return the light to the eyes assassinated
by a sniper, who defends himself with warplanes, machine guns, and concrete shelters?”

(See the continuation of the example on the following page)
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Discussion and Analysis

1. The soldiers took shelter from the rocks using cement barricades, and the boys took shelter from bullets on the
pavement. We will describe the feelings of both sides in the moment of confrontation.

2. The injury affected Yusuf’s life mentally and family-wise, explain this.

3. Yusuf had childhood dreams before his injury, like the rest of the children in the world, but the loss of his eye made
him dream of other things. Explain what those dreams are.

4. Many of the Palestinian children became disabled as a result of their injuries from shooting from the occupation
soldiers. What is our duty towards them?
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Example 129.
Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,

2018-2025, pp. 193-194

Guidelinesfor high school history teachersinclude an extremely graphic, apparently fictional story about
a 12-year-old Palestinian child brutally killed by bullets fired from an Israeli attack helicopter. The story,
which appears as part of a unit teaching about the First Intifada (1987-1992), describes the child Samer’s
“innocent soul ripped apart” as he was “immersed in his pure blood" after an Israeli military helicopter,
likened to a “viper,” “shot its deadly bullets that penetrated (his) body.” The excessively violent language
is heightened by the story’'s lack of factual details, strongly indicating it was imagined by the textbook's
authors in an exaggeration of reality.
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(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Hate, Intolerance and Dehumanization of the “Other” 228

\

Case study: Child Samer and the Cobra Helicopter

Twelve-year-old Samer heard the loudspeakers |[...]

The demonstration came close to the Occupation soldiers and a confrontation started between the unarmed youngsters
and the heavily armed soldiers, who shot bullets in all directions. The children and the boys focused their look on
the helicopter that was spreading bullets and death in the neighborhood’s vicinity. A few minutes passed and the
deadly helicopter pounced, like a poisonous viper that pounces on its victim, on the neighborhood where Samer
lived, and shot its deadly bullets that penetrated the body of the child Samer.

Samer loved so much his books, his friends and his toys - including the aircraft. But the aircraft which he and the rest
of his friends were looking at was a poisonous and deadly one. It was like a viper, and it killed him and ripped his
innocent soul apart. The children started screaming in bitterness and fear: “Samer is bleeding... Samer is bleeding. ..
Sameris dead... Samer is dead...” He was immersed in his pure blood and breathed his last breath. [...] Samer did
not commit any crime. There was no need to kill him whatsoever. [...]
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Example 130.
Arabic Language (Vocational Stream), Grade 11, 2020-2025, pp. 98-101, 103
(Previously: Arabic Language [Vocational Stream], Grade 11, 2019, pp. 98-101, 103)

Palestinian students are confronted with a graphic photo of a deceased infant in a lesson that essentializes
Israelis as child murderers. High school Arabic poetry is taught with a poem about Iman Hijju, a Palestinian
four-month-old who died during the Second Intifada in 2001. A large, potentially disturbing photo of her
cadaver as exhibited during her funeral accompanies the textbook’s introductory text to the poem, which
accuses lIsrael of deliberately “assassinating” (igtiyal) her, an accusation repeated multiple times in the
comprehension questions after the poem. Students are then assigned to find photos of other “child
martyrs assassinated in cold blood" by Israel and hang them on the school walls. The poem itself, penned
by Palestinian-born poet Ahmad Dahbur, is characterized by highly emotionally charged, irony-laden
language: the poet bitterly proclaims to his Israeli addressees that “your enemy of four months is wrapped
(in death shrouds)" and sarcastically tells them to “burn [Iman’s] dimple and bomb her smile,” describing
this as “a victory the Americans would be pleased with.” The poet also makes use of graphic imagery
when he describes himself crying out for help from “the scattered remains of the corpse of conscience”
(asla’ al-wijdan), perhaps alluding to the corpse of the infant. Notably, however, the poem does not claim
that the infant's death constituted premeditated murder, thus putting it at odds with the PA textbook’s
far more inflammmatory interpretation mentioned earlier. Moreover, the poet introduces some nuance
when he stresses, “I hate not the human in you, / but rather your war to the death with the human in
you" —acknowledging Israelis’ fundamental humanity and opening the door to potential reconciliation —
whereas the textbook ignores this point completely and instead interprets the same verse to simply teach

that “the Enemy... is devoid of humanity,” strengthening the demonizing message of the lesson.

(p. 98)
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(See the continuation of the example on the following page)
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Poetic Text

Account Statement

By Ahmad Dahbur

Ahmad Dahbur (1946-2017) is a Palestinian poet. Born in Haifa, he was expelled with his family after the 1948 Nakba
to Lebanon, and then to Syria.

He had a number of poetry collections published, including The Story of the Palestinian Boy and Martyrdom with
Five Fingers.

This is a freestyle poem, which he composed to express the Palestinians’ devotion to their land and their defiance of
the Occupier, as well as their refusal to relinquish their rights and their willingness to defend them. He also exposes
the Occupier’s crimes and cowardice as it pursues and murders children, such as how it assassinated the baby girl,
Iman Hijju, at the beginning of the Al-Agsa Intifada in 2001.
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Strike down whatever you want

For my blood

Is what glistens under the sun now

And my mouth

Is what cries out in the desert for help, from the scattered remains of the corpse of conscience
So strike down whatever you want,

I will feed my fire with my body

ffoccl]

Remember that | hate not the human in you

But rather your war to the death with the human in you

So strike down whatever you want

And arm the troop with death

Your enemy of four months is wrapped [in death shrouds]
Teeth have not yet grown in her mouth

The baby girl is in shrouds:

Iman.

She is on one scale

And your soldiers are on [the other] scale

“Hooray to war and the field of battle!”

So attack by land, by pirates and by airplanes

Burn her dimple

And bomb her smile

Ensure yourself a victory that the Americans would be pleased with

o

(p. 107)
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Understanding and Comprehension:

1. To whom does the poet address his words in the poem?

2. What is the name of the baby martyr, about whose assassination the poet speaks?

3. What is the victory that would please the Americans, in the poet’s view?

4. Let’s place a checkmark next to correct statements and an X next to incorrect ones:

A. () This poem is written in freestyle.

B. () The age of the baby girl, when she was assassinated by the Zionist Occupation, was four months.
C. (') One poetry collection by Ahmad Dahbur is Songs of Life.

o

(See the continuation of the example on the following page)
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Discussion and Analysis:

facel

3. Let’s find in the poem the verses which contain the following messages:

A. The poet never stops thinking how to defend his land and home.

B. The poet hates the Enemy, because it is devoid of humanity.

C. The poet defies his Enemy who attacks childhood with every means of war available to it.
4. Let’s explain the beautiful imagery in the following verses:

A. “My mouth / is what cries out in the desert for help, from the scattered remains of the corpse of conscience”
B. “Your enemy of four months is wrapped / teeth have not yet grown in her mouth”

C. “l will feed my fire with my body”

D. “And bomb her smile”

.l

(p.103)
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Activity: Let’s gather some photos of child martyrs who were assassinated by Zionist Occupation in cold blood,
authenticate them by name and hang them on the school walls.
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Example 131.
Our Beautiful Language, Grade 4, Vol. 1, 2020-2025, pp. 57-59, 62-63
(Previously: Beautiful Language, Grade 4, Vol. 1, 2019, pp. 57-59, 62-63)

Afourth-grade Arabic-language textbook uses highly emotive imagery to teach about the 1948 Palestinian
Nakba and Palestinian refugees’ right of return to their former homes in what is now Israel. In a short text,
a Palestinian refugee living in Lebanon recounts her experience as a child fleeing her home in Jaffa (now
a part of Tel Aviv), describing explosions caused by “the Zionist gangs” and “hearing screams from every
direction,” as her father forced her to leave her doll in an orchard and flee to Lebanon. The story ends with
the refugee declaring she “shall definitely return [to Jaffa], no matter how long it takes.” The trauma
expressed in the account is reinforced by accompanying images of frightened children, burning homes,
and an abandoned doll, all of which appear designed to garner an emotional response from students. The
message of Palestinian refugees’ return to their former homes is reiterated in multiple comprehension,
grammar, and repetition exercises following the text; one asks students to think how to enable Palestinians
to return, and another mentions Palestinian prisoners.
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Hasnah'’s Doll
Let’s read:

Hajjah Hasnah sat with her grandchildren around her in Ain al-Hilweh Refugee Camp in Lebanon. Her grandson Mahmud
said to her: “Tell us about the Nakba, grandma.” A tear dropped from her eye and she said, “I was nine years old at the
time, and it was springtime. | went out with my friends to a nice orchard in Jaffa. When we grew tired of playing, we sat
under a big orange tree, and my friend Fatimah said, ‘Let’s make a rag doll’

“While we were making the doll, we heard many explosions, made by the Zionist gangs during their attack on the city
[Jaffa], and we heard screams from every direction. Our parents came looking for us, and my father pulled me away quickly.
I started to yell, ‘Daddy, daddy, my doll, my doll!; but my father took me hurriedly away to the eastern side of the city.

“My father brought us here [to Lebanon], and | never would have thought that our exile would last this long. | am still
waiting for the day in which | will return, to finish making the doll under the orange tree. With God’s help, we shall
\definite/y return, no matter how long it takes.”

(See the continuation of the example on the following page)
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Let’s think:

1. What is the reason that the day of the Nakba remains imprinted on Hajjah Hasnah’s mind?
2. Why did Hajjah Hasnah not lose the hope of returning?

3. How can we realize the dream of return?
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2. Let’s complete [the table] as in the example:
The guest comes - The faster breaks the fast - The prisoner smiles - The exile returns
The two guests come - -
The guests come - -

o]

o

(See the continuation of the example on the following page)
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3. Let’s write the following in handwriting:
Iam still waiting for the day in which I will return.
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Example 132.
History Studies, Grade 12, 2025, pp. 95, 97-98
(Previously: History Studies, Grade 12, 2021, pp. 95, 97-98)

A twelfth-grade history lesson portrays the United States as an imperialistic power that took advantage
of the 9/11 attacks to further its expansionist agenda. This lesson appears as the final chapter of a unit
on empires throughout history, nominally devoted to what the textbook calls “global hegemony”
(al-haymanah al-‘alamiyah), for which the United States is provided as the sole example. The lesson
begins by posing the question of whether the United States qualifies as an “empire” (imbaratdariyah),
with arguments presented both for and against; yet the next page describes the US as a “great empire,”
signaling what the authors’' favored answer is. This discussion is further biased by an accompanying
cartoon image that depicts an American flag gripping the Earth, with its red stripes wrapped around the
planet in a manner resembling octopus tentacles, subtly alluding to the popular use of octopus imagery

in political art to convey “the inhuman spread of evil."8®

The next pages clarify the textbook authors’ general disapproval of the United States, teaching that its
global hegemony is manifested by its regularly interfering in the affairs of other countries, taking control
of their oil, subjugating impoverished countries to American economic control under the pretense of
assisting them, and seeking to impose the American culture and way of life on other nations. Although
the text acknowledges the United States’ material power, technological achievements, and internal
diversity, it criticizes the country for exploiting these strengths to serve its amoral interests. In this portrayal,
Americans are not recognized for their humanity, morality, or positive contributions to humankind.

This unsympathetic narrative reaches its peak with the textbook's handling of the September 11, 2001,
attacks, which are referred to as simply “events” (ahdat); other than a photo showing an explosion at the
World Trade Center towers, students receive no indication of those events’ tragic or violent nature, their
perpetrators, background, or human cost. Instead, the textbook condemns the US for using these events
as an “excuse” (mubarrir) to impose itself on international affairs, proclaiming that it has become “the
world’s policeman” and repeatedly invoking the 2003 invasion of Iraq as an expression of what it views
as its expansionistic policy. In fact, the lesson concludes by tasking students with creating a moot court
scene and “putfting] the US on trial for its crimes in Iraq,” thereby ensuring a one-sided understanding of
that conflict. Overall, the lesson portrays the United States as a global force for ill and discourages students

o)

from sympathizing with it.

(p. 95)
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(See the continuation of the example on the following page)

86. Allison Meier, “The Octopus, a Motif of Evil in Historical Propaganda Maps,” Hyperallergic, 8 May 2017.
https://hyperallergic.com/375900/the-map-octopus-a-propaganda-motif-of-spreading-evil
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Lesson 5: Global Hegemony (the United States as Example)
ool

Stimulating Warm-up:

Some have applied the term “empire” to the United States of America since the end of the Cold War in 1991, arguing
that it follows a policy predicated on forcing states to submit to its will, whether through military, economic or cultural
means, and that those policies are pursued by none other than empires.

Others have argued that the term “empire” ended after the fall of the British Empire, and that imperial descriptions
do not apply to the US. They explain this by saying that the US has not pursued colonialist policies in the traditional
sense, as those empires before it have.

“What is your opinion about these two arguments? How will you respond to them?

The Meaning of Hegemony:

Activity 1: Let’s observe the image, draw our conclusions, and then respond:
[Cartoon of an American flag gripping the Earth]

*Let’s describe what we see in the picture.

“What is the appropriate term which may be applied to what the picture represents?

(See the continuation of the example on the following page)
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(pp. 96-97)
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(See the continuation of the example on the following page)
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Let’s explain what the forms of American hegemony are, and give examples from our present-day reality for each
of them.

The United States practices various forms of hegemony over the world, because it possesses military, economic,
cultural and technological capabilities that have made it into a great empire on the world stage, against the backdrop
of its rivals’ decline. These forms [of hegemony] include:

1. Political hegemony: the US stands out for its hegemony over international politics in an active way since the end
of the Cold War [...] its political role in many international issues is evident, as is its monopolistic management of
international crises, such as its complete alignment to the side of the Zionist Occupation, the 1990 Second [i.e. First]
Gulf War, and the 2003 occupation of Irag, as well as American interferences in the Arab [political] movement since
the end of 2010.

2. Military hegemony: the US possesses military factors that have made it the greatest military power in the world. [...]
3. Economic hegemony: [the US] economic hegemony relies on the principle of economic freedom, [and is implemented]
by means of the World Trade Organization, international financial institutions and multinational corporations, who
impose on poor and developing countries a single economic standard under the pretext of helping them supposedly
emerge from economic isolation. In reality, [the US] seeks to render the economies of those countries subservient
to itself. The US also strives to take over oil resources outside of its borders, seeing that it is the main driving force
of energy.

4. Cultural hegemony: the US’s ability to take in diverse cultures and religions is clear, as does the fact that it
possesses various advanced techniques, tools and means, all of which it actively exploits to impose its way of life,
values and culture, and to lay the foundation of its long-term strategy, on peoples, nations and countries, through
various types of media.

5. Technological hegemony: the US has seen a great development in its technological capabilities [...]

Let’s discuss the factors which have allowed the US to impose its hegemony on the world.

.l

(pp. 97-98)
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Official and Popular Positions on American Hegemony:

Activity 3: Let’s observe, draw our conclusions, and then answer:

[Photo of 9/11 attack on New York City]

Image 1: the September 2001 events in the US

“In what way did the events embodied in the picture affect the trajectory of global politics?
“How did the events of September 11th affect the US foreign policy?

(See the continuation of the example on the following page)
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The events of 11 September, 2001, and the resulting destruction of the Twin Towers of the World Trade Center in the
US, gave the US the excuse to absolve itself of its commitments and impose its priorities on international politics. It
took up the banner of the War on Terror as an excuse to interfere in the internal affairs of any country within the US’s
area of interest. All countries of the world were required to pass on information to America, to review their school
curricula and their financial transactions, to declare that they are against terrorism, and to steer their media policies
in such a way that does not contradict US policy. [9/11] also gave [the US] the right to interfere in the world’s countries
in order to spread its control and hegemony over everyone, while becoming the world’s policeman, especially after
its occupation of Afghanistan in 2001 and Iraq in 2003.

Despite this, many instances of opposition to American hegemony have now arisen in the world, both on the
international as well as the grass-roots level. For example, Canada forced the US administration, as part of the free
trade agreement between the two nations, to exempt from the agreement all cultural and media industries, and
there is also a consensus in France that French language and culture should be protected from American influence.

In addition, US policy has found itself in direct confrontation with all the social and political powers in the world that
suffer from injustice, oppression and poverty. Demonstrations and protests spread across the world against US policy
and US administration; this is what occurred when the US decided to invade Iraq, when demonstrations against the
war spread all over the world, most notably in Palestine, Eqypt, France, Spain, Denmark and others. These nations
saw that rejecting and resisting American hegemony is possible and an important matter, as it corresponds with
historical tendencies where the world transformed in rejection of unipolarity. This explains Russia’s attempt to re-
emerge as a rival to the US in the world, which became evident in the Syrian crisis since 2011, and in China, North
Korea, Brazil and Venezuela’s rejection of American political, economic and cultural hegemony.

Let’s form a moot court to put the US on trial for its crimes in Iraq.
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Example 133.
Islamic Education, Grade 8, Vol. 2, 2020-2025, p. 88
(Previously: Islamic Education, Grade 8, Vol. 2, 2018, p. 88)

The theme of “Return” of Palestinian refugees in this eighth-grade Islamic Education textbook
envisages one Palestine, without Israel, thereby placing the political claim of the Right of Return in a
religious context.

Raise Your Voice: Demand the Right of Return
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Example 134.
Social Studies, Grade 7, Vol. 1, 2022-2025, p. 57
(Previously: Social Studies, Grade 7, Vol. 1, 2021, p. 57)

Cities in Israel proper are described in this Social Studies textbook as being under occupation. In this
example, the city of Ramleh (Ramla) “still succumbs to the yoke of Zionist Occupation.”
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The Zionist gangs occupied the city of Ramleh on July 21, 1948 [...] and the city still succumbs to the yoke of Zionist occupation.
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Example 135.
Social Studies, Grade 9, Vol. 2, 2020-2025, pp. 62-65
(Previously: Social Studies, Grade 9, Vol. 2, 2019, pp. 64-67)

Onthetopicofdemographics,studentsaretaughtthatthesolesolutiontoGaza's problem of overpopulation
is resettling the Gazan population in present-day Israel. In this context, this high school Social Studies
textbook mentions several demolished Arab villages that were located in what is now southern Israel before
its independence in 1948 and accuses “Zionist gangs” of deliberately displacing their residents, giving that
displacement as the sole cause of Gaza's high population density. This draws a connection between Gaza's
overpopulation problem and Palestinian nationalist claims to Israeli territory. Other possible solutions,
such as infrastructure projects or family planning, are not entertained. Accompanying photos show a
refugee holding a key and other images associated with the 1948 Palestinian Nakba, strongly linking
Gaza's present overpopulation problem with the historic influx of refugees, while downplaying the role of
natural fertility and medical improvements.

(pp. 62-63)
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(See the continuation of the example on the following page)
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The Extent of the Demographic Problem in the Southern Governorates (the Gaza Strip):
Activity 5/A: Let’s examine the two pictures, draw conclusions, and then explain:

[Right:] The Palestine Nakba, 1948.

[Left:] The Al-Shati Refugee Camp in the Gaza Strip

1. The overpopulation problem in the Gaza Strip.

2. The Gaza Strip is considered among the most densely populated regions in the world.

The true reason for overpopulation in Gaza is the forced deportation operations perpetrated by the Zionist gangs
against the Palestinians after their occupation of Palestine in 1948, and their expulsion of inhabitants from their
cities and villages, such as Ramleh, Lod, Beit Jibrin, Yazour, Majdal, Asqalan, and other cities, villages, townships,
and Bedouin tribes. More than 190 thousand of those immigrants arrived at the Gaza Strip, and they have been living
in refugee camps that were built for them by the UN.
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(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Hate, Intolerance and Dehumanization of the “Other” 245

\

Activity 5/b: Let’s examine the two pictures, read the text, draw conclusions, and then make suggestions:
[Right:] Registration Certificate - the All-Palestine Government

[Left:] A Palestinian man carrying the key of [refugees’] Return

[Suggest:]

- Solutions to the problem of overpopulation in the Gaza Strip.

I have learned:

The solution to the problem of overpopulation in the Gaza Strip lies primarily in the return of the displaced inhabitants
to their homes, to which they still hold the keys - in Beersheba, Irag al-Manshiyyeh, El-Falloujeh, Yebna, and other
cities, villages, townships and Bedouin lands; and their return to work their lands, for which they still keep their
registration certificates - in the plains of EI-Masmiyyeh, Salameh, Agar, Qatra, Khulda, and others. Thus, their
housing and food problems would be solved.
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Example 136.
Arabic Language, Grade 10, Vol. 2, 2020-2025, pp. 22-29
(Previously: Arabic Language, Grade 10, Vol. 2, 2019, pp. 22-29)

In this high school Arabic-language textbook, Israel is depicted as a cruel “Zionist entity” that has an
organized policy of genocide and deportation of Palestinians, which is demonstrated by a biased version
of a controversial battle in the 1948 war. The Arab village of Tantura, on the coastal plain of present-day
Israel and south of the city of Haifa, was taken over by Israel in 1948. The textbook uses the fact that how
Israeli forces treated the local population is still debated to make the conquest of Tantura an example
of the systematic orchestrated genocide (ibadah jama‘lyah) of Palestinians that ostensibly has been
perpetrated by Israel since then. The text includes many specific details that may have been contrived
or exaggerated for literary dramatization effect. For example, the textbook depicts Israeli soldiers as
“laughing loudly” while killing Palestinians and looking like “the shape of death”; Israelis in general are
depicted as bloodthirsty “criminal murderers.” The text refrains from using the word “Israel,” referring to it
instead as “the Zionist entity.” The lesson uses a disputed and emotive topic that has nothing to do with
the textbook’s subject (the Arabic language) to demonize Israel by employing hateful and disrespectful
expressions that do not recognize it as an existing sovereign state. The topic perpetuates the politicization
of the Israeli-Palestinian conflict, rather than to trying to resolve it by providing students with tools to

analyze its complex reality and engage in dialogue.

(p.22)
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(See the continuation of the example on the following page)
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The Tantura Massacre—A Memory that Shall Never Die.

Background to the Text

The article in front of us sheds light on one of the massacres perpetrated by the Zionist gangs during the year of the
Nakba and afterwards [...] Hundreds of people from this village [Tantura] were killed, whoever survived was expelled,
and then the village was completely destroyed, its structures were leveled to the ground, in accordance with the
Zionist policy of ethnic cleansing and expelling the Palestinians from their cities and villages.

(p. 25)
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Fawzi Mahmud Tanji, one of the survivors of this massacre, described scenes from this heinous crime: “They gathered
all the men at the village cemetery, took them in groups of ten one after the other, and killed them next to the sabra
bushes, laughing loudly as they did it. The bodies of the martyrs struck us as severed trees. Then, they ordered us to
bury them in a mass grave [...] Even if | lived for a thousand years, | would never forget the features of these criminal
murderers; they looked to me like the shape of death [...].”

o

(p. 26)
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\
[...] However, the policy of violence, killing, and destruction employed by the Zionist Entity, which brought disaster
upon thousands upon thousands of our people, will never bring it security and safety—as it falsely imagines—because
the flame of [our people’s] just cause will continue to burn, and their dreams of return and freedom [will continue to
be] alive and vibrant, as they inherit it generation after generation until the dream comes true. Tantura and other
demolished villages [...] will continue to haunt the Occupier in his sleep and while he is awake, until its tyranny and
occupation come to an end, just as the tyranny and occupation of all foreign invaders ended.

(p-27)
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6- We will point out the motives of the Zionist gangs for committing genocide and forced displacement of our people
in 1948.

7= floocl

8- We will extract from the text a proof for the contempt the Zionists show to human values.

(p.28)

:""\
% FaNPIOAN S s EE L ‘;iu

et - ,, g, -0
B Glari¥ly 53LY1 S e LS Llgaall 2
- -1/ - I 3 A # ¥ ]
ﬁJ& JJJ ,q_l f,({.._,_,.......; Lk_..ﬂ."lli () )J).QJ )lL..-<J))' :d-...gl.é...,.'l.“ 3ale lLA.‘IJJ._! 5JL_..F' ﬂL..a
i R sl
S 2l i se Ky o VD 2

o B

Cpded ph) B ol e 3)5))

- - o o - A - A 3% e
(2l B ] 1506 4B (e 2l AGD Sl e ) ) -

\

Second - we will think, then answer the following questions:
1- The Zionists based their entity on terrorism, annihilation, and colonialism - let’s explain it.

2- There is a common expression among the Zionists: “The old will die and the young will forget”; how can we answer
them?

3- We will explain the meaning of each of the following phrases:
a- “They killed them next to the sabra bushes, laughing loudly as they did it.”
b- “l would never forget the features of these criminal murderers; they looked to me like the shape of death.”

o
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Example 137.
Arabic Language, Grade 9, Vol. 1, 2020-2025, pp. 86-90, 94
(Previously: Arabic Language, Grade 9, Vol. 1, 2019, pp. 86-90, 94)

Reading comprehension is taught to ninth graders with a violent story that uses graphic language
to describe a Palestinian fisherman being shot dead by Israeli soldiers. Titled “The Fall Migration of
the Seagulls” and penned by Palestinian writer Uthman Abu Jahjuh (1951-2009), this is a story about a
Palestinian fisherman and his son — presumably during the time of the Israeli military occupation of the
Gaza Strip (1967-1993) — who fail to return to shore before curfew because of their difficulty untangling
a fishing net. The “Zionist officer” who catches them violating their curfew subjects them to physical
abuse and imposes a cruel punishment for their tardiness, a month-long ban from earning their
livelihood at sea. The unjust decision enrages the fishermen, who resolve to assault the Israeli soldiers
with the boat rudder. The soldiers shoot and kill the father and his son is imprisoned for five years.
The text graphically describes “the fountain of blood which burst from [the father's] chest” and “the
henna [red]-stained sand embrac[ing] his falling, seawater drenched body.” The textbook’s follow-up
questions draw focus to some of these graphic details and to the conflict with Israel — which is depicted
here as senselessly inhumane; the first question is “What is the entity that is punishing the fisherfolk
in Gaza?"” The textbook summarizes the supposedly fictional story as “showcas[ing...] the oppression of
the Occupation” but does not attempt to shed light on its historical context nor questions the wisdom
of attacking armed soldiers. It then repeats the lesson’s confrontational message in example sentences

inspired by the story to demonstrate Arabic grammar.

(pp. 87-89)
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The Fall Migration of the Seagulls
By Uthman Abu Jahjuh

He was beset once more by intense longing, by overflowing yearning to return to the sea and sit in the same place[...]
“Damn you, net! This is no time to be caught!”

“We are running late,” said Sa‘id, addressing the fishnet, and turning to his father to ask him for a knife to cut it. His
father responded harshly.

“Do you have any idea how much it costs to buy a bundle of nylon threads and a dozen fishhooks?!”

“Then let me dive down to it

“Oh, you are such an inexperienced fisherman.”

facel

His father grabbed the line of the first fishnet. His hands began to tremble in effort for the fishnet, and in fear for the
time running out. Fishing is subject to deadlines fisherfolk have never known before, and whoever misses the appointed
time to leave - God knows what punishment he will suffer. As such, the fishermen around had already left the sea.
“Come on, come on! The first one is out... and now the second!”

ffooel

The beach drew near the boat as it rocked between the waves and [the father’s] trembling. His father had lost control
of the rudder and was catapulted by the last wave onto the beach sand, which begged for them to be forgiven. But
orders came in rapidly and in quick succession, amidst a downpour of insults, blows and boots kicking. Even the
boat was not spared, and its boards almost broke free of the frame.

Sa‘id grabbed the foot of one of them, but the kick was ferocious. His father, whose beard had turned white by the
sea salt and rain, tried to explain the situation: “He... the net... and... the rock...”

But the matter was difficult to explain, and the difference is great between those who eat the fish, and those who
fish them.

“Shut up! Hear me well: entering the sea is banned for a whole month.” Thus said the Zionist officer, standing
unsteadily amidst his guards, who were armed with all kinds of torment. He chewed his decision with a freezing
coldness, angering the sea, which erupted as a volcano. The beach, and all that was in and on it, melted away, and
amid the decision-makers images emerged, of the young brothers, the father’s white hair, the fishing net clinging
to the rocks, the seagulls playing on the waves, and the brief fall fishing season. The rudder stick, which his father
clutched out of fear for him, throbbed in [the son’s] hand for him to land it on the head of the decision-maker.
“Thirty days, you tyrant! One hour late means a month for you people?! Are you making the sea your ="

But the fountain of blood which burst from [his father’s] chest was faster than his question could be finished. The
henna-stained sand embraced his falling, seawater drenched body. And the iron cage was the first reason, in five
years, [Sa‘id] could not set out to sea and cast the fishnets.

[...] He wiped his eyes and walked to sea. He stood, wishing he could bury his pain underwater; but instead, he bent
down, washed his face and carried on in the direction of the boat sail, lying above the depth of the sea.

o
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Understanding and Comprehension:

1. What is the entity that is punishing the fisherfolk in Gaza?
foodl

4. What is the fate that befell Sa‘id’s father, the fisherman?
fooel

6. What pushed Sa‘id to oppose the soldier’s decision?




Hate, Intolerance and Dehumanization of the “Other”

\

Discussion and Analysis:

1. The punishment the fisherman and his son received was very harsh. Let’s explain that.

2. What did the author intend by saying: “The difference is great between those who eat the fish, and those who
fish them.”

]

Did the fisherman resign himself to the Occupiers’ punishment? How do we explain that?

Gaza fishermen still face many obstacles in their fishing work. Let’s clarify what some of those key obstacles are.
Circle the correct answer:

The story “The Fall Migration of the Seagulls” showcases the oppression of: 1. The fisherman. 2. The Occupation.
The father. 4. The sea.

]

[

7. Let’s clearly explain the following imagery:
o]
B.

“The henna-stained sand embraced his falling body.”

O S N

o

(p. 94)
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Grammar

Expanded Gerund Forms

Let’s read:

Let’s read the following examples, and notice the underlined [sic] words:

Triradical gerund forms with one extra letter

1. The fisherman managed to take out the net and put it back into its place.

2. The situation was difficult to explain between the fisherman and the Occupiers, because of the different cultures.
3. After the fisherman’s dialogue with the Occupation soldiers, a confrontation broke out.

Triradical gerund forms with two or three extra letters

Al.]

