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Executive Summary 

The study examines 71 textbooks from the 

Republic of Iraq’s national school curricu-

lum, dated 2015–2022, for grades 1–12. 

The study focuses on humanities subjects, 

particularly history, Arabic language, Is-

lamic Education, and social studies.  

 

Main Findings 

• Iraqi textbooks post-2003 broadly con-

tinue themes and narratives from the 

time of Saddam Hussein and earlier peri-

ods. 

• A balance is sought between territorial 

Iraqi, pan-Arab, and minority Kurdish 

identities. 

• History textbooks refrain from discussing 

events in Iraq post-1958 at the end of the 

monarchy, referring to the Ba‘th (Baath) 

party-led regime as the “Buried Era.” Cer-

tain specific instances of oppression of 

minorities during the Ba‘thist period are 

mentioned. Yet students remain mostly in 

the dark on the 35 years of the era, nor 

do they learn anything about the post-

Saddam age. 

• Islamic textbooks tend to display a Shi‘i 

(Shiite) bias in their narrative; however, 

Shi‘is and Sunnis are rarely mentioned by 

name. 

• Textbooks advocate for violent jihad, 

martyrdom, and self-sacrifice in battle, 

yet also condemn terrorism and those 

who use religion to justify it. 

• Textbooks show potential evidence of 

Iranian influence in curriculum. The pro-

Iranian Al-Hashd al-Sha‘bi militia 

organization is praised for “liberating the 

homeland.” Textbooks narrate Iran’s his-

tory in objective terms, with no mention 

of the Iran-Iraq War, and display sensitiv-

ity when discussing Iranian-Iraqi rela-

tions. 

• Some textbooks display a highly con-

servative understanding of women’s 

place in society, endorsing unequal gen-

der roles, polygyny, and the concept of 

family honor, and condemning subver-

sion of gender stereotypes. Others call 

for gender equality and condemn gen-

der-based violence. 

• Iraq’s ethnic and religious diversity is cel-

ebrated: Christianity is depicted posi-

tively, and the Kurdish language is taught 

to Arab students. At the same time, Is-

lamic textbooks teach that “infidels” will 

face divine punishment for not believing 

in Islam. The civil war between Sunnis 

and Shi‘is, which broke out immediately 

following the US coalition invasion of Iraq 

in 2003, is absent from the curriculum. 

Nor is there any discussion of the two 

major organizations which threatened 

the very existence of the new regime and 

that of the Iraqi state itself, namely Al-

Qa‘ida and ISIS. 

• Jewish people are not recognized as part 

of Iraqi society and history. Textbooks 

are reluctant to offer any positive depic-

tion of Jews or mention their persecu-

tion, so as not to grant them any legiti-

macy in modern times. There is a glaring 

omission of Iraq’s rich Jewish history and 

the 1941 “Farhud” pogrom carried out 

against the Jewish population of 
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Baghdad. The Holocaust is ignored. The 

Jewish people are the focus of a sub-

stantial amount of hateful material. They 

are frequently portrayed as cowardly, 

treacherous, greedy, or otherwise im-

moral, both individually as well as collec-

tively. Antisemitic tropes are employed, 

connecting Jews with undue wealth and 

power, both in ancient Islamic contexts 

as well as in relation to the modern-day 

Middle East conflict. 

• The Arab-Israeli conflict and the Pales-

tinian cause are featured prominently, 

with non-recognition of Israel expressed 

through maps and epithets, and Jewish 

self-determination in the region wholly 

rejected. Israeli history is described with 

immense hostility, and peace is not con-

sidered an option. 

• Iran, Turkey, and Britain are described 

negatively in historical descriptions of 

their rule of Iraq, but neutrally in a con-

temporary context. 

• The curriculum avoids discussing the 

United States in the modern era. The 

characterization of the atomic bombs 

dropped on Hiroshima and Nagasaki in 

1945 as a “genocide” reflects a negative 

attitude towards Americans. In another 

lesson, the US is described as “a leader 

of the Western world and of imperialism” 

in the context of Zionist-American coop-

eration. The textbooks do not mention 

the Iraqi occupation of Kuwait in 1990, 

the 1991 Gulf War, or the 2003 US inva-

sion. 

 

On the whole, the textbooks appear to 

build on certain themes and ideas which 

originate in Saddam Hussein’s rule (1979–

2003) as well as in earlier periods, and only 

partially reflect major developments which 

have taken place in Iraq since the 2003 

Coalition invasion. In addition, the text-

books were found to contain many factual 

errors, and seem to promote rote learning 

at the expense of critical thinking, espe-

cially in Islamic Education. Furthermore, 

the approach taken by the textbooks re-

garding certain topics, such as women’s 

place in society or religious violence, is 

characterized by contradictions, incon-

sistency, and dissonance. 

 

The textbooks seek to balance Iraqi, Kurd-

ish, and Arab identities. Territorial Iraqi 

patriotism is cultivated across different 

subjects, celebrating national symbols, 

teaching the importance of national unity, 

and emphasizing military defense of the 

country. At the same time, Arab Iraqi stu-

dents are exposed to the Kurdish language 

and some aspects of Kurdish culture and 

historical narrative. Arab identity is also 

promoted, through celebration of the Ara-

bic language, emphasis on the history of 

Arab countries and disparagement of their 

historical adversaries, and the elevation of 

the Palestinian cause and its connection to 

Iraq. 

 

Iraqi history textbooks focus almost exclu-

sively on ancient Mesopotamia, Islamic 

history and early Arab nationalism, and 

generally avoid events that took place af-

ter the 1958 toppling of the Iraqi monarchy. 

Resistance against British rule pre-inde-

pendence and the toppling of the monar-

chy are unequivocally praised, while un-

pleasant events and atrocities are gener-

ally ignored. However, isolated instances 

of content have been identified which 
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describe the oppression of minorities un-

der the Saddam Hussein regime, typically 

referred to as the “Buried Era.” 

 

Islamic religious content permeates the 

curriculum, and the Qur’an is frequently 

quoted or referenced. In some instances, 

Islam is said to supersede other values, 

such as liberty. Female students are en-

couraged to dress modestly from a young 

age, in accordance with religious teaching. 

Jihad – understood in violent as well as 

non-violent terms – and martyrdom are 

held up as major values, while non-Mus-

lims are described as “infidels” and said to 

expect torment in Hell. The Sunni and Shi‘i 

sects of Islam are rarely mentioned by 

name; however, the textbooks adopt cer-

tain elements of Shi‘i belief, such as advo-

cating love and reverence for the Prophet’s 

family, and often degrade the role of his-

torical figures shunned by Shi‘is. 

 

Textbooks show potential evidence of Ira-

nian influence in the curriculum. One text-

book published after 2014 praises the pro-

Iranian Al-Hashd al-Sha‘bi militia organiza-

tion for “liberating the homeland,” and an-

other describes them as “heroes” who “an-

swered the religious call to defend the holy 

locations, the land, and dignity.” Islamic 

textbooks display a Shi’i bias despite rarely 

mentioning Shi’is or Sunnis by name, which 

did not exist in the time of Saddam Hus-

sein. Textbooks narrate Iran’s history in ob-

jective terms, with no mention of the Iran-

Iraq War nor Tehran’s increased its influ-

ence over Iraqi affairs since 2003, a level 

of sensitivity which suggests possible Ira-

nian involvement in the drafting of the cur-

riculum. 

 

The Iraqi curriculum’s treatment of women 

is defined by ambivalence. Some text-

books advocate for gender equality and 

combatting gender-based violence, culti-

vate respect for mothers, and display 

women in both modern Western as well as 

traditional Islamic dress. Female individu-

als with outstanding contributions in civil 

service, sciences, and literature are cele-

brated. However, the greatest praise is ac-

corded to women who participate, endan-

ger their lives, or die, in battle. The curric-

ulum teaches that women uniquely bear 

the duty of being obedient to their hus-

bands, while men are uniquely worthy of 

bearing responsibility for the household as 

a whole. The traditional Arabian virtue of 

women’s honor is taught as sacred, and 

polygyny is openly endorsed. Conversely, 

men and women who behave in a manner 

deemed inappropriate to their gender are 

condemned as acting on behalf of “infidel” 

influences, and as posing a threat to the 

whole of society. 

 

The curriculum takes a uniquely hateful 

approach toward Jews and Judaism. Is-

lamic textbooks stress the hostility be-

tween foundational Islamic figures and 

contemporary Jews, frequently describing 

Jews individually and collectively as dis-

loyal, cowardly, or immoral, and threaten 

followers of Judaism with divine punish-

ment. Antisemitic tropes, such as associ-

ating Jewish people with undue political 

and financial power around the world, are 

found both in Islamic contexts as well as in 

relation to the modern Arab-Israeli con-

flict, and one textbook teaches that 

treachery and cowardice are “intrinsic 

characteristics” of Jewish people. At the 

same time, Iraq’s millennia-old Jewish 
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community is not mentioned in the text-

books, and Jews are excluded from dis-

cussions on Iraq’s cultural diversity. Jewish 

history is not taught in the context of the 

ancient Near East, and Jewish ties to Je-

rusalem are ignored. The Jewish Holo-

caust and the contemporaneous Farhoud 

in Iraq are not acknowledged, but Iraq’s al-

legiance to Nazi Germany in WWII is de-

fended as serving the Palestinian cause. 