4. The fisherman refused to give in to the unjust decision.

flowcl

Quadriradical gerund forms with one extra letter:
- The unjust decision made the fisherman disgruntled and angry.

o
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Example 138.
Arabic Language, Grade 8, Vol. 1, 2020-2025, pp. 46-49
(Previously: Arabic Language, Grade 8, Vol. 1, 2019, pp. 46-49)

A reading comprehension exercise titled “A Letter from a Palestinian Little Girl to Children of the
World" features extremely emotional and graphic portrayals of violence against children in a manner
dehumanizing and demonizing the IDF and Israel. The text describes shocking, sensationalized images
that include rifle bullets piercing children’s ears, children’s faces deformed, toys being “ripped apart,” the
sun veiled in darkness, roses and butterflies “killed” in gardens, and death walking in alleys. The textbook
attributes these fantastic acts of evil to “the Occupation”; in so doing it nurtures a demonic image of the
IDF and Israel without mentioning Palestinian violence or any political context for the military actions.
Comprehension exercises following the passage ask students to thoroughly describe the pain inflicted on
children by Israel and to explain the imagery of violence, pain, and death. The text describes only the bleak
reality and hardships of Palestinian children, with the “Occupation” as solely responsible for this situation,
and omits any mention of positive experiences that Palestinian children may have. While the girl hopes
for a better future, the text ignores any responsibility and potential agency that Palestinians may have to

improve their own lives in a manner independent of the Israeli “Occupation.”
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A Letter from a Palestinian Girl to the Children of the World

Discussion and Analysis

1- We will describe the suffering of the children imprisoned in the Occupation’s prisons.
4- We will analyze the expressions that follow:

A-[...]

B- Its alleys are closed, death and soldiers walk in them.

Understanding and Comprehension

1-Place a circle around the correct answer

A- “Since | was born they murdered my childhood” means that the Occupation:

1= ffoac]

2= llood]

3- Killed the child that wrote the letter

4- The Occupation made it difficult for the Palestinian girl to prevent her from living her childhood.
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[Right:]

I am a Palestinian girl.

[...] Since I was born they have assassinated my childhood. They tore my doll apart, so I hid it in my heart. Since
I was born the bullets” whistle has pierced my ears and blackness has covered everything around me. | see crying
eyes: This is a martyr’s mother, this is a prisoner-of-war’s daughter, this is a missing person’s sister, this is a child
deformed by a bomb, his toy killed, his eye stolen, as was his heart and his joy. Sadness has found its way into his
heart like joy never will. And this is a young woman who has lost her husband, and sorrow has dug in her cheeks
the furrows of despair [...]

[Left:]

Since Iwas born | have seen our fields subjected to appropriation and our alleys closed off. Death and soldiers march
there. | see the ruins of demolished houses whose stones have been dispersed in all directions and underneath them
the children’s memories and the birds’ dreams still sigh.

[...]ldreamed that we had a school where | would not be afraid to be stepped on by a boot of a usurping soldier [...]
[...] Why did they slaughter my childhood in front of my eyes and kill the rose in the fields? Why did they kill the
butterflies in our gardens and frighten the birds? Why did they veil the sunlight, spread darkness and block the roads?
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Example 139.
Arabic Language, Grade 9, Vol. 1, 2020-2025, p. 135
(Previously: Arabic Language, Grade 9, Vol. 1, 2019, p. 135)

An Arabic-language exercise asking students to practice journalistic writing instructs students to write
an article detailing Israeli abuse against Palestinian children while highlighting specific abuses such
as the arrests and martyrdom of children, denial of education and of recreational activities, destruction

of homes, and deportation of families.
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We write a newspaper article on Israeli abuse of Palestinian children, according to the standards of a newspaper article,
highlighting:

1- Martyring of children

2- Demolishing their homes and deporting their families

3- Their arrests

4- Denying them education

5- Denying them play
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Example 140.
Social Studies, Grade 8, Vol. 2, 2020-2025, p. 82
(Previously: Social Studies, Grade 8, Vol. 2, 2019, p. 84)

This lesson in an eighth-grade Social Studies textbook names Israel as a primary cause for (internal)
violence in Palestinian society. A section lists causes of the phenomenon of violence in Palestinian
society, and the very first one relates to the “Zionist Occupation” and the various forms of violence it is
said to inflict on Palestinians. Forms of violence mentioned include restricting freedom of movement,

arresting and killing Palestinians, and taking Palestinian land.
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The Zionist Occupation, and its violent actions - scattering roadblocks, restricting the freedom of movement and passage,
carrying out arrests, beating and killing Palestinians, attacking their property, and expropriating their lands - which
result in daily suffering and significantly impact the Palestinians’ mental state and aspirations.
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Example 141.
Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2021-2025, pp. 36-37
(Previously: Noble Hadith and Its Sciences [Shariah Track], Grade 12, 2020, p. 34)

This lesson introduces students to a hadith teaching about the importance of taking care of orphans.
In this context it accuses Israel of increasing the numbers of widows and orphans in Palestinian society
because it forces Palestinians to engage in jihad to liberate their land, which may result in their deaths

and, as a conseguence, in orphanhood (and widowhood).
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The uniqueness of the Palestinian society in this aspect [widowhood and orphanhood]:

It must be noted that social solidarity is necessary in our Palestinian society, as our country is suffering under the yoke
of the Occupation, which inevitably makes our people a jihad fighting people, defending this sacred soil and this pure
land in ribat. That means a large number of pure-hearted martyrs fall during this stage of liberation, and, therefore,
the cases of widowhood and orphanhood are plentiful. This inevitably necessitates giving much particular attention to
these two groups in our Palestinian society.
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Example 142.
Arabic Language, Grade 10, Vol. 1, 2020-2025, pp. 18-23
(Previously: Arabic Language, Grade 10, Vol. 1, 2019, pp. 18-23)

A text titled “Jerusalem [Al-Quds] Is Palestine’s Spirit” describes Jews as “the enemy” who are present
in Jerusalem only because of their use of brutal force and as an invasive foreign element, rejecting any
Jewish historic or religious ties to Jerusalem. The text also commmends martyrdom and self-sacrifice,
calls for students to engage in actions “to save” Jerusalem, and urges them to refuse any compromise or
peace initiative discussing the status of Jerusalem, arguing that any Palestinian compromise regarding

Jerusalem would be detrimental to the national Palestinian cause.

The text attempts to prove the centrality of the city of Jerusalem for the Palestinian people by examining
the city’s history and current circumstances. It repeatedly emphasizes the city’'s exclusive Arab Muslim-
Christian identity and history; the denial of any Jewish past or present ties to the city; and the attribution
of violence, destruction, and brutality to the current Jewish Israeli presence in the city. It also frequently
describes the Jewish Israeli presence in Jerusalem as alien, foreign, and invasive, as well as dangerous,
threatening, and brutal. In the introduction to the text, Jerusalem is described as currently subjected
to “invasive drillings” and the “scum of strangers and imposters”; the separation wall as “alien.” Later
in the text, the contemporary enemies of Jerusalem (i.e., Jewish Israelis) are accused of “skipping over
centuries ignoring Jerusalem’s records of bright Arab civilization” and fabricating their own past in the
city. The text states that “Jerusalem is of Arab roots,” and only Muslims and Christians lived in it in peace
and harmony. It notes “the vileness of the oppressors and the hatred of the ruinous fabricators of the
city’s Islamic and Christian holy sites, its history, and its archaeology that bear witness to its Arab lineage
for thousands of years.” The use of the Hebrew language threatens the Arab character of the city. The
“passing invaders” and “plundering aggressors” continue to this day to aggressively harm Jerusalem
and use excessive brutal force to maintain their control over the city. The Jews are accused of creating a

“present sustained by plunderage, subjugation, fabrication, and coercion.”

In addition, the text contains some romanticized graphic depictions of violence and frequently
endorses self-sacrifice, martyrdom, and engaging in violent actions. It mentions “thousands consisting
of the faithful and the martyrs who anointed its pure soil with their pristine blood, and redeemed it
with their pure souls as they were standing up to the passing invaders and the plundering aggressors.”
Furthermore, the text states, “Jerusalem will stay the center of the conflict and the biggest challenge to
us all. Hence there cannot be peace, not stability in the area without Jerusalem.” After reading the text,
students are asked questions such as “What are the false claims that the invaders rely on in order to
justify their invading and occupation of Palestine?” and “Explain the repeating occurrence of invaders
and aggressors in Jerusalem throughout the eras.” They are also asked to explain this statement:
“Jerusalem is subjected - in present times - to attacks on its people, its holy sites and its culture.” This
creates a connection between historic invaders and the actions of current-day Israelis. Students are also
asked, “What is the eternal truth on which

(See the continuation of the example on the following page)
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Second Unit
Jerusalem [Al-Quds] the Spirit of Palestine

About the text:

In the following text, we used as a basis an article by Prof. Ammar Badawi, who has worked as the Mufti of Tulkarm
Governorate and is the composer of many books and written works. The text in front of us is a religious and nationalistic
text, one which exhibits Jerusalem’s status and sanctity, and the enemies’ greedy desire of it throughout the ages. All
that made Jerusalem a matter of the Ummah’s [the Islamic nation’s] scholars and writers. The article warns about
the threats that encircle Jerusalem, such as the invasive drillings that emerge on its plains and suffocate its breaths,
the stranger wall that is enclosing around its edges, the checkpoints that limit its movement, and the Hebrew letters
that menace to leave an imprint on its culture. Nevertheless, Jerusalem is a noble-blooded holy land that spits out
the scum of strangers and imposters.

(See the continuation of the example on the following page)
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Palestine is our land and our souls’ utmost desire, it has been — and still is - the object of interest of scholars and
researchers, whose ink has been flowing on the matter. [...] Jerusalem is the prophets’ ground, the utmost desire of
the righteous servants, the resting place of most noble amongst the majestic Companions of Prophet Muhammad,
and of thousands consisting of the faithful and the martyrs who anointed its pure soil with their pristine blood, and
redeemed it with their pure souls as they were standing up to the passing invaders and the plundering aggressors
who kept coming maliciously time after time in the past. And until the present-day, those have not ceased to unleash
their brutal rage and their despicable sins against Jerusalem, believing they have achieved the upper hand over its
affairs on its ground and that they have been successful in using vicious power. They skip over centuries ignoring
Jerusalem’s records of bright Arab civilization, one page after the other, to glue together a falsified dismembered
pastwith a present sustained by plunderage, subjugation, fabrication, and coercion - unknowing they are illusioned,
no matter even if they slit gallbladders, tear cloths apart, and falsely claim the circumstances to be in their favor.
[...] Jerusalem has been the hymn of the orators, the chant of the poets, [continues the next page]

o

(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Hate, Intolerance and Dehumanization of the “Other”

\J’d—ué;.:.-:il ;5-?“!...-...1 il u’.J'b:.: _.:-:" _.-;aa'_.:.‘ l_#-mln:a-l' :\.&a._l .-,-MLH.;.”’-_ h.;d‘!-l'lu:I-ll \_::ll.g:.::

U el SLdg coUlly ) g8 (o205 cagil) B di T
A e Gad eIV i B G e Ul
P Ko g AN BT S 2 5 B S

- . 2 e s =k L5 gt -y % y
il 2y ;;;}.’-' — septoneall GG o Ll I 2eadll (2ls U Y,
- & g "
3 By B wft | g S Aeyefy i - it bl EatE A L] :
L&-ﬂ_l .f‘}'&-—J: el i .-‘;L.J Ers ::-_--4-‘ \_-‘-J BT el Y L‘-_-‘-‘“j uA-‘-‘ ;ﬁ:
» g s ’ % iy e . a8 e 2 il
Laoa L2 z”F o3l J.a.i'm AJ-...HL" o ]l dadll ] -_L._U_Q'-J. Ui el ..fl'-' das!

s LSS S A dedt T L G e SRl Shalesdl SEN Lle-
dudoie az_'.ﬂ_:-— sl preinel 'g;:-w-ﬂ thgy [peddll Cmnld i alall gyl o g azalels sVl
bly g ddenall Ao Ly Sdla gy (St Ay (LY B3 G By (BB 355 (k)
-0 whE TN P e

e f-’q._,'JEa'.; R Y ._3._;34.}.5.&

v g s #a e el o a4 =,
S isie BAGA il dais A5 ¢laged Lian __.f\.ul Ziply 8 S0

'y pooad -y i . L LI
At ;—.ux' ) E b A Tr wgilrnaais pgilads :.'-’_\al!: :..,r.ﬁ'

L gh DSl glilog pMG g lly LGl JE Uity Spalill Led Cile ¢ pdl

rl

T T ) A . P 5 camy o Fa ""_., - V-
Sl A2 OIS 5 el Ji= sl Jadll fos W8y (Cpdzaddl £33 ...la.. i
P .z A =1 r + | 2 e L poog M .
;t}_.l.d;,a;?'lj._'a}l-% ;.i:\.l lde e Bl o ,‘_5.".'!:1."' 3z "..i.'lj.v- .i:.:\d.u..l'l}.\'l ..*d’ Mu;;..ﬁ.r
i . ‘ *
1

o ’ ! " ’ g . . - T T . g .
‘M\.II T S Ry SO R TN | e § ] W~ J Iodoss ¢ aclly glaall "2240 5 dece Uil &t
- e T 4 - & - S il R 47 = ;=i

_ : R I ey
e BRI T e SR R e L DR S R

s el JE A e Bl 015 Vo 1@ Oy
. ,
c e ,‘T il':' :‘.'}.\S . _,,:.:- wE -“} " ;..:L-L.; = g" :...L‘Jw- 'Tn :'d;-"‘ld" \.I o -p .'...l:‘r-\.-\.
N5 Dl a i Y a0
’ () - 3 - - . - . .
tah 505 el 3oz b 2106 L «BUAE 2A5 call 1 AgaU
=efy @

Sl e ST il cont (8- JU

ot

\

[sentence continues from previous page] the prayers of the righteous and the jihad fighters, the yearning of those who
persevere and perform Ribat [defensive jihad] who are tested each and every hour, are under attacks every moment
due to their willfulness, their endurance, and their challenging of the assaults and oppression [...]

The consecutive events of the times, whether good or bad, reaffirm an eternal truth on which the good and faithful
have sworn with their blood and their sacrifices in every generation - that Jerusalem is of Arab roots, that Muslims
and Christians have lived in it based on a covenant and a pact in peace and serenity, mutually loving and supporting
one another in driving away the injustice and repelling the aggressors, and that fate has already decisively solved
the argument over Jerusalem. The Palestinian people with all its components are the one performing Ribat around
Jerusalem, forcing the aggressors away. They resemble a persistent wall which the arrows of the evil break onto its
feet, and a deep-rooted compassionate olive tree that radiates generosity and light, around which one can hear
echoed: “You are the deterrent wall of this Ummah, so stand strong, be assertive, perform Ribat, and do not let
weakness and shame infiltrate into your determination.” Allah’s Messenger PBUH said: “A group among my Ummah
will continue to exhibit my faith, prevail upon their enemy, and those who oppose them will not be able to harm
them except the adversities that afflict them, until the command of Allah comes to them while they stay as such’.
And people said: “Oh Allah’s Messenger, where are they?’, and he PBUH said: “in Bayt Al-Maqdis [an Arabic term from
Islamic tradition, literally translates as “House of the Sanctum,” originally referring to King Solomon’s Temple; then
its meaning also broadened to either the Temple Mount, Al-Aqsa Mosque, the city of Jerusalem, the land of Palestine,
or the entire Levant] and the surroundings of Bayt Al-Maqdis. (Told by Ahmad [bin Hanbal])

(See the continuation of the example on the following page)
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[...] The pure face of Jerusalem sheds light amongst the darkness of the shadow, wiping off its face the dust of
despair, pain and destruction. Jerusalem [...] urges the heroes to make a step, so they may hurry to unleash the
chains of the dear and beloved [Jerusalem]. Jerusalem shall remain defiant to its aggressors, no matter the vileness
of the oppressors and the hatred of the ruinous fabricators against its Islamic and Christian holy site and against its
history and its archaeology, that bear witness to its Arab lineage for thousands of years.
The pinnacle of tragedy within the issue of Palestine is Jerusalem’s tragedy, since with all its holy places, its buildings,
its stones, its alleys, and its memories, Jerusalem incorporates historic and cultural symbols that one cannot forget.
Jerusalem will remain the axis of the biggest conflict and challenge of us all, as there shall be no peace and no
stability in the region without Jerusalem. It is a soul and a part of faith, it is an ancient civilization, a history that
radiates generosity, the enemies’filth does not besmear it, and its wrist does not bear the chains of the oppressors.
It is Jerusalem, and its name implies a role, as it is the Palestine’s soul, and there is no life to a body without a soul.
(With permission, from Al-Israa Journal, Palestinian Dar Al-Iftaa, vol. 84, May 2009)

(See the continuation of the example on the following page)
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Comprehension, Analysis and Language

Firstly, we answer on the following questions:

ool

3. What are the false claims that the invaders rely on in order to justify their invading and occupation of Palestine?
ool

6. What is the eternal truth on which the good and faithful have sworn with their bloods and their sacrifices in
every generation?

7. Provide evidence from the text to the persistence and perseverance of the people of Palestine, and their
endurance of the adversities in the resistance against their enemies.

8. The author says: “The pinnacle of tragedy within the issue of Palestine is Jerusalem’s tragedy.” What are the
reasons that made it as such?

(See the continuation of the example on the following page)
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Secondly, we reflect and then we answer the following questions:

1. Explain the repeating occurrence of invaders and aggressors in Jerusalem throughout the eras.

2. The event of the Nocturnal Voyage [Al-Israa] and the Ascendance to Heaven [Al-Mi‘raj] solidified the knotted tie
between the Al-Haram Mosque [in Mecca] and Al-Agsa Mosque. We shall clarify the implications that stem from
that.

3. What is the meaning of the author’s saying: “they slit gallbladders, and falsely claim the circumstances to be in
their favor”?

foen

7. Jerusalem is subjected - in present times - to attacks on its people, its holy sites and its culture. Explain that.

Thirdly, the language:

1. What sort of derivatives is each one of the following derivatives: the holy, the ones yearning, the oppressors
[mustabiddin].

foodl

3. What is the use of the colored [here: bolded] letter in the following phrases?

- “to glue together a falsified dismembered past with a present sustained by plunderage”

foodl

- “Muslims and Christians have lived in it.”

"l
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Example 143.

Dogma (Shariah Track), Grade 11, 2021-2025, p. 20

(Previously: Dogma [Shariah Track], Grade 11, 2013, p. 17)

Students are taught the Islamic concepts of wald' and bard’ (loyalty and disavowal). According to the
textbook's interpretation, they should be understood to mean that Muslims must hate the “Infidels” and
not show them any affection, presumably even in their personal lives. As a result, students learn that a
prerequisite of being a good Muslim is to act with intolerance and hostility toward non-Muslims.
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Loyalty and disavowal [al-wala’ wa-|-bara’] is one of the requirements of Faith:

The basis of loyalty is love and support, including the love of Allah, His Messenger [Muhammad] and the Faithful, and
one’s supporting them with one’s life, possessions and tongue. The basis of disavowal, meanwhile, is hate and hostility,
including hate of Infidels and hostility towards them and what they represent. Therefore, it is the obligation of Muslims
to be loyal to Allah, to His Messenger and the Faithful, and to disavow the Infidels, and not to be loyal to them or to
support them. As the Almighty said: “Let not believers take disbelievers as allies rather than believers. And whoever [of
you] does that has nothing with Allah, except when taking precaution against them in prudence. And Allah warns you
of Himself, and to Allah is the [final] destination.” (3:28)

Taking the side of Infidels, getting closer to them, supporting them, loving them and showing affection to them by words
or deeds or intentions are considered contradictory to Faith.

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



Hate, Intolerance and Dehumanization of the “Other”

Example 144.
Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2021-2025, p. 30
(Previously: Noble Hadith and Its Sciences [Shariah Track], Grade 12, 2020, p. 28)

Students are introduced to a hadith calling on Muslims to care for the weak in society. The textbook
interprets this hadith as referring to people with disabilities and stressing the importance of caring
for them. However, the textbook then informs students that Palestine has more disabled people than
anywhere else in the world because of Israel’'s oppression.
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In Palestine, the rate of disability is 4%, 48% of which are under 18. The rate of disabilities in Palestine is considered the
highest in the world, and the reason for that is the Israeli occupation and its oppressive activity.
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Example 145.
Arabic Language, Grade 5, Vol. 1, 2020-2025, pp. 83-84
(Previously: Arabic Language, Grade 5, Vol. 1, 2019, pp. 83-84)

Afifth-grade Arabic-language lesson teaches about the Nakba through a story that has graphic depictions
of corpses and body parts and a promise to return to “raise the flag of Palestine [..] on our green hills.”
The story centers on the memories of an elderly Palestinian Arab refugee, who describes parting with
“the corpses of my friends, and the body parts of my neighbors” and seeing his old country overrun
with “the Enemies.” However, the refugee swears he will return to his birthplace and “raise the flag of
Palestine [...] on our green hills.” Beside the graphic language for a textbook intended for fifth graders, the
depicted refugee’'s commmitment to raise the Palestinian flag on what is now internationally recognized

Israeli territory can be perceived as a call for territorial irredentism, in a textbook designated for teaching
language.

(p. 83)
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The Memory That Will Never Die

About the text:

The Nakba that struck the Palestinian people in the year 1948 Is considered the mother of calamities. It has generated
many disasters, such as deportation, destruction of cities, villages and houses, murder and intimidation, starvation,
maladies and poverty... Although tens of years have passed, they will not make us forget the cities and villages we
were deported from. As days go by, our longing and hope to return to them increase. The text we are about to read
will tell us the story of a refugee.

[An illustration of an old Palestinian man sitting at the roof of a building]
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Reading

| sit every morning here, at the camp's gate, living [through] my memories that have never left me for years. They
come to me every day, take me by the hand there, to Safed. | find myself standing in front of the doorstep of my
house, entrusting everything in it in Allah's hands until my return. My sojourn in exile will not be long—so | was told
by my grandparents. | left everything | loved inside my house, closed its door, put the key in my pocket and carried
my memories with me. | left Safed against my will with my heart full of panic, bewilderment and pain.

I left behind the corpses of my friends, and the body parts of my neighbors. | could not bury them; everyone was
running, fear covered the faces, the pain crushing the hearts, and we were walking in a hurry.

I did not know then that | would grow old in a house that is not my own, and that | would bring my children to the
world in a place called 'refugee camp.' | did not know that | would hide the key to my house under my pillow for over
sixty years. | did not know that the promises would be hollow and shrouded with lies.

I saw the swarm of the enemies invading my country, but | was telling myself | would return. The days went on, and
the years passed, and | remained in a refugee camp. | stood in the corner of a dream, fighting, confident that we will
return, we will return with the hovering vultures, we will return with the mighty wind, we will return to the vineyard
and the olives, we will return; to raise the flag of Palestine, alongside the flower of the anemone, on our green hills.
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Example 146.
Our Beautiful Language, Grade 4, Vol. 1, 2020-2025, pp. 34-37
(Previously: Our Beautiful Language, Grade 4, Vol. 1, 2019, pp. 34-37)

This lesson in a fourth-grade Arabic-language textbook teaches that the security barrier prevents
Palestinians from fulfilling the Right of Return and specifies areas within Israel proper while ignoring
its sovereignty over them, which may be understood as an irredentist aspiration. It presents cartoonish-
images and then a story about a little girl who flies, along with butterflies, over the security barrier to see
areas that are on its other side — specifically, the Jezreel Valley and Mount Carmel, which are under Israel’'s
control, a fact that is not stated in the textbook. At the end of the story, the girl declares, “Inevitably we
will return!” — a slogan that is associated with the Palestinian Right of Return. As one of the points for
contemplation after reading the story, the students are asked how they can remove the wall — which,
added to the locations mentioned earlier, suggest an irredentist aspiration of the Palestinians and their
not recognizing Israel as a sovereign state.

(pp. 34-35)
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Let’s observe the picture[s] and hold a discussion.
[Four illustrations]

(See the continuation of the example on the following page)
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The Anemone Flower

Leila was playing among the anemone flowers in the beautiful fields, chasing colorful butterflies. She continued
running until she reached a concrete wall. She then stood sad, not knowing what to do. She saw a single anemone
flower at the foot of the wall. She came close to the butterflies and whispered: 'Why is it so lonely?'

The blue butterfly said: 'Because the wall separates it from its sisters'

The butterflies told Leila they wanted her to join them to see the fields beyond the wall.

Leila was surprised and said: 'But how?"

The butterflies: 'We will fly together beyond the wall.'

Leila flew with the butterflies and said: 'How beautiful these fields are, and how wide they are!’

The red butterfly: 'This is Marj Ibn Amer [the Jezreel Valley].'

Leila: '‘And what is the name of that mountain?"

The white butterfly: 'Ilts name is Carmel and it is located in the city of Haifa.'

Before the darkness fell, the butterflies accompanied Leila to her home.

Leila thanked the butterflies and told them: 'Undoubtedly, we shall return.'

(See the continuation of the example on the following page)
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Let’s answer orally:

facel
6- What did Leila say to the butterflies after she returned home?

Let’s think:

1- What does the wall represent in Leila's view?
2- How would we remove the wall?

3- Let’s draw the conclusion from the text.

o
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Example 147.
Arabic Language (Teacher Guide), Grade 6, 2018-2025, p. 45

As part of a set of guidelines for a sixth-grade lesson on the Arab city of Nazareth in northern Israel,
Palestinian teachers are instructed to encourage students to ignore international law and political
reality and to view all Arab cities in Israel proper (and implicitly, the entirety of Israel) as unlawfully
occupied Palestinian territory. The teacher guide tells teachers to dispel the common “misconception”
among some students that there is a distinction to be made between “Palestinian cities” that were
subjected to “the 1948 Occupation” — a reference to Israel’s establishment and independence in 1948 —
and those of the West Bank and the Gaza Strip. Instead, teachers are told to emphasize that “destroyed
Palestinian cities” or “[cities] which the Israelis are attempting to Judaize” are Palestinian. Although
this lesson could be interpreted as a call to solidarity with Palestinian citizens of Israel, there is ample
evidence to suggest that this is not the case. The authors’ intention for students to view Israel's very
existence as equally illegitimate as the occupation of the West Bank and the Gaza Strip is demonstrated
in several ways: by the application of the term “occupation” (ihtilal) both to internationally recognized
Israeli territory and to the West Bank and the Gaza Strip; by the hostile accusations of destruction and
“Judaization” (tahwid); and by the fact that one of the stated lesson goals is to connect the content
about Nazareth to a “discourse on transgressions perpetrated by the Jews [intihakat al-yahad]”
and “[the Jews’] greedy political ambitions [al-'atma’ as-siyasiyah] in the past, distant and recent.”
Meanwhile, students who may believe that there is room to accept Israel’s internationally recognized
borders are simply held to be “mistaken.”
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[Far right column:]

Expected products of the project:

- Preparation of a pamphlet about Nazareth, or any city in Historic Palestine.

- Presentation of a news report of the students’ making about Nazareth and its Christian landmarks.

[Second column from left:]

Horizontal integration:

Relate to the subjects of history and social studies in discourse on transgressions perpetrated by the Jews throughout the
years of Israeli occupation of Palestinian lands, and their greedy political ambitions in the past, distant and recent, as
well as the development of national culture; point out Nazareth’s Canaanite history and religious importance for Islam
and Christianity; and hold conversations about economic activity and the touristic aspect which characterized the city.

[Below:]

Misconceptions and expected difficulties:

Mistake: the separation made between the Palestinian cities before the occupation of 1948 and the Palestinian cities
in the West Bank and Gaza.

Correction: the destroyed Palestinian cities, or those which the Israelis attempt to Judaize, should be referred to as
Palestinian-Arab cities which have their own glorious Arab and Islamic history.
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Example 148.
Arabic Language (Teacher Guide), Grade 9, 2018-2025, pp. 102-106

The goal of a ninth-grade Arabic lesson is to instill feelings of hatred in students. As a practical learning
task, teachers are told to ask students to “prove the Palestinian child’s hatred for the Occupation forces.”
Thus, encouraging students to develop or strengthen existing negative emotions toward the Israeli
“Other,” such as hatred and resentment, is a major educational goal of this Arabic-language lesson. In
addition, one of the reading comprehension exercises is to read a story that takes place during the First
Intifada (1987-1992): in this story, a Palestinian child loses his eyesight due to an injury incurred during
a confrontation with Israeli soldiers. The lesson’s main goal, according to the official guidelines, is “to
familiarize students with the suffering of the children of Palestine” at the hands of what is described as
“the Zionist machine [alah] of oppression.” As a final assignment, teachers are suggested to ask “each
student... to describe his feelings vis-a-vis the Occupation’s crimes against the Palestinian children.”

(p.102)
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Example Lesson Set 8: “A Sniper Steals His Eyesight”

In this story, writer Zaki Al-Ayla attempts to highlight the crimes Palestine’s children were subjected to by the soldiers
of the Occupation during the First Intifada. This was a time when children with their tiny dreams confronted armed
soldiers, leading to some of them falling as martyrs, and leaving others handicapped. This is what happened to Yusuf,
who lost his left eye due to a ricochet that stole his eyesight in one eye and weakened the other eye, thus transforming
his dreams into nightmares.
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(p.103)

o JUBY Y58 gy g o I3Vl 18 oy e el ST Ll o A bl el iy 2 pladl gt
.%J)M‘ \_;-.la-,jﬁ Mrbl 3 E'IJq-J LS

General goal [of the lesson]: making the students familiar with the suffering which Palestine’s children are subjected
to by the Occupation forces, as well as the defiance, bravery and rebelliousness shown by those children vis-a-vis the
Zionist machine of oppression.

(See the continuation of the example on the following page)
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Conclusion: the teacher shall conclude the educational place they end with in one of the following fashions:

[1.] Each student is asked to speak and briefly describe what happened to Yusuf.

2. Each student is asked to describe his feelings vis-a-vis the Occupation’s crimes against the Palestinian children.
3. [The student] will prepare a final report.
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Example 149.
Our Beautiful Language (Teacher Guide), Grade 4, 2018-2025, p. 204;
Arabic Language (Teacher Guide), Grade 10, 2018-2025, p. 168

In an exercise for fourth graders, teachers are instructed to have them practice writing sentences
containing the word “Haifa,” with this example provided by the teacher guide: “Haifa is waiting for its
liberation.” Similarly, a question that teachers are asked to give tenth graders as part of a test in the
corresponding textbook instructs them to think of “ways that will guarantee the liberation of Acre
from the Occupation.” Furthermore, in Arabic teacher guides that contain exercises discussing the
“liberation” of pre-1967 Israeli cities from “the Occupation,” internationally recognized Israeli territory is

taught as being “occupied” Palestinian territory that must be liberated.

(Grade 4, p. 204)
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a- | will soon visit Haifa.
b- Haifa is waiting for its liberation.