 

The Arab-Israeli conflict occupies a prom-

inent position in the curriculum, which 

adopts an openly hostile anti-Israel ap-

proach. Israel is exclusively referred to 

through epithets such as “the Zionists,” 

and its territory is erased from maps. Con-

spiracy theories are employed to dispar-

age Zionism as racist, violent, and danger-

ous to the whole region, and dismiss its 

political and military achievements as be-

ing the product of colonial intervention, in-

ternational support, or Jewish influence in 

the US. Nationalist violence against Jews 

and Israel is glorified, and historical peace 

treaties between Arab states and Israel are 

ignored. Peace with Israel is not enter-

tained as an option for the future of Iraq. 

 

Some elements of democratization in Iraq 

are apparent. Textbooks advocate for es-

tablishing a transparent democratic re-

gime, decry political incompetence, and 

criticize government neglect of public ser-

vices and its failure to develop the econ-

omy. Violent interpretations of religion are 

likewise criticized. At the same time, one 

textbook calls for imposing restrictions on 

media. Textbooks celebrate and cultivate 

tolerance toward Iraq’s diversity of ethnic 

and religious groups, excluding the Jews; 

they acknowledge some instances of 

historical mistreatment of minorities, and 

teach that Iraq’s pluralistic nature is en-

shrined in the constitution. Christianity 

and Christians are frequently acknowl-

edged, usually in a positive context. 

 

Iraq’s history of religious terrorism is al-

luded to, but rarely explicitly discussed. 

The idea that the Islamic faith is often mis-

construed by certain parties to promote 

violence, terrorism, and internal conflict is 

often expressed, and one textbook di-

rectly accuses Al-Qa‘ida (Al-Qaeda) and 

ISIS of doing so. Other textbooks call for 

national unity and religious moderation, 

and some laud Iraq’s ongoing fight against 

“terrorism” in general terms. On the other 

hand, many textbooks glorify military ser-

vice and death in battle, using and promot-

ing Islamic concepts such as jihad and 

martyrdom to this end, while maintaining 

praise for certain Shi‘i militant groups.  

 

With the exception of Israel, the curricu-
lum’s approach to regional and global is-
sues is generally muted and neutral. Iran 
and its history are usually described in ob-
jective terms, and textbooks merely allude 
to Iran’s 21st-century involvement in Iraqi 
affairs. However, some textbooks describe 
historical Persian empires as oppressive to 
the people of Iraq. Likewise, the Ottoman 
Empire is characterized as colonialist and 
neglectful toward Iraq, while modern Tur-
key is rarely mentioned, and mostly in neg-
ative terms. Britain is portrayed negatively 
for its colonial history in Iraq, while the US 
is accused of “genocide” during WWII, but 
otherwise, mentions of Western powers in 
a modern context are sparse. English is 
only taught from the sixth grade, and Eng-
lish language textbooks contain little infor-
mation about English-speaking culture, in-
stead appearing to maintain conservative 
local values. 



 

 

 

5 

Foreword 
 
The educational landscape of Iraq since 

2003 has been shaped by a complex web 

of narratives, ideologies, and identities. 

The echoes of Saddam Hussein's rule con-

tinue to reverberate in textbooks, along-

side attempts to reshape national identity 

in the aftermath of the 2003 invasion by 

the Coalition forces. The continued use of 

themes and narratives from the time of 

Saddam Hussein underlines the enduring 

impact of past regimes on the realm of ed-

ucation.  

This period has seen the rise of sectarian 

influences within the educational system, 

with Shiite political Islam making signifi-

cant inroads despite the presence of 

Americans and Kurds in Baghdad. Shiite 

parties and the Popular Mobilization 

Forces have succeeded in embedding el-

ements of sectarian doctrine into the cur-

riculum in recent years, revealing tensions 

within Iraqi society. Shiite interpretations 

of Islam are the most prevalent, and reli-

gious minorities are effectively sup-

pressed. For example, the director of the 

"Directorate of Education and Training" in 

the Popular Mobilization Authority, 

Hussain Haider Jasim Al-Bakhiti, issued a 

statement to the Ministry of Education and 

the Ministry of Higher Education in No-

vember 2020, informing them of his deci-

sion to form a committee under his chair-

manship and the membership of six oth-

ers–five of whom hold doctoral degrees–

to include topics about the Popular Mobi-

lization Forces in the Ministry of Education 

curriculum. Thus, Shiite Iraq has repeated 

the same mistakes of Yasin al-Hashimi's 

government in the 1930s, when Sati' al-

Husri  ( يرصحلا عطاس ) 1880-1969 was in-

structed to design school curricula for Iraqi 

schools based on Arab nationalistic ideol-

ogy. 

In post-2003 Iraq, the struggle for control 

over educational content has become em-

blematic of broader societal divides. His-

torically, Iraq's education system has 

grappled with competing narratives and 

ideologies, often reflecting the political 

dynamics of the region. Dr. Ofra Bengio’s 

comprehensive report, informed by her 

extensive knowledge of the ideological, 

social, and political history of the Middle 

East and Iraq, reveals that textbooks con-

tribute to the construction of these con-

temporary identities, bringing to light the 

complex relationship that exists between 

Iraqi patriotism, Arab nationalism, and reli-

gious ideas. Simultaneously, the intrica-

cies of Iraq's rich religious and ethnic tap-

estry attempts to balance the identities of 

the Kurdish people, the pan-Arab people, 

and the territorial Iraqi people. 

Competing narratives and ideological cur-

rents in Iraqi society are echoed in its text-

books, including the taboo topics and si-

lence prevalent in Iraqi educational dis-

course. Viewing sociopolitical develop-

ments in Iraq since 1958 through a selec-

tive historical lens contributes to the per-

petuation of a fragmented narrative, which 

obscures the nuances of Iraq's contempo-

rary past and glosses over truths consid-

ered to be uncomfortable. The glaring ab-

sence of Jewish history in Iraq, as well as 
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the marginalization of other religious mi-

norities, highlights the elimination of di-

verse voices within the curriculum, which 

in turn perpetuates symbolic violence 

against groups who are already op-

pressed. Moreover, the myriad of contra-

dictions within the Iraqi curriculum reflect 

the broader challenges of navigating soci-

etal ideals within higher education.  

The historical forces that have shaped 

Iraq's education system present ongoing 

challenges in reconciling diverse identities 

and navigating ideological currents within 

the curriculum. The potential for a national 

identity that embraces variety, addresses 

taboos, and embraces the richness of 

Iraq's complex heritage lies within Iraq's 

educational curriculum, holding the possi-

bility for healing, understanding, and the 

formation of a more unified national iden-

tity.  

 

 

Dr. Bayar Mustafa 

 

Iraqi Assistant Professor at the American 

University of Kurdistan, Advisor at the In-

ternational Middle East Peace Research 

Center (IMPR), and AHDA Fellow at Co-

lumbia University. 
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Introduc:on:  

 
Any examination of the contents of Iraqi 

textbooks should take into account the 

wider context of the education system, as 

well as the socio-economic and political 

situation as a whole. The impact of such 

textbooks on students can only be evalu-

ated by examining the degree of their at-

tendance in schools; the availability of 

these textbooks; the educational staff and 

their ratio in comparison to the number of 

students; and the atmosphere of and 

physical conditions in schools. Hence we 

start by outlining the ups and downs which 

the education system has witnessed in the 

last fifty years.    

 

When the Ba‘th party came to power in Iraq 

in 1968, and for the first fifteen years of its 

rule, it placed great emphasis on the edu-

cation system. Thus, up to the early 1980s, 

Iraq’s educational system was considered 

one of the best in the Middle East. The 

achievements of that period include free 

education for all levels, gender parity in 

enrolment, declining of illiteracy of the 15-

45 group to less than 10%, spending on 

education totaling 20% of Iraq’s govern-

ment budget, and the government spend-

ing an average of $620 per student for ed-

ucation per year.1 This policy came to 

serve various socio-political and ideologi-

cal goals such as consolidating control 

over Iraqi society, indoctrinating the young 

generation along Ba‘thist ideology, 

 
1 Jinan Hatem Issa and Hazri Jamil, “Overview of the education system in contemporary Iraq,” European Journal 
of Social Sciences, Vol. 14, No. 3 (2010), pp. 360-368.  
2 Nabil al-Tikriti, “War, state collapse and the predicament of education in Iraq,” World Yearbook of Education 
2010 (Routledge, 2010), pp. 350-360.  
3 Ibid., pp. 351-352. 

legitimizing the Ba‘thist regime, and rein-

venting Iraq’s image in the world as a pro-

gressive and modern state.  

 

In parallel with this quantitative change 

and the expansion of the number of 

schools and students, there was a revolu-

tionary change in learning content and 

quality.2 As early as the Eighth Ba‘th Re-

gional Congress of 1974, the party an-

nounced “a far-reaching educational re-

form” which included, among other things, 

a curriculum overhaul and the purging from 

all schools of educational staff who were 

suspected of disloyalty to the Ba‘thist ide-

ology.3 

 

The main guiding principles and contents 

of these books resulted in the politiciza-

tion of Iraqi society, part of which was the 

education system, becoming ubiquitous. 

Pan-Arab ideology permeated textbooks, 

most notably those for history and civics. 

Students in the Kurdish region were simi-

larly indoctrinated, even though they be-

long to a distinct nation, and despite the 

fact that their books were written in Kurd-

ish. As noted by one researcher: “the con-

tents of schoolbooks used in Kurdistani 

and Iraqi-Arab contexts were indeed very 

similar: both presented a Pan-Arabic cur-

riculum in which the history and culture of 

Deterioration of the Education System 
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the ethnic majority Arab Sunnis was prior-

itized.”4 

 

In the aftermath of the outbreak of the 

Iraqi-Iranian war in 1980, the Ba‘th used 

textbooks to demonize Iran. These text-

books portrayed Iran in a very negative 

light and described relations between the 

Persian and Arab nations as being that of 

eternal conflict.5  

  

Islamic Education was another subject 

that gained momentum following the out-

break of the Iran–Iraq War. Initially, secu-

larism, or semi secularism guided the re-

gime. Thus, Islamic education in the early 

1980s was minimal: 2 hours a week for 

grades 1-6, in comparison with 11 hours of 

Arabic and 6 hours of Mathematics. For 

grades 7-9, there was only one hour of Is-

lamic education.6 However, in the early-to-

mid 1990s the number of hours increased 

significantly, and so did the status of the 

subject. The Ministry of Education pub-

lished two new textbook series – the 

Qur’an for primary school pupils, and Is-

lamic Education, teaching a wider range of 

Islamic subjects. Baram suggests that 

while the choice of the Qur'anic suras was 

quite problematic because of the difficulty 

in understanding them, the Islamic Educa-

tion textbook was friendlier.7 

 
4 Bareez Majid, “Towards an Understanding of Kurdistani Memory Culture: Apostrophic and Phantomic Ap-
proaches to a Violent Past,” PhD Dissertation, Leiden University, 2021.  
5 Al-Tikriti, p. 352. 
6 Ghazwan Ala Al-Din Lutfi, “Images of males and females in primary and middle school textbooks in Iraq: A 
content analysis study,” PhD Dissertation, Florida State University, 1990, pp. 18-19.  
7 Amatzia Baram, Saddam Husayn and Islam, 1968-2003: Ba‘thi Iraq from Secularism to Faith (Woodrow Wilson 
Center Press, Johns Hopkins University Press, 2014), pp. 281-282, 285. 
8 Ofra Bengio, Saddam’s Word: Political Discourse in Iraq (Oxford University Press, 1998), pp. 176-202. 
9 Ofra Bengio, “Iraq,” in Bruce Maddy Weitzman (ed.), Middle East Contemporary Survey: Volume 2000 (Tel-Aviv 
University, 2000), p. 260.  
10 Achim Rohde, “Change and Continuity in Arab Iraqi Education: Sunni and Shi‘i discourses in Iraqi textbooks 
before and after 2003,” Comparative Education Review, 57 (4), November 2013, pp. 711-734. 

The creeping Islamic tendencies in the 

textbooks reflected a general trend in so-

ciety; this was a reaction to the Iranian Is-

lamic Republic’s ideological onslaught, and 

the fear that it would engulf Iraqi society, 

especially the more vulnerable Shi‘I (Shiite) 

group. The war, which lasted for 8 years, 

also contrasted the symbols and mes-

sages of the Iranian regime which were ef-

fective in mobilizing its society with the 

purportedly secular and somewhat out-

dated Pan-Arabist ideology with which the 

Ba‘th regime commenced its reign. Ac-

cordingly, after the war broke out, the 

Ba‘th started employing Islamic symbols, 

such as terming the war “Al-Qadisiyya” (af-

ter the 636 battle in which Sassanid Persia 

was defeated by an Arab army), granting 

Islamic names to various military cam-

paigns and weapons, and most im-

portantly, later launching later the faith 

campaign (hamla imaniyya) which aimed 

at teaching the Qur'an to all groups in Iraqi 

society.8 Saddam himself became so ob-

sessed with the Qur’an that he ordered a 

copy be written in his own blood.9 As early 

as 1994, Saddam Hussein initiated com-

pulsory Islamic courses in schools at all 

levels, and the curricula included not only 

recitation of the Qur’an but also the teach-

ings of Sunna and shari‘a.10  
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Samuel Helfont suggests that Saddam's 

instrumentalization of Islam should not be 

seen as evidence of ideological transfor-

mation, but rather the use of Ba‘thification 

methods “to instill Ba‘thist ideas and oper-

atives in Iraq’s religious landscape.”11 

 

Another unique feature of these textbooks 

was Saddam Hussein’s cult of personality, 

which was so prevalent in all aspects of 

Iraqi life, and was ever-present in school 

textbooks. The Baʻthist regime enforced 

its legitimacy by emphasizing the heroic 

and charismatic characteristics of Saddam 

Hussein, connecting them to the elements 

of national integration. Thus, the text-

books described Saddam as a war hero. 

One history textbook stated: “Iraqis per-

sisted in uniting their mother country. Sad-

dam Hussein became the symbol of this 

unity by achieving victories in continuing 

wars and realizing peace.”12 Moreover, the 

following song was widespread among 

children in the 1980s: “We are Iraq and its 

name is Saddam; We are love and its name 

is Saddam; We are a people and its name 

is Saddam; We are the Baʻth and its name 

is Saddam.”13 

 

Journalists who were able to examine 

these textbooks reported the following: 

 

“Textbooks often bore a colorful picture 

of Hussein on the first page, smiling in 

his crisp battle fatigues. Inside, stu-

dents encountered passages 

 
11 Samuel Helfont, Compulsion in Religion: Saddam Hussein, Islam, and the Roots of Insurgencies in Iraq (Oxford 
University Press, 2018), pp. 2-3. 
12 Dai Yamao, “Regime Change and National Integration Policy: Focusing on Iraqi school textbooks before and 
after 2003,” in Keiko Sakai and Philip Marfleet (eds.), Iraq Since the Invasion (Routledge, 2020), p. 158. 
13 Bengio, Saddam's Word, p. 78. 
14 Jonathan Zimmerman, “Iraq’s textbooks—and ours,” The Washington Post, 13 July 2003.  
15 Simon Robinson, “Iraqi Textbooks: X-ing Out Saddam,” Time, 21 July 2003.  

comparing him to the famous Arab war-

rior Saladin or to Nebuchadnezzar, the 

legendary Babylonian king. 

Propaganda afflicted every subject of 

study, including math and science.  

Here’s a quick quiz from an Iraqi ele-

mentary-school textbook of the not-

too-recent past: 

What do you get when you add three 

rocket-propelled grenades and four 

Kalashnikov rifles? 

If you guessed simply ‘seven weapons’, 

you’re wrong. The correct answer, of 

course, is ‘seven ways to kill the infidel 

enemy’.”14 

 

Other notable elements in the textbooks 

were math exercises that use S and H (for 

“Saddam” and “Hussein”), not X and Y, as 

variables; diatribes like this from a sixth-

grade history text: “Our Great President is 

ordering us to stand against the Iranian, 

American, and Zionist forces that have oc-

cupied our religious cities”; and maps de-

picting Kuwait as a territory of Iraq.15 

 

As mentioned above, since the 1990s the 

Iraqi education system has begun to grad-

ually deteriorate, reflecting the political 

and military upheavals that engulfed Iraq 

during those years. The major develop-

ments which worsened the situation in Iraq 

were the Iraqi-Iranian war (1980-1988); 

the First Gulf War of 1991 and the ensuing 
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sanctions; and finally, the 2003 War and 

the resulting collapse of the state system.  

 

The years which followed the 1991 Gulf 

War witnessed a serious deterioration in 

the Iraqi education system on all levels, as 

explained at length by Mayamin Altae:  

 

“The sanctions meant that Iraq was left 

behind for many years as far as the ad-

vances in education were concerned. 

Iraq was also deprived of the advances 

of the educational technology that 

started to be implemented in schools in 

other neighboring countries. The state 

of isolation that the country entered 

from 1991 until 2003 also hindered the 

introduction of modern curriculum ad-

vancement, especially in English lan-

guage classes, where teachers could 

have accessed hundreds of online re-

sources to help their learners learn in an 

interactive class. ‘In education, Iraq was 

isolated from global trends.’ During 

those years (1991–2003) Iraqis never 

knew the Internet, mobile phones and 

satellite TV channels, which made them 

unaware of the rapid development that 

was happening all over the world. 

Added to that was the government’s 

perception of the education sector as a 

minor concern in comparison to other 

major issues such as defense and na-

tional security, or more precisely, the 

regime’s security. As for the policies 

that were related to technology in 

 
16 Mayamin Altae, “An overview of the stages of development of the Iraqi English language curriculum,” Social 
Sciences & Humanities Open, January 2020, p. 3.  
17 Rohde. 
18 “ ءا$#خ ة(ملأا : ددهت  لافطأ  با6شو  قارعلا   (Experts: Illiteracy Threatens Iraq’s Youth and Children),” Basnews, 13 September 
2022.  
19 Issa and Jamil, p. 363.  

education prior to 2003, they were ei-

ther non-existent or much oppressed.”16 

 

The deterioration of the education system 

gained further momentum in post-Saddam 

Iraq. This was reflected in the number of 

schools, the number of students attending 

schools, and the teaching material itself. 