(Grade 10, p. 168)

4- Let us elucidate the ways that will guarantee the liberation of Acre from the Occupation.

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Hate, Intolerance and Dehumanization of the “Other” 279

Example 150.

Dogma (Shariah Track), Grade 11, 2021-2025, pp. 88-89

(Previously: Dogma [Shariah Track], Grade 11, 2013, pp. 83-84)

After learning about the Islamic principle of the sealing of the prophecy — that Muhammad is the last
prophet — students are taught about two sects that violated this principle: Ahmadiyya and the Baha'i
faith. These sects are shown to have distorted Islam, and their beliefs are described as lies. In addition,
students are taught that British colonial authorities supported the rise of these sects to undermine Islam
and that today Western countries and Israel support them for the same reasons. This lesson portrays
these sects’ beliefs not only as false but also as undermining Islam, rather than as legitimate beliefs that
developed of their own accord out of Islam. This lesson may encourage intolerance towards these two
religious groups, which form a part of Palestinian society, and potentially justifies their persecution.
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Misquided sects that violated the principle of sealing of the prophecy [the Islamic belief that Muhammad is the last prophet]:
Firstly: Qadianiyya [Ahmadiyya]:

One of the misguided sects that violated the Muslim consensus over the issue of the sealing of the prophecy is the sect
of Qadianiyya (Ahmadiyya), named after a man named Mirza Ghulam Ahmad al-Qadiani from the town of Qadian in
Pakistan, who claimed to be a prophet during the British colonialism in India, and passed away in 1908. He interpreted
God's words "Muhammad is not the father of any one of your men, but the Messenger of God, and the Seal of the
Prophets; God has knowledge of everything." (al-Ahzab, 40), in an irreqular and strange manner, as he said that "seal
of the prophets" [literally] means their seal, and that every prophet after Muhammad is imprinted with a seal, and he
interpreted the saying of the Messenger of God: "There is no prophet after me" as meaning that there is no prophet after
him from a different nation.

The deviations of the Qadianiyya continued, as well as manifestations of their departing from the religion of Islam. Their
believers declared that anyone who does not believe in Ghulam Ahmad's prophecy is an infidel, and prevented their
believers from praying behind Muslims and marrying Muslims women, and distorted and replaced the principles of Islam.
Secondly: the Bahd’i faith:

Another misquided sect is the Bahd’i sect, which is named after its founder who named himself Bahd’u'lléh, and his
[original] name was Mirza Husayn Ali al-Mazandarani, after the town of Mazandaran. He was born in 1853 in Iran. He
claimed that he is a prophet receiving revelations from God, after the Messenger of God, and said that God almighty
incarnated in him and became united with him.

After he was persecuted by the Iranian Shah, he arrived to Acre in Palestine, and died there in 1892, and appointed his
son, Abbas, who named himself ‘Abdu'l-Bahd, as his successor.

The Bahd’i faith interpreted God’s words "Seal of the Prophets" as the word "seal” means embellishment or jewelry,
and that Muhammad is the jewelry and embellishment of the prophets. This is a way of manipulating the holy Qu'ran
by interpreting its words in a false way that is opposed to the meanings of the Quran. They also abrogated the duty
of jihad, and called for the unity of religions, and they took a direction of prayer which is different than the Muslims'
direction of prayer [Qiblah].

He who follows the rise of these two misquided sects, sees that the British colonialism at that time was the actor that
encouraged the appearance of these two sects and supported them, in order to undermine Islamic belief and to divide
the Muslim nation to sects and regions that hate each other.

To these days, there are actors that stand with these misguided sects, namely - western countries and the Israeli entity,
and support them and enable them to spread their lies.
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Example 151.
National and Social Upbringing, Grade 3, Vol. 1, 2021-2025, p. 29
(Previously: National and Social Upbringing, Grade 3, Vol. 1, 2020, p. 29)

A Grade 3 lesson on Jerusalem teaches that it is an exclusively Arab Palestinian city, holy to Muslims and
Christians alone. Not only do Palestinian students not learn of competing Israeli claims to the city on the
geopolitical level but they are not even made aware of its Jewish history nor its religious and cultural
significance to Jewish people. Instead, the textbook makes the historically dubious claim that Jerusalem
“was built by [the Palestinian students'’] Arab ancestors thousands of years ago,” supporting similar
(factually baseless) attempts to identify the ancient inhabitants of the region as Arabs seen elsewhere in
the curriculum. An opportunity to celebrate Jerusalem'’s history of religious diversity and coexistence, as a
possible model for future Palestinian society, is not taken advantage of here.
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I learned:
*Jerusalem is an Arab city built by our Arab forefathers thousands of years ago.
*Jerusalem is a holy city for Muslims and Christians.
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Example 152.
Islamic Education, Grade 5, Vol. 1, 2020-2025, p. 63
(Previously: Islamic Education, Grade 5, Vol. 1, 2019, p. 63)

The Western Wall in Jerusalem, the holiest place in Judaism, is described in an Islamic Education textbook
as an inseparable part of the Al-Agsa Mosque and the exclusive property (haqgqg kalis) of the Muslim
community; its significance to Judaism is not acknowledged, let alone tolerated. This point is illustrated
with a photo of the wall, carefully edited to cut out the Jewish worshippers and liturgical objects normally
seen at the site. The lesson deals with the Prophet Muhammad's Night Journey, mentioned in the Qur'an,
when the prophet traveled on the back of a heavenly beast named Al-Buraq to a place called “the Furthest
Mosque” (currently identified with the Al-Agsa Mosque in Jerusalem), whence he ascended to Heaven.
In this context, the textbook dismisses the notion that the believed site of this revered Islamic event may
belong to anyone but Muslims and specifies that this applies to the surrounding perimeter of the mosque,
including the Western Wall. As of 2020, the textbook adds a nationalist claim to the site as Palestinian, as

well as Islamic.
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The Al-Buraqg Wall

Spotlight: the Al-Burag Wall was thus named after [the heavenly beast] Al-Buraqg, who carried the Messenger (PBUH)
during the Night Journey and Ascension to Heaven. The Al-Buraq Wall is part of the western wall of the Al-Agsa Mosque,
and the al-Agsa Mosque - including its walls - are Palestinian land and an exclusive right of the Muslims.
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Example 153.
Arabic Language (Teacher Guide), Grade 9, 2018-2025, pp. 129, 150, 159, 193

The teacher guide for a ninth-grade Arabic-language textbook celebrates the use of dehumanizing
language when describing Israelis in the context of historical atrocities. The corresponding textbook
describes Israeli forces conquering the town of Safed in 1948 with the words, “The Zionist Gangs... dug
their fangs of hostility into her pure body.” This line is highlighted by the teacher guide (p. 150), which
also asks teachers to explain its “beautiful imagery” (p. 193 and p. 188). Separately, in its interpretation
of an Arabic-language poem about Palestinian refugees, the teacher guide states that the line “the
madness of evil” (jundn as-sarr) refers to “the savagery of the Occupier,” further reinforcing the
demonizing language used across the textbook. Another passage from the same textbook likens Israel
to “a clawed beast of prey,” which is highlighted by the teacher guide. The repeated use of language
comparing the opposing side of the conflict to predatory animals, by a textbook intended to teach

general expression skKills, serves to dehumanize the “Other” and generates fear and antipathy.

(p.129)
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Answer to Question 2: “our first things” is the land of our ancestors and the memories it contains, whereas “the madness
of evil” refers to the savagery of the Occupier.

(p.150)
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4. [The writer] likened the Zionist Gangs to a fanged beast of prey, and the city of Safed to the prey upon which it assaults
and digs its fangs in her body

(p. 159)

B. [The writer] likened the Occupation to a clawed beast of prey by which it tries to uproot [the land’s] olive trees.
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(p. 193)
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Question 5: let us read the following passage, then answer the following questions:

“Those [Zionist] Gangs spread destruction and ruin in the city [of Safed] and dug their fangs of hostility into her pure
body. There they perpetrated the ugliest campaigns of extermination, until none of its Arab inhabitants were left,
except for few. The scene of the expulsion of most of them was heart-bleeding and has left in the Palestinian people’s
body a bleeding wound that tells the story of pain by those of its sons who survived.”

ffoccl
5. Let us clarify the beauty of the imagery: “they dug their fangs of hostility into her pure body’.

o
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Example 154.
Social Studies, Grade 9, Vol. 1, 2020-2025, p. 7
(Previously: Social Studies, Grade 9, Vol. 1, 2019, p. 7)

The establishment of a Jewish neighborhood in Jerusalem is described as the beginning of Zionist
colonization in 1856, implying that all Jewish existence in Palestine is colonialism. The text describes the
Zionist movement as having always pursued a “policy of partitioning Palestine,” strongly implying that
past and future two-state proposals serve Zionist goals and may mean accession to centuries of unjust
land theft. Incidentally, the neighborhood mentioned in the text, Mishkenot Sha'ananim (referred to

s “Montefioria,” after the philanthropist who helped found it, Sir Moses Montefiore), was actually built
several years later than the date stated in the textbook and long predated the establishment of the Zionist

movement.
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Actions of the Zionist Occupation in Palestine:

Activity 3:

We will read the text and then respond to the following questions.

Eversince the Zionist movement established its first settlement southwest of the walls of Jerusalem, known as “Montefioria,”
in 1856, the policy of partitioning Palestine has not ceased, and settlements were established containing training camps
and weapons camps. After the Nakba in 1948, the Zionist movement controlled more than 78% of Palestine and deported
around a million Palestinians living with their families in refugee camps in Palestine and the diaspora, leaving nothing
but the Gaza Strip and the West Bank, which were occupied in 1967.

1. We will discuss the Zionist occupation policy in Palestine.

2. We will understand the impact of the Zionist occupation policy on the establishment of a Palestinian state.

-l
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Example 155.
Social Studies, Grade 6, Vol. 1, 2020-2025, p. 54
(Previously: Social Studies, Grade 6, Vol. 1, 2019, p. 57)

A sixth-grade lesson on the borders of Palestine unambiguously claims the entirety of Israel’s internationally
recognized territory and erases it from existence. In the textbook, Palestine is defined as bordering Lebanon,
Syria, Jordan, Egypt, and the Mediterranean Sea, with an area of over 27,000 km?, thus adding Israel’s
territory to the Palestinian Territories. Israel itself is not mentioned, nor is the fact that these borders are not
recognized by the international coonmunity or even that they are in dispute. An accompanying map, titled
“Map of Palestine,” clarifies these claims by depicting Palestine as coterminous with the territory of the British
Mandate of Palestine (1922-1948); that is, including the entirety of what is now internationally recognized
Israeli territory, as well as the West Bank and the Gaza Strip. Yet, the map juxtaposes the supposedly historic
claim with modern borders and labels; for example, it describes the country east of Palestine by its modern
name Jordan (Al-’'Urdunn), rather than its historical name “Transjordan” (Sarq al-'Urdunn), strongly indicating
that the map should be seen as an aspirational representation of the present, rather than history. The map
also conspicuously omits Jewish-built cities and towns such as Tel Aviv, Petah Tikva, and Rishon LeZion -
some of which existed well before the time of Mandate and were its largest urban centers — thereby erasing

not only Israel’s political borders but also its living population.
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(See the continuation of the example on the following page)
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The Borders of Palestine

Activity 5: let’s observe the following map and deduce:

A. What the borders of Palestine from all four directions are.

B. Let’s name the Arab state that borders Palestine and is not part of the Levant.

We have learned:

Palestine: is the geographical area that extends from the Mediterranean Sea in the West to the Jordan River in
the East, and from Lebanon and Syria in the North to the Gulf of Aqaba and Egypt in the South. It covers an area
of approximately 27,027 km2. Palestine is situated in the western part of the continent of Asia and is the only land
bridge between Asia and Africa. This fact has made it a passage route for trade caravans and armies since the dawn
of history, and imparted to it strategic importance, which made it coveted by invaders and colonial powers.

[Caption under map:]
[Figure] 16: map of Palestine
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Example 156.
National and Social Upbringing, Grade 4, Vol. 1, 2021-2025, p. 8
(Previously: National and Social Upbringing, Grade 4, Vol. 1, 2020, p. 8)

A map for fourth graders, titled “States of the Arab Homeland,” appears with a Palestinian flag and the

name Palestine flying over the entire territory of Israel, the West Bank, and Gaza.

) s A

[Map text, in pink:]

Map of the Arab Homeland
[Label on red territory:]
Palestine
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Example 157.

Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 10
(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,
p.10)

Israel does not appear in a geography map (below left); cities in Israel proper such as Jaffa, Haifa, Safed,
Tiberias, Acre and Nazareth are considered Palestinian (below right).

Tt
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Example 158.
Geography Studies, Grade 12, 2021-2025, p. 39
(Previously: Geography Studies, Grade 12, 2019. p. 39)

This map does not use the name “Israel” nor does it include Israeli cities such as Tel Aviv, and it completely

ignores current borders and agreed-upon boundaries (the Green Line, Gaza Strip, etc.).
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Example 159.
Mathematics, Grade 6, Vol. 2, 2020-2025, p. 9
(Previously: Mathematics, Grade 6, Vol. 2, 2019, p. 9)

A division exercise describes the Negev desert as an integral part of Palestine, with no mention of the fact
that it is entirely within internationally-recognized Israeli territory. The accompanying map and statement
that Palestine's territorial area is 27,000 km? also implies that Palestine covers the entirety of Israel.
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Activity 1
The Negev Desert is an integral part of the land of Palestine. Its area is around fourteen thousand km2. Calculate the
ratio of this desert from the area of Palestine, which is twenty-seven thousand km?[...]
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Example 160.

Social Studies, Grade 8, Vol. 1, 2021-2025, p. 9
(Previously: Social Studies, Grade 8, Vol. 1, 2020, p. 9)

Irredentism and Non-Recognition of Israel

This chart asserts that the territory of Palestine includes the territory of Israel (27,000 km?).
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Example 161.
National and Life Education, Grade 2, Vol. 1, 2019-2025, pp. 8,13
(Previously: National and Life Education, Grade 2, Vol. 1, 2018, pp. 8, 13)

Childrenin the second grade are instructed to color a map of Palestine that excludesIsrael and is contoured
according to the colors of the Palestinian flag's lines and colors. Another exercise in the same book asks

students to form a map of Palestine with their bodies.
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[Above picture—left]

Final Activity: We will draw the map of our country with our bodies.

[Above picture—right]

A. I will color the map of my homeland with the colors of the Palestinian flag.
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Example 162.
Geography Studies, Grade 11, Vol. 1, 2020-2025, p. 103
(Previously: Geography Studies, Grade 11, Vol. 1, 2019, p. 103)

The name “Israel" does not appear in this eleventh-grade geography textbook.
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Example 163.
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, pp. 7-9
(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,

pPp. 7-9)

A map of the Israeli and Palestinian territory displays only the word “Palestine,” thereby ignoring the
existence of Israel. The accompanying text explains that Palestine’s borders extend from the Mediterranean
Sea in the west, to the Jordan River in the east, to Lebanon and Syria in the north, and to the Gulf of Agaba
and Egypt in the south. Students are asked to state the names of the countries bordering Palestine on all

four sides. Israel is not mentioned.
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The Borders of Palestine:

Activity 4: We will divide into pairs, and based on the map of the Levant we will do the following:

- We will mention the names of the countries and bodies of water that border Palestine from all four sides.
- We will define the longest and shortest borders of Palestine.

- We will present our results regarding Palestine’s borders.

| Learned:

The borders of Palestine were drawn during the time of the British Mandate under the influence of the Zionist movement
at that time, in order to achieve its interests, especially in northern Palestine, in taking control over the waters of the
Jordan river, Lake Tiberias [the Sea of Galilee] and Lake Hula.

"l
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Example 164.

Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 4
(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,
p. 4)

In this map of Palestine in a tenth-grade textbook, Israel and Israeli sites are not designated, and only
“classic” Palestinian names with significant Arab populations are shown. Israeli cities in Israel proper
such as Jaffa, Acre, Safed, Haifa, Nazareth, Tiberias, Lod, Ramla and Beersheba are typically described as
Palestinian; Tel Aviv is excluded while Eilat is designated as Umm Rashrash.
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Example 165.

Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 15
(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,
p. 15)

The Jezreel (Marj ibn Amr) and Beit Netofa (Batuf) valleys in Israel proper are designated as Palestinian
valleys.
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2- Inner Valleys

There are many valleys in Palestine and they vary in size from one area to another. Examples include plains: Marj Ibn
Amer, Batuf, Sanur, Arrabah and Hawara.

[Above picture—left] Batuf Valley: Located northeast of Nazareth, covers an area of 52 km?.

[Above picture—right] Marj Ibn Amer Valley located between the Galilee Mountains and the mountains of Nablus, covers
an area of 351 km?.
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Example 166.
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025, p. 14

(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,
p. 14)

Israel’'s entire Mediterranean shoreline, from its northern point in Rosh Hanikra (Ras al-Naqoura) to the
Gaza Strip, in addition to the Gaza Strip itself down to Rafah, is designated as “Palestine’s Coastal Strip” in
a tenth-grade geography textbook.
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1. Plains
Activity 2-B: let’s divide into groups, observe the map and deduce the following facts about the Palestinian coastal plain:

oo

[Map caption, left:] Map of the extent of the coastal plain in Palestine

floecl

| Learned:

The distance of the Palestinian coastal strip in the Mediterranean Sea from Ras al-Naqoura in the north to Rafah in the
south is 224km...

floocl

"l
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Example 167.
National and Life Education (Teacher Guide), Grade 2, Vol. 1, 2018-2025, p. 12

In asecond-grade lesson, a “map of Palestine” presented by teachers to students shows Palestine's borders
covering the entirety of Israel, effectively erasing the country in defiance of international law and political
reality. The map not only portrays the claimed irredentist borders of Palestine but also the names and
locations of prominent localities within it, conspicuously ignoring major towns and cities built by Jews,
such as Tel Aviv, Rishon LeZion, Netanya and Eilat, which are some of the largest cities in the region. Thus,
this prescribed “map of Palestine” thus erases not only the internationally recognized political existence

of the State of Israel but also the physical existence of the Jewish commmunity within it.
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Lesson 2: | Draw My Country

No. of sections: 2

Lesson goals:

1. The student shall familiarize themselves with the shape of the map of Palestine.

flo=cl

3. The student shall familiarize themselves with the location of several cities on the map of Palestine.

.l
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Example 168.

Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2021-2025,

pp. 41, 55-56

(Previously: Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 1, 2020,
pp. 41, 55-56)

In a lesson titled “The Cities of Palestine,” the city of Jaffa — now part of Tel Aviy, Israel’s largest city —
described as a Palestinian city. The city is noted for having historically housed publications that “warned

of the dangers of Zionist immigration to Palestine from early on.”

(p. 47)
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Lesson 5: Palestinian Cities

After finishing the lesson, students are expected to be able to:

1. Know the names of Palestinian cities, using the map of Palestine.

2. Figure out the religious, historic and cultural importance of some Palestinian cities.
3. Expose the Zionist Occupation's violations towards Palestinian cities.

-l

(See the continuation of the example on the following page)
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(pp. 55-56)
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City of Jaffa

Activity 1: Let’s observe the map and the photo, then do the following:
[Captions: right:] The map of Palestine

[Left:] City of Jaffa

* Let’s define the geographical location of Jaffa.

oo

Jaffa is famous for fishing [. ...] Before the Nakba, Jaffa was a cultural center: it was home to printing and publishing
houses, and also contained major cinema, theaters and cultural clubs, some of which published Palestinian newspapers
and journals that warned of the dangers of Zionist immigration to Palestine from early on.
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Example 169.
Our Beautiful Language, Grade 3, Vol. 1, 2020-2025, pp. 105-108
(Previously: Our Beautiful Language, Grade 3, Vol. 1, 2019, pp. 105-108)

A third-grade Arabic-language textbook dedicates a lesson to Jaffa — now part of Tel Aviy, Israel’s largest
city — teaching that it is an indisputably “Palestinian city.” The short text in the lesson does not mention
the fact that Jaffa is an internationally recognized Israeli city nor that the majority of its inhabitants are
Jews. Rather, the lesson speaks of “the sound of church bells embracing the sound of the call to prayer
in mosques,” praising Christian-Islamic religious coexistence in the city while conspicuously ignoring its
ancient Jewish community. Additionally, the city's foundation is ahistorically attributed to “the ancient
Arabs,” who are framed as “your [ie, the Palestinian students’] ancestors,” in what appears to be a
deliberate effort to delegitimize any non-Palestinian Arab claim to the city.
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Let’s consider the following picture, and discuss:
The City of Jaffa
Reading
Bride of the Sea
Let’s read:

I am Jaffa, Bride of the Sea; | am a Palestinian city. | was built by your ancestors, the ancient Arabs, six thousand years
ago, on the shores of the Mediterranean Sea. | was their gate to the outside world, and ships still dock at my harbor.
In my orchards, citrous fruits and other fruits are grown; my oranges are some of the finest in the world. A tourist visiting
me will see historical sites, and old city quarters such as Ajami neighborhood. He will also be delighted to hear the sound
of church bells embracing the sound of the call to prayer in mosques. He will pray at the Hassan Bek Mosque, and spend
a pleasant time on my beautiful beach.
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Example 170.
Mathematics, Grade 7, Vol. 1, 2022-2025, p. 4; Geography and Modern and Contemporary History of

Palestine, Grade 10, Vol. 1, 2021-2025, p. 16
(Previously: Mathematics, Grade 7, Vol. 1, 2020; Geography and Modern and Contemporary History

of Palestine, Grade 10, Vol. 1, 2020, p. 16)

These textbooks claim that the Sea of Galilee and the Galilee mountains are Palestinian, and the “highest
mountain in Palestine” is Mt. Meron (Jabal al-Jarmaq) - all locations in internationally-recognized Israeli

territory.
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The Palestinian Galilee is located in the north of Palestine and includes the highest mountain in Palestine (Jabal al-
Jarmagq) while Lake Tiberias is a direct continuation of the Great Rift Valley.

(See the continuation of the example on the following page)
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The Northern Mountains (the Galilee Mountains):

Extending from the Lebanese border to the Jezreel Valley. That is the location of Jabal al-

Jarmagq [Mt. Meron], the highest mountain in Palestine with a height of 1,208 meters above sea level, as well as Jabal
Hedar [Mt. Ha'ari] and Mount Canaan. The Galilee Mountains are an important area, due to the forests that cover them
and due to the large amounts of rainfall and springs in them. Among the cities [in the Galilee] are Safed and Shefa-'Amr.
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Gender Inequality

Example 171.
Islamic Education, Grade 11, Vol. 2, 2020-2025, p. 7
(Previously: Islamic Education, Grade 11, Vol. 2, 2019, p. 7)

An interpretation of a Qur'anic verse considers a woman's responsibility for commmitting adultery to
be greater than that of a man and so it is a greater sin for women. When they commit adultery, it is
considered more obscene than when men do it, and women are seen as temptresses who cause men to

commit adultery.
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5. In the first Qur'anic verse, the adulteress precedes the adulterer because women’s adultery is considered more obscene,
as it brings great harm to women, and because temptation mostly comes from women. [...]
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Example 172.
Islamic Education, Grade 11, Vol. 2, 2020-2025, pp. 28, 31
(Previously: Islamic Education, Grade 11, Vol. 2, 2019, pp. 28, 31)

AnIslamic Education lesson seemsto hold women responsible for sexual harassment. This lesson interprets
Al-Ahzab Surah from the Qur'an to teach students that women'’s Islamic attire and “modesty” (hismah),
as defined by the textbook, “prevents female Muslims from being harmed,” because “none of those of
weak souls or sick minds would dare to molest them” so long as they adhere to shariah prescriptions
on clothing. This message strongly implies that whether a woman is sexually harassed fundamentally
depends on her choice of clothing and that if she fails to adhere to religious prescriptions in this matter
she can expect “harm” (add). Notably, the lesson does not clarify whether the same rationale applies to
male-specific Islamic prescriptions, which are not discussed in this chapter. As such, this teaching appears
to place on women the sole responsibility for sexual and physical violence they experience and may even

justify it in certain circumstances.

(p. 28)
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Modesty of Faithful Women

The Almighty said: “O Prophet, tell your wives and your daughters and the women of the believers to bring down over
themselves part of their outer garments. That is more suitable that they will be known and not be abused. And ever is
Allah Forgiving and Merciful.” (33:59)

- God has commanded His Prophet, peace be upon him, to command his wives, daughters and the Faithful’s wives to
wear shariah-prescribed clothing [...] Muslim women are recognized by their attire and modesty, and this keeps them
from harm and none of those of weak souls or sick minds would dare to molest them.

(See the continuation of the example on the following page)
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(p- 31)
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Assessment:
Question 1. Place a checkmark next to correct statements, and an X next to incorrect ones:

feoi

5. The command for Muslim women to wear shariah-prescribed attire comes to protect them from harm.

Question 4. | will explain why:
[...]
2. Shariah-prescribed clothing prevents female Muslims from being harmed.

[...]

Question 8. | will give my opinion about the negative aspects of deviating from shariah prescriptions with regards to
clothing.
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Example 173.
Islamic Education, Grade 9, Vol. 1, 2020-2025, pp. 74-78
(Previously: Islamic Education, Grade 9, Vol. 1, 2020, pp. 74-78)

An Islamic Education lesson on Islamic dress codes teaches that women are responsible for harm if
they fail to dress modestly, that men and women who resemble the other gender are “cursed,” and that
Muslims should not dress like “Infidels.” The lesson begins by laying out Islamic prescriptions on female
“adornment” (zinah). According to the textbook authors’ interpretation, women should not display their
adornments or “seductive qualities” (mafdtin) to others because doing so may invite “arousal” (itarah)
and “temptation” (fitnah). A similar idea is conveyed when the textbook attempts to justify the wearing
of hijab —the Islamic female dress, which covers the whole body - stressing that it “protects women” and
“immunizes the youth from descending into adultery [fahiSah].” The subtext seems to be that women
are seductive to others by nature, unlike men, and so bear the unique burden to conceal themselves
and prevent “temptation”; if they do not, they may expose themselves to harm or potentially even invite
harm to themselves and to society. The same lesson quotes hadiths on two different occasions to teach
that men and women who imitate (tasabbuh) the other gender in appearance are cursed (la‘ana)
by the Prophet Muhammad, a message that may foster intolerance of people who fail to abide by
traditional gender stereotypes. Finally, the lesson warns male Muslims not to wear “the dress of Infidels”
(libas al-kuffar)®”; while the practical aspects of this prohibition are not expanded on, it also carries the
potential to induce religious extremism and intolerance 88

(p- 75)
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(See the continuation of the example on the following page)

87. Interestingly, earlier editions of the same lesson directed this proscription at women rather than men. See: Islamic Education, Grade 9, Vol.1,2019,
p. 77.

88. To support this proscription, the textbook quotes a hadith from Muslim narrating that Abdullah ibn Amr was told by Muhammad not to wear

safflower-dyed clothing, calling it “the dress of Infidels.” This story is recorded in two different versions, the other of which does not mention
“Infidels” at all. See Sahih Muslim, Book 37, Hadith 51 (2077c).
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Rules of Adornment [zZinah] for Muslim Women:

1. Women must not show their adornment to people who are not their mahrams [relatives], as the Almighty said [...]
This does not mean that women should show their seductive qualities [mafatin] and all of their adornments to their
mahrams, since arousal [itarah] should be prevented and temptation [fitnah] warded off.

2. Women’s adornment must not entail imitation of men. Ibn Abbas, God be pleased with him and his father, narrated:
“The Messenger of God, peace be upon him, cursed those men who imitate women, and those women who imitate men.”
[From Al-Bukhari]

[.]

Rules of Adornment for Muslim Men:

[..]

4. [t must not resemble the dress of Infidels. Abdullah ibn Amr ibn Al-As, God be pleased with him, narrated: “The Prophet,
peace be upon him, saw me wearing two garments dyed with safflower, and said, ‘That is Infidel dress, do not wear it.””

(p. 76)
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The Importance of Hijab:
1. Hijab is the clothing that conceals the faithful lady [...] it protects women.
2. It wards off temptation from society and immunizes the youth from descending into adultery [fahiSah].

(See the continuation of the example on the following page)
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(p.77)
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Shariah Dress Code for Women:

[..]

5. It must not imitate the clothes of men. It is reported that Abu Hurairah said: “the Messenger of God, peace be upon
him, cursed men who put on the dress of women, and women who put on the dress of men.”

(p.78)
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3. The hijab is considered a shield to protect the Muslim woman. | will discuss this statement in light of what I've learned.
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Example 174.
Methods of Da‘'wah and the Art of Oration (Shariah Track), Grade 11, 2021-2025, pp. 65-66
(Previously: Methods of Da‘wah and the Art of Oration [Shariah Track], Grade 11, 2015, p. 55)

A chapter about the possible obstacles in the paths of Muslim preachers (du“dh) discusses their wives.
On the one hand, it is taught that some preachers stop preaching after they get married because their
wives demand their attention. On the other hand, it is taught that good wives can help and support their
preacher husbands.
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Obstacles in the path of Da‘wah [calling people to God]

In the paths of life, there are many obstacles and dangerous turns that stand in the way of those who call people to God
[Du'ah], and threaten the fate of those who work for Islam. When a Muslim person prepares himself to be a person calling
people to God, and enjoining good and forbidding wrong, he has to face many difficulties and obstacles that stand in
his way, with experience, wisdom, and determination, so that he can perform his task, communicate his message, and
fill his duty.

Among the obstacles and difficulties that can stand in the way of he who calls people to God are:

foodl

The wife or husband:

Women play an important role in the life of the person who calls people to God, and in the life of all people. She can
either aid and support, and even motivate he who calls people to God - this happens with women who know about
their religion, and know their duties and responsibilities towards calling people to God, or she can hold him back and
cause laziness. Occurrences of life teach us that many of those who call people to God are at the peak of their activity,
in constant action... until they get married and become less active, and meet less with people to communicate their
massage, and they mingle less with their friends and neighbors.

I will think: how can a person's wife affect him positively or negatively?
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Example 175.
Islamic Regulatory Systems (Shariah Track), Grade 12, 2012-2025, pp. 35-36

One of the criteria for being a head of state in Islam is that he must be a man. This lesson teaches that men
are stronger mentally and physically than women, and it cites Qur'an 4:34, which says that God made
men to be in charge of women. In addition, women should be concealed and should not meet men. This
lesson also teaches a hadith in which Muhammad said, “Never will succeed such a nation that makes a

woman their ruler.”
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The Head of state in Islam (1):

His qualities and the conditions he has to meet:

foodl

Thirdly: being a male: the head of state should be a man, as only men who have strong bodies, minds, and hearts [men
that are physically and mentally strong] can perform the duties of leadership. In addition, God had also made men in
charge of women, and saying that women should be leaders is contradictory to the men responsibility over women
[the textbook uses the Arabic word giwamah, and thus refers to a Quranic verse (4:34) according to which men are in
charge of women]. Moreover, women are not allowed to lead Muslims in prayer, let alone to lead Muslims in general.
When the Messenger of God learned that the people of Persia made the king's daughter their ruler, he said: "Never will
succeed such a nation that makes a woman their ruler." In addition, women should be hidden and not be well-known
and meet men and delegations.
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Example 176.
Noble Hadith and Its Sciences (Shariah Track), Grade 12, 2021-2025, p. 4
(Previously: Noble Hadith and Its Sciences [Shariah Track], Grade 12, 2020, p. 3)

In this twelfth-grade textbook, students are taught a hadith according to which Muslims will imitate other
nations. One of the examples given is that women who do not cover their faces are violating Islamic law.
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The [Islamic] Nation went in a dangerous road of imitating the West in some manners that are contradictory and
incompatible with Islam. One of these manners is that women go out with their faces uncovered and adorn themselves,
thus imitating western women. All this approves the Prophet’s noble hadith in which Muhammad has prophesied this
over 14 centuries ago.
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Example 177.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, pp. 102-104

In a suggested lesson template on the relations between men and women, the objective is for students
to be able to explain the impossibility of absolute equality between the sexes. This is followed by a list of
misconceptions and suggestions for correcting those ideas. While some corrections reflect less sexism
than do earlier textbooks, others hardly improve on the already bigoted misconceptions. For example,
the teacher asks students to correct the misconception that “Some women are wiser than men,” with
the suggested correction being “Yes, but not most,” thereby accepting men’s general superiority. The
misconception that “divorce depends on the man” is corrected by the similarly discriminatory premise
that the man “thinks with his mind,” whereas the woman thinks with “emotion”; therefore, the family
structure will not survive if the woman has the right to divorce. Other suggestions include the following:

« Men and women are equal. A suggested correction is that one should regard these relations in terms
of justice. That is to say, the traditional roles of men and women according to Islam are to be preferred
over equality, because the former allows for non-discrimination, whereas the latter involves wronging
either sex.

« Women are generally “deficient in intelligence and religion."

« That a man may marry four women is corrected by arguments that perpetuate a traditional view of
women as weaker and more susceptible to disease. The text states that the woman'’s body and desires
are different from those of men, noting that having four husbands would overly tire her and create a
state where “there will always be doubt about who the father of the child is.” Furthermore, the text

states that women are more susceptible to sexually transmitted diseases than are men.

« It is permissible for a man to marry a Jewish or a Christian woman, but a woman may not intermarry.
That is because the woman follows the husband and the children follow the father, and the People of
the Book do not believe in Muhammad.
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(See the continuation of the example on the following page)

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




Gender Inequality

P plod) Sl iy (A apliall (3)

Jeld! C-’b‘jiﬂ Cfbw'l .:-_,.e.i..'l
o (::.91‘_:1;,_',1'. \_'I-";-_,J'I ot Jaadt .JLI n‘_;dLE'J'IJ J,l_,,._“ ,EI)..JI: J_.,__le, i il:L.....J'c
L o SUU clogay 3l pde o LY galylonad)
Maadond dlad by caldly o M eV

e smy ) 1 4wé=-h |l o g e gy el o
il e Sy o e H e L.pn XLl i
.Ub,ljl o ki L;.;J&_, ai‘,.jl e Sl :;3‘ _J.,,JJL e a i r"J: ‘ai‘_.jl e ol oo ‘
| pdll oae B oy o) pae B gl Via LS o2y bie lail Ll
A sl pay bae clail el W adhl e oyl
'I;,S:.'..p h,-A-_Jﬂ
“;)&qﬂ;' .:Ei_._;:.i_,i‘_:_f_j_;g Jll.t; -.l.ia :J:.hi b selazall JI-LAT' ;.;.L:;-‘;. Balgdy Si).Jl aalgs

-4 -

of JEHTZa 5555 %0 oS0 5255 S0 65 o
(TAT B i) ﬂ‘.s:;?‘ri L..p;i_;—é'.l.-ilq-l’*h}w

ol e sl atils o5 a3 Cinas ¢ o M ot 13Ly (2l ydll o ygie
oty i S g 3 o 0 S 5 iy Y eIy G
5 151 = s‘t;.Jl s 130 Ll 3 N1 2o i ¢ Kiblally
;njlf Jf- ;.:1 11.,......:- ..E—.__aL;mJ;- 'l,._..a-:f)l .["P'M.)'if“jk.-n._'l: 8 g A;.ﬂ.'ui J‘"le'.:.’ﬂ

m‘,;_s‘n_i_n__. ) oo fu,t.lh,arﬂbﬂ,n;\
ot e b @6 o 3adaal) 3, ol BL Ll Sl
\J,.\'l T e
(ol Oty sy T 3 ) o ST g 3 18] el
sidall ‘,_,.11.,.|.4.e-5

Jyloud) il 2 BN pagial \

Jr o 81 dsb o oV gy Al eV B e et Bl 5
A o) dasmas i ¥ pSly o) 0 3 DY | 2l S e oy S e 2l e U e
,.A'J.l P.L.-o.l Ln...: {4.....&.” L‘.J.fr s..-ou“ LJL.- t(q—l—d li..LF .&L‘.(f

casill Lo 255 Yy O gde sy (m
'l“-.: t_‘;JL'ﬂJ D ey Ladenalt J'Nl;u r.....;:ﬁ"l Dz J\I_;Y‘I,
LAY

(See the continuation of the example on the following page)
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A list of misconceptions and proposals for solutions:

The title of the lesson: Regulating the relationship between men and women

Lesson objectives: By the end of the lesson the students are expected to be able to:

8. Explain the impossibility of absolute equality between men and women.

Misconceptions

Proposals for Solutions

Equality between men and women

Justice between men and women is more correct
than equality, because it requires to not discriminate
between them. That is why Islam did not make men
and women equal, and if it had, it would have wronged
one of them

The woman is the symbol of sin and is the cause of
expulsion from heaven

Allah said: Both of them ate [the forbidden fruit] (Tah:
121) (Adam and Eve together).

Some women are wiser than men

Yes, but not most.

Hijab was imposed on the woman, not on the man

Because the nature and composition of a woman's
body I is [sic] different to that of a man

Women are deficient in intelligence and religion

This hadith is in praise, not slander. Because the
Prophet said: “Among women who are deficient in
intelligence and religion | have not seen anyone more
able to remove the understanding of an intelligent
man than one of you.”

The testimony of a woman equals the testimony of
two men before the judiciary [seems to be a mistake,
supposed to be the opposite]

Brainstorming and Allah’s saying: “Call upon two of
your men to witness. If two men cannot be found,
then one man and two women of your choice will
witness — so if one of the women forgets, the other
may remind her.” (2:282)

The concept of guardianship, and why was it given
to men?

Brainstorming that was discussed during the
presentation of the lesson.

Divorce depends on the man

Because he differs in his thinking from women; He thinks
with his mind, and the woman with her emotions, so
the family will be destroyed if the woman takes the
right to divorce.

A man marries four women, and travels without a
companion

The man's body is different from that of the woman,
as are his desires. If we allow a woman to marry more
than one man, we will tire her more, and there will
always be doubt about who the father of the child
is. This will also lead to the transmission of many
diseases to women, unlike when a man marries several
women, and this is medically proven.

The woman inherits half of the man

In a few cases, and in other cases she takes more
than the man.

It is permissible for a man to marry a woman from
the People of the Book, but it is forbidden for women

Because the woman follows the husband, and the
people of the Book do not believe in Muhammad, so
she might be led to sin. However, a Muslim believes in
Jesus and Moses, so he won't be led to sin. In addition,
the children follow the father, so the children of a
Muslim woman will become Christians like their father.

\
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Example 178.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, pp. 105-106

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to promote a traditional,
discriminatory outlook when discussing the roles of men and women in society. Among the teaching tools
are videos titled “equality between women and men is a biological lie" and “the difference between men
and women in rationale.” Teachers are expected not only to emphasize to students that equality between
men and women is a questionable premise because of their biological and physiological differences but
also to promote the discriminatory notion that men and women differ in their way of thinking, therefore

implying that some roles are unsuitable for the opposite sex.

Furthermore, the guide emphasizes that the Islamic treatment of women is strikingly better than that in
pre-Islamic or Western societies. In Western societiesm women's rights “were and still are being violated,
even if they work in the largest companies.” The guide thus identifies the existence of a “glass ceiling” as
a symbol of discriminatory Western policies.
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(See the continuation of the example on the following page)
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- The teacher asks the students about the condition of women before Islam among the Arabs in the pre-islamic era,
and their condition in Western societies before and after the industrial revolution, and how their rights were and still are
being violated, even if they work in the largest companies, due to the so-called “glass ceiling” (7 minutes).

- The teacher shows a video explaining the reality of equality, “equality between women and men is a biological lie”
(3 minutes).

- The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics:
foodl

4. Equality in most rights [...]

Presenting a video on “the difference between men and women rationale,” or video on “what are the physiological
differences between men and women” on YouTube.

o
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Example 179.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, pp. 105-106

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to compare the fair and just
Islamic treatment of women under Islam to the discriminatory and degrading treatment stipulated by
Judaism and Christianity. In contrast to those two religions, Islam has always promulgated respect and
justice for women. It is suggested that teachers mention how Judaism and Christianity regarded women
as the “source of error,” which eventually led to the gathering of Christian clerics in the “Council of Nicaeaq,
where they discussed whether women have souls like men or not.” Notably, according to most sources,
the occurrence of such a gathering is a medieval fable associated with the “Synod of Macon,” and not the
Councils of Nicaea.®® The lesson thus fuels the adoption of false ideas that denigrate Christianity and the
status of women therein.
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- The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics:[...]
2. Respect: [...] the students should compare the status of women in Christianity and Judaism according to both of which
they are considered the source of error; and the teacher will explain that this led to a gathering of the great Christian
clerics in the Council of Nicaea, where they discussed whether women have souls like men or not.

89. Michael Nolan, “The Mysterious Affair at Macon: The Bishops and the Souls of Women,” New Blackfriars, Vol. 74, No. 876 (November 1993), pp.
501-507.
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Example 180.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, p. 106

A teacher guide for a Grade 10 Islamic Education textbook contains a suggested lesson template about
the relations between men and women, in which equality between the two sexes is rejected; instead,
relationships are based on “justice,” which manifests in the husband’s “guardianship” over his wife. The
teacher is instructed to explain the notion of guardianship, in which the husband manages the affairs of

his wife and does what is best for her: “it is a duty for the husband and an honor for the wife."

In addition, the guide proposes an activity for students, in which they create a campaign in school with
the slogan, “No to equality, yes to justice between men and women." The activity suggests disseminating
this message through the school radio broadcasts or a debate between two groups of students, with one
side supporting full equality between men and women and the other supporting justice over equality.
Teachers are also told to have students write reports about the emergence of the feminist movement in
the West. Although this lesson does not state any outlook on feminism, it may be inferred that it is also a

debatable matter on the equality-justice axis.

The text thus guides teachers to instill in students a particular Islamic outlook that does not necessarily hold
women as equal to men and that views the wife's subjugation to the husband as a means of creating justice.
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[...] The teacher will discuss the fact that there are real differences between men and women, and how Islam dealt with
them, including the right to guardianship. [...]

He will discuss the meaning of the term, which is a guardianship through which the husband manages the affairs of his
wife and does what is best for her. It is a duty for the husband and an honor for the wife.

floecl

Unit enrichment:

The students should create a campaign in school with the slogan: “No to equality, yes to justice between men and women,”
through the school radio, or through an intellectual debate between two groups of students, some of whom call for
full equality between men and women, and some of whom call for justice between men and women, not equality. The
teacher will ask the students to make reports on the reasons for the emergence of the feminist movement in the West.

"l
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Example 181.
Islamic Education (Teacher Guide), Grade 10, 2018-2025, pp. 117

A teacher guide for a tenth-grade Islamic Education textbook considers the adulterous behavior of
women as worse than that of men. The text, taken from a lesson on the “Inimitability of the Quran” (ijaz
al-Qur'an), features the second verse from Al-Nur Surah, which stipulates the punishment of one hundred
lashes for female and male fornicators. To explain why the woman is placed before the man in the verse,
the guide presents two explanations: first, the woman is “the propagator of adultery,” and second, her
adultery is “more horrible and obscene, and adultery affects the woman more than the man.” Teachers
are therefore encouraged to promote misogynistic views on an already controversial manner, viewing
women as a source of immoral values and actions.
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[..]
The Almighty said: “As for female and male fornicators, give each of them one hundred lashes” (24:2). The adulteress
precedes the adulterer [in the verse] because:
1. The woman is the propagator of adultery.
2. Because woman's adultery is more horrible and obscene, and adultery affects the woman more than the man.

o

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



References to Peace Agreements, Israel, and
Jews Removed from PA Curriculum

Example 182.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, p. 83

The new curriculum deliberately omits important messages of peace and nonviolence in Yasser Arafat's
letter to Yitzhak Rabin such as calling the signing of the Declaration of Principles “a historic event opening
a new era of coexistence in peace and stability, an era without violence.” Another important omission that
appeared in Arafat’s letter in the old curriculum is the PLO's commitment to “assume responsibility over all
PLO elements and personnel in order to assure their compliance.”
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(See the continuation of the example on the following page)
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[Excerpts:]

Mr. Prime Minister

The signing of the Declaration of Principles opens a new era in the history of the Middle East. | firmly affirm the following
commitments of the Palestine Liberation Organization: The Palestine Liberation Organization recognizes the State of Israel's
right to live in peace and security. The Organization accepts the [UN] Security Council's Resolutions Nos. 242 and 338.

The Organization is committed to the peace process in the Middle East and to a peaceful solution to the conflict between
the two parties and declares that all the fundamental issues related to the permanent situation will be solved through
negotiation. The Organization considers the signing of the Declaration of Principles a historic event opening a new era
of coexistence in peace and stability, an era without violence. Consequently, the Organization condemns the use of
terror and other violent actions and will assume responsibility over all PLO elements and personnel in order to assure
their compliance, prevent violations and discipline violators.

In view of the promise of a new era and the signing of the Declaration of Principles and based on Palestinian acceptance
of Security Council Resolutions 242 and 338, the PLO affirms that those articles of the Palestinian Covenant which deny
Israel’s right to exist, and the provisions of the Covenant which are inconsistent with the commitments of this letter are
now inoperative and no longer valid. Consequently, the PLO undertakes to submit to the Palestinian National Council
for formal approval the necessary changes in regard to the Palestinian Covenant.

Sincerely, Yasser Arafat

“Red font indicates removed content.
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Example 183.
National Education, Grade 10, 2012, pp. 43-56

A full unit about previous peace negotiations with Israel since 1948 contains two chapters titled “Peace
Plans and Initiatives” and “Peace Agreements.” Almost all peace negotiation attempts in this unit were

omitted from the new curriculum.
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Unit 3- The Palestinian Cause and the Peace Process
Lesson 1 - Peace Plans and Initiatives
Lesson 2 - Peace Agreements
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Review of the 2025-2026 Palestinian Authority School Curriculum November 2025




References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

Example 184.
National Education, Grade 7, 2013, p. 3; History of the Middle Ages, Grade 7, 2014, p. 74

Israel is referred to as an ordinary state using the expression “The State of Israel” in a historical table from

1948 on, titled “Palestine throughout the Ages.” The term “State of Israel” does not appear even once in

the new PA curriculum.

Timetable
Palestine throughout the Ages
The establishment of the State of Israel on Palestinian land

-l
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Example 185.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, p. 51

The name “Israel” appears in two maps on the same page of a history textbook for eleventh grade. The left
map shows the 1968 Alon Plan for annexation of West Bank territories to Israel, and the right map depicts

the 1982 Sharon Plan of such annexation. The maps also include the Green Line boundary, which rarely is

found on maps in the new PA curriculum.
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*The name “Israel” in both maps has been marked for the sake of convenience.
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Example 186.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 88-89

A passage about the Roadmap Plan conveys important and detailed excerpts of the plan that focus on
bringing about the end of conflict between the sides though negotiations that result in a “Palestinian
viable democratic state existing side-by-side with Israel and its other neighbors in peace and security.”
In the new PA curriculum, all peace negotiations between Israel and the Palestinians after Oslo have been
removed. Oslo is taught as a neutral data point with no attempt to convince students that a peaceful

resolution is preferred — or even necessary.
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The goal is a final and comprehensive settlement of the Israeli-Palestinian conflict by the beginning of 2005, as was
suggested in President Bush's speech on January 24 and was welcomed by the EU, Russia and the UN in two ministerial
statements of the Quartet on July 16 and September 17. ... Asettlement negotiated between the two parties will lead to
the appearance of a viable Palestinian democratic state living side-by-side with Israel and its other neighbors in peace
and security. The settlement will solve the Israeli-Palestinian conflict and terminate the occupation that began in 1967,
on the basis of the powers [vested in] the Summit Conference for Peace in Madrid, the 'Land for Peace' Principle, UN
Resolutions 242 and 338 and the past agreements agreed to by the two parties.

“Red font indicates removed content.
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Example 187.
History of the Arabs and the World in the Twentieth Century, Grade 12, 2014, p. 65

Pre-2016 curricula discuss the peace agreement between Israel and Jordan and the border between them.
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Jordan signed a peace treaty with Israel in 1994 and the two parties acknowledged the border between them in
accordance with borderlines placed by the British Mandate [authorities].
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Example 188.
Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 10

This textbook recognizes the Jewish connection to Jerusalem: it includes explanations about ancient
Jewish history and the Jewish presence in Jerusalem: “The Jews in Jerusalem started several revolts. ..
In 70 AD the Roman commander Titus attacked them.” In the new curriculum, there is a tendency
to erase this connection and to teach only about Christianity and Islam as religions with connections

to the city.
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The Jews in Jerusalem [Al-Quds] started several revolts to which the Romans reacted by force. In 70 AD the Roman
commander Titus attacked them and captured Jerusalem [Al-Quds] with the support of Malik I, king of the Nabateans.
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Example 189.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 82, 83-84

Knesset meetings between Israelis and PLO representatives led to both public and covert meetings

between Israelis and Palestinians. These meetings are not mentioned in the new PA curriculum.
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The Israeli Knesset nullified the rules prohibiting communications between Israelis and the PLO in January, 1993. This
in turn facilitated the public and covert negotiations between Israelis and Palestinians culminating with the signing of
the mutual recognition documents between Israel and the PLO on September 10, 1993.
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Example 190.
National Education, Grade 3, Vol. 1, 2002, p. 42

The following image shows the Jewish Quarter in the Old City of Jerusalem, acknowledging a Jewish

presence in the city.
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“Activity: We will look at the following [city] map of [the] Old [City of]

Jerusalem and answer the questions that follow it.
[Legend:]Jerusalem, Sections of the Old City, Muslim Quarter, Jewish Quarter, Armenian Quarter, Christian Quarter,

Religious Sites, The Dome of the Rock, Al-Aqsa Mosque, The Church of the Holy Sepulcher”
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Example 191.
Atlas of Palestine, The Arab Homeland and the World, 2002, p. 5

A rare example use of term “Jewish State” appears in an atlas showing boundaries of the 1937 Partition
Plan, the 1947 Partition Resolution, and the 1949 armistice lines.
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‘ Palestine: Partition Plans

Partitnon of Palestine

according to the UN

| The End of the Tragedy Resolution, 1947 Partition Plan of 1937

What was left to the Arabs Arab State Arab Zonc

The Jewish State The Jewish State The Jewish Zone

Demilitarized Zone International Zone Zone under Brnitish Mandate
of Jerusalem

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

Example 192.
National Education, Grade 10, 2012, p. 47

A detailed explanation of the Bush administration’s “Roadmap for Peace” plan of 2002 and its phases is
given in this tenth-grade textbook. It includes passages about stopping all forms of violence, renewal of
talks between Israel and Arab states, establishment of a Palestinian state within temporary borders, and
negotiations of a final status agreement on core issues.
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Roadmap Plan of 2002:
... US President George W. Bush initiated a plan to resolve the Palestinian issue called the "Roadmap" whose implementation
is supervised by the Quartet that includes Russia, the United States, the European Union and the United Nations. The
Roadmap has three steps:
- Step one (Stopping violence and return to normal life, October 2002 to 2003):
At this stage, the Palestinian Authority is required to stop the Intifada and resistance in Palestine in exchange for the
withdrawal of the Israeli army from the territories it has occupied since September 28, 2000.
- Step two (The transition phase, from June 2003 to December 2003):
This stage includes convening an international conference to begin negotiations on the establishment of the Palestinian
state within temporary borders by the end of 2003 and renewed relations between the Arab states and Israel.
- Step three (Negotiations on the final solution, from 2003 to 2005):
This stage includes convening an international conference for discussions between the Palestinian Authority and Israel
regarding the final status agreement that should be reached by 2005 on the issues of borders, Jerusalem, settlements,
refugees and the establishment of normal relations between the Arab states and Israel.
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Example 193.
Contemporary Issues, Grade 12, 2012, p. 25

In a chaptertitled “Hot Political Issues,” students learn about previous Israeli-Palestinian peace processes
between 2002-2010, which include the “Annapolis” negotiations.
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The United States has proposed a plan known as the "Roadmap Plan" to resolve the conflict between the two sides. It
called for a cessation of violence and a return to the negotiating table that will end with the establishment of a Palestinian
state, by 2005 A new series of negotiating sessions began between the parties which continued until 2010, but these,
too, resulted in the same fate as the agreements of the post-Oslo period.
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References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

Example 194.
National Education, Grade 10, 2012, p. 52

Students are asked to test themselves by discussing peace agreements with Israel while explaining

various points and principles relating to both sides.
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[Excerpts:]
Testyourse/f:
I will mention three peace agreements relating to Palestine.
3- I will explain the key points of the Declaration of Principles in the 1993 Oslo Accords.
4- | will clarify what the 1995 Taba Agreement includes.
5- I will list the areas where the Declaration of Principles were first implemented.
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Example 195.
National Education, Grade 9, pp. 62-63

In a chapter titled “Palestinians in Israel” the establishment of Israel in 1948 is acknowledged, along

with demographic changes in Israel.
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[Excerpts:]
The establishment of Israel in 1948 led to the dispersion of the Palestinian people in Arab countries and left only
156,000 [residents] in their cities and villages, accounting for 12.5 percent of the total Palestinian people at the time. ..

“Red font indicates removed content.

, P JEENFNTVIY |
S fRl e AN ir Webades 4 1y Jo Gpy e s B 15 b onda Ll sl Al

_“ o o SAKE (Y Y ple Bl 2 s e

e
_1 AL S e Gble SW 30555555 il d OIS fopeans
£ ] Sl B el LB OI(Y) 35 J s gy .(V)rJ;J,.u_-'.
?’-'I‘ n_...i.:.T}l g

- m Lol g 3 ety LB zilas b aols cOlYl 30955 5
e = : - x .

ol @ AU o s e adlel oo O sl ) sl e o VN
P o S8 f A gl e gl 9 dao g id ol g cdls Jlg c AUl cULy clas g (IS J:.l 5 S

[Excerpts:]

The number of Palestinians inside the Green Line is approximately 1,200,000 Palestinians which are about one fifth of
the total number of the residents in Israel . .. Table No. 7 shows that most of the Palestinians in Israel are centered in
the periphery, especially in the areas of the Galil and Al-Muthalath [The triangle].
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Example 196.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, p. 83

The old curriculum teaches that Israel ended its policy prohibiting contact with the PLO, “which made
it easier to conduct public and covert negotiations between Israelis and Palestinians,” as preparation

for peace talks. This important step toward reconciliation is no longer taught to Palestinian children.
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On January 19, 1993, the Israeli Knesset [parliament] abolished the regulation that had prohibited any contacts between
Israelis and PLO members, which made it easier to conduct public and covert negotiations between Israelis and Palestinians.
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References to Peace Agreements, Israel, and Jews Removed from PA Curriculum 338

Example 197.
National Education, Grade 7, 2013, p. 3; History of the Middle Ages, Grade 7, 2014, p. 74

In this seventh-grade history textbook, a chart titled “Historical [Time] table: Palestine throughout the
Ages” includes the Jewish kingdoms: “The Jews—David’s kingdom 1000-923 BC, the northern kingdom
of Israel 923-722 BC; the Kingdom of Judea 923-586 BC," the occupation of the Kingdom of Israel by the
Assyrians, and the occupation of the Kingdom of Judea by the Babylonians.
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References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

Example 198.
National Education, Grade 10, 2012, p. 51

High-school students are taught about the details of the Cairo agreement of 1994, which legitimizes the

security arrangements made between Israel and the Palestinian Authority
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Cairo Agreement of 1994:

The declaration of principles was first implemented when signing the Cairo Security Agreement on February 9, 1994. The
agreement dealt with the issue of crossing points between regions of the [Palestinian] Autonomy and neighboring countries.
It was decided that the international borders between Gaza and Egypt and between Jericho and Jordan would remain
under Israeli responsibility where Israel would have the right to prevent people from entering the Palestinian territories.
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Example 199.
Modern and Contemporary Arab History, Grade 9, 2014, p. 57

The Camp David summit between the Palestinian Authority and Israel “to create the general outlines
of the final solution to the Palestinian problem” is mentioned in a passage teaching about the Second
Intifada. The acknowledgment of the attempt to reach peace with Israel via negotiations was important,

though it was considered a failure and was one of the reasons for the Intifada’s eruption.
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The Second Intifada (the Al-Aqsa Mosque Intifada)

It erupted on September 28, 2000 for many reasons, such as the failure of the second Camp David summit convened by
the American President Bill Clinton between the Palestinian Authority and Israel to establish the general outlines of the
final solution of the Palestinian problem.[Another cause was] Israel's repeated postponement of the implementation of
the signed agreements with the Palestinian leadership, and its attempt to impose a fait accompli by Zionist colonization
[istitan] in the West Bank and the Gaza Strip. The immediate reason for it [the Intifada] was the entrance by Likud Party
head [Ariel] Sharon the grounds of the Al-Agsa Mosque.
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Example 200.
National Education, Grade 10, 2012, p. 51

Students are taught about the “Hebron agreement,” which mentions lIsraeli concessions while

legitimizing the security arrangements that were made between Israel and the Palestinian Authority.

{(4AY/ Sl 0 galss V1) Judad Galad

Cpdall dobs cpp TAY o Lo Gl 1 01 ]y A Jil) 2l LS U 03 5 05
o o 3l g cRutall 0 Al ¥ S el o LI 0 Sl L3N] Ol 26 5 g
Adadloda Lo solldl g i i)

Hebron Agreement (January 16, 1997):
This agreement was signed between the Palestinian Authority and Israel, which removed its army from 80 percent of
the city's territory. The partial Israeli withdrawal from Hebron was delayed due to Israeli settlements within the city.
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Example 201.

Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, pp. 8-9

References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

A Jewish presence in antiquity is explored. There is a brief review of Abraham and Lot’s arrival (in Canaan)

and the burial of Abraham, Sarah, and Isaac in Hebron. In “Palestine in the Reign of Prophet David,” the

following text is given. A map of the country bears the title, “Palestine in the reign of Prophet David,” and

appears next to the text.
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Jews who desired that to return to Palestine.

Palestine's ancient history witnessed the entrance of the Children of Israel under the leadership of Joshua the son of Nun
in the twelfth century BC. They fought the Canaanites and Palestinians [that is, the Philistines]. During the last third of
the eleventh century BC, Saul the son of Kish assumed the leadership of the Children of Israel and fought the Palestinians
[Philistines] under the leadership of Goliath. They managed to kill him with his sons at the end of the eleventh century BC.

After his death Prophet David, son of Jesse, assumed leadership of the Children of Israel and established a kingdom
over part of Palestine under his command. Prophet Solomon came after him and ruled from 963 to 923 BC, and after his
death his state was divided into two parts: the Kingdom of Israel in the north (Samaria) and the Kingdom of Judea in
the south Al-Quds [Jerusalem]. The Kingdom of Judea faced an attack by Eqyptian Pharaoh Shosheng [I] who besieged
Urushalim (Al-Quds); Palestine faced an Assyrian attack in 722 BC under the command of Sargon Il who took most of
the Jews living in the Kingdom of Samaria into captivity. He besieged the city of Al-Quds but did not enter it. Palestine
faced a ruinous attack in 586 BC by the Babylonian Chaldean Nebuchadnezzar who destroyed Al-Quds and sent the
Jews into exile in Irag. The region soon submitted to Persian rule in 538 BC, so Cyrus, the Persian ruler, permitted the

\
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References to Peace Agreements, Israel, and Jews Removed from PA Curriculum 343

Example 202.
Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 10

This textbook recognizes early Jewish history in Israel.
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The Jews revolted again under the leadership of Bar Kokhba in the reign of the Roman emperor Hadrian in 132 AD. He
put an end to the revolt and destroyed Jerusalem [in fact, Titus had destroyed it earlier]. He established the city of Aelia
Capitolina in its place and forbade the Jews to live there.
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Example 203.
Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 10

In this paragraph, there is mention of a Jewish presence in Jerusalem in ancient times.
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Palestine submitted to the rule of the [Sassanid] Persians who managed to take over Jerusalem with the Jews" help in
614 AD. ..
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Example 204.
Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 9

Cyrus's permission for the Jewish people who lived in Babylon to emigrate to Israel is covered in this
lesson. Cyrus's Charter accepts the right of the Jews to live in their land — Palestine. Including this historical

event recognizes the Jewish people’s history in Palestine and their connection to the land.
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Cyrus believed that the Jews' existence in Palestine would counterbalance those [local] inhabitants who supported
Egypt's Pharaohs. In addition, the Jews assisted him against the Babylonians. Some say that his wife was Jewish and
she influenced him to let the Jews return to Palestine.
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Example 205.
Contemporary Issues, Grade 12, 2012, p. 75

Dialogue and “fruitful discourse between Western and Arab-Islamic culture” are advocated.
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We will discuss: Additional requirements for successful and fruitful discourse between Western and Arab-Islamic culture.
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Example 206.
National Education, Grade 10, 2012, pp. 4447

References to Peace Agreements, Israel, and Jews Removed from PA Curriculum

This material covers US, Arab, and Russian peace plans and initiatives with Israel from the second half of
the twentieth century, including: the “Rogers Plan” (1969-70), the “Reagan Plan” (1982), the “Fez Plan”
for Palestinian Independence (1982), the “Brezhnev Plan” (1982), the “Schultz Plan” (1988), and the Bush
administration’s “Roadmap Plan” (2002). All have been eliminated from the new curriculum.
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[Excerpts:]

Roadmap Plan of 2002:

Nations. The Roadmap has three steps. . .

and the Schultz Plan in 1988.
The Brezhnev Plan:

is based. . . .