Schools were attacked by suicide bomb-

ers or hit by artillery fire, and militias 

threatened schools with changing their 

curriculum, or they would face an attack.17 

In a 2022 study, specialists warned 

against the danger of the spread of illiter-

acy In Iraq. While in the 1970s Iraq man-

aged to significantly lessen this phenome-

non, by 2022, Iraq was leading the list of 

countries with high illiteracy rates, 

whereby 40.2% of males aged 15 and over 

were illiterate. The reasons provided were 

illiterate parents, socio-economic difficul-

ties, a lack of teaching materials, poor be-

havior in schools, and the anarchical situ-

ation in the country.18 

   

By 2010, spending on education had 

dropped to merely 8% of the budget, while 

spending per student dropped to $47.19 

According to a UNICEF report, in later 

years less than 6% of the budget was ear-

marked for education, placing Iraq at the 

bottom rank of Middle Eastern countries. 

Accordingly, access to quality learning 

was curtailed drastically, with 3.2 million 

Iraqi children of school age not attending 

school. UNICEF further reported that the 
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ongoing socio-economic crisis had cre-

ated a huge gap between the wealthiest 

and poorer children, with a 73% graduation 

rate from secondary school for the wealth-

iest students, compared to just 23% of the 

poorest.20  

 

UNICEF further reported that Iraq’s infra-

structure is in ruins in many parts of the 

country, and that one in every two schools 

is damaged and needs rehabilitation. 

Moreover, the war against ISIS (Daesh, the 

Islamic State), which broke out in 2014, ex-

acerbated the issue, as the militant group 

turned schools into headquarters for its 

fighters.21 This caused the additional prob-

lem of overcrowded classes, with some of 

them comprising 80 students.22 A number 

of schools operate in multiple shifts in an 

attempt to accommodate as many stu-

dents as possible, squeezing the little 

learning time that children have.  A re-

search study by the Education Consortium 

of Iraq, published in early 2022, found out 

that as many as 10,000 new school build-

ings were needed “to get children back 

into safe and quality education.”23  

 

Iraqi newspapers echo these problems, 

one of the most serious of which is 

 
20 Alaa Hussain, “Shortage of buildings, truancy plague Iraqi schools,” Diyaruna, 12 April 2018. 
https://diyaruna.com/en_GB/articles/cnmi_di/features/2018/12/04/feature-01   
21 Ibid.  
22 Ibid. An education adviser said that some classrooms have up to 120 students: Ron Synovitz, “Iraqi schools 
more crowded than ever after reconstruction blunder,” Radio Free Europe, 28 September 2012. 
https://www.rferl.org/a/iraq-schools-overcrowding-reconstruction-blunder/24723363.html  
23 “Iraq: 10,000 school buildings needed to get education back on track,” Nonviolent Peaceforce, 13 March 2022. 
https://nonviolentpeaceforce.org/iraq-10000-school-buildings-needed-to-get-education-back-on-
track/#:~:text=Damaged%20infrastructure%20and%20limited%20investment,educa-
tion%2C%20a%20new%20report%20reveals  
24 “ سرادملا ة(نافر?لا  ةآرم  روهدتل  م(لعتلا  IJارعلا 

K  (Caravan Schools Reflect Iraqi Education’s Deterioration),” Tariq al-Sha‘b, 22 
October 2022.  
25 Angela Commisso, “Textbook program in education in crisis: A case study in Iraq,” UNESCO, 2004, p. 14. 
26 Wassim Bassem, “Iraqi students forced to study without textbooks,” Al-Monitor, 17 November 2016. 
https://www.al-monitor.com/originals/2016/11/schools-iraq-textbooks-education.html  

caravan schools, which expose the chil-

dren to many dangers and make learning 

unbearable in hot and cold weather. Hun-

dreds of such schools initially intended as 

temporary additions, have become perma-

nent.24  

 

The shortage of textbooks was no less se-

rious an issue. Thus, by 2004 the text-

book-to-child ratio was one textbook per 

subject for every 5 or 6 students.25 By 

2016 the situation had further deteriorated 

due to corruption and a shrinking budget. 

According to the Ministry of Education the 

government decided in that year to reduce 

the budget allocated for the printing of 

books from $18 million to $6 million. The 

black market also flourished as a result.26 

The situation continued to deteriorate to 

the point that, in 2022, the Ministry of Ed-

ucation could not print any new textbooks, 

forcing it to call on students from earlier 

grades to hand in their textbooks so that 

other students could use them. While re-

flecting the severity of the situation, this 

plea did not solve the problem since many 

students had no textbooks at all, which 

had implications for their learning 

https://diyaruna.com/en_GB/articles/cnmi_di/features/2018/12/04/feature-01
https://www.rferl.org/a/iraq-schools-overcrowding-reconstruction-blunder/24723363.html
https://nonviolentpeaceforce.org/iraq-10000-school-buildings-needed-to-get-education-back-on-track/#:~:text=Damaged%20infrastructure%20and%20limited%20investment,education%2C%20a%20new%20report%20reveals
https://nonviolentpeaceforce.org/iraq-10000-school-buildings-needed-to-get-education-back-on-track/#:~:text=Damaged%20infrastructure%20and%20limited%20investment,education%2C%20a%20new%20report%20reveals
https://nonviolentpeaceforce.org/iraq-10000-school-buildings-needed-to-get-education-back-on-track/#:~:text=Damaged%20infrastructure%20and%20limited%20investment,education%2C%20a%20new%20report%20reveals
https://www.al-monitor.com/originals/2016/11/schools-iraq-textbooks-education.html
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abilities.27 The situation became so des-

perate that the Ministry of Education made 

an unprecedented move by declaring 

2021-2022 a year in which students would 

not fail classes.28 Another unusual decision 

was the granting of a monthly stipend to 

primary school students, with a view to 

combating dropout rates.29  

 

Consequently, the quality of education de-

clined further, as summated in the follow-

ing report by UNICEF:30 

 

“The quality of education has deterio-

rated after the 1990s. Factors responsi-

ble for the decline in quality are repre-

sented in the low level of education fi-

nancing, lack of minimum standards in 

the form of teaching-learning materials 

(such as textbooks, libraries, laborato-

ries), deteriorating infrastructure, out-

dated curricula, and overcrowding. 

Moreover, staff members are poorly 

trained, demoralized, and unmotivated. 

The followed teaching methods carry 

on being dependent on lecture with no 

emphasis on analysis, synthesis, or 

other forms of knowledge application. 

Innovation and initiatives to improve 

 
27 Husayn Hatim, “ ةمزأ بت?لا  ة(ساردلا  دجتت  ة(JP#لاو .. دمتعت  جهانملا  ةعجJ#سملا   (Textbook Crisis Renews, as MoE Employs Revoked 
Curriculum),” Al-Mada, No. 5256, 3 September 2022. 
https://almadapaper.net/view.php?cat=272216  
28 “ تاجرد  5  àK  (MoE Awards Fifth Grade Students 5 Points),” Shafaq News, 23 Octoberادتبلاا سماخلا فصلا ذ(ملات حنمت ة(JP#لا
2022.  
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B
1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-
%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-
%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-
%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-
%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA  
29 “ سرادملا نم بlmلا ةرهاظ jع ءاضقلل ططخ عضو نلعت ة(JP#لا  (MoE Announces Plans to End School Dropout Trend),” Shabakat 
al-I‘lam al-‘Iraqi, 30 October 2022. 
30 Issa and Jamil, p. 362. 
31 UNICEF IRAQ, “Education: every child in school and learning.”  
https://www.unicef.org/iraq/what-we-do/education   

quality outside the rigid state-run edu-

cation system were generally not en-

couraged. The gifted students’ schools 

represent a very limited exception. 

Preparation of teachers and basic train-

ing is weak, and skills in communication 

and information technology are seri-

ously limited. The teaching workforce is 

isolated from the outside world. Fur-

thermore, professional development 

programs are lacking; opportunities for 

progressing education and clinical su-

pervision are scarce. There is no en-

couragement for rural areas. A large 

number of qualified and well-trained 

teachers have been lost; they have 

been replaced by less qualified teach-

ers.”31  

 

As this report will show, the content and 

quality of Iraqi textbooks reflect the gen-

eral situation of the education system, and 

the upheavals that have taken place on a 

sociopolitical level since 2003.   

 

An overview of revised textbooks post-

Saddam 

 

https://almadapaper.net/view.php?cat=272216
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://shafaq.com/ar/%D9%85%D8%AC%D8%AA%D9%80%D9%85%D8%B9/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%AA%D9%85%D9%86%D8%AD-%D8%AA%D9%84%D8%A7%D9%85%D9%8A%D8%B0-%D8%A7%D9%84%D8%B5%D9%81-%D8%A7%D9%84%D8%AE%D8%A7%D9%85%D8%B3-%D8%A7%D9%84%D8%A7%D8%A8%D8%AA%D8%AF%D8%A7-%D9%8A-5-%D8%AF%D8%B1%D8%AC%D8%A7%D8%AA
https://www.unicef.org/iraq/what-we-do/education
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Shortly after the 2003 war, the Coalition 

Provisional Authority (CPA), UNESCO and 

UNICEF declared that they were working 

on revising Ba‘thist textbooks. A document 

prepared for UNESCO detailed the plan for 

this revision, which included the goals of 

eliminating references to Ba‘thist ideology; 

Saddam Hussein’s cult of personality; dis-

criminatory statements against ethnic, re-

ligious or other groups; and references 

that reinforce gender inequality. Another 

intriguing goal was that “the texts were re-

quired to be free from any religious refer-

ences in order to comply with the Ameri-

can constitution. This served as the basis 

for progressive communication between 

donors and UNESCO principles of univer-

sal values.”32 However, this latest require-

ment was rejected by the Iraqi Ministry of 

Education. Similarly, the revision included 

the goal of removing sentences or state-

ments that encourage fighting against the 

US or Israel.33 In September 2005, Educa-

tion Minister Falah Hasan declared that all 

schoolbooks printed before 2004 “were 

banned to avert the negative ideas of Sad-

dam Hussein's regime.”34  

 

Indeed, as we shall see, while textbooks 

were purged of references, sayings, im-

ages, and ideological tenets of the old re-

gime, certain ideas, teaching principles, 

concepts, and systems of learning persist 

in the revised ones. Thus, the textbooks 

examined here represent continuity and 

change not only within the Ba‘thist regime 

 
32 Commisso, p. 23.   
33 Ibid, p. 26. 
34 “Iraq's education ministry bans books of Saddam’s era,” KUNA, 11 September 2005. 
https://www.kuna.net.kw/ArticleDetails.aspx?id=1578503&language=en    
35 My Reading, Grade 3, 2021, pp. 104-107.  

itself, but in certain aspects within the mo-

narchical era as well. 