Since the beginning of the second half of the twentieth century, a number of peace plans and initiatives were launched
which sought to find solutions to the Palestinian cause and to problems directly related to it. For example: refugees,
Jerusalem, independent Palestinian state, Israeli settlements, borders and water.

... US President George W. Bush initiated a plan to resolve the Palestinian issue called the "Roadmap” which its
implementation is supervise by the Quartet that includes Russia, the United States, the European Union and the United

The United States has proposed a number of peace plans aimed at resolving the Arab-Israeli conflict, including: the

first Rogers Plan on December 9,1969, the Second Rogers Plan on July 18,.1970, the Reagan Plan on September 2, 1982

Former Soviet Council Chairman of the Soviet Union Leonid Brezhnev gave a speech on September 15, 1982, during
the Israeli aggression against Lebanon. In this speech, he presented the principles on which a just Middle East peace

\
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Example 207.
Our Beautiful Language, Grade 6, Vol. 1, 2014, pp. 38-39

The subject of “The Blessed Tree” story is the olive tree, which represents Palestine’s traditional culture
and agriculture. The text refers to Palestine as the land of peace - a peaceful and tolerant message.
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God bless the olive tree, the symbol of peace in the land of peace.
4. The olive tree is the symbol of peace
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Example 208.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 85-86

This textbook provides details of the Wye River agreement regarding partition of the city of Hebron into

Israeli- and Palestinian-controlled areas.

AN ale a8y, S19 8 500
SN G ey §ls8S50 355 05
Sl b Al L3 e A5 Y1 saoza]l
ALY gales el LSl W ¥lel )5 41 S 5

gt sl Las s L{'M‘ ddas

Wye River agreement 1998:
Wye River agreement signed in the US by Mr. Yasser Arafat and the Israeli PM Binyamin Netanyahu in order to reanimate

the peace process.
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Example 209.
Islamic Education, Grade 11, Vol. 1, 2015, p. 43

An Islamic education textbook included a lesson titled “The Belief in the Divine Books" in which students
study the Islamic principle of divine books existing before the Qur'an. The text is objective and accurate,

allowing students to learn about Jewish beliefs directly and not through an Islamic prism.
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The Jews believe in what is called 'the Old Testament' which is made of 39 books divided into four parts:

1- The five books called 'Torah' by the Jews, are the books of Genesis, Exodus, Leviticus, Numbers and Deuteronomy.
2- The historical books which relate to the history of the Children of Israel.

3- The books of wisdom and poetry, which include hymns, proverbs, preaching and religious songs.

4- The books of the prophets, which tell of the missions of the prophets of the Children of Israel and their history from
the Jewish point of view . . .
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Example 210.
Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 82, 83-84

The previous curricula use the name “Israel” as is, without parentheses. The new curriculum puts the
name “Israel” in parentheses (often used in Arabic as quotation marks). Such a change has the effect of
heightening the nonrecognition of Israel and efforts to delegitimate it. The images below show how the
name Israel appears with and without quotation marks in the exact same passage about the 1991 Madrid

conference.

Previous curricula:
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The Madrid Conference was convened with the participation of Israel, Syria, Lebanon, Jordan and Palestine within the
Jordanian delegation" and included, following the general discussion, bilateral negotiations between Israel and each
of the Arab states, in order to sign peace agreements with them. The negotiations between Israel and the Palestinians
included two stages [...]
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The Israeli Knesset nullified the rules prohibiting communications between Israelis and the PLO in January, 1993. This
in turn facilitated the public and covert negotiations between Israelis and Palestinians culminating with the signing of
the mutual recognition documents between Israel and the PLO on September 10, 1993.

(See the continuation of the example on the following page)
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New curriculum:
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After the Madrid conference, there were negotiations between PLO and "Israel.” The negotiations resulted in the mutual
recognition and the signing of Oslo Accords in 1993.
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Cycles of Reform and Regression
in the Palestinian Curriculum

The Palestinian Authority (PA) curriculum reached its current configuration in 2016, after a comprehensive
textbook overhaul which saw most references to the Israeli-Palestinian peace process and Jewish history removed,
and a large-scale introduction of content teaching violent interpretations of jihad, glorified death and martyrdom,
antisemitic tropes, rejection of the Two-State Solution, demonization of the Israeli Jewish other, politicized math

and science and gender stereotypes. A short period of incremental changes followed, lasting until 2020.

Since the 2020-2021 school year, textbooks used in the Palestinian Territories have remained unchanged, and
continue to be reprinted annually. Concurrently, public debate emerged in European states, which contribute
considerable financial aid to Palestinian education, regarding the possible conditioning of aid on the cessation
of incitement in education, particularly in the aftermath of the October 7, 2023 attacks. However, no substantive
action has been taken to improve Palestinian education; as of 2025, content violating international standards of

peace and tolerance education continues to be taught.

Origins of the PA Curriculum (1994-2016)

The development of a unified Palestinian curriculum began following the establishment of the PA under the
Oslo Accords in 1994. Prior to that, Palestinian students in the Israeli military-occupied West Bank and the Gaza
Strip studied under Jordanian and Egyptian education systems respectively. In 1996, the Palestinian Ministry of
Education and the Palestinian Center for Curriculum Development, with UNESCO support, launched the first-ever

national Palestinian curriculum.

The first PA-authored textbooks were introduced in 2000, gradually replacing Egyptian and Jordanian materials
across all grades, until the completion of the process in 2005. From that point until 2016, the PA curriculum
underwent incremental updates. A brief period of moderation was noted following the leadership transition from
Yasser Arafat to Mahmoud Abbas in 2004.%°

Major Curriculum Reform (2016-2019)

In 2016, the PA launched a comprehensive curriculum reform,” encompassing a complete rewrite of most of the
Palestinian textbook corpus for the first time since the PA began producing its own educational materials in 2000.
Rather than updating existing textbooks, the reform saw the vast majority of Palestinian textbooks replaced in
their entirety, marking a significant departure from previous trends. The curriculum was overhauled between the
2016-2017 and 2018-2019 school years in three phases, beginning with Grades 1-4 (2016-2017); Grades 5-11 (2017-
2018); and finally Grade 12 (2018-2019).

90 Arnon Groiss, Palestinian Textbooks: From Arafat to Abbas and Hamas (The Center for Monitoring the Impact of Peace and American
Jewish Committee, March 2008).
https://www.impact-se.org/wp-content/uploads/2016/04/PA2008.pdf

91 Select National Committee on Curriculum Development, Developed Palestinian Curriculum General Framework Document (State of
Palestine Ministry of Education and Higher Education, Ramallah: May 2016).

https://elearnps.blob.core.windows.net/public/ElearnPs/PalCircDocs29%281%20% zal

Review of the 2025-2026 Palestinian Authority School Curriculum November 2025



https://www.impact-se.org/wp-content/uploads/2016/04/PA2008.pdf
https://elearnps.blob.core.windows.net/public/ElearnPs/PalCircDocs/%D9%88%D8%AB%D9%8A%D9%82%D8%A9%20%D8%A7%D9%84%D8%A7%D9%95%D8%B7%D8%A7%D8%B1%20%D8%A7%D9%84%D9%85%D8%B1%D8%AC%D8%B9%D9%8A%20%D9%84%D8%AA%D8%B7%D9%88%D9%8A%D8%B1%20%D8%A7%D9%84%D9%85%D9%86%D8%A7%D9%87%D8%AC%20%281%29.pdf

Cycles of Reform and Regression in the Palestinian Curriculum 354

IMPACT-se's broad analysis of post-overhaul textbooks released between 2016 and 2019 revealed a stark
transformation and a marked deterioration in content in comparison with the pre-2016 curriculum. In new PA
textbooks, IMPACT-se noted the elimination of virtually all references to peace education in the context of the
Israeli-Palestinian conflict and the notion of a peaceful resolution, previously portrayed as both a national aspiration
and a legitimate diplomatic objective. IMPACT-se also observed the insertion of antisemitic tropes, glorification
of violence, and demonization of Israel, and subsequently warned of the new curriculum’s long-term impact on

prospects for reconciliation.®?

Core components of the previous Palestinian curriculum which have been removed since 2016 include:

A full unit about previous peace negotiations with Israel since 1948; two chapters were titled “Peace Plans and

Initiatives” and “Peace Agreements.”?
e Negotiations with Israel as the ultimate goal to live side-by-side in peace and security.®
e Yasser Arafat’s call for a new era of coexistence, peace, and non-violence.*
e Meetings between Israelis and PLO leading to peace negotiations.®®

e Educational references to major peace conferences and agreements, such as:
* The Annapolis Conference of 2007.%”
* The Quartet Roadmap presented by the Bush administration’s “Roadmap Plan” in 2003.%8
* The Camp David Accords of 2000.%°
* The Wye River agreement of 1998.10°
* The Hebron agreement of 1997.19
* The Cairo agreement of 1994.1°

* Israel's peace treaty with Jordan in 1994103

In the current (post-2016) textbooks, the two-state solution and peaceful coexistence with Israel are not promoted,
and there are no references to the possibility of solving the conflict with Israel peacefully. Moreover, the most
prominent case of peace advocacy, which appeared in the new, post-2017 PA curriculum,”®* was deleted from the

2019 edition of the textbook and remains absent.

92  IMPACT-se, The Rejection of Peace: References to Peace Agreements, Israel, and Jews, Now Removed from PA Curriculum (September 2019).
https:/www.impact-se.org/wp-content/uploads/Rejection-of-Peace_-Changes-from-Pre-2016-PA-Curricula.pdf

93  National Education, Grade 10, 2012, pp. 43-56.

94  National Education, Grade 10, 2012, pp. 88-89.

95  Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, p. 83.

96 Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 82, 83-84.
97 Contemporary Issues, Grade 12, 2012, p. 25

98 National Education, Grade 10, 2012, p. 47.

99 Modern and Contemporary Arab History, Grade 9, 2014, p. 57.

100 Contemporary History of Palestine, Grade 11, Vol. 2, 2014, pp. 85-86

101 National Education, Grade 10, 2012, p. 52.

102 National Education, Grade 10, 2012, p. 51.

103 History of the Arabs and the World in the Twentieth Century, Grade 12, 2014, p. 65.
104 Social Studies, Grade 5, Vol. 2, 2018, pp. 83-84.
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In the entire post-overhaul curriculum, there are only a handful of examples that promote peace as a universal
ideal, but they are not explicitly tied to the Israeli-Palestinian conflict. On the contrary, in one lesson discussing the
motivations for war, one of its listed causes is “the growth of a racist ethos,” for which “Zionist settler colonialism in

Palestine” ismentioned asthe sole example,® implying that total war with Israel is natural and perhaps unavoidable.

Thereis a single remaining mention of the Oslo peace process in the new curriculum: the 1993 agreement between
the PLO and lIsrael, establishing the Palestinian Authority, is taught in one History textbook.°® However, the
agreement is not presented as part of efforts to resolve the conflict peacefully, but rather as a neutral historical fact;
the textbook does not attempt to promote peaceful resolution as preferred or necessary, and all Israeli-Palestinian

peace negotiations subsequent to the Oslo Accords are absent.

The textbook teaches about the Oslo process by presenting the text of the 1993 agreement, specifically Articles
1 and 5. However, the quoted historic text was edited by the authors to remove statements which express hope
or commitment to end future violence. All suggestions of cooperation and common interests, as well as wording
relating to negotiating final status issues, have been taken out, fundamentally altering the meaning of the treaty.
The sole historic significance of the agreement, as it appears in this modified version, is the establishment of the

Palestinian Authority. The quoted text of the agreement is seen below, with omitted wording colored red:"”

Article I:

The aim of the Israeli-Palestinian negotiations within the current Middle East peace process is, among
other things, to establish a Palestinian Interim Self-Government Authority, the elected Council (the
“Council”), for the Palestinian people in the West Bank and the Gaza Strip, for a transitional period not
exceeding five years, leading to a permanent settlement based on Security Council resolutions 242
(1967) and 338 (1973). It is understood that the interim arrangements are an integral part of the whole
peace process and that the negotiations on the permanent status will lead to the implementation of
Security Council resolutions 242 (1967) and 338 (1973).

Article V (3):
It is understood that these negotiations shall cover remaining issues, including Jerusalem, refugees,

settlements, security arrangements, borders, relations, and cooperation with other neighbors

Moreover, the word “Israel” is placed in scare quotes in the textbook passage discussing the Oslo Accords in the
2020 edition,*® an editing choice which did not appear in the 2019 edition.’® This change indicates a further
challenge to Israel’s legitimacy while strengthening the position of non-recognition, undermining the most basic
and fundamental premise of the Oslo Accords. This undermines the peace process and reinforces the position that
the Palestinians are not fighting with a legitimate entity, thereby making any attempts at a peaceful resolution

null and void.

In a similar vein, the text of PLO leader Yasser Arafat’s letter of mutual recognition to Israeli Prime Minister Yitzhak
Rabin is presented with what appear to be further intentional deletions. In his original letter, Arafat announced that
the signing of the Declaration of Principles was a “historic event opening a new era of coexistence in peace and
stability, an era without violence,” and proclaimed the PLO's commitment to “assume responsibility over all PLO

elements and personnel in order to assure their compliance.” Both of these statements, which appeared in the

105  History Studies, Grade 12,2025, p. 5.

106  Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, pp. 76-81.
107 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 78.

108 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 78.

109  Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2019, p. 78.
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previous (pre-2016) curriculum,™ were edited out in the new curriculum.m The first modification echoesthe changes
made to the agreement text seen above, lowering the hopeful tone of the historic event; but the latter modification
is especially significant, as it severs the stated association between the PLO’s militant activity and terrorism, thereby
effectively reversing the commitment to end Palestinian nationalist violence. Moreover, considering that the term
“terrorism” (irhab) is most often used in the curriculum to attack Israeli policies —and never to describe Palestinian
violence. Therefore, maintaining the text's condemnation of “terrorism” while removing the PLO'’s responsibility
towards it, allows students to interpret the text as an attack on lIsrael's “terrorism,” rather than an example of
Palestinian self-reflection. These conscious omissions serve to legitimize the violent struggle for the liberation of
Palestine in the present, and allow for it to be prolonged into the indefinite future. At the same time, much of the
progress in recognizing Jewish presence in the region and the legitimacy of the State of Israel is effectively undone,
re-opening avenues for escalating the conflict. The translation of the text from Arafat's letter to Rabin, as it appears

in the textbook, is presented below with omitted sections marked red:

Mr. Prime Minister

The signing of the Declaration of Principles opens a new era in the history of the Middle East. | firmly
affirm the following commitments of the Palestine Liberation Organization: The Palestine Liberation
Organization recognizes the State of Israel’s right to live in peace and security. The Organization
accepts the [UN] Security Council's Resolutions Nos. 242 and 338. The Organization is committed to the
peace process in the Middle East and to a peaceful solution to the conflict between the two parties
and declares that all the fundamental issues related to the permanent situation will be solved through
negotiation. The Organization considers the signing of the Declaration of Principles a historic event
opening a new era of coexistence in peace and stability, an era without violence. Consequently, the
Organization condemns the use of terror and other violent actions and will assume responsibility over
all PLO elements and personnel in order to assure their compliance, prevent violations and discipline

violators.

Separately, content teaching Jewish history and origins, including previous references to a historical Jewish
presence in the region, was also removed entirely from PA textbooks in recent years.™ Instead, Jewish history and
heritage are presented as falsified, Jewish holy places are represented as Muslim areas usurped by Zionists, and
Jewish existence in contemporary Israel is characterized as an act of racist aggression against the Palestinian and
Arab character of the region, while Jews are referred to as colonizers and occupiers. Examples acknowledging
Jewish presence and historical roots which previously appeared in PA schoolbooks but have since been removed
include:

e Recognition and acknowledgment of Israel and its establishment in 1948."4
e The name “Israel” on two maps of a history textbook for Grade 11."°

e Jewish historical presence and connection to Jerusalem as the Jews’ capital for that period."™

M0 Modern and Contemporary History of Palestine, Grade 11, Vol. 2, 2014, p. 83.
M  Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 77.

M2 This crucial point was missed entirely in the GEI review of Palestinian textbooks, which titled this example “renunciation of terrorism”
and celebrated it for restricting nationalist violence to “a historical phase” or “certain periods of Palestinian history.” The manner in which
the historical text was edited, in the context of the PA curriculum’s overall narrative, plainly does not allow for this interpretation. See GEl,
Report on Palestinian Textbooks (2021), pp. 121,172, 173; also see “EU Investigation and Subsequent Debate” below.

N3 IMPACT-se, The Rejection of Peace: References to Peace Agreements, Israel, and Jews, Now Removed from PA Curriculum (September 2019).
https:/www.impact-se.org/wp-content/uploads/Rejection-of-Peace_-Changes-from-Pre-2016-PA-Curricula.pdf

M4  National Education, Grade 9, 2013, pp. 62-63; National Education, Grade 7, 2013, p. 3; History of the Middle Ages, Grade 7, 2014, p. 74.
N5 Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 51.
M6 Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, pp. 9-11.
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”ou

e Ancient Jewish kingdoms in Palestine such as “The Jews' David’'s Kingdom,” “the Northern Kingdom of Israel,”

“the Kingdom of Judea.™”

e A historic map titled “Palestine in the Reign of Prophet David” with an accompanying passage about the

“Children of Israel.™®
e The Jewish revolt of Bar Kokhba in Jerusalem.™

These materials have been replaced by narratives that characterize Jewish history as fabricated, Jewish holy sites as
Muslim landmarks “usurped” by “Zionists,” and Jewish Israelis as colonial invaders. The resulting curriculum offers no
space for recognition or tolerance towards Jews and Israelis. Instead, it portrays them solely through the lens of aggression

and hate, reversing even the limited progress made in earlier curricula towards acknowledgment and tolerance.

Multiple studies by governments and international organizations reviewing the post-2016 PA curriculum have
similarly found content that advocates violence, celebrates terrorism, supports jihad and martyrdom, spreads
antisemitic sentiments, and vilifies Israel and delegitimizes its existence. These organizations include the US
Government Accountability Office (CAO),?° the European Union,” the UN Committee on the Elimination of Racial

Discrimination (CERD)'* and the Swiss Federal Council.”®

The UN Relief Works Agency (UNRWA), tasked with providing education to Palestinian refugees, likewise found
content teaching antisemitism and glorification of terrorism in its internal review of PA textbooks used in UNRWA
schools.”* The revelation that UNRWA knowingly allowed the circulation of these materials prompted budget cuts
from donor governments such as the US> and UK.'?® A 2024 report by UN Under-Secretary-General Catherine
Colonna on UNRWA's neutrality found that content of the (post-2016) PA textbooks used by the agency contradict
UN values, recommending that “hate speech, incitation to violence and/or antisemitic references” be banned from
PA textbooks and to “stop using such material.”?” However, as of 2025, there is no evidence that UNRWA has made

any modifications to PA textbooks nor restricted their circulation in its schools.

N7 National Education, Grade 7,2013, p. 3.
M8 Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, pp. 8-9.
M9 Modern and Contemporary History of Palestine, Grade 11, Vol. 1, 2015, p. 10.

120 US Government Accountability Office (GAQO), West Bank and Gaza: U.S. Assistance Is Being Provided through NGOs and the UN, but
Control Risks Remain, Ref. No. GAO-19-448 (Washington, D.C.: May 2019).
https://www.gao.gov/assets/gao-19-448.pdf

121 Georg Eckert Institute for International Textbook Research (GEI), Report on Palestinian Textbooks (2021); see “EU Investigation and
Subsequent Debate” below.

122 United Nations Committee on the Elimination of Racial Discrimination, Concluding Observations on the Combined Initial and Second
Periodic Reports of the State of Palestine, Ref. No. CERD/C/PSE/CO/1-2 (August 30, 2019).
https://www.un.org/unispal/document/committee-on-the-elimination-of-racial-discrimination-concluding-observations-on-the-
combined-initial-and-second-period-reports-of-the-state-of-palestine-cerd-c-pse-co-1-2/

123 Swiss Federal Council, UNRWA: Rlckblick und Ausblick nach 70 Jahren (UNRWA: looking back and ahead after 70 years) (Bern: October 14, 2020).
https:/mwww.parlament.ch/centers/eparl/curia/2018/20183557/Bericht%20BR%20D.pdf

124 “UNRWA Chief Acknowledges Antisemitism and Glorification of Terrorism in Palestinian Textbooks,” EU Reporter, September 3, 20271;
https://www.eureporter.co/world/israel/2021/09/03/unwra-chief-acknowledges-antisemitism-and-glorification-of-terrorism-in-palestinian-
textbooks/

UNRWA-Berichte zu Schulmaterial und Bildung (UNRWA reports on school supplies and education), parliament question to Swiss Federal
Council, September 30, 2021.
https:/Mwww.parlament.ch/de/ratsbetrieb/suche-curia-vista/geschaeft?Affairld=20214229

125 Haley Cohen, “US to aid UNWRA on condition of new curriculum,” The Jerusalem Post, June 11, 2021.
https:/Wwww.jpost.com/american-politics/secretary-blinken-calls-out-unrwa-antisemitism-in-us-congress-670482

126 Ariel Kahana, “Report: UK cuts UNRWA funding by over 50%," Israel Hayom, November 10, 2021.
https://www.jns.org/report-uk-cuts-unrwa-funding-by-more-than-50-percent-due-to-incitement/

127 “Final Report for the United Nations Secretary-General: Independent Review of Mechanism and Procedures to Ensure Adherence by
UNRWA to the Humanitarian Principle of Neutrality,” United Nations Information System on Palestine, April 20, 2024.
https://www.un.org/unispal/wp-content/uploads/2024/04/unrwa_independent_review_on_neutrality.pdf
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Post-Reform Modifications (2019-2020)

After the completion of the curriculum reform, the Palestinian Ministry of Education announced a series of “minor
adjustments” to the curriculum for Grades 1-10 in the 2019-2020 school year, claiming they were intended to address
concerns related to human rights, gender, environmental education and educational quality.””® These adjustments

took the form of entirely new study units and chapters inserted into textbooks.

IMPACT-se's analysis found that the newly introduced content largely exacerbated the ideological orientation
of the textbooks, embedding hateful and violent messaging into additional subjects in a more extensive and

sophisticated manner.”® Such new content included:

e Ten new units were added to Social Studies textbooks that, while occasionally incorporating civic themes such
as citizenship or anti-corruption, embedded additional anti-Israel rhetoric and violent nationalist messaging.
One of the new chapters promoted the political participation of women,®® but simultaneously portrayed
women's empowerment primarily through their “nationalist struggle role” fighting against the Zionist

occupation “in all forms and ways.™

e A newly introduced chapter on gender added new problematic gender stereotypes targeting the LGBTQ
community stating that same sex and single parenthood lead to problems in a child’'s well-being.’®? Content
promoting gender inequality was also newly introduced in this chapter, such as the idea that women cannot
be saved from violence without help from a man and that a woman'’s role as caretaker and educator is

essential, and only modestly reframed as a “shared responsibility” between men and women.?

e A newly added human rights chapter is used to intensify conflict discourse and hatred rather than promote
universal values. Passages on racial discrimination teach that Israel's very establishment by “Zionist gangs”

constitutes a form of racism. The chapter depicts resistance to Israel as a form of anti-racist activism.®*

e A lesson on poverty blames Palestinian economic hardship on Israel’'s “deliberate flooding of Palestinian

markets with Zionist produce,” positioning Israel as the root cause of systemic deprivation.®

e A new chapter on corruption discusses unemployment as a consequence of Israeli policy—omitting any

reference to internal mismanagement or to the many Palestinians employed by Israeli companies.™*®

In a chapter containing useful instruction against violence in families and society,®” examples blame Israel for

violence in Palestinian society.”*®

In addition, the 2019-2020 school year saw ideological shiftsin terminology that further signal a hardening of political

rhetoric. In passages discussing the Balfour Declaration (referred to as “Balfour’s Promise”), new edits replaced

128 “Luhalill zlgiadl e syaa @ el ey 4y 100 (The [Ministry of] Education Makes New Adjustments to the Palestinian Curriculum),” Dunya al-
Watan, July 29, 2019.
https://www.alwatanvoice.com/arabic/news/2019/07/29/1263078.html

129 IMPACT-se, The 2019-20 Palestinian School Curriculum Grades 1-12 (September 2019).
https:/Mmwww.impact-se.org/wp-content/uploads/PA-Reports_-Combined-Selected-Examples_2019-20.pdf

130 Social Studies, Grade 9, Vol. 1, 2019, pp. 72-84.
131 Social Studies, Grade 9, Vol. 1, 2019, p. 76.
132 Social Studies, Grade 8, Vol. 2, 2019, pp. 73-82.

133 Social Studies, Grade 8, Vol. 2, 2019, pp. 75, 77, 78, 85. The two first examples were removed in the 2020-2021 edition of the textbook while
the third one on women's role as caretakers and educators as essential remained.

134 Social Studies, Grade 9, Vol. 2, 2019, pp. 95-100.
135 Social Studies, Grade 9, Vol. 2, 2019, pp. 89-94.
136 Social Studies, Grade 8, Vol. 1, 2019, pp. 91-105.
137 Social Studies, Grade 8, Vol. 2, 2019, pp. 83-90.
138 Social Studies, Grade 8, Vol. 2, 2019, p. 84.
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references to “the Jewish people in Palestine” with “Zionist Jews,” and later simply “the Jews"—systematically

stripping away any acknowledgment of Jewish nationhood or legitimacy.™®

Second Round of Adjustments (2020-2021)

In a meeting held on May 18, 2020, chaired by PA Prime Minister Dr. Mohammad Shtayyeh, the Palestinian Cabinet
approved a plan to revise the national curriculum for the 2020-2021 academic year.° Just days later, the initiative
was formally presented to donor nations in Ramallah by Minister of Education Marwan Awartani, with assurances

that the curriculum would undergo meaningful improvement.

Despite these public commitments, IMPACT-se’s analysis of modifications made to the 2020-2021 PA curriculum
indicated that adjustments were either superficially positive in nature or served to intensify the same problematic
messaging. No substantive changeswere found in terms of addressing the core problemsidentified by international
observers: incitement to violence, antisemitism, glorification of violence, and rejection of peace with Israel.
Themes of tolerance, coexistence, or mutual understanding with the Jewish-Israeli Other, as well as the notion
of peacemaking as a preferable path, remained entirely absent. In several cases, previously neutral or ambiguous
content was found to be edited to further align with conflict narratives. IMPACT-se concluded that the 2020-2021
curriculum reflected a reinforcement and amplification of ideological hostility, and that the PA took advantage of
the promise of curricular reform to continue embedding incitement, antisemitism and rejectionism deeper into

the educational experience.*?

Several examples from the 2020 editions illustrate a continuation—and in some cases an escalation—of radical

content compared to 2019:

e A previous passage teaching thatjihad for Allah is a personal obligation for every Muslim was revised to specify

that jihad should be directed toward “the liberation of Palestine."

e A newly introduced task asks students to list “extreme” forms of torture experienced by Palestinian prisoners

in Israeli jails and count how many have been “martyred.”44

e A new question requires students to draw a map of “Palestine” which includes geographic areas located
within Israel's internationally recognized borders.*> In a new Arabic language exercise teaching the letter waw,

students read: “Palestinian women are still resolute in facing the Zionist Occupation.”®

e A lesson previously discussing the “rewards awaiting the jihad fighter and martyr” was restructured to focus

exclusively on “sites of jihad wars in Palestine.™’

139 History Studies, Grade 11, Vol. 1, 2019, pp. 38, 40; History Studies, Grade 11, Vol. 1, 2020-2025, p. 36.

140 “57 ¢1)5) oidaw 4nds (57t Cabinet Meeting),” PA Government Portal, May 18, 2020.
http://mwww.palestinecabinet.gov.ps/portal/news/details/50343

141 Skriftlig spgrsmal fra Christian Tybring-Gjedde (FrP) til utenriksministeren (written question from [Progress Party] to the Minister of Foreign
Affairs), Stortinget, ref. no. 151740 (2019-2020), May 27, 2020.
https://www.stortinget.no/no/Saker-og-publikasjoner/Sporsmal/Skriftlige-sporsmal-og-svar/Skriftlig-sporsmal/?gnid=57899

142 IMPACT-se, The 2020-21 Palestinian School Curriculum Grades 1-12: Selected Examples (Updated) (May 2021).
https:/www.impact-se.org/wp-content/uploads/PA-Reports_-Updated-Selected-Examples_May-2021.pdf

143 Islamic Education, Grade 10, Vol. 1, 2019, p. 72; Islamic Education, Grade 10, Vol. 1, 2020-2024, p. 72.

144  Arabic Language (1): Reading, Grammar, Prosody and Expression (Academic Stream), Grade 11, Vol. 1, 2020-2024, p. 22.
145 Social Studies, Grade 5, Vol. 1, 2020-2025, p. 21.

146 Arabic Language, Grade 6, Vol. 2, 2020-2025, p. 24.

147 Islamic Education, Grade 8, Vol. 2, 2018, pp. 49-52; Islamic Education, Grade 8, Vol. 2, 2020-2025, pp. 49-52.
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e The term “Israeli occupation” used in earlier editions has been replaced across the curriculum with the more
ideologically charged “Zionist Occupation,”“® expressing non-recognition of Israel. In the few instances where
the name “Israel” is mentioned, it is placed in Arabic quotation marks, suggesting doubt or rejection of its

legitimacy.'¥?

e A textbook chapter criticizing Egypt's peace treaty with Israel saw the removal of a factual sentence
acknowledging the normalization of political and economic ties — reinforcing the broader narrative that any

cooperation with Israel is unacceptable.®

e References to the Western Wall now claim it is Palestinian land and part of the Al-Agsa Mosgue. One passage
previously acknowledging the site’'s name as “the Tower of David” was altered to omit the Jewish historical

connection to the site.”™

The 2020 editions also modified previously neutral or non-political content to reflect a harsher ideological tone:

e A lesson referencing the Jezreel Valley, located in Israel, was changed in 2020 to be specifically part of

“Palestine.”?

e A sentence in a grammar exercise teaching the past tense was changed from “they tore my toy to pieces” to

“the soldiers tore my toy to pieces,” inserting conflict and victimhood where none previously existed.™

e A passage on colonialism, once discussed in general and non-specific terms, is now titled “Colonialism and

Occupation,” creating a direct correlation between Israel and historic colonial regimes.’™*

In @ number of cases, problematic content was addressed in 2020 in a manner that preserves the underlying

hostile messaging:

e A GCrade 5 reading comprehension text, listing national “heroes” who should serve as role models, replaced
Dalal Al-Mughrabi, perpetrator of the 1978 Coastal Road Massacre, with Palestinian nationalist hardliner Khalil
Al-Sakakini® Al-Mughrabi's presence is retained elsewhere in the same chapter, where she is dubbed the
“crown of the nation.”*® Additionally, she is praised for her heroism in a textbook for the second semester of the

same grade.”’ In total, she is mentioned in eight different textbooks across the curriculum.'*®

e An accusation that “the Jews"” desecrate Muslim cemeteries was modified in 2020 to say “the Zionist

Occupation.®

148 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2019, pp. 10, 44, 46, 55, 57, 69, 82;
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, pp. 11, 44, 46, 55, 57, 69, 82.