 

This study analyzed around 70 textbooks 

between grades 1-12, for the year 2021. 

Generally speaking, the textbooks exam-

ined are somewhat anachronistic, as most 

of them were written in 2009-2010 and re-

printed in 2020-2021. Even those which 

were written in later years, such as in 2016, 

appear to be identical to previous versions. 

Therefore, they do not reflect the socio-

political and military developments that 

have taken place in Iraq ever since, like the 

emergence of the two extremist organiza-

tions al-Qa‘ida (Al-Qaeda) and ISIS, and 

the civil war which has raged in Iraq inter-

mittently between 2003 and 2017. This 

was largely due to considerations of cen-

sorship, namely the need to “protect” stu-

dents from the negative effects of these 

upheavals. The result is a sharp contrast 

between the harsh reality that the stu-

dents witness in their daily lives, and the 

sterile perspective which is taught in the 

textbooks.  

 

The tendency to present a sanitized world 

to students is seen, for example, in the ad-

aptation of the famous European folktale 

“Little Red Riding Hood,” which in Arabic 

was given the title “Layla and the Wolf.” 

Unlike most older versions where the wolf 

eats the grandmother and the little girl, in 

the Arabic version the grandmother man-

ages to escape thanks to Layla’s uncle, 

who saves her.35 Another example is “Ali 

https://www.kuna.net.kw/ArticleDetails.aspx?id=1578503&language=en
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Baba and the Forty Thieves,” which is a fa-

mous story taken from One Thousand and 

One Nights. Unlike in the original story, in 

the textbook's version of Open sesame” no 

one dies, neither Ali Baba’s brother nor the 

thieves, and Ali Baba gives the money 

which he found in the cave to the mayor, 

who returns it to the people.36 

 

The desire to promote moral values is illus-

trated in all the textbooks through what is 

missing. For example, the famous poet of 

the ninth century Abu Nuwwas, who lived 

in Mesopotamia/Iraq and wrote avant-

garde poetry for his time by endorsing 

drinking wine and homosexuality is not 

mentioned in any of the textbooks, nor is 

his poetry, in contrast to the other famous 

poet of the same era, Al-Mutanabbi, 

whose poems are quoted in many of them. 

 

On the whole, the textbooks encourage 

rote learning, most importantly of Qur'anic 

verses. Part and parcel of this approach is 

that these textbooks do not encourage 

critical and independent thinking; thus, the 

questions at the end of each chapter do 

not lead to critical thinking, but rather to 

conformism and repetition of what the text 

had stated before. A study on the quality 

of questions in secondary school Islamic 

Education textbooks reveals that the num-

ber of questions on knowledge and com-

prehension are high, while the number of 

questions on application, analysis, synthe-

sis, and evaluation are very low.37 

 
36 Ibid, pp. 117-119. 
37 Eman Ghanem, Nik Rosila Nik Yaacob and Hairul Nizam Ismail, “Analyzing Islamic educational textbook ques-
tions in secondary schools in Iraq according to teachers’ opinions,” International Journal of Education and Re-
search, Vol. 1, No. 8 (August 2013). 
38 Modern and Contemporary History of Europe and America, Grade 11, 2021, p. 91. 
39 Arabic Language, Grade 11, Vol. 2, 2021, p. 115. 
40 Arabic Reading, Grade 5, 2021, p. 156. 

 

Another major problem that pervades 

most of the textbooks is poor editing, re-

flected in the many factual and historical 

mistakes. For example, the date of the 

German-Soviet Non-aggression Pact of 

August 1939 is given as 1930.38 Another 

example is the Algerian woman fighter Dja-

mila Bouhired, who is reported in the text-

book to have joined the Algerian War in 

1945, while, in fact, she did so in 1954.39 

Similarly, one of the textbooks mistakenly 

suggests that the Assyrians came from the 

Arabian Peninsula to the north of Iraq, and 

established a great and strong empire 

(dawla).40  

 

The subjects which are taught include 
Qur'an and Islamic Education, social stud-
ies (which more often than not includes 
historical subjects as well), geography, Ar-
abic, biology, and mathematics. It is inter-
esting to note that Christian studies start 
from the second grade and continue until 
the sixth, while English studies start only 
from the sixth grade. Kurdish reading is 
taught in the ninth, tenth, and eleventh 
grades, and there is one lesson for French 
and philosophy in the eleventh grade. 
Kurdish studies are most probably directed 
at Arab students, or at Kurdish students 
who live in Arab areas. In this context, it is 
important to point out that our study does 
not include the textbooks of the Kurdistan 
Region of Iraq (KRI), which has a system of 
its own and is completely different from 
the central Arab one. The KRI’s textbooks 
are all in the Kurdish language, and they 
place an emphasis on various other topics. 
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Iraqi students who are exposed to the nar-

rative of history textbooks will learn a lot 

about the ancient past, as well as about 

Arab history and the modern history of 

various Arab countries, yet very little about 

Iraq in the modern day. Social studies, ge-

ography, and history textbooks include 

large sections on the ancient civilizations 

of Mesopotamia, including the Sumerians, 

Assyrians, and Babylonians.41  

 

The emphasis on these periods is intended 

to hark back to the era when Mesopotamia 

was the cradle of civilization, and to 

arouse feelings of pride and identification 

with that past in the student. It is also in-

tended to serve as a model for contempo-

rary life, when the situation in Iraq appears 

bleak and stressful. While learning about 

ancient civilizations, the textbook explains 

that this is useful for “being proud of our 

past, which encourages us to continue the 

road of civilization.”42 In this sense, this 

replicates the main ideas of Iraqi textbooks 

from monarchical times, and the Ba‘thist 

era as well.43  

 

Another motive for learning about this pe-

riod is to connect it with the rise of Islam. 

For the authors of these textbooks, there 

 
41 Arabic Reading, Grade 5, 2021, pp. 151-156. 
42 Social Studies, Grade 7, 2021, p. 7. 
43 See for example the statement by Iraqi nationalist Sami Shawkat in his book from 1939: “And we find while 
going through the histories of the Semitic empires, which were formed in the Fertile Crescent… what makes us 
lift our heads high and makes us believe that the foundations of today’s civilization is standing on the foundations 
which were built by our ancestors;” Saman Nasser, “Arab nationalism in interwar period Iraq: A descriptive analysis 
of Sami Shawkat’s al-Futuwwa youth movement,” Master’s thesis, James Madison University, 2018, p. 22. For his 
part Saddam Hussein called on educators “to fortify the citizen’s pride in the history of his people and his nation 
and to make it the principal source of inspiration for his actions, his creativity and his sacrifice;” Bengio, Saddam’s 
Word, p. 163. 
44 Social Studies, Grade 7, 2021, p. 26. 
45 Bengio, Saddam’s Word, p. 92. 

is a direct link between ancient civiliza-

tions and the main symbol of Islam. Thus, 

in one of the social studies textbooks that 

talks about the Sumerians, it is empha-

sized that Ibrahim, “the father of prophets,” 

was born in Ur, and that he and his son 

Isma‘il built the Ka‘ba.44 Similarly, the text-

book places great emphasis on this re-

gion’s contribution to the world in general, 

and the West in particular, in the fields of 

culture, science, law, and technology, 

which compare positively with the West-

ern model. In this sense, there is continuity 

with the Ba‘thist era, when Saddam Hus-

sein placed great emphasis on resurrect-

ing the ancient past and developing the 

myth of Babylon, with a view to creating 

common historical antecedents which 

could unite all Iraqis.45 

 

When examining Iraq’s modern history, one 

can immediately notice that the narrative 

is censored, distorted, and at times silent 

on many crucial historical events and peri-

ods. One glaring example is the fact that 

the narrative stops in 1958 with the revo-

lution of ‘Abd al-Karim Qasim against the 

monarchy, leaving more than six decades 

Our History and Censored Historiography 
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of Iraqi history untaught.46 Students re-

main in the dark on the 35 years of the 

Ba‘thist era, which include the eight year 

Iraqi-Iranian war (1980-1988), the Iraqi oc-

cupation of Kuwait in 1990, and the two 

Gulf wars of 1991 and 2003. Nor do they 

learn anything about the post-Saddam 

era, which stretches across some twenty 

years. One explanation for this phenome-

non is that this content was removed by 

the US administration in Iraq, wishing to 

avoid politically sensitive issues in school 

textbooks, and was never reinstated.47 

 

Moreover, even the period covered by the 

textbooks, which includes only about one 

third of Iraqi history, ignores significant 

events. For instance, the textbooks do not 

teach about the Assyrian massacre of 

1933, which took place during the first 

year of independence. During this event, 

the Iraqi army killed between 300-500 

people, and destroyed 121 villages in 

Simele and the surrounding region.48 Nor 

do students learn about the struggle for 

power between different parties and 

forces under the monarchy, such as be-

tween ultra-nationalists and communists, 

or between liberal and Islamic trends. 