149 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2019, pp. 67, 78;
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, pp. 67, 78.

150 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2019, p. 65;
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 65.

151 Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2019, p. 110;
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 110;
Islamic Education, Grade 5, Vol. 1, 2019, p. 63; Islamic Education, Grade 5, Vol. 1, 2020-2025, p. 63.

152 Social Studies, Grade 8, Vol. 1, 2019, p. 18; Social Studies, Grade 8, Vol. 1,2020-2025, p. 17.

153 Arabic Language, Grade 8, Vol. 1, 2019, p. 54; Arabic Language, Grade 8, Vol. 1,2020-2025, p. 54.

154 Social Studies, Grade 9, Vol. 2, 2019, p. 71; Social Studies, Grade 9, Vol. 2, 2020-2025, p. 68.

155 Arabic Language, Grade 5, Vol. 1, 2019, pp. 14-15; Arabic Language, Grade 5, Vol. 1, 2020-2025, pp. 14-15.
156 Arabic Language, Grade 5, Vol. 1,2020-2025, p. 20.

157 Arabic Language, Grade 5, Vol. 2, 2020-2025, pp. 51-61.

158 Accounting (Entrepreneurship Track), Grade 11, Vol. 2, 2019, p. 10; Arabic Language, Grade 5, Vol. 1, 2020-2025, p. 20;
Arabic Language, Grade 5, Vol. 2, 2020-2025, pp. 51-61; Arabic Language (Vocational Stream), Grade 12, 2020-2025, p. 24;
Geography and Modern and Contemporary History of Palestine, Grade 10, Vol. 2, 2020-2025, p. 68;

Geography and Modern and Contemporary History of Palestine (Vocational Stream), Grade 10, 2021-2025, p. 106;
History Studies, Grade 11, Vol. 1, 2021-2025, p. 48; Social Studies, Grade 9, Vol. 1, 2020-2025, p. 40.
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e A passage blaming “the Occupier” for impeding wheat production was revised to use the more explicit term

“Zionist Occupation.”®®

e An illustration for Grade 2 students shows Israeli soldiers threatening a Palestinian family during a home
demolition. The 2020 update adds a mother standing defiantly against the soldiers, reframing the scene to

promote gender-inclusive resistance.”

EU Investigation and Subsequent Debate (2021)

The rapid radicalization of messaging in PA education led to a significant rise in public interest in the contents of
the PA education program, for which the European Union (EU) provides considerable financial aid.'"®? In 2019, the
EU commissioned the Georg Eckert Institute for International Textbook Research (GEI), based in Braunschweig,
Germany, to conduct independent research on PA textbooks published between 2017 and 2019. Two years later, in
June of 2021, the GEl released its findings in a publicly available English language report.'®* The institute would later
summarize those findings on its website, stating that the Palestinian textbooks it reviewed contain “antisemitic
narratives and glorification of violence” as well as “portrayals that defend, or even support, violence against Israelis”,
and that these “are not compatible with the UNESCO standards.”®4

More specifically, the EU-commissioned report found the following issues of concern:
e Antisemitic motifs and characteristics, such as treason, are attributed to Jewish people in Islamic contexts and

connected to the present-day conflict.'®

e Terrorist operations and “violence perpetrated by Palestinians, including violence against civilians, is presented

as a legitimate means of resistance” in history and social studies textbooks.'®®

e Textbooks for the Arabic language depict violence by Palestinians against Israelis as part of a heroic struggle

while saturated with depictions of the conflict, which tend to dehumanize the Israeli adversary.'¥”

e Math and science textbooks make use of “conflict oriented” real-life connections (RLC), some of which carry
escalatory potential which can “intensify feelings of animosity and anger” and therefore do not serve to

mitigate feelings of hatred towards the other.”®

e A combat-infused meaning of jihad tends to prevail, especially in non-Islamic textbooks. Passages connecting

jihad to the Israeli-Palestinian conflict carry escalatory potential.'®®

160 Arabic Language, Grade 5, Vol. 2, 2019, p. 86; Arabic Language, Grade 5, Vol. 2, 2020-2025, p. 86.
161 Our Beautiful Language, Grade 2, Vol. 2, 2019, pp. 26-27; Our Beautiful Language, Grade 2, Vol. 2, 2020-2025, pp. 26-27.

162 Bruno Bilquin and Karoline Kowald, EU financial assistance to Palestine (European Parliamentary Research Service, December 2023).
https://www.europarl.europa.eu/RegData/etudes/BRIE/2023/754628/EPRS_BRI(2023)754628_EN.pdf

163 Georg Eckert Institute for International Textbook Research (GEI), Report on Palestinian Textbooks (2021).
https://Jowncloud.gei.de/index.php/s/FWkMw8NZgCAIgPW

164 Answers to Frequently Asked Questions,” GEl website, circa June 2021.
http://www.gei.de/en/departments/knowledge-in-transition/analysis-of-palestinian-textbooks-paltex/study-fag.html

165 GEl, Report on Palestinian Textbooks (2021), p. 172.

166 GEl, Report on Palestinian Textbooks (2021), pp. 4, 172-173.
167 GEl, Report on Palestinian Textbooks (2021), p.172.
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169 GEl, Report on Palestinian Textbooks (2021), p. 171.
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e The 1993-1995 Oslo peace process receives little treatment in new textbooks, especially compared to the past
curriculum;” historic documents have been edited to leave out commmitments to peaceful coexistence and
non-violence.” References to Israeli-Palestinian peace negotiations post-Oslo have also been removed from

the new curriculum.””?

e Portrayals of the Israeli-Palestinian conflict employ antagonistic narratives and one-sided representations of

the Israeli “Other.”*

e The textbooks do not apply humanitarian values, such as tolerance and forgiveness, to Israel or the Israeli-

Palestinian conflict.”#

e The notion of human rights is not extended to Israelis;” when including depictions of human rights violations,
these are usually Palestinian rights violated by Israeli actors.””® Violence by Palestinian actors is not discussed

in the context of human rights.””

e |srael is seldom named, and instead the term “the Zionist Occupation” dominates, as a device through which

to question the legitimacy of Israel.”®

e Maps depicting the region are irredentist and negate the existence of Israel.” The State of Israel and cities

founded by Jewish immigrants are not depicted on maps.’®

e History, Geography and Social Studies textbooks also consistently embed facts within the narrative of national

resistance against Israeli occupation.’®

e The Islamic term shahid [martyr] is applied indiscriminately to victims of violence and to individuals killed

while committing violent attacks against Israel.’®?

e Terrorist Dalal Al-Mughrabi, famous for her role in the 1978 Coastal Road Massacre, is prominently depicted in

the textbooks.'®*

The GEl report was received with considerable controversy, with much of the criticism focusing on apparent issues
in its preparation process and the discrepancy between its factual findings and widely publicized final conclusions,

which were perceived as ambiguous and apologetic. The report was referred to as a “farce” in British media™® and
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182 GEl, Report on Palestinian Textbooks (2021), p. 171.
183 GEl, Report on Palestinian Textbooks (2021), p. 112.

184 Tom Kelly, “Jihadi’ textbook probe descends into farce: Investigation into literature used in British-funded Palestinian schools is slammed - after
researchers analysed Israeli publications promoting peace,” Daily Mail, August 31, 2020.
https:/Mwww.dailymail.co.uk/news/article-8680065/Jihadi-textbook-probe-descends-farce-researchers-analysed-Israeli-book-promoting-peace.html
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a “scandal” by German media.’®® In the aftermath of the report’s publication, 21 European Parliament members
from 15 countries wrote a letter to the European Commission demanding that the EU cease cooperation with the

institute,’® while some UK parliamentarians raised concerns with the government.’®”
Some key points of contention regarding the EU-commissioned GEl report were:

e The report concluded that “the [PA] textbooks adhere to UNESCO standards,”® despite the long list of
problematic findings listed in the report (see above). Subsequently, GEI released an explanatory statement
on its official website, clarifying that “[antisemitism] and the glorification of violence are not compatible with
the UNESCO standards.” It affirmed that content of this nature was found within PA textbooks, but qualified
that the examined textbooks complied with international recormmendations in certain other respects.’® The
director of the institute, Prof. Dr. Eckhardt Fuchs, further clarified to the European Parliament in a September
2021 hearing that while some PA textbooks align with UNESCO standards, “in other subjects they do not. Here

you find incitement to hatred, antisemitic parts and this we have said very clearly.”®

e The GEI report noticeably expanded on the research questions it had been publicly tasked to answer by
the EU, which were strictly to “[identify] possible incitement to hatred and violence and any possible lack of
compliance with UNESCO standards of peace and tolerance in education” in PA textbooks.” Instead, a large
portion of the report was devoted to exploring the textbooks' positive application of human rights and global
citizenship education, and benign non-conflict-related real-life connections, as well as a review of modified

textbooks used in Israeli-administered East Jerusalem, which are not PA-controlled nor EU-funded.

e During the drafting of the interim report for the EU Commission, PA textbooks that had been amended,
printed and distributed by Israeli authorities exclusively for use in Israeli-run East Jerusalem schools were
erroneously identified as authentic PA publications and praised for promoting peace and tolerance between

Palestinians and Israelis.®? Later, these textbooks were correctly found to be a product of the Israeli education
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Jews’ — researchers overlook incitement in school textbooks),” Welt, October 10, 2020;
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(scandalous study on Palestinian school textbooks: hate that complies with UNESCO standards),” Tagesspiegel, June 18, 2021.
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189 “Answers to Frequently Asked Questions,” GEIl website, circa June 2021.
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AFET-CULT, September 2, 2021.
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system, rather than the PA, and thus not subject to EU funding or review. Nevertheless, the final text of the
GEl report discusses these East Jerusalem textbooks in an excursus, retracting earlier laudatory rhetoric and
criticizing them for erasing Palestinian symbols, “mask[ing] existing tensions” and introducing “the Israeli-

dominant narrative even if by omission.”®

e The study did not research the entire curriculum, covering only a sample of 55% of the textbooks according
to the EU Commission.®* GEI was specifically criticized in its home country of Germany for failing to address
a PA textbook that justified the 1972 Munich Olympic massacre™ as “striking Zionist interests abroad.”® In
response to a Facebook comment about the omission, GEl explained that not all examples could be included

in the final analysis.”®”

e The study drew conclusions based on certain textbooks without verifying their usage in classrooms. Textbooks
made available to researchers were not compared to editions found on the PA Ministry of Education’s official
curriculum portal at the time of the report's publication, nor was there any evidence that they had been

printed en masse or distributed.’®

e The report praised some of the changes made to textbooks in 2020-2021 as demonstrating “efforts to respond
to external criticism” and “the defusing of potentially escalatory elements,” creating the impression of an
overall positive trendline.®® However, many of the listed modifications only tenuously support this conclusion,
as they appear to be superficial in nature and have no bearing on the overall messaging or adherence to
UNESCO-derived educational standards. Such modifications include replacing the term “Jews” with “Zionists”
in a lesson about the desecration of Muslim tombs,?° altering the image of terrorist Dalal Al-Mughrabi
from military to civilian attire in reading comprehension exercises related to the terror attack she led,?' and
changing mathematics problems from counting martyrs to counting land confiscated by Israel.?? In addition,
GEl acknowledged that these supposed improvements could not be fully verified, as the updated textbooks
were submitted to the institute for review after the main body of the report had already been completed.?%
The report also did not take into consideration other examples from the same new textbooks which displayed

stagnation or deterioration (see section on 2020 second round of adjustments above).

193 GEl, Report on Palestinian Textbooks (2021), pp. 156, 168-169.
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Antworten...,” Facebook, June 23, 2021.
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e The report contained a number of translation mistakes, some of which have had a profound impact on
the significance of the text. For example, a (previously taught) violent poem for Grade 3 students called for
“sacrificing blood” to “eliminate [uZzil] the Usurper [al-gasib, i.e. Israel] fromm my country and to exterminate
[ubid] the foreigners [al-Gurabd’].”?** The report omitted the word “exterminate” and incorrectly translated the

sentence as “to kick out the violators and strangers from my country."?°>

e The report seemed to partially rationalize antisemitism by situating it within the context of a “highly virulent
conflict,” stating that while antisemitic examples exist, they appear in the broader context “in which the State
of Israel defines itself in national terms as a Jewish state.”?°® The report also neglected to address certain
antisemitic elements in the textbooks included in the study. These include antisemitic grading instructions
in teacher guides that tell teachers to deduct points from students who fail to “tie the perpetration of Zionist
massacres to Jewish religious thought,”?°” the depiction of an antisemitic image of an arm marked with the
Star of David holding a globe,?® and the perpetuation of a stereotype involving “Zionists” controlling the

media, finance, and politics.?®®

e The report justified the politicization of math and science textbooks through the inclusion of conflict-related
content as being a useful means to connect to students' daily experiences, suggesting that omitting such

content might suppress students’ genuine feelings.?©

e The report seemed to defend the PA textbooks' consistent use of irredentist maps that erase Israel and claim
its entire territory as Palestinian, in defiance of international consensus and the Oslo Accords, remarking that
such maps may serve as “an important unifying symbol of Palestinian identity.””" The report authors also
criticized East Jerusalem textbooks for removing such irredentist claims, arguing that doing so “gives the

impression that there is no place for Palestinian identities in Israeli [territory]."??

e The report was noted for minimizing the negative impact of several specific examples. Analyzing a lesson
claiming that “Zionists” forged archaeological evidence of Jewish history in Jerusalem, the report states, “The
authors [of the textbook] come close to propagating a conspiracy theory” (emphasis added).?® The report also
downplayed a graphic literary description of burning Jewish Israelis in a civilian bus as a “barbecue party,”

which it categorized as a “cynical statement” albeit one not intended as “a direct call for violence."?**

On the policymaking level, responses to the EU-commissioned GEI report were mixed. In the EU, officials
acknowledged the factual findings of the report and declared their commitment to see improvement in PA
textbooks. The European Commissioner for Neighborhood and Enlargement, Olivér Varhelyi, wrote to the European
Parliament that the Commission “takes [the GEI] study seriously and will act on its findings as appropriate,

with a view to bring about full compliance of all Palestinian education material with the UNESCO standards."?"
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215 Answer given by Mr Varhelyi on behalf of the European Commission, parliamentary question to the European Commission, ref. no.
E-003170/2021(ASW), August 30, 2021.
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Maciej Popowski, Director-General for Neighborhood Policy and Enlargement Negotiations (DG NEAR), presented
the European Commission’s official assessment of the report in a September 2, 2021 European Parliament hearing,
stating that “the [GEI] study reveals very deeply problematic content that remains of serious concern,” emphasizing
that the European Commission “could not take the report as it is” and calling on the PA “to take immediate action
and stop using books where questionable content has been identified” as a “matter of utmost priority for the entire
European Commission."?® Similarly, Henrike Trautmann, Acting Director of the European Commission’s Southern
Neighborhood Directorate, stated in a September 8, 2021 meeting with the European Parliament's Working Group
Against Antisemitism (WGAS) that “it is very clear that the [GEI] study does reveal the existence of very deeply
problematic content...changes to the curriculum are essential... however complicated the conflict is, the Palestinian
Authority must ensure the highest standards in fostering a culture of peace and coexistence... any reference of
antisemitic nature [must] be addressed and taken out.”?” Individual governments of EU member states likewise
affirmed they would act on its findings, including Denmark?® and the Netherlands.?® Shadi Othman, spokesperson
for the EU in the Palestinian Territories, conveyed a more muted criticism to Palestinian media, quoted saying that

the GEI report found that “the [PA] curriculum is good but there are some comments.”?°

The PA publicly rejected the GEI report. In June 2021, shortly after the final report’s publication, PA Prime
Minister Dr. Mohammad Shtayyeh dismissed its findings in a cabinet speech, stating that the PA curriculum in
its contemporary form accurately represents the suffering of the Palestinian people and “cannot be judged by
standards far removed from [their] history and culture.”?® The PA Ministry of Education’s curriculum chief, Tharwat
Zaid, directly attacked the report, accusing GEI of “incitement against the Palestinian curriculum” and of “treating
[it] in accordance with Zionist myth and its terminology, such as ‘terrorism’, ‘violence’ and ‘antisemitism.”"?? This
echoed earlier statements made by PA officials, including Prime Minister Shtayyeh, that the “curriculum will not be
surrendered,” and that if foreign aid were conditioned on curriculum changes, the PA would reallocate funds from

essential services such as water, electricity, and communication to finance textbook printing.??
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220 “leiallas Lo Jeas A0S @llia g dille il ) L A g s¥) JIseY) 1 CalS A Al 55 (Foreign Minister reveals: European funds are still suspended and there are
issues we are working to address),” Sada News, March 21, 2022.
https://www.sadanews.ps/news/113811.html

221 Dr. Mohammad Shtayyeh, "4 sSall dula, 4840 2as 2 48 21-06-2021 (speech by Dr. Mohammad Shtayyeh at government meeting June 21, 2021),"
Facebook, 21 June, 2021.
https://www.facebook.com/Dr.Shtayyah/videos/1083607308714934/

222 Sa‘id Abu Mu‘alla, “c8 dall (52 sy gasmi go Dlinly ubaudill Zleidl e a5,5¥) 33V @il il (EU conditions on Palestinian curriculum [represent]
‘seven star Occupation’ and cognitive dissonance among the new generation),” Al-Quds Al-Arabi, March 19, 2022.
https:/www.alquds.co.uk/ eiall- e s 5 Yl-alasyl-cullal i/

223 Dr. Mohammad Shtayyeh, “874 ¢l ) (udaa dula Jgina 8 650 Lui; &S (Prime Minister’s speech at the opening of the 87th cabinet meeting),”
Facebook, December 14, 2020.
https://www.facebook.com/Dr.Shtayyah/videos/156184962927606/
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Outside the EU, the UK government responded to the GEI report by ending direct funding to the PA Ministry of
Education in October 202124 This followed a June 2021 parliamentary debate in which Under-Secretary James
Duddridge acknowledged that the GEI report found “continued antisemitic and anti-Israel content,” adding that
“the examples in the report are not acceptable to the House or to the Government.”?® The Swiss government
concluded, on the basis of the study, that PA textbooks generally comply with UNESCO standards, but conceded

that the study found “examples of one-sided or antisemitic representations.”??®

The GEl report also garnered responses from non-government organizations involved in combatting antisemitism.
The US-based Anti-Defamation League (ADL) called the report “damning,’??” and the organization’s Senior Vice-
President for International Affairs sent a letter to the European Commission urging immediate action to remove
antisemitic content from PA textbooks.??® The Conference of European Rabbis expressed grave concern in letters
to the Presidents of the European Commission, European Parliament, and the Director-General of UNESCO, not
only about the content of the PA textbooks but also with regards to sections in the GEI report itself that appeared
to excuse or minimize incitement to violence and antisemitism. They cautioned that such justifications could
legitimize further attacks on European Jewish communities.?®® The Zentralrat der Juden in Deutschland (Central
Council of Jews in Germany) also wrote to Head of the German Chancellery Helge Braun, warning that the findings

of the GEl report pose a “life-threatening issue” for Jewish commmunities in Germany and across Europe.°

Post-EU Investigation Developments and COVID-19 Study Cards (2021-2022)

Following the release of the EU-commissioned GEI report in 2021, the European Parliament adopted a resolution
condemning incitement in EU-funded PA educational materials and demanding that EU funding to the PA be made
conditional on meaningful curriculum reform and full compliance with international standards of peace and tolerance

in education.® This resolution was adopted again in 2023,>? and followed similar resolutions adopted in 202073

224 “"UK government pulls funding to Palestinian education,” Jerusalem Post, October 24, 2021.
https://www.jpost.com/middle-east/uk-government-pulls-funding-to-palestinian-education-682914

225 “Palestinian School Textbooks: EU Review,” UK Parliament, Vol. 698, June 30, 2021.
https:/hansard.parliament.uk/commons/2021-06-30/debates/E477230F-58A0-4C3F-A6C5-43F42D330043/PalestinianSchoolTextbooks
EUReview#contribution-CACD8654-DC12-4ACD-B507-A688AA609ACB

226  UNRWA-Berichte zu Schulmaterial und Bildung (UNRWA reports on school supplies and education), parliament question to Swiss Federal
Council, September 30, 2021.
https:/www.parlament.ch/de/ratsbetrieb/suche-curia-vista/geschaeft?Affairld=20214229

227 ADL (@ADL), “As top donors to the PA's education system, the EU & its member states must ensure their aid does not enable..,” Twitter,
June 10, 2021.
https://x.com/ADL/status/1402996474108125185

228 Sharon S. Nazarian Ph.D. (@sharon_nazarian), “l wrote European Commissioner @OliverVarhelyi to convey that official Palestinian Authority
textbooks have been..,” Twitter, August, 24, 2021.
https://twitter.com/sharon_nazarian/status/1430205862220484612

229 Pinchas Goldschmidt to Ursula von der Leyen, Moscow, August 22, 2021.
https:/mcusercontent.com/cdag888712516195d04c9534ec/images/lcOfa3le-9el2-ed53-1ffb-4af2fa8ald42.png

230 Joseph Schuster to Helge Braun, Berlin, August 13, 2021.
https://mcusercontent.com/cda888712516195d04c9534ec/images/cOb26649-dea3-5881-b6be-7ea8f8090064.png

231 European Parliament, European Parliament Resolution of 4 May 2022 on the 2020 Discharge: EU General Budget—Commission (Section
1) (2021/2140(DEC)), May 4, 2022.
https://www.europarl.europa.eu/doceo/document/TA-9-2022-0144_EN.pdf

232 European Parliament, European Parliament Resolution of 10 May 2023 on the 2021 Discharge: EU General Budget—Commission (Section
1) (2022/2093(DEC)), May 10, 2023.
https://www.europarl.europa.eu/doceo/document/TA-9-2023-0137_EN.pdf

233 European Parliament, Resolution of 13 May 2020 on the EU's Development Assistance in the Field of Education (2020/2002(INI)),
May 13, 2020.
https:/mwww.europarl.europa.eu/doceo/document/TA-9-2020-0114_EN.pdf
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and 2021.24 These demands were reiterated in a December 2022 resolution,?®* and later reaffirmed in a 2023

European Parliament recommendation report on EU-PA relations.?*®

The European Commission, meanwhile, pledged to step up engagement with the PA to advance curriculum
reform. At a June 2021 press conference discussing the publication of the GEI report findings, European
Commission spokesperson, Ana Pisonero, stated that the Commission would establish a “specific roadmap with
clear benchmarks" for PA curriculum reform, accompanied by a rigorous system to monitor progress.>” In April
2022, Acting Director of the European Commission’s Southern Neighborhood Directorate, Henrike Trautmann,
spoke before a joint session of the European Parliament saying that the EU has “been very satisfied with the
moves made from the Palestinian side in the last year,” specifically pointing to the establishment of a “curriculum
development center” as evidence for the progress supposedly made in curriculum reform. Trautmann reported
that the PA had enacted the bylaw for the establishment of this center and has furthermore invited the EU to
join working groups on education as part of a “holistic reform approach.”?8 In December of that year, a European
External Action Service (EEAS) annual strategy implementation report claimed that “in 2021, the [PA Ministry of
Education] continued to improve the quality of school curricula, and continued the process of revising all textbooks
based on the recommendations of the 2020 evaluation of the curriculum reform.”>° However, the report indicated
that the abovementioned “independent curriculum center” had yet to be established, and called on European

states to work with the PA to see it implemented.?4°

In spite of the European Parliament’s criticismn and European Commission’s assurances, no curriculum reform
was enacted by the PA since 2020. From 2021 onward, 2020-2021 editions of textbooks have been reprinted every
year with no modification, and European aid to the PA continued to be delivered unconditionally. In early 2022,
PA Foreign Minister Riyad al-Maliki proclaimed on official PA radio that the PA would not alter its curriculum in

exchange for EU funds, formally acknowledging that there would be no change to the status quo.?4

In the meantime, the 2021-2022 school year was defined by the COVID-19 pandemic, which prompted the PA
Ministry of Education to develop a substantial body of supplemental learning materials designed for use during

school closures. These materials took the form of “study cards” and were publicly distributed via the Rawafed

234  European Parliament, European Parliament Resolution of 28 April 2021 on the 2019 Discharge: EU General Budget—Commission (Section
1) (2020/2140(DEC)), April 28, 2021.
https://www.europarl.europa.eu/doceo/document/TA-9-2021-0164_EN.pdf

235 European Parliament, European Parliament Resolution of 14 December 2022 on the Prospects of the Two-State Solution for Israel and
Palestine (2022/2949(RSP)), December 14, 2022.
https://www.europarl.europa.eu/doceo/document/TA-9-2022-0443_EN.pdf

236 European Parliament, European Parliament Recommendation of 12 July 2023 to the Council, the Commission and the Vice-President of the
Commission / High Representative of the Union for Foreign Affairs and Security Policy on Relations with the Palestinian Authority
(2021/2207(IN1)), July 12, 2023.
https:/www.europarl.europa.eu/doceo/document/TA-9-2023-0283_EN.pdf

237 “Midday press briefing from 21/06/2021," European Commission Audiovisual Service, no. 1-207593, June 21, 2021.
https://audiovisual.ec.europa.eu/en/video/I-207593

238 “Committee on Budgetary Control,” European Parliament Multimedia Centre, ref. no.. 20220420-1645-COMMITTEE-CONT, April 20, 2022.
https://multimedia.europarl.europa.eu/en/webstreaming/committee-on-budgetary-control_20220420-1645-COMMITTEE-CONT

239 European External Action Service, The European Joint Strategy in Support of Palestine 2021-2024: Implementation Report 2021(December
2022), p. 29.
https://www.eeas.europa.eu/sites/default/files/documents/2023/European%20Joint%20Strategy%20Annual%20Report%20%202021.pdf

240 European External Action Service, The European Joint Strategy in Support of Palestine 2021-2024: Implementation Report 2021 (December
2022), pp. 31-32.
https://www.eeas.europa.eu/sites/default/files/documents/2023/European%20Joint%20Strategy%20Annual%20Report%20%202021.pdf

241 “lgiallan o Jon RS @llia 5 A8lle )3 L da 5,581 J1se¥) 1S A W 555 (Foreign Minister reveals: European funds are still suspended and there are issues
we are working to address),” Sada News, March 21, 2022.
https://www.sadanews.ps/news/113811.html
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Educational Portal and Rawafed YouTube Channel, both operated by the PA Ministry of Education. The materials
were presented as simplified study aids aligned with existing textbooks, designed to help Grades 1-12 students
grasp key concepts during remote learning. In the fall semester alone, the Ministry produced between 6,000 and
10,000 pages of new material—roughly equivalent in scale to the entire national textbook corpus. The study cards
were prepared and signed by senior Ministry of Education officials, including Dr. Mahmud Amin Matar, Director
of the General Administration for Supervision and Educational Training, and were distributed under the Ministry's
logo. Video lessons accompanying the cards were uploaded weekly and consistently promoted via official Ministry

platforms, including a dedicated Facebook page.?#?

The IMPACT-se review of the 2021-2022 study cards found that, while in most cases they reiterated 2019 or 2020
textbook content, in some cases these cards were used to expand and intensify violent and hateful messaging.
A number of instances were identified where new violatory material was introduced in study cards that was not
found in the textbooks. This included a lesson on the 629 Battle of Khaybar between Jewish and Muslim tribes, in
which Jewish actors were portrayed as manipulative and treacherous, and students were asked to describe “the
traits of the Jews;"?** a poem on the “Right of Return,” which was interpreted to suggest that Palestinian refugees
will achieve “a return painted with the blood of martyrs” through “all means of fighting,” thus advocating for violent
conflict resolution;*** and a text on female fighters in early Islam, which was taught as demonstrating women'’s

“equality with men in sacrifice and self-sacrifice in raids and battles.">4

The study cards thus reflect further radicalization of the curriculum, at a time when PA educational content was
subjected to unprecedented scrutiny, shortly after the publication of the EU report. This suggests a defiant and
deliberate policy of escalation, and a systemic effort by the PA Ministry of Education to use every available channel

- physical and digital, formal and informal — to ensure radical content is inculcated to students.

242 IMPACT-se, Palestinian Authority Ministry of Education Study Cards 2021-22 Grades 1-11: Selected Examples, January 2022, p. 8.
https:/www.impact-se.org/wp-content/uploads/PA-MoE-Study-Cards-2021%E2%80%9322-Crades-1%E2%80%9311.pdf

243 IMPACT-se, Palestinian Authority Ministry of Education Study Cards 2021-22 Grades 1-11: Selected Examples, January 2022, p. 12.

244  IMPACT-se, Palestinian Authority Ministry of Education Study Cards 2021-22 Grades 1-11: Selected Examples, January 2022, p. 40.
https://www.impact-se.org/wp-content/uploads/PA-MoE-Study-Cards-2021%E2%80%9322-Grades-1%E2%80%9311.pdf

245 IMPACT-se, Palestinian Authority Ministry of Education Study Cards 2021-22 Grades 1-11: Selected Examples, January 2022, p. 29.
https:/www.impact-se.org/wp-content/uploads/PA-MoE-Study-Cards-2021%E2%80%9322-Crades-1%E2%80%9311.pdf
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Methodology

IMPACT-se’s research goal is to provide an accurate and comprehensive assessment of a national system's

school curriculum, by analyzing a large quantity of textbooks using international standards based on UNESCO
and UN declarations as well as other international recommendations and documents on education for peace
and tolerance. During research, the textbooks are read thoroughly, and individual examples are selected on
the basis of relevance to research and criteria. The examples are then analyzed as is, without interpretation
or paraphrasis, by trained experts and linguists, in terms of both their content and their didactic significance.
Finally, the examples are generalized to establish the examples’ significance in the overall narrative, determining

the curriculum’s adherence (or lack thereof) to international standards of peace and tolerance education.