 

Similarly, when the textbook narrates the 

1958 Qasim revolution, it does so in a su-

perficial way, and portrays it through a 

rose-tinted lens. One explanation for this 

attitude is that both the Shi‘is and the 

 
46 Interestingly, a history book which was written in Ba‘thist era also ended in 1958. See: Al-Tikriti, p. 352.  
47 “When US administrators purged Iraq’s history textbooks of Saddam, instead of rewriting the country's past 
they chose to leave it out. Large swathes of the 20th-century have been cut with the US-led coalition govern-
ment anxious to avoid imposing a victor’s version of events.” Jack Fairweather, “US changes Iraqi history by 
omitting facts from textbooks,” The Irish Times, 18 November 2003. 
48 For a discussion of this affair, see: George Donabed, Forging a Forgotten History: Iraq and the Assyrians in the 
Twentieth Century (Edinburgh University Sargon Press, 2015), pp. 109-128.  
49 Modern and Contemporary History of Arab Countries, Grade 12, 2021, pp. 146-147. 

Kurds regard Qasim as a benign ruler, in 

comparison to the Ba‘th and Saddam Hus-

sein. Accordingly, the textbook altogether 

neglects to mention the ruthless killing of 

all members of the royal family on the first 

day of the 14 July revolution. It enumerates 

all the positive achievements of the revo-

lution, but does not mention the struggle 

for power between its leaders Qasim and 

‘Abd al-Rahman ‘Arif, or between the Pan-

Arabs and the communists. Nor does it ref-

erence the Kurdish-Iraqi war, which lasted 

from 1961 until the fall of Qasim and his 

own brutal killing in February 1963.49 
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Modern and Contemporary History of 
Arab Countries, Grade 12, 2021, p. 147. 

 

[Right photo cap+on:] The Leader, ‘Abd al-Karim Qasim 

(1914-1963) 

[LeF photo cap+on:] Colonel ‘Abd al-Salam Muhammad 

‘Arif (1921-1966) 

[...] 

 

 

The Revolu+on realized great achievements on various po-

li+cal, economic and societal levels. These included the 

promulga+on of a temporary cons+tu+on, amnesty for 

poli+cal prisoners, and reinstatement of those who were 

fired from their posts. In the social arena, the Revolu+on 

was concerned with spreading educa+on and developing 

it at all stages of learning; it was also concerned with 

healthcare, solving the housing problem by distribu+ng 

plots of lands to civilians and military personnel from all 

social classes, and the crea+on of civil society organiza-

+ons. 
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Students, including those in higher grades, 

learn almost nothing about domestic af-

fairs, and the different social and political 

forces at play. They do not know that there 

was a Ba‘th party or a Saddam Hussein, 

since these are not mentioned even once 

in any of the social studies and history 

textbooks. In very rare cases, they are 

mentioned implicitly using the term “the 

Buried Era” (al-‘ahd al-maqbur).50 

 

Another conflict that gains little coverage 

is that of the Kurds and the central govern-

ment, which occurred intermittently from 

the establishment of the Iraqi state until 

the present day. While the Grade 12 Arab 

history textbook does cover the period be-

tween the establishment of the Iraqi state 

and its independence in 1932, it ignores 

other more problematic eras, such as the 

wars between the central government and 

the Kurds, which started in 1961 and later 

gathered momentum. Interestingly 

though, there is a curious passage that is 

artificially stuck in a completely different 

context and era, perhaps to answer the 

demand from the Kurdish community to in-

corporate this content. In the textbook, it 

is stated that while the Iraqi government 

did not support Egypt in the 1956 tripartite 

“Zionist,” British and French war against it, 

the Iraqi people did come out in protest 

against the war, leading demonstrations 

across all of Iraq. Following this descrip-

tion, there is a short passage enumerating 

 
50 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 144. 
51 The same technique is used in a textbook on modern European and American history, where a similar text is 
stuck in a discussion on the establishment of UN and its principles. See: Modern and Contemporary History of 
Europe and America, Grade 11, 2021, p. 107. 
52 Modern and Contemporary History of Arab Countries, Grade 12, 2021, pp. 142-144; compare Ibid., 2018, pp. 
142-144. A virtually identical text was found in a 2018 textbook for the 9th grade, which likewise appears to have 
been inserted inharmoniously: Modern and Contemporary History of the Arab Motherland, Grade 9, 2018, pp. 
82-83. 

all the atrocities which the “buried regime” 

(Ba‘th) committed against the Kurds (and 

other ethnic and religious groups). These 

include the chemical attack on Halabja on 

16 March 1988 (in which some 5,000 peo-

ple were killed); the Anfal campaign of 

1987-1988 (which caused the death of 

some 180,000 Kurds); the persecutions of 

minorities such as Christians, Yazidis, Sha-

baks, Faylis, and Turkmens; as well as the 

suppression of the “Blessed Sha‘ban Up-

rising,” namely the March-April 1991 Shi‘i 

and Kurdish popular revolution against the 

Ba‘th.51 This text did not appear in the 2018 

version, and was newly introduced in the 

2021 version, or shortly beforehand.52  

 

 

Modern and Contemporary History of 
Arab Countries, Grade 12, 2021, p. 144 

 

During the Buried Era, on 16 March 1988, the town of Hal-

abja in Iraqi Kurdistan was bombed with toxic chemical 

weapons, an event which claimed thousands of vic+ms 

from the Iraqi people. The Al-Anfal atrocity was also con-

sidered a crime against humanity against our Kurdish peo-

ple. Similarly, dozens of villages, monasteries and 

churches, whose history goes back to the early centuries 

of Chris+anity, were demolished. In addi+on, the previous 

regime displaced thousands of Iraqis (Fayli Kurds), claim-

ing their Iraqi iden+ty was in doubt, Chris+ans, members 
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of the Shabak na+on, and Yazidis, from their regions in the 

Nineveh plains, and sealed others in their place; diao for 

the Turkmens in Kirkuk. That period was also noted for the 

repression of the Blessed Sha‘ban Uprising in 1991, which 

saw all parts of the oppressed Iraqi people in Iraq’s north 

and south par+cipate; this led to mass graves, the crime 

of swamp draining, and a policy of expulsion.  

 

By contrast, the textbooks tend to glorify 

certain events and time periods, such as 

the 1920 revolution against the British oc-

cupiers. The below example describes the 

revolution as having united all groups of 

Iraqi people by their love to the homeland, 

and become a model for Iraqi and Arab 

revolutions.53 

 

 
Modern and Contemporary History of 
Arab Countries, Grade 12, 2021, p. 88 

 

Outcomes of the 1920 Revolu+on: 

[...] 

4. Through the 1920 Revolu+on the Iraqi people united, 

regardless of na+onality, religion or sect. Tribal conflicts 

transformed into a fight against a shared enemy, and they 

came together under the banner of the Motherland and 

love for it. 

5. The fields of baale showed that the Iraqi people have a 

strong will to fight the occupa+on forces, and they in-

flicted heavy losses on them. 

6. The 1920 Revolu+on became a beacon for na+onal and 

na+onalist revolu+ons across Arab countries. 

 

The textbooks also seek to instill in stu-

dents the idea of a ‘just’ war between the 

 
53 Modern and Contemporary History of Arab Countries, Grade 12, 2021, pp. 87-89. 
54 Ibid., p. 49. 

few against the many. Indeed, the 1920 

revolution ended up becoming the found-

ing ethos of the modern state of Iraq, 

which is lauded by all subsequent regimes. 

This contrasts with the 1916 Sykes-Picot 

Agreement, which textbooks condemn as 

“the ugliest colonialist deal in modern his-

tory,”54 despite the fact that it played a 

similarly pivotal role in the creation of mod-

ern Iraq. 

 

 

 
Social Studies, Grade 9, 2020, p. 109 

 

Events of the Revolu+on (30 June 1920) 

3. [...] The Revolu+on spread from the south of Iraq to its 

north, and lasted five months. During the Revolu+on, the 

Iraqis displayed extraordinary heroism and sacrifices wor-

thy of pride and admira+on, in spite of the clear disparity 
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in equipment and numbers. The tribespeople and farmers 

fought with simple, primi+ve weapons, like falah fishing 

spears and mikwar clubs, while the Bri+sh forces were 

armed with ar+llery and bombs. The true weapon of the 

children of the occupied land, however, was their desire 

for independence, and their strong will and determina-

+on, which is something that cannot ever be defeated. 

 

Kurdish involvement in fighting the British 

mandate is also praised. A Grade 9 social 

studies textbook describes the events of 

the 1920 Iraqi rebellion against the British 

mandate, and emphasizes the significant 

role that various ethnic groups played in it.  

 

 
Social Studies, Grade 9, 2020, p. 112. 

3. The Revolu+on in Iraqi Kurdistan 

The Kurds played a significant role in the Revolu+on […] 

They removed the Bri+sh flag, thereby announcing the 

end of the Bri+sh rule and the founda+on of an interim 

Kurdish government.  

[Top leF] Ac+vity  

The 1920 Revolu+on (the Iraqi Revolu+on) stretched from 

south to north. Clarify the role of our Kurdish brothers in 

the events of the 1920 Revolu+on. 

     

Social Studies, Grade 9, 2020, p. 113. 

 
55 Ibid., p. 89. 
56 Ibid., p. 147. 
57 Ibid., p. 90. 
58 Phebe Marr, The Modern History of Iraq (Westview Press, 1985), p. 36.  
 

The characteris+cs of the 1920 Revolu+on  

1. It united the Iraqis from the south and the north, and 

openly demonstrated the extent of their unity to achieve 

the goal of freedom and independence. Furthermore, [it 

demonstrated] the unity of mutual feelings and solidarity 

between them, including all their different na+onali+es, 

denomina+ons, and sects.   

 

Rather than encourage critical thinking 

among the students, the Grade 12 text-

book tasks students with collecting pic-

tures of the most important figures of the 

revolution, hanging them on the wall, and 

writing a passage about each one of 

them.55 The same instructions are given for 

the Qasim revolution of 1958, in which stu-

dents are asked to collect pictures and 

stamps and hang them on the wall.56 While 

such activities might be suitable for pupils 

in earlier grades, it may be somewhat in-

appropriate for 17 year olds. 

 

At times, the textbook avoids mentioning 

uncomfortable events, or includes inaccu-

rate historical facts. For example, the 

Grade 12 textbook completely disregards 

the toppling of King Faysal by the French 

in Syria in July 1920. Similarly, while dis-

cussing the referendum for King Faysal in 

1921 in Iraq, it reiterates the myth that he 

secured 96% of the votes.57 The textbook 

ignores the fact that this was far from the 

actual figure, as historian Phebe Marr as-

serted that the Kurds, pro-Turkish groups, 

Iraqi notables and some Shi‘i leaders did 

not support him.58  
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The books fail to mention, let alone dis-

cuss in detail, the civil war between Sunnis 

and Shi‘is, which broke out immediately af-

ter the US coalition invasion of Iraq in 

2003. Nor is there any discussion of the 

two major organizations which threatened 

the very existence of the new regime and 

that of the Iraqi state itself, namely Al-

Qa‘ida and ISIS. The same is true for the 

lack of reference to the division within the 

Shi‘i community, namely between the dif-

ferent forces which pull Iraq apart – the 

pro-Iranians and the pro-Americans. Thus, 

the treatment of Iraq's own history ap-

pears shallow, selective, and avoids dis-

cussing sensitive or controversial domes-

tic issues.  

 

The authors of these textbooks employ 

such methods of selective historiography 

and censorship, which verge on falsifica-

tion of history, to “protect” students from 

the effects of negative or unpleasant 

events in Iraq’s past by evading sensitive 

and problematic issues. However, by pre-

senting an idyllic and selective picture of 

the past, the textbooks are likely to create 

cognitive dissonance in the students’ 

minds, given that it is most likely they will 

learn about the true facts from different 

sources, such as stories from their own rel-

atives, newspapers, books, and their own 

experience in life. In this case, their trust in 

the system may be shattered, increasing 

tensions rather than decreasing them. 
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The Iraqi education system considers Is-

lamic Education the most important topic 

for students, and consequently, unlike 

some other subjects, it is taught across all 

twelve grades. In the introduction to text-

books on the Qur’an and Islamic Education, 

starting from the first grade onwards, the 

teacher is told to make this lesson the stu-

dent’s favorite. 

 

 

The Noble Qur’an and Islamic Education, 
Grade 1, 2021, p. 4. 

 

We hope that all the teachers will fulfill their true mission 

and make the lesson of Islamic Educa+on, for its great dis-

+nctness, the most beloved one by our dear students. In 

addi+on, the educators and the guardians have the re-

sponsibility to defend religion and Muslim unity. 

 

The same message is repeated in other 

textbooks, such as in those for the second 

and third grade.59 Interestingly, this mes-

sage is echoed in a textbook for the fifth 

grade, asserting that he loves the Qur'an 

and Islamic Education more than all other 

topics. 

 

 

 

 
59 The Noble Qur’an and Islamic Education, Grade 2, 2021, p. 4; Ibid., Grade 3, 2021, p. 3. 
60 Interestingly, students only begin learning the alphabet in the second grade: My Reading, Grade 2, 2021, p. 15. 
It is assumed that the teacher reads the sura loudly, and asks the pupils to repeat it.  
61 The Noble Qur’an and Islamic Education, Grade 1, 2021, p. 6. 

 
 

The Noble Qur’an and Islamic Education, 
Grade 5, 2021, p. 31. 

 

The most preferable study is that of the noble Qur’an and 

teaching it, as the Messenger of God (S) declared: “The 

best among you is he who studies the Qur’an and teaches 

it.” 

 

Furthermore, religious messages are not 

limited to the textbooks of the Qur’an and 

Islamic Education; they are interspersed in 

various other subjects, such as social 

studies, Arabic reading, grammar, and his-

tory. Students in all grades are asked to 

memorize a certain sura (chapter) of the 

Qur'an, or part of it, depending on its diffi-

culty and messages therein. For example, 

in a first grade Noble Qur’an and Islamic 

Education textbook, first graders are 

asked to memorize the opening sura (surat 

al-fatiha) as well as the following passage, 

even before learning the alphabet:60  

 

Allah is our God 

Muhammad is our prophet 

Islam is our religion 

The Qur’an is our book 

The Ka‘ba is our qibla [the direc+on of prayer] 

Muslims are our brothers 

Muslim women are our sisters.61 

 

The parents are expected to explain to 

their children the meaning of the shahada 

Islamic Educa:on and its Shi’iza:on 
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(the declaration of faith: there is no God 

but Allah and Muhammad is His Messen-

ger) and the importance of prayer in 

mosques, whereby the child will show a 

willingness to join his father in prayer.62 

This is evidenced by the below image of a 

little boy praying. 

 

The Noble Qur’an and Islamic Education, 
Grade 1, 2021, p. 8. 

 

Such images are repeated in other grades, 

featuring mostly boys. However, the re-

minder that the obligation of prayer starts 

at the age of ten and that the father should 

beat (darb) his son if he does not obey the 

duty of prayer implies that the children are 

likely unenthusiastic about joining pray-

ers.63 

 

Young girls also have their own religious 

duties. This is exemplified in a story about 

an eight-year-old girl whose father bought 

 
62 The Noble Qur’an and Islamic Education, Grade 1, 2021, pp. 22-29. 
63 The Noble Qur’an and Islamic Education, Grade 7, 2021, p. 107. 
64 The Noble Qur’an and Islamic Education, Grade 5, 2021, pp. 93-95. 
65 In the secular era of the Ba‘th the girls in the textbook of 1978 do not wear hijab. Baram, p. 283.  

her a dress. However, she refused to wear 

it because it was too short, and the family 

was happy with her decision even though 

she did not reach the age of nine, namely 

the age of duty (taklif) when she should 

dress modestly. Similarly, the girl ex-

pressed her happiness when she learned 

that she would start fasting with the family 

at the age of nine.64  

 
The Noble Qur’an and Islamic Education, 

Grade 5, 2021, p. 93. 
 

 

[The girl Huda wears a dress with long sleeves] 

 

Another story discusses the hijab. A girl 

who had reached the age of ten received 

a hijab as a present from her mother.65 

When she asked if this was not too early 

for her to wear it, her mother explained 

that she was a “precious treasure” (kanz) 

that should be protected accordingly, 

adding that, at the age of ten, the girl must 

fulfill all religious duties, such as praying 
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and fasting.66 Notably, the girl in the story 

is told to follow the example of Fatima, the 

Shi‘i paradigm of femininity, as well as the 

“Mothers of the Believers,” their Sunni 

counterparts. Fatima’s chastity is exempli-

fied by stating that, according to tradition, 

she even wore a hijab before a blind man.67 

 

When discussing the issue of garments in 

general, the mother says that women 

should dress in a modest way, and not 

wear stretchy or transparent dresses, or 

ones that resemble men’s garments. The 

text accompanies the dialogue between 

the mother and girl with an image of the 

child wearing a hijab.68 

 

The Noble Qur’an and Islamic Education, 
Grade 6, 2021, pp. 71-72. 

 

The Mother took Shams’s hand, sat her beside her, and 

told her: “My love, today you have become legally obli-

gated to perform the du+es of prayer, fas+ng, and other 

du+es.” 

[...] 

Shams said – with a willing soul and a smiling and happy 

face: “I would like to be a well-guarded precious treasure, 

and to follow the example of [Fa+ma] al-Zahra’ and the 

 
66 This contradicts an earlier textbook which puts the age of duty at nine.  
67 The Noble Qur’an and Islamic Education, Grade 6, 2021, pp. 73. 
68 Ibid. 
69 The Noble Qur’an and Islamic Education, Grade 1, 2021, p. 29. 
70 The Noble Qur’an and Islamic Education, Grade 7, 2021, pp. 22-24, 50. 

Mothers of the Believers [Muhammad’s wives]. Now, 

mother, help me to wear it [the hijab].” 

 

The importance of the Qur’an, another el-

ement of religious studies, is instilled in 

students in textbooks across multiple 

grades, and is a continuation of Saddam’s 

project regarding the Qur’an. In the current 

textbooks, the Qur’an’s significance is em-

phasized via different stories: thus, for ex-

ample the healing power of the Qur’an is 

presented in a story about the young child 

Wa’il who became sick, but as soon as his 

mother read from the Qur’an his condition 

improved.69 

 

Older students are taught that anyone who 

wishes to live happily should do so “with 

the noble Qur’an,” as it represents “a way 

for a noble life and its laws” and because it 

is “superior to all the other holy books.”70  

 

 
The Noble Qur’an and Islamic Education, 

Grade 7, 2021, p. 22. 
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Lesson 2: The Importance of the Qur’an in Human Life 

It is incumbent upon a human being who wishes to live 

happily and fortunately to live with the noble Qur’an. For 

it evokes God’s greatness, and reading it is an act of wor-

ship, and its verses bring cure to the hearts of the believ-

ers, and recollec+on of sins and regret for them. 

 

Accordingly, the students are told repeat-

edly about the importance of learning the 

Qur’an and memorizing it. Such learning 

can be carried out in different ways and 

through various means such as television, 

radio, etc. It can also be undertaken 

through recitation (tartil).71 The contribu-

tion of the Qur’an to the world of science 

is emphasized in the biology textbook 

written in English. It says: 

 

 
 

Biology 1 (English), Grade 7, 2021, p. 8. 
 

The students are taught about the im-

portant ideals they should ascribe to in Is-

lam, one of which is jihad. It is emphasized 

that jihad is one of God’s three most be-

loved things: praying on time, respect for 

parents (birr al-walidayn), and jihad.72 Ji-

had is important because it “protects the 

nation,” “preserves its rights,” and 

“strengthens its standing.”73  

 
 
 
 

 
71 The Noble Qur’an and Islamic Education, Grade 4, 2021, pp. 62-64. 
72 The Noble Qur’an and Islamic Education, Grade 7, 2021, p. 103. 
73 Ibid., p. 106. 
74 The Noble Qur’an and Islamic Education, Grade 12, 2021, p. 60. 
75 The Noble Qur’an and Islamic Education, Grade 7, 2021, pp. 75, 105. 
76 The Noble Qur’an and Islamic Education, Grade 9, 2021, pp. 82-83. 

 
The Noble Qur’an and Islamic Education, 

Grade 7, 2021, p. 106. 
 

Discussion: 

[...] 

2. What is the best thing to safeguard the na+on, protect 

its rights, and strengthen its posi+on? [the answer being 

jihad, according to the text]. 

[...] 

4. How must jihad be carried out? 

5. Defending the land, honor and sacred things is a reli-

gious duty. Discuss this point and refer to a Qur’anic verse 

on the legal incumbency of jihad. 

 

Older students are taught that true jihad 

(literally: “exertion”) is that of the soul (ji-

had an-nafs), and that the believer is he 

whose heart is bound to the mosques, the 

building of mosques, engaging with peo-

ple in the mosques, and engaging in differ-

ent discussions with them.74 On the other 

hand, another textbook equates jihad with 

“fighting the infidels.”75 

 

Another important ideal is martyrdom 

(shahada). A Muslim is encouraged to sac-

rifice his life and become a martyr in order 

to protect his religion and himself, as well 

as his property and honor.76 This idea is 
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expressed in Arabic language poems as 

well.77 

For the authors of the textbooks, Islam 

stands above all other ideals. For example, 

it is stressed that freedom (hurriya) should 

be within the limits of the famous Islamic 

ordinance “command the good and forbid 

evil” (al-amr bil-ma’ruf wan-nahy ‘an il-

munkar). If evil is perpetrated in the name 

of freedom, the Islamic ordinance stipu-

lates that it must be rooted out.78 There-

fore, it is emphasized that acting nega-

tively in the name of freedom is against 

God’s orders.79 Similarly, it is stated that 

ancestral, national, Pan-Arab, and other 

forms of “bigoted bonds” become weak 

with regards the religious bond.80   

 

Textbooks likewise take an intolerant ap-

proach to a lack of belief in Islam. More 

than one textbook uses the loaded, nega-

tive term “infidel” (kafir), and includes the 

idea that people described as such will be 

punished by spending eternal torment in 

Hell. The idea of physical, infernal torture 

of sinners is introduced as early as the first 

grade.81 A fourth-grade textbook teaches 

that “infidels” will be tortured in the fires of 

Hell,82 and a fifth-grade textbook specifies 

that they will face “extreme suffering” in 

Hell for disbelieving in God.83 In the sev-

enth grade, students learn that even utter-

ing “a word of unbelief” will condemn one 

to Hellfire.84 

 

 
77 Cf. Arabic Language, Grade 8, Vol. 1, 2021, p. 43. 
78 The Noble Qur’an and Islamic Education, Grade 8, 2021, p. 40. 
79 Ibid., p. 109. 
80 The Noble Qur’an and Islamic Education, Grade 7, 2021, p. 114. 
81 The Noble Qur’an and Islamic Education, Grade 1, 2021, p. 54. 
82 The Noble Qur’an and Islamic Education, Grade 4, 2021, p. 52. 
83 The Noble Qur’an and Islamic Education, Grade 5, 2021, p. 7. 
84 The Noble Qur’an and Islamic Education, Grade 7, 2021, p. 42. 

 
 

The Noble Qur’an and Islamic Education, 
Grade 3, 2021, p. 8. 

 

[...] Who created us in this beau+ful form? It is God Al-

mighty. He created all this and He made it all subservient 

to Man, and gave him many blessings. So, children, aFer 

all this, does God not deserve us to worship Him alone, 

and not share His posi+on with any other [deity]? Of 

course he does, children. He is our Lord, our Creator, he 

controls us. It is Him we ask for health from when we are 

ill, and it is Him Whose aid we seek in any trouble. 

Whoever does not believe in God as one singular deity is 

not a Muslim. He is of the doomed Infidels on the Day 

when God judges mankind, the Day of Resurrec+on. Who-

ever believes in God and makes sure to worship Him, God 

Almighty will allow them to enter Paradise, and whoever 

disbelieves in God is of the Losers, and God Almighty will 

have them enter Hellfire. 

 

Throughout the textbooks, students are 

taught about the right way to pray, eat and 

drink (using the right hand) as well as the 

most important basics of Islam, the fast of 

Ramadan, and other religious duties.  

 

Among the most dramatic changes which 

took place in the aftermath of the 2003 

War was the Shi‘i ascent to power for the 

first time in hundreds of years of Mesopo-

tamian/Iraqi history. This, in turn, triggered 

serious clashes between certain groups 
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among the Sunnis who lost power, and the 

Shi‘i-led government. It also catapulted 

the notion of sectarianism to a central 

place in Iraqi political discourse.85 This 

sudden change is reflected in the text-

books as well.   

 

Teaching Islam in a state like Iraq, which 

has a majority of Shi‘i population (c. 60%), 

has always been challenging.86 Under the 

Sunni elites who ruled Iraq until 2003, the 

treatment of the subject of Sunni-Shi‘i 

identity was very cautious, to the extent 

that the terms Shi‘i or Sunni were rarely 

used in public discourse, and certainly not 

in textbooks. The main concern was not to 

evoke controversial issues. The same is 

true in the textbooks of post-Saddam Iraq, 

even though the Shi‘is have ascended to 

the helm in the meantime. Thus, in most of 

the textbooks analyzed, neither the terms 

Shi‘i nor Sunni appear as an identity 

marker. 

 

One exception appears in a Grade 9 Is-

lamic education textbook, which as an at-

tempt to combat sectarian bigotry be-

tween the two factions, underlines the co-

existence between Sunnis and Shi‘is in 

Iraq, and their freedom of religion. The 

textbook illustrates a conversation be-

tween Khaled, a Sunni, and Abbas, a Shi‘i, 

who are two neighbors, which takes place 

after the 2005 Al-A’imma bridge stam-

pede, in which 953 Muslims of both de-

nominations died. This conversation illus-

trates the relationship between Sunnis and 

Shi‘is in Iraq: it is repeatedly emphasized 

that Shi‘is and Sunnis are brothers, sharing 

 
85 See Fanar Haddad, Understanding “Sectarianism”: Sunni Shi‘a Relations in the Modern Arab World, (Hurst & 
Company, 2020), pp. 265-317.  
86 Haddad suggests that 60 percent of all Shi‘i Arabs are Iraqis. Ibid., p. 174. 

one God, holy book, and prophet, and that 

whoever tries to blame or harm people 

from one denomination does not belong to 

Islam. It is explicitly stated that the future 

of Iraqi society depends on the positive re-

lationship between Shi‘is and Sunnis. It is 

worth mentioning that on page 119 there is 

an emphasis on freedom of religion, and it 

is said that people in Iraq “must sustain the 

relations of affection and coexist with all 

denominations and religions.” The text-

book even questions: “Who would we be if 

we accuse anyone of unbelief?” 

 

 

Khaled said to Abbas: “I am Sunni, but we will not accept 

any harm or killing against Shi‘is. I am hurt by what has 

happened.” 

Abbas answered: “I know that. We Shi‘is won't accept