Textbook research is a highly effective means to understand how the “Self” and the “Other” in a given society are
conceptualized through educational materials. Two established approaches to qualitative textbook analysis are
generally employed: content analysis, which examines the text itself, i.e. what it says in plain terms; and discourse
analysis, which examines the language, narrative and context of the text, while paying close attention to omissions,
contradictions and assumptions embedded in the text. This latter method provides insight into coded or implicit
messaging. Elements of historical, political and religious background are also considered when they are deemed
to provide further context. IMPACT-se research uses both methods simultaneously and in a complementary
manner, thus allowing to reliably uncover the significance of the text and how it may be perceived by the intended

reader, i.e. the student, and minimize the observer bias on the part of the researcher.

The diverse nature of textual analysis necessitates clearly defined scope and parameters. As such, the methods
of textual analysis mentioned above are employed with a focus on pre-defined topics and themes. To assess
compliance with international educational standards, textbooks are approached with attention to the
conceptualization of the “Self” and the “Other” in environments of conflict, and messages involving violence and
incitement to violence; hate and intolerance; and peace and peaceful conflict resolution. These issues may be
identified with the help of research questions, which serve as suggested leads and prompts for the researcher
in exploring the context, aspects, significance and potential ramifications of a specific content example.?*®
Also explored are issues that arise from the source material itself, such as culture- or nation-specific issues. For
example, the identity of the “Other” differs from one society to another, and in many cases, there are multiple
groups of people labeled as such; the “Other” may be ethnic, religious, racial, national, socio-economic, gender,
sexual, or any combination of the above. As such, each corpus of textbooks requires a unigque set of criteria for

identifying and collating content examples.

To ensure accuracy, research is conducted while considering known limitations and constraints. Since the
contents of school curricula are created by multiple individuals and inconsistencies may occur even within a single
textbook, the sample of textbooks to be researched is generally aimed to be as large as possible, encompassing
multiple school grades and subjects. Favoring large samples also allows for a more accurate analysis of discourse
and narrative that can only be perceived on a macro level, to pinpoint gaps and oversights, reach meaningful
conclusions and facilitate actionable recommendations. Textbooks are selected for research after a preliminary
study, based on their verified use within the national education system and their assessed potential for relevance

to pre-defined research topics.

246 Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,” 2013.
https://www.impact-se.org/research-questions-2/; also see suggested frameworks for the application of research questions in identifying
violence and intolerance in textbook research: GEl, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019, pp 20-21,
deposited in UK Parliament Libraries 16 June 2020, ref. no. DEP2020-0322.
https://depositedpapers.parliament.uk/depositedpaper/2282265/files
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In its assessment of educational materials, IMPACT-se employs UNESCO and other UN declarations, as well as
international recommendations and documents on education for peace and tolerance. The use of internationally-
recognized standards allows for an objective, empirical and fair analysis of a wide range of educational materials
from diverse societies, mitigating political, national or religious biases on the part of the researcher and preventing
prejudice towards any particular group of people. The use of these standards for evaluating educational content

has been endorsed by bodies of the European Union, among others.?¥ These standards are as follows:

1. RESPECT: The curriculum should promote tolerance, understanding and respect toward the “Other,” his or

her culture, achievements, values and way of life 248

2. INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the “Other” as an individual,

his or her desire to be familiar, loved and appreciated.?*®

3. NO HATE: The curriculum should be free of wording, imagery and ideologies likely to create prejudices,
misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and national

hatred, as well as any other form of hatred or contempt for other groups or peoples.?®

4. NO INCITEMENT: The curriculum should be free of language, content, and imagery that disseminate ideas
or theories which justify or promote acts and expressions of violence, incitement to violence, hostility, harm

and hatred toward other national, ethnic, racial or religious groups.?

5. PEACEMAKING: The curriculum should develop capabilities for non-violent conflict resolution and promote

peace.?>?

6. UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ guides, maps,
illustrations, aids) should be up-to-date, accurate, complete, balanced and unprejudiced, and use equal

standards to promote mutual knowledge and understanding between different peoples.?

7. GENDER IDENTITY AND REPRESENTATION: The curriculum should foster equality, mutual respect, and

should aim for equal representation between individuals regardless of their gender identity. It should also

247 European Parliament, Resolution with Observations Forming an Integral Part of the Decisionson Discharge in Respect ofthe Implementation
of the General Budget of the European Union for the Financial Year 2022, Section Il - Commission and Executive Agencies (2023/2129(DEC)),
1 April 2024, item no. 198. https:/Wwww.europarl.europa.eu/doceo/document/TA-9-2024-0228 EN.pdf

248 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995,
Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding
Between Peoples (1965), Principles |, lll. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of
human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding,
tolerance and friendship among all nations, racial and religious groups and shall further the activities of the United Nations for the
maintenance of peace.

249 The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural
contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of
Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.

250 Based on lbid., Articles I11.6, IV.7 and VIIL.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and
Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

251 Asdefinedin Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the United
Nations General Assembly Resolution 2106 (XX) on December 21,1965. See also Article 20 of the International Covenant on Civil and Political
Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

252 Basedon the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference
of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and
signed by member states of UNESCO on November 16, 1995, Article 5.

253 Based on UNESCO recommmendation concerning education for international understanding, cooperation and peace and education relating
to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974,
Article V.14.
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refrain from language, content, and imagery that depicts limiting and/or exclusionary gender roles. 24

8. SEXUAL ORIENTATION: The curriculum should be free of language, content, and imagery that promulgates

violence or discrimination on the basis of sexual orientation.?**

9. SOUND PROSPERITY and COOPERATION: The curriculum should educate for sound and sustainable
economic conduct and preservation of the environment for future generations. It should encourage

regional and local cooperation to that effect.?®

The abovementioned standards are applied by the researcher in conjunction with specific guidelines for textbook

development promoted by UNESCO itself. These include the following:

1. Treating textbooks as a tool for facilitating teaching and learning processes that foster peace, equality

and mutual understanding;?>’

2. The integration of human rights principles and pedagogical processes that teach peaceful conflict

resolution, non-discrimination and other practices and attitudes for “learning to live together”;2>8

3. Incorporation of content that is free from harmful gender, religious and other stereotypes?* or
generalizations that may oversimplify the representation of other groups or set one group against

the other.?°

4. Adherence to factual information on other groups in a manner that facilitates understanding, providing

neutral information about controversies ¢ and rejecting denial or distortion of proven historical facts;??

5. The promotion of peace, with attention to the emotive level of words, attitudes to different groups of

people and nations, identifying and countering hate speech, and managing conflict through dialogue; 263

254 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16,
1995, notes the Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and
fundamental freedoms for all, without distinction as to gender.

255 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN
General Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals
based on their gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary
executions—all of which contradict the most basic principles of the UN and have no place in education.

256 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education
relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19,
1974, Articles I1l.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the
cultural, social, economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and
signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN
Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle Il.

257 Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO, 2014), p. 12.
https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng

258 A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11.
https:/inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf

259 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to
Embedding (New Delhi: UNESCO, 2017), p. 29.
https://unesdoc.unesco.org/ark:/48223/0f0000259932

260 Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), p. 13.
https://Junesdoc.unesco.org/ark:/48223/pf0000247337

261 Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), pp. 15-16.
https:/unesdoc.unesco.org/ark:/48223/pf0000247337

262 Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global
Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9.
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-
fundamental?hub=87862

263 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to
Embedding (New Delhi: UNESCO, 2017), p. 166.
https://Junesdoc.unesco.org/ark:/48223/pf0000259932
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https://unesdoc.unesco.org/ark:/48223/pf0000259932

Methodology

6. The promotion of peace-building, that is, a broader concept of “positive peace” that is an expression of

the fundamental dignity of and respect for life;?**

7. The use of tools such as literature to foster tolerance and empathy, helping students to see the world

from the perspective of other people and to experience how others feel;?%

8. Theincorporation of real-life examplesin science and mathematics to promote sustainable development,
discarding impertinent political, violent, or conflict-oriented messaging,?® and employing STEM subjects

to build bridges between communities and transcend frontiers;?”

9. Combating sexism and unequal gender representation in textbooks;?*
10. Appropriateness to age and the mental wellbeing of students.?®

In addition, IMPACT-se takes the following two criteria into consideration when assessing educational materials’

compliance with international standards:

1. Educational material should respect international law, relevant resolutions, previous agreements and
obligations. This may include, for example, the principle of a negotiated two-state solution to the Israeli-

Palestinian conflict.

2. Educational material should be void of antisemitic content, which is to be evaluated on the basis of the

International Holocaust Remembrance Alliance (IHRA) working definition of antisemitism.?’°

264 Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21.
https://Junesdoc.unesco.org/ark:/48223/pf0000232222

265 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to
Embedding (New Delhi: UNESCO, 2017), p. 175.
https://Junesdoc.unesco.org/ark:/48223/pf0000259932

266 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to
Embedding (New Delhi: UNESCO, 2017), pp. 37-42, 67-100.
https://unesdoc.unesco.org/ark:/48223/pf0000259932

267 Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global
Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9.
https:/www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-
fundamental?hub=87862

268 Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Methodological Guide (Paris: UNESCO, 2009).
https://unesdoc.unesco.org/ark:/48223/0f0000158897_eng

269 Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global
Citizenship and Sustainable Development (UNESCO: Paris, 2023), pp. 8, 10.
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-
fundamental?hub=87862

270 International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism.
https:/mwww.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular for education and training purposes for
teachers, NGOs, state authorities and the media”
European Commission, “Definition of antisemitism”, 2021;
https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-
xenophobia/combating-antisemitism/definition-antisemitism_en
European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1 June 2017;
https:/Mwww.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html
Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December 2018.
https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/
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List of Analyzed Textbooks

The following list contains all textbooks and teacher guides reviewed by IMPACT-se for the purposes of this study.
Not all are quoted in the body of the report. The sources are presented in both their original (Arabic-language)
title as well as their translated English title. For the purposes of convenience, the translated title alone is quoted

throughout the report.

These textbooks and teacher guides are verifiably published by the Palestinian Authority's Ministry of Education
either in hard copy editions or in digital editions freely available in the official online curriculum portal of the
Palestinian Authority’s Ministry of Education?”. These textbooks are taught in Palestinian Authority, Hamas, UNRWA
and privately-run schools in the West Bank, Gaza Strip and East Jerusalem. IMPACT-se versions of these textbooks

can be made available on request.?’?

Textbooks
English - \e
a1 . . Edition Edition Year of
# Grade Original Title Translation of Volume Type Year Printing
the Title
1 1 ERESVA (P Irpei Christian Education Digital 2019
2 1 English for Palestine 1 Digital 2019
3 1 English for Palestine 2 Digital 2019
4 1 Db dn Islamic Education 1 Digital 2020
1 Al dn ! Islamic Education 1 Printed 2020 2024
5 1 Aadbey dn Islamic Education 2 Digital 2020
1 Db dn ! Islamic Education 2 Printed 2020 2023
6 1 @bl Il Mathematics 1 Digital 2022
1 [N Mathematics 1 Printed 2022 2024
7 1 alusb I Mathematics 2 Digital 2020
1 sl Jl Mathematics 2 Printed 2020 2024
National and Life
Adbit g dabs o8l dn ) igi
8 1 Aaldlgdabdlan Education 1 Digital 2019
National and Life
Al g dds oIt Ayl i
1 Aol dab gl dy Education 1 Printed 2019 2024
National and Life
1 Aalistl g dabs ot dn ) igi
9 Aglodlgdab gl ay,ul Education 2 Digital 2019
National and Life
Al g dds oI dn yll i
1 A lemtlg b ol A 3t Education 2 Printed 2019 2023
10 1 Aleeandl Lt Our Beautiful 1 Digital 2020
Language
1 Aland! Ll Our Beautiful 1 Printed 2020 2024
Language
m 1 Al il Our Beautiful 2 Digital 2020
Language
1 el Lzl Our Beautiful 2 Printed 2020 2024
Language
12 2 EWESIPN | P IrpA | Christian Education Digital 2019

271 ") (homepage),” Palestinian Learning Portal, accessed November 12, 2025.
https:/felearn.edu.ps/

alull 4 (subject guides),” Palestinian Learning Portal, accessed June 12, 2025.
https:/elearn.edu.ps/teacherguides/

272 https:/www.impact-se.org/about-us/contact-us/
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List of Analyzed Textbooks

13 2 English for Palestine 1 Digital 2019
14 2 English for Palestine 2 Digital 2019
15 2 el d ! Islamic Education 1 Digital 2020
2 Al dg ! Islamic Education 1 Printed 2020 2025
16 2 Aadbe dn Islamic Education 2 Digital 2020
2 el d Islamic Education 2 Printed 2020 2024
17 2 @bl Il Mathematics 1 Digital 2022
2 [N Mathematics 1 Printed 2022 2025
18 2 @bl Il Mathematics 2 Digital 2020
2 @lesl Mathematics 2 Printed 2020 2023
National and Life
Adbist g dabs o8l dn ) i
19 2 Aaldlgdab gl an Education 1 Digital 2019
National and Life
Al g dds o) Ayl i
2 A bl g duibs oll Ay, Education 1 Printed 2019 2025
National and Life
Al g dds oI Ayl i
20 2 Aol dabdl dy Education 2 Digital 2019
National and Life
Ablod g dds o) dn yll i
2 bty duidooll 4 )3 Education 2 Printed 2019 2024
21 2 el Lzl Our Beautiful 1 Digital 2020
Language
2 el Linid Our Beautiful 1 Printed 2020 2025
Language
) 2 Al il Our Beautiful 2 Digital 2020
Language
2 Ao Liad Our Beautiful 2 Printed 2020 2023
Language
23 3 EWESIP P IPpA | Christian Education Digital 2019
24 3 English for Palestine 1 Digital 2019
25 3 English for Palestine 2 Digital 2019
26 3 Db dn Islamic Education 1 Digital 2020
3 el d ! Islamic Education 1 Printed 2020 2023
27 3 Dby dn Islamic Education 2 Digital 2020
3 el d Islamic Education 2 Printed 2020 2023
28 3 @lusl Il Mathematics 1 Digital 2022
3 @lslJl Mathematics 1 Printed 2022 2023
29 3 el Mathematics 2 Digital 2020
3 @l Jl Mathematics 2 Printed 2020 2023
20 3 e L Y1y gl B8 National ‘anc?l Social 1 Digital 2001
Upbringing
National ial
3 e Lt W il 1 500 ational and Socia 1 Printed 2021 2023
Upbringing
3 3 Buc Lo Yls Byl 2y | avionaland Social 2 Digital 2020
Upbringing
National and Social
3 LeleaYlyaabllagamy | orona andsoca 2 Printed 2021 2023
Upbringing
Our Beautiful
2 3 et Liad ur seautity 1 Digital 2020
Language
3 algenndl Lt Our Beautiful 1 Printed 2020 2023
Language
33 3 Aanndl Lzt Our Beautiful 2 Digital 2020
Language
3 Aleead! Liad Our Beautiful 2 Printed 2020 2023
Language
34 3 ludlg aglall Science and Life 1 Digital 2020
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List of Analyzed Textbooks
3 5lismtlg aglall Science and Life 1 Printed 2020 2024
35 3 Lty aglall Science and Life 2 Digital 2020
3 Ly aglall Science and Life 2 Printed 2020 2023
36 4 EWESIPN { P ITpA Christian Education Digital 2019
37 4 English for Palestine 1 Digital 2019
38 4 English for Palestine 2 Digital 2019
39 4 Dbl dn Islamic Education 1 Digital 2020
4 el d Islamic Education 1 Printed 2020 2024
40 4 Dl d Islamic Education 2 Digital 2020
4 Aadbo N dn Islamic Education 2 Printed 2020 2023
4] 4 el Mathematics 1 Digital 2020
4 @bl Jl Mathematics 1 Printed 2022 2024
42 4 NN Mathematics 2 Digital 2020
4 @bl Jl Mathematics 2 Printed 2020 2023
43 4 e Latin Y1 Ao gl 3501 Natijgz'rfnr;dmsgda' 1 Digital 2021
4 e Latin Y1 2o g1 2521 Natig;z'r?nr;ns;da' 1 Printed 2021 2024
44 4 e Leaa Wy bl 500 Natiggzlr?nr;‘?nsgda' 2 Digital 2020
4 e Lein Y1y Al 1 282501 Naﬂsgzlrfnﬁ:;da' 2 Printed 2020 2023
45 4 Al Lzl Our Beautiful 1 Digital 2020
Language
4 Al Ui Our Beautiful 1 Printed 2020 2024
Language
46 4 Ao Liad Our Beautiful 2 Digital 2020
Language
4 Al Uil Our Beautiful 2 Printed 2021 2023
Language
47 4 LuIly aglall Science and Life 1 Digital 2020
4 EPEIPPVA] Science and Life 1 Printed 2020 2024
48 4 ludly aslall Science and Life 2 Digital 2020
4 3limtlg aglall Science and Life 2 Printed 2020 2023
49 5 A ,adl sl Arabic Language 1 Digital 2020
5 A yalldall Arabic Language 1 Printed 2020 2023
50 5 A yadl il Arabic Language 2 Digital 2020
5 A ,adlaall Arabic Language 2 Printed 2020 2023
51 5 Az el dy il Christian Education Digital 2019
52 5 English for Palestine 1 Digital 2019
53 5 English for Palestine 2 Digital 2019
54 5 Db dn Islamic Education 1 Digital 2020
5 Dl d Islamic Education 1 Printed 2020 2024
55 5 Db dn Islamic Education 2 Digital 2020
5 Al d ! Islamic Education 2 Printed 2020 2023
56 5 @bl Jl Mathematics 1 Digital 2021
5 [N Mathematics 1 Printed 2021 2024
57 5 @bl Il Mathematics 2 Digital 2020
5 AN Mathematics 2 Printed 2022 2024
58 5 Ayl Programming Digital 2019
5 Ayl Programming Printed 2018 2018
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List of Analyzed Textbooks

59 5 o=l 35D Q”;;Z”Rzz‘gitsson Digital 2019

5 gl 34001 Qu;r;athzzziitjson Printed 2020 2024
60 5 EPEIPPVA] Science and Life 1 Digital 2020

5 5limmtlg aglall Science and Life 1 Printed 2020 2025
61 5 ladlg aslall Science and Life 2 Digital 2020

5 Lusdlg aglall Science and Life 2 Printed 2020 2023
62 5 e lai Yl el yud! Social Studies 1 Digital 2020

5 de Lo Wl enlaal yud! Social Studies 1 Printed 2020 2024
63 5 Lelan Yl Social Studies 2 Digital 2020

5 Ae Lo Yl el yud! Social Studies 2 Printed 2020 2023
64 5 L 15 Technology Digital 2020

5 [FEN PV | Technology Printed 2020 2024
65 6 A yadl sl Arabic Language 1 Digital 2021

6 A yatldall Arabic Language 1 Printed 2021 2024
66 6 A yadl il Arabic Language 2 Digital 2020

6 A ,adl sl Arabic Language 2 Printed 2020 2023
67 6 EWESIP | - IPpi | Christian Education Digital 2019
68 6 English for Palestine 1 Digital 2019
69 6 English for Palestine 2 Digital 2019
70 6 AadbeN dn Islamic Education 1 Digital 2020

6 Al d Islamic Education 1 Printed 2020 2024
71 6 Aadba N dn Islamic Education 2 Digital 2020

6 el a3l Islamic Education 2 Printed 2020 2023
72 6 @bl Jl Mathematics 1 Digital 2022

6 AN Mathematics 1 Printed 2022 2023
73 6 @bl Il Mathematics 2 Digital 2020

6 @lslJl Mathematics 2 Printed 2022 2024
74 6 Ayl Programming Digital 2019

6 Ayl Programming Printed 2019 2020
75 6 ol 355 Q“;;‘Z”Rzzjitssc’” Digital 2020

6 dasill 5 39301 Qu;;anzzzi:sson Printed 2020 2024
76 6 3Lismtlg aglall Science and Life 1 Digital 2020

6 Ludlg aslall Science and Life 1 Printed 2020 2023
77 6 EPEIPPNA] Science and Life 2 Digital 2020

6 8limtlg aglall Science and Life 2 Printed 2020 2023
78 6 Ae Lain Yl el yud! Social Studies 1 Digital 2020

6 Ae Lo Wl el yud! Social Studies 1 Printed 2020 2024
79 6 e lain Yl el yud! Social Studies 2 Digital 2020

6 Ae Lo Wl enlaal yud! Social Studies 2 Printed 2020 2023
80 6 L 515l Technology Digital 2020

6 L 59831 Technology Printed 2020 2024
81 7 A ,adldall Arabic Language 1 Digital 2021

7 Ayl Azl Arabic Language 1 Printed 2021 2025
82 7 Ayl aalll Arabic Language 2 Digital 2020

7 A yalldall Arabic Language 2 Printed 2020 2023
83 7 Az el Ayl Christian Education Digital 2019
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List of Analyzed Textbooks

84 7 English for Palestine 1 Digital 2019
85 7 English for Palestine 2 Digital 2019
86 7 Db dn Islamic Education 1 Digital 2020

7 Al dn ! Islamic Education 1 Printed 2020 2025
87 7 Aadbe ¥ dn Islamic Education 2 Digital 2020

7 el a3l Islamic Education 2 Printed 2020 2023
88 7 @bl Il Mathematics 1 Digital 2022

7 [N Mathematics 1 Printed 2023 2025
89 7 @lusl Il Mathematics 2 Digital 2019

7 AN Mathematics 2 Printed 2022 2023
90 7 Ayl Programming Digital 2019

7 Aoyl Programming Printed 2019 2020
9 7 oyl 35 Q“;;Z”Rzzziitssc’” Digital 2020

7 sl 350301 Qu;;z%zz‘g:s;o” Printed 2020 2025
92 7 EPEIPPA] Science and Life 1 Digital 2021

7 Ludly aslall Science and Life 1 Printed 2021 2025
93 7 3limtlg aglall Science and Life 2 Digital 2020

7 5lismtlg aglall Science and Life 2 Printed 2020 2024
94 7 Ae Lain Yl el yud! Social Studies 1 Digital 2022

7 Ae Lo Wl el yud! Social Studies 1 Printed 2021 2025
95 7 e lain Yl el yud! Social Studies 2 Digital 2020

7 de Lo Wl enlaal yud! Social Studies 2 Printed 2020 2023
2 7 L 5152l Technology Digital 2020

7 L 59831 Technology Printed 2020 2023
97 8 Ayl sl Arabic Language 1 Digital 2020

8 Ayl Azl Arabic Language 1 Printed 2020 2025
98 8 Al sl Arabic Language 2 Digital 2019

8 A yalldall Arabic Language 2 Printed 2021 2023
99 8 Az el Ayl Christian Education Digital 2019
100 8 English for Palestine 1 Digital 2019
101 8 English for Palestine 2 Digital 2019
102 8 AadbaN dn Islamic Education 1 Digital 2020

8 Db d Islamic Education 1 Printed 2020 2025
103 8 AadbaN dn Islamic Education 2 Digital 2020

8 Al d Islamic Education 2 Printed 2020 2023
104 8 @l Jl Mathematics 1 Digital 2022

8 SN Mathematics 1 Printed 2022 2023
105 8 @bl Jl Mathematics 2 Digital 2019

8 NI Mathematics 2 Printed 2022 2023
106 8 Ayl Programming Digital 2019

8 Ayl Programming Printed 2019 2020
107 8 gl 34001 QU;;Z”RZ‘:‘ZT?SO” Digital 2020

8 gl 3g041 Q“; ;Z”Rzziit:;m Printed 2020 2024
108 8 5lismtlg aglall Science and Life 1 Digital 2021

8 ludlg aslall Science and Life 1 Printed 2021 2025
109 8 LIy aglall Science and Life 2 Digital 2020
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8 Ly aslall Science and Life 2 Printed 2020 2023
1o 8 e LoVl el yud! Social Studies 1 Digital 2021

8 Ae Lo Wl eslaal yud! Social Studies 1 Printed 2021 2025
m 8 Aelan Yl el Social Studies 2 Digital 2020

8 de Lo Wl esleal yud! Social Studies 2 Printed 2020 2023
12 8 L 515l Technology Digital 2020

8 Lo 59851 Technology Printed 2020 2025
13 9 A ,adl sl Arabic Language 1 Digital 2020

9 A yall Azl Arabic Language 1 Printed 2020 2024
N4 9 A adldallf Arabic Language 2 Digital 2020

9 A yatldall Arabic Language 2 Printed 2020 2023
15 9 Az el Ayl Christian Education Digital 2019
e 9 English for Palestine 1 Digital 2019
n7 9 English for Palestine 2 Digital 2019
18 9 Aadbe dn Islamic Education 1 Digital 2020

9 Dbl dy Islamic Education 1 Printed 2020 2025
19 9 Aadbe N dn Islamic Education 2 Digital 2020

9 Al d Islamic Education 2 Printed 2020 2023
120 9 @l Jl Mathematics 1 Digital 2019

9 [ENEAEN| Mathematics 1 Printed 2022 2025
121 9 @bl Il Mathematics 2 Digital 2019

9 [N Mathematics 2 Printed 2022 2023
122 9 Ayl Programming Digital 2019

9 Ayl Programming Printed 2019 2019
123 9 gl 30011 Q“;;Z”Rzzjitsson Digital 2020

9 gl 3501 Q“;}Z”RZ‘ZZT:SOH Printed 2020 2025
124 9 5lismtlg aglall Science and Life 1 Digital 2020

9 liIlg aslall Science and Life 1 Printed 2020 2025
125 9 EPEIPPTA] Science and Life 2 Digital 2019

9 LiIlg aslall Science and Life 2 Printed 2020 2023
126 9 Ae Lo Wl el yud! Social Studies 1 Digital 2020

9 Lol Yl alulyall Social Studies 1 Printed 2020 2025
127 9 Ae Lo Yl el yud! Social Studies 2 Digital 2020

9 Lelan Yl el Social Studies 2 Printed 2021 2023
128 9 [FEN PV | Technology Digital 2020

9 [ETATSA Technology Printed 2020 2025
129 10 Ayl aall Arabic Language 1 Digital 2020

10 A yadl il Arabic Language 1 Printed 2020 2025
130 10 Al sl Arabic Language 2 Digital 2020

10 A ,adl sl Arabic Language 2 Printed 2020 2024
131 10 g;é_u Sheall — aupadl a3l (\fc\)r::tli(;r:zlhgttzgri) Digital 2020

10 el el — g pall 2 (\Zr:abt'ico rl;zrsg:::ii) Printed 2020 2020
132 10 sl Chemistry Digital 2021

10 sl S Chemistry Printed 2021 2025
133 10 EWESIN { P IPpA | Christian Education Digital 2019
134 10 English for Palestine 1 Digital 2019
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List of Analyzed Textbooks
135 10 English for Palestine Digital 2019
General Sciences
136 10 gl —3 Digital 2020
! bead) = alall sl (Vocational Stream) 'gra
10 ol 2 General Sciences Printed 2020 2025
bl shedl = Galell aladl (Vocational Stream)
Geography and
Lgzm)lig oplacald 2ol o Modern and
137 10 N Digital 2021
olally ool Contemporary History 'gita
of Palestine
Geography and
L)y cnlaculs a0l i Mod d
10 odernan ) Printed 2021 2025
uolallycaasd) Contemporary History
of Palestine
Geography and
[VESP TSI R R Modern and
138 10 Digital 2020
eolally Gaosd! Contemporary History 'gita
of Palestine
Geography and
L)y cnlaculn a bl i Mod d
10 ocernan ) Printed 2020 2023
eolally ol Contemporary History
of Palestine
) L Geography and
Lesegbig ondacads 0] i Modern and
139 10 Dl = poslally Gansd) Contemporary Digital 2021
el History of Palestine
N (Vocational Stream)
) o Geography and
Lesm)lig ndacals 2,0 i Modern and
10 Dleadl = jolally ol Contemporary Printed 2021 2025
el History of Palestine
B (Vocational Stream)
140 10 Al dg ! Islamic Education Digital 2020
10 Dby dn Islamic Education Printed 2020 2025
141 10 AadboY dn Islamic Education Digital 2020
10 Db d Islamic Education Printed 2020 2023
142 10 il aglall Life Sciences Digital 2020
10 agled! | Life Sciences Printed 2020 2025
f
143 10 @bl Jl Mathematics Digital 2022
10 el Mathematics Printed 2022 2024
144 10 @bl Jl Mathematics Digital 2020
10 NI Mathematics Printed 2020 2023
Mathematics
145 10 : — ol Digital 2022
el bl = wlesl )l (Vocational Stream) 'ona
Mathematics
10 : — ol Printed 2020 2025
bl sl = sl (Vocational Stream) rinte
146 10 Loyl Physics Digital 2020
10 clyall Physics Printed 2020 2025
147 10 gl 3501 QuarnZ”RZ‘:;t:;m Digital 2020
Qur’an Recitation .
10 "3 g 3991 . Printed 2020 2024
Sesmlly 2 and Reading rinte
148 10 [FEN Y | Technology Digital 2019
10 L 59831 Technology Printed 2019 2025
Vocational Sciences
149 10 — 4 Digital 2019
loall = ddell pslall (Practice) 'gita
Vocational Sciences
150 10 ) — A Digital 2019
il — Agllaslall (Theory) igita
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List of Analyzed Textbooks

o Accounting
3ab )1 - Lt
151 n Bl i L (Entrepreneurship Digital 2019
Jlee¥ly Track)
s Accounting
3ab )1 — kst
n Blollpe - (Entrepreneurship Printed 2019 2023
Jlee¥ly Track)
. Accounting
35,1 — Al
152 n Blollpe - (Entrepreneurship Digital 2019
Jlealy Track)
. Accounting
3ol ey — bt
n Blollpe - (Entrepreneurship Printed 2018 2018
Jleedly Track)
Air Conditioning and
(P i P wi | i i
153 1 N Solly o Cooling {Vocational Digital 2020
oeliall g il — el Stream - Industrial
i i Track)
Air Conditioning and
| = g canSall i i
154 . Sleadl = o yunlly Cag Cooling (Vocatlor‘wal Digital 2020
oeliall gl — gl Stream - Industrial
B ) Track)
Sl = Jlesiod oLiyeS Apph‘ed Electricity .
155 n (Vocational Stream — Digital 2020
eliall g dll = gl Industrial Track)
Ll = Jlexia sLiyeS Apph‘ed Electricity .
156 n ) (Vocational Stream — Digital 2020
oeliallgrall = el Industrial Track)
Ll = Jlexial sLiyeS Appll.ed Electricity .
n ) (Vocational Stream — Printed 2020 2021
gebuall gall — gl Industrial Track)
Arabic Language (1):
Aafllall — (V) A yadl 2510 Reading, Grammar,
157 n eailly (g pally delgallg Prosody, and Digital 2020
sl Ll — Expression (Academic
= Stream)
Arabic Language (1):
Aafllatl = (V) A yadl 25001 Reading, Grammar,
n paill g g yally e lgally Prosody, and Printed 2023 2025
sl Ll — Expression (Academic
= Stream)
R R o Arabic Language (1):
Aalllal) = (V) Lppall 231 Reading, Grammar,
158 n wailly g yally e lgally Prosody, and Digital 2020
) Expression (Academic
(ealSY Ll = Streamn)
Arabic Language (1):
Aadllall = (V) duedl A3U Reading, Grammar,
n ailly g yally el sally Prosody, and Printed 2023 2023
anslSYI Lt — Expression (Academic
= Stream)
oW1 = (¥) gyl 2L Arabic Language
) T (2): Literature and -
159 n ¥l Onepdll = A2 Rhetoric (Literature Digital 2020
eradly and Shariah Tracks)
oW1 = () gyl 2L Arabic Language
) N (2): Literature and )
n e yall — 4z Printed 2020 2025
¥l e pall — A2 Rhetoric (Literature rinte
eadly and Shariah Tracks)
Arabic Language .
160 n ; —3 i Digital 2020
el Shead ! — 2 el 221N (Vocational Stream) 'grta
Arabic Language .
n ; —3 P Printed 2020 2025
el sled) = et A0 (Vocational Stream) rinte
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List of Analyzed Textbooks

sSaadly aall agemill Artistic Upholstery
N and Décor (Vocational .
161 n all — gdl el — Digital 2020
St ) Stream — Industrial 'grta
g-‘-‘-‘“‘” Track)
sSadly aall agemill Artistic Upholstery
) and Décor (Vocational .
A — gl sl —
162 n St ) Stream - Industrial Digital 2020
g‘uﬂj‘ Track)
N Auto Frame
LS JSles s Straightening and
163 n — el el — Lgilasy Painting (Vocational Digital 2020
oeliall g il Stream - Industrial
N Track)
) Auto Frame
LS St s Straightening and
— ! - 39 ainting (Vocationa igita
164 n el Hledl = Lgila Painting (V i | Digital 2020
oeliall g il Stream — Industrial
i Track)
. Auto-mechatronics
Ledl = (&5 9,518 ta g3 4]
165 n 2 oSiplSasty (Vocational Stream — Digital 2020
gebuall gall — gl Industrial Track)
. Auto-mechatronics
Ledl = S5 9,51S ca g3 9]
166 n 2 uSigyilSaesis (Vocational Stream — Digital 2020
oeliuall il — gl Industrial Track)
. Auto-mechatronics
Ll = (S5 9,51S ta g9
m 2 g3l esis (Vocational Stream — Printed 2020 2021
eeliallgrall — el Industrial Track)
) — el 1S5Se Car'Mechamcs .
167 n (Vocational Stream — Digital 2020
geliallgrall — el Industrial Track)
) — ! 1S51Se Car'Mechanlcs .
168 n (Vocational Stream — Digital 2020
geliallgrall — el Industrial Track)
Carpentry (Vocational
— | ol — 35l dt)
169 7 T = Stream — Industrial Digital 2020
geliall gl Track)
N Carpentry (Vocational
— gl el — 35l
170 n T = Stream — Industrial Digital 2020
eliall g4l Track)
Ll — bl <L yeS Cars Elfactr|c Systems .
7 n N i (Vocational Stream — Digital 2020
gebiuall gall = gl Industrial Track)
Ll — Syl <LyeS Cars EI‘ectnc Systems .
172 n (Vocational Stream — Digital 2020
oeliallgrall = el Industrial Track)
Chemistry (Science
Salall ore yall — s Lia S
173 n = Cnepll = sl and Agriculture Digital 2021
q“-‘i}-‘b Tracks)
Chemistry (Science
Salall one yall — cLa I
il = Cne il = sl and Agriculture Printed 2021 2024
=3y Tracks)
Chemistry (Science
aladl cre yall — o Lea 31
174 n = crepdll = clees and Agriculture Digital 2019
g"‘)}”ﬁ Tracks)
Chemistry (Science
ladl cre yall — s Lea I
m N Cnepdll = sl and Agriculture Printed 2019 2019
g‘-‘J}J‘ﬁ Tracks)
Laay ¢ 4o — oL i
175 n ? ol chemistry (Home Digital 2019
Sl Economics Track)
LasdYl ¢ 4 — ¢ LasSII Chemistry (H
7 ? ol emistry (Home Printed 2021 2025
Sl Economics Track)
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176 n ERESIA (- Christian Education Digital 2019
Clothing Design
B e .
177 n ol N (Home Economics Digital 2019
I sbaBYl Track)
Clothing Design
b= ol .
m el s N (Home Economics Printed 2021 2024
Gl slazdl Track)
— S LY Communlcatl9ns .
178 n ‘ and Electronics Digital 2019
leiSalle a echnology Trac
e Technology Track
Communications
— el el — e lasyl
179 1l = ) = (Vocational Stream — Digital 2020
eliall gl Industrial Track)
Communications
— el el — el
180 n = ) = (Vocational Stream — Digital 2020
eliall g0l Industrial Track)
Ogealontl 33ga | Liloo Computer
Maintenance
181 m I — gl sl — Digital 2020
St ¥ (Vocational Stream — 'gta
eluall Industrial Track)
Gl 330l koo Computer
Maintenance
182 m I — gl sl — Digital 2020
St 2 (Vocational Stream — 'gnta
A_:‘L'“A” Industrial Track)
Ogulodl 33l Biluo Computer
Maintenance
n I — gl sl — Printed 2020 2021
St 2 (Vocational Stream — rinte
g“-u“‘” Industrial Track)
Cosmetics (Vocational
— el et — Jesend
183 n = 2 A Stream - Home Digital 2020
) slaza¥lg o Economics Track)
. Dogma (Shariah .
184 L el g all = sl Track) Digital 2021
Jleai— seliall L o14iS3 Elevatér Technology .
185 n (Vocational Stream — Digital 2020
eliall g all — gl Industrial Track)
i e Liall Lis 15353 ElevathTechnoIogy .
186 n (Vocational Stream — Digital 2020
oebiallgrall = el Industrial Track)
187 n English for Palestine Digital 2019
n English for Palestine Printed 2019 2019
English for Palestine — .
188 m Digital 2019
Reading Plus ‘gt
0 English for Palestine - Printed 2019 2020
Reading Plus
3l — Jlae V12 3aL 10 Ent hi
189 n pH=d ! (TZcLenpc:Ii ”euT'rsac'E) Digital 2019
o slsall 9y
il — Jlee M1 23500 i
7 L= d ok (ingnp;s)”e“;f‘:;ﬁ) Printed 2017 2017
o2l i
Entrepreneurship .
190 m i - S Digital 2020
el sladl — Jlee¥I oLy, (Vocational Stream) 'gra
Entrepreneurship .
m ~ - Yis Printed 2020 2024
el ol = Jleadl s, (Vocational Stream) rinte
. . Entrepreneurship
(loes o) Jleedlaak) (Theoretical and
191 n grall = el Hleall = Applied) (Vocational Digital 2020
Laliall Stream - Industrial
N Track)
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Food Production and
— dilaad g alalatl >L5) i i
192 1l »oaplblighil | Services (Vocational Digital 2020
Pl g il — gl L) Stream — Hospitality
Track)
Food Production and
— dilaas g alalatl > 1) Servi Vocati | .
m Sy ervices (Voca ,'o?a Printed 2020 2023
gBJ-l&J‘ gall— o 1Ll Stream — Hospitality
Track)
Food Production and
— dilaai g alalatl »L5) Servi Vocati |
193 m e ervices (Vocationa Digital 2020
Buiall g pall = gl sl Stream - Hospitality
Track)
194 n Al paadl bl i) Geography Studies Digital 2020
n Al pasdl el yud! Geography Studies Printed 2020 2025
195 n Al sl el yudl Geography Studies Digital 2020
n Al yasdl bl yudl Geography Studies Printed 2020 2024
. Graphic Design
Lt — Sl |(g.m.m.d“ |
196 n ) bl e (Vocational Stream — Digital 2020
eliall gpall = gl Industrial Track)
. Graphic Design
Lol = Sl yond ! @]
n ) bl e (Vocational Stream — Printed 2020 2020
eliall gall = gl Industrial Track)
197 n Aol el ) History Studies Digital 2020
n Adey sl bl y ! History Studies Printed 2020 2025
198 n Azl bl yud! History Studies Digital 2019
n Adey sl bl y ) History Studies Printed 2021 2023
. Holy Qur’an and Its
—ds I T all
199 m stes st oL Sciences (Shariah Digital 2021
el g all Track)
all — aABouall Akt Hotel A ti
200 7 Sl : otel Accounting Digital 2020
Al (Hospitality Track)
LYy Buiall sl Hotel Management
) and Reception .
201 m I — gl sl — Digital 2020
o = 2 (Vocational Stream — 'gita
(Bl Hospitality Track)
Ly Lauall ! Hotel Management
B and Reception :
m I — gl sl — Printed 2020 2024
St 2 (Vocational Stream — rinte
ouall Hospitality Track)
iy Buiall sl Hotel Management
) and Reception i
202 m A — gl sl — Digital 2020
o = 2 (Vocational Stream — 'gita
Rl Hospitality Track)
Leluallabighy! Industrial Electronics
203 n gadl — el Hladl — (Vocational Stream — Digital 2020
oeliall Industrial Track)
Leliallabig, sl Industrial Electronics
204 n gradl = el Hledl — (Vocational Stream — Digital 2020
oeliall Industrial Track)
sSunlly LBl erenatl] Interior Design and
) Décor (Vocational .
205 n I — agdl Hledl — Digital 2020
T el Stream — Industrial 'grta
oebuall Track)
206 n Dl d Islamic Education Digital 2020
n Db dn Islamic Education Printed 2020 2025
207 n Al dn ! Islamic Education Digital 2020
n Aadbey dn Islamic Education Printed 2020 2024
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— dyens SN 4zl Islamic Jurisprudence
208 n FeD g and Its Foundations Digital 2021
el (Shariah Track)
Land Surveying
gl Hleall = cling A liws i
209 n el #Hag 4> and Construction Digital 2020
eliall g il — (Vocational Stream —
) Industrial Track)
Land Surveying
gl Hleadl — cling A lius i
210 - ! clgds and (;onstrucnon Digital 2020
oeliall gall = (Vocational Stream —
) Industrial Track)
. Life Sciences (Science
g ol — Asled! |
pall n cneydd el skl and Agriculture Digital 2019
=3l elad! Tracks)
. Life Sciences (Science
. 3| — Al |
n tne il el pslad and Agriculture Printed 2020 2025
=y elad! Tracks)
Life Sciences (Science
. | — Al |
212 n Cneydd Sl pslad and Agriculture Digital 2019
g“)}-“ﬁ Lf‘l’-” Tracks)
Life Sciences (Science
. | — Al |
n cneydd Sl pslad and Agriculture Printed 2020 2023
o=l elad! Tracks)
e Luall oYY Bl Maintenance of
Industrial Machines
213 n all — agdl Hledl — Digital 2020
AT el (Vocational Stream — lora
A_:‘L'“A” Industrial Track)
T liall @YY Bls Maintenance of
Industrial Machines
214 n 33— gl Hlad) — Digital 2020
T el (Vocational Stream — gt
g“-u“‘” Industrial Track)
LSl Y Bl Maintenance of
Office Appliances L
215 n Al — agdl Hledl — Digital 2020
AT el (Vocational Stream — 'ora
A_:‘LL"“ Industrial Track)
Al YY) Bls Maintenance of
Office Appliances .
21 n 3 — gl Hlad) — Digital 2020
6 T el (Vocational Stream — 'grta
g“-u@” Industrial Track)
Management
3 — slaid¥lg 3,5V i
217 m ol and Economics Digital 2019
Jlec ¥y 330,11 (Entrepreneurship
Track)
Management
5 — 3LVl g 3,51 i
n Eal 981 and Economics Printed 2019 2025
Jlae¥lg 30,1 (Entrepreneurship
Track)
Management
3 — slaid¥lg 3,laY! i
218 m ol and Economics Digital 2017
Jlec ¥y 330,11 (Entrepreneurship
Track)
Management
5 — sLaid¥lg 3,51 dE i
n e ek and tconomics Printed 2018 2018
Jlea¥ly3sls, 1 (Entrepreneurship
Track)
Mathematics
gl — alsl (Entrepreneurship,
219 n slaia¥lg Saazally gabiydl Hotel, Home Digital 2022
) ) Economics, and
1531 ji{] !
el Agriculture Tracks)
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Mathematics
ol —alusbl (Entrepreneurship,
n Slaiz¥ly Jauually gl Hotel, Home Printed 2018 2018
N ) Economics, and
Iidle Toatl )
el Agriculture Tracks)
< Mathematics
N all — el I
220 n gdline,dll m el (Literature and Digital 2022
el Shariah Tracks)
< Mathematics
N | — el I
1 gl nepdll  mlenly)d (Literature and Printed 2022 2025
eeradly Shariah Tracks)
221 - gd.d“'):m)ﬂ‘_&lﬁ\:ub\-_!)ﬂ Mathematics (Science Digital 2022
welially and Industrial Tracks) 9
1 gald|o}a)..;.tl—aL_ubL._)J| Mathematics (Science Printed 2022 2025
welially and Industrial Tracks)
595 - oladl gne il —alusl Ml | Mathematics (Science Digital 2019
elially and Industrial Tracks) 9
ol e yall = alesb Il | Mathematics (Science .
n < - Printed 2020 2023
elially and Industrial Tracks) rinte
223 m Pl elesll Mathematics Digital 2019
oslaiall (Technology Track)
goall — oluslb Mathematics .
m gty (Technology Track) Printed 2017 2017
Clasdl a9 3500l Codlod Methods of Da‘wah
224 n ) . and the Art of Oration Digital 2021
el gl = (Shariah Track)
— dagleg iy il i No?le Hadith an.d .
225 n N Its Sciences (Shariah Digital 2021
gerallg el Track)
6 - elall ne yall = eyl Physics (Science and Digital 2019
elially Industrial Tracks)
- odadl e all — eyl Physics (Science and Printed 2020 5024
elially Industrial Tracks)
227 - odadl e all — e lyjaall Physics (Science and Digital 2019
elially Industrial Tracks)
- ‘:,da.“ e yall = elyal! Physics (Science and Printed 5020 2023
elially Industrial Tracks)
Professional Drawing
28 . g.lg.“ Sl —L_,;.@_U M)Jl (Vocational Stream Digital 5020
Al 2Lz g0 — - Home Economics
Track)
Professional Drawing
n Glloll = ellpenll | (Vocational Stream Printed 2020 2025
(,J}LU SLeasay| o — Home Economics
Track)
(e Ry % Programming
| — 2203l g doea ol
229 mn e e and Automation Digital 2019
sl (Technology Tracks)
e iy - Programming
| — 22a3¥ g doea p !
230 m e e and Automation Digital 2019
o lesall (Technology Tracks)
(lesdl) 3ozl a3latl (APean\;a;t;\l/e Em?rgyI
. . pplie ocationa o
231 m | = | Hladl — Digital 2020
AT el Stream - Industrial 'ora
gebiall Track)

Review of the 2025-2026 Palestinian Authority School Curriculum

November 2025

386



List of Analyzed Textbooks

PRI PANESAL I Renewable Energy
(Applied Training) .
232 m — gl Hled! — (lead! Digital 2018
= ’ (* (Vocational Stream — 'gita
eliall gl Industrial Track)
(SN HINCSEHIN]] Renewable Energy
. (Theoretical) o
| = el sl —
23 R o = ) (Vocational Stream — Digital 2020
g‘uﬂj‘ Industrial Track)
s Renewable Energy
Lol — 3aasend| a3LI1
234 n 2 Saumtles (Vocational Stream — Digital 2017
eliall 5301 = gl Industrial Track)
Aty Ao cilauaad Sanitary Installations
and Central Heating .
235 n — ) Hledl — &) Digital 2020
‘*’*A 2 e (Vocational Stream — 'gita
eliall gl Industrial Track)
Aoy s il gl Sanitary Installations
and Central Heating .
236 m — gl Hladl — a) - Digital 2020
941 ’ LS (Vocational Stream — lgita
eliallg,dl Industrial Track)
31| — dgelatl dalail Scientific Ed ti
237 1 el — ugn ific Education Digital 030
S (Literature Track)
all — dalall Aol Scientific Ed ti
1 g4 cientific Education brinted 020 o35
sl (Literature Track)
Small Businesses
53— 5 mall a Ll
238 m = (Entrepreneurship Digital 2019
Jlea¥igasb 1 Track)
Small Businesses
R SUrON PSR AT
n o2 )__,,_.41 & (Entrepreneurship Printed 2019 2025
B PP PE RN Track)
LS AL L 14355 Smart Buildings
- Technology o
Il — gl | =
=9 R Pl T etlotd (Vocational Stream — Digital 2020
geliall Industrial Track)
LS LA Lo 1383 Smart Buildings
. Technology o
I — gl | =
240 1 e = Sl (Vocational Stream — Digital 2020
ebuall Industrial Track)
A8 (ol gl eulagdas Smartphone
Applications .
3l = gl Ll =
1 R Pl T etlotd (Vocational Stream — Digital 2020
etiall Industrial Track)
Stone and Marble
Leadl — als ) |
242 n 2 plls o (Vocational Stream — Digital 2020
ebiall a0l = gl Industrial Track)
all = peliall gl Technical Drawi
243 - & < (= echnical Drawing Digital 019
eliatl (Industrial Track)
il =~ geliall @l Technical Drawi
m ¢ e i echnical Drawing Printed 2019 2023
eliall (Industrial Track)
sl - geliall el | Technical Drawi
244 1 & £ [l echnical Drawing Digital 019
ebiall (Industrial Track)
Al - Leliwall | i i
n ol ong Technical Drawing Printed 2019 2019
eliall (Industrial Track)
. Technology
pobadl g 9ydll = Lol oS! (Humanities,
245 m ol glll &l | Entrepreneurship, Digital 2019
Sl Buzall el )l Shariah, Agriculture,
) " ) Hotel, and Home
G Economics Tracks)
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. ] Technology
poladl iggyall = L plousall (Humanities,
. S PN - T A | i
n el igabll Aol Entrepreneurship, Printed 2019 2025
L@l Baial (el 3l Shariah, Agriculture,
- - - Hotel, and Home
G Economics Tracks)
. 1 — Lo ¢ 81 i
246 . e pall = L o o288 Technology' (Science Digital 5019
e lially elall and Industrial Tracks)
e sall — Lo o il .
. e pall = L ol a8t Technology‘ (Science Printed 5019 024
e liaally elall and Industrial Tracks)
Lo . Tourism (Hospitality -
247 T Bl g yall = A Ll Track) Digital 2020
RENNRSAPrINFE] Turnery and Metal
Forming (Vocational .
Il — gl | =
248 n grall = el Ll Stream — Industrial Digital 2020
geliall Track)
Ol S8 Al 21 Turnery and Metal
Forming (Vocational .
3 — gl | —
249 n el — gl Slead! Stream - Industrial Digital 2020
g“-u‘d‘ Track)
— sy gl i Voice Techholc?gy .
250 n A N and Its Applications Digital 2019
geliallg,al (Industrial Track)
ol cilmdio ouenas Webpages Design
251 n grall = el Hlall = (Vocational Stream — Digital 2020
ch;.AJI Industrial Track)
Oalall JuSasg aleetll Welding and Metal
Forming (Vocational .
Al — gl Hledl —
22 n AT el Stream - Industrial Digital 2020
g‘LL'AJ‘ Track)
Oalall Sy allll Welding and Metal
Forming (Vocational .
253 n il — gdl el — Digital 2020
T el Stream — Industrial ‘gt
oebuall Track)
3Lyl g3 = Lol Accounting
254 12 . (Entrepreneurship Digital 2022
Jleedly Track)
Arabic Language (1):
Aafllall — (V) A yall 25101 Reading, Grammar,
255 12 paillg g pally el sally Prosody, and Digital 2020
sl Ll — Expression (Academic
= Stream)
Arabic Language (1):
Aafllatl — (V) A yedl 25001 Reading, Grammar,
12 piaill g g yally e lgally Prosody, and Printed 2025 2025
sl Ll — Expression (Academic
= Stream)
¥ - (¥) & padl 2300 Arabic Language
< e (2): Literature and -
256 12 Y ¢ |- | Digital 2020
¥l Cnedll =223l Rhetoric (Literature 'gtta
q“-fﬁ*"ﬁ and Shariah Tracks)
¥ = (7) g padl AL Arabic Language
2): Literature and .
I cre pall — A2 {
12 gl caepdl) =22 Rhetoric (Literature Printed 2025 2025
e adly and Shariah Tracks)
R . Arabic Language .
257 12 el slead! = Bl 231N (Vocational Stream) Digital 2020
Arabic Language .
12 ; —3 b Printed 2018 2018
bl slead) = gt 301 (Vocational Stream) rinte
Lad¥ & 48— o Lo I i
258 2 y ol Chemistry (Home Digital 2019
Lyl Economics Track)
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List of Analyzed Textbooks
Chemistry (Science
Solall ¢ all — s LeaSII
259 12 = Cne ) = sl and Agriculture Digital 2021
=3y Tracks)
260 12 Az el | Ayl Christian Education Digital 2019
— g iSOVl LYY Communications
261 12 N o and Electronics Digital 2019
orslsisllg,all (Technology Track)
— elig iSOVl LYl Communications
12 h o and Electronics Printed 2018 2018
sl g ,all (Technology Track)
262 12 English for Palestine Digital 2019
12 English for Palestine Printed 2018 2025
English for Palestine —
263 2 ng Eea;;ga;jsme Digital 2019
English for Palestine —
12 ng sea;;ga;zsme Printed 2019 2025
64 . el = Jlea¥1 2 5aL,11 Entrepreneurship Digital 5019
o>sdgSll (Technology Track) e
Sall - Jee¥1 2 sl | Ent hi
2 & nireprenaurship Printed 2018 2018
sl Sl (Technology Track)
265 12 Al pasdl el yud! Geography Studies Digital 2021
12 4ol pasdl bl il Geography Studies Printed 2021 2024
Il — 3| yod| vl i i
66 n gl = Sl e Graphm? Design Digital 5019
eliall (Industrial Track)
267 12 Al bl yud! History Studies Digital 2021
12 Adey sl bl y ) History Studies Printed 2025 2025
_ Holy Qur’an and Its
- 1 o2l
268 2 wasles el 02 Sciences (Shariah Digital 2021
Geradlgall Track)
5Sadly LTl quaatl] Interior Design and
) Décor (Vocational _
269 12 all — gl Hladl — Digital 2020
Pl - el Stream — Industrial 'grta
eluall Track)
270 12 Db d Islamic Education Digital 2021
12 el d Islamic Education Printed 2025 2025
- (5kelas) edLo¥l azall Islamic Jurisprudence
271 12 o0 (Transactions) Digital 2020
el gl (Shariah Track)
T - Islamic Regulatory
a1l = Beadleyl eladtl
272 2 & . Systems (Shariah Digital 2012
el Track)
. Life Sciences (Science
¥ | — Al |
273 12 credl Shenll pslal and Agriculture Digital 2020
=y eled! Tracks)
. Life Sciences (Science
. )| — Akl |
12 cneydl Sl pslad and Agriculture Printed 2025 2025
el elad! Tracks)
Management
—_ n [SCRKIPvEN PR and Economics Digital 5019
Slac ¥y 30,1 (Entrepreneurship 9
Track)
Management
g2 — 2Ly 3,11 and Economics .
12 Printed 2025 2025
PSS PRI (Entrepreneurship rinte
Track)
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Mathematics
Gl rggrall —albenb)ll | (Enirepreneurship,
275 12 Sl sl Busally Hotel, Home Digital 2019
eyl Economics, and
N Agriculture Tracks)
. Mathematics
gl g aydll — byl (Entrepreneurship,
12 Al by JBusally Hotel, Home Printed 2025 2025
ety Economics, and
- Agriculture Tracks)
. . Mathematics
¥ e yall = el
276 12 B . (Literature and Digital 2022
) Shariah Tracks)
% . . Mathematics
¥l one yall — el
12 - . (Literature and Printed 2025 2025
el Shariah Tracks)
lone yall - abusbyil | Math i i
7 . olall one it at ematlc‘s (Science Digital 5002
elially and Industrial Tracks)
oeladlone yall - bl | Mathematics (Sci
12 N atnematics (Science Printed 2025 2025
elially and Industrial Tracks)
el = bl Mathemati
278 2 & athematics Digital 2019
g%}ja S (Technology Track)
el = bl Math i
2 & athemnatics Printed 2018 2018
Y | (Technology Track)
Noble Hadith and
—da 2y il Gaust!
279 12 eyl e Its Sciences (Shariah Digital 2021
geradlg Track)
280 12 elyyaall Physics Digital 2020
12 elyaall Physics Printed 2025 2025
T T, Programming
- all - w‘ilj Aa !
281 12 & . and Automation Digital 2019
sl (Technology Track)
T T, Programming
)A.” - MJYU 4_7=A)..J|
2 S . and Automation Printed 2018 2018
sl (Technology Track)
T T Programming
)A.” - MYU 4_7_;:)..4."
282 2 < . and Automation Digital 2019
sl (Technology Track)
skl - Zualall oLzl Scientific Education
283 12 P (Literature and Digital 2019
5ol byl Technology Tracks)
aslall - Aalull 2aLz) Scientific Education
12 e (Literature and Printed 2025 2025
sl Sl ikl Technology Tracks)
e N Small Businesses
38 = B yphuall ayyLid!
284 12 & - & (Entrepreneurship Digital 2019
Jlae ¥l 30,1 Track)
e R Small Businesses
— 3 uwiuall Ll
12 <o 905 & (Entrepreneurship Printed 2025 2025
Jlaa¥lg 350,10 Track)
< el - n Smart Buildings
- LS LA L
285 12 UJ .}j}&l Technology (Industrial Digital 2019
@eluallg,al Track)
Stone and Marble
Lol — als 3y ymeandl
286 12 2 ¢ Ay 2 (Vocational Stream — Digital 2020
eliall g0l = gl Industrial Track)
lile - peliall ool Technical Drawing:
287 12 goadl = ol I Electronics (Industrial Digital 2019
‘:,.cLLmﬂ Track)
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Wle — eliall eyl Technical Drawing:
" Electricity (Vocational L
288 12 — el — Digital 2020
ell sledl = eleyell Stream - Industrial 'grta
geluallg,all Track)
Wle — eliall cuyl Technical Drawing:
N Electricity (Vocational .
12 — el sl — Lyl Stream  Industrial Printed 2020 2020
oeluallg,all Track)
Technology
potelligardll = L glisl (Humanities
-89 b Jlea¥15 5ol 1 Loyl Entrepreneurship, Digital o019
csaaidll el el | Shariah, Agriculture, E
) . N Hotel, and Home
>l alazay| !
Gl Economics Tracks)
Technology
potalligodll = Ll (Humanities,
cJlea ¥y byt oLy Ent hi
12 " reprengurs P Printed 2025 2025
csaaiall (el )yl pe il | Shariah, Agriculture,
) . N Hotel, and Home
bl sleaza¥y !
Gl Economics Tracks)
290 - oladl ne all - L g8l | Technology (Science Digital 5019
selially and Industrial Tracks) E
el one sall = L ol | Technol Sci
12 N echno Ogy.( clence Printed 2025 2025
elially and Industrial Tracks)
L]
Teacher Guides
English - ..
. . . 5 Edition Edition Year of
# Grade Original Title Translation of Volume Tvpe Year Printin
the Title yp 9
3 — MY a3l i i
1 1 o T R R 'S('Tae';”é;?;z?;g” Digital 2018
@ladl
Mathematics (Teacher .
2 1 ‘d,.u Jds — el Guide) Digital 2018
— Aol g Aila gl 231 National and Life
3 1 oo B ) Education (Teacher 1 Digital 2018
el Juds Guide)
— Aol g Aila gl 2,31 National and Life
4 1 T ) ) Education (Teacher 2 Digital 2018
el Juds Guide)
Our Beautiful
5 1 elall Jubs — Alet! Lt Language (Teacher Digital 2018
Guide)
53— MY a3l i i
6 2 s TRl '?'?g&g?gi?;gn Digital 2018
lal
Mathematics (Teacher .
7 2 elall Jds — alasl ) Guide) Digital 2018
— 3l il gl Fu National and Life
8 2 T h ) Education (Teacher 1 Digital 2018
ol Juds Guide)
— 2Ll g Al 2 National and Life
9 2 HRI - Education (Teacher 2 Digital 2018
plall dds Guide)
Our Beautiful
10 2 elall Juds — aliead! Liat Language (Teacher Digital 2018
Guide)
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- Jads — 2adla¥l 2,3l Islamic Education bigital o8
alall (Teacher Guide) E
12 lall Juds = @lusly I Mather?j'izse)ﬁ eacher Digital 2018
e Lain W1y Al o) 321 National and Social
13 Upbringing (Teacher Digital 2018
elall s = Guide)
Our Beautiful
14 elall Juds — Aliead) Liat Language (Teacher Digital 2018
Guide)
Science and Life
15 -5 Digital 2018
eledl Jeds = 3Ll sl (Teacher Guide) 'grta
6 Jads — 2l a,ul Islamic Education bigital o8
oLl (Teacher Guide) E
17 elalf Jubs — alusly Matherrgjlit;segTeacher Digital 2018
L L Yl A gl 220 Na;ional an;ﬂ Soc:]al |
18 Upbringing (Teacher Digita 2018
el deds = Guide)
Our Beautiful
9 elall Juds — Aliead) Liat Language (Teacher Digital 2018
Guide)
Science and Life .
20 lall Juds = 3Lty aslall (Teacher Guide) Digital 2018
Arabic Language L
21 -3 i Digital 201
ladl Juds — 2 a1l 25001 (Teacher Guide) igita 8
Arts and Crafts
22 — T Digital 2017
elall Jds — oyl ¢y giall (Teacher Guide) igita (0]
Math ti h
23 ‘d,.u Juds—olusbJl @ erT?ulizse;Teac er Digital 2018
Science and Life .
24 lall Juls = 3Lisnlly aslall (Teacher Guide) Digital 2018
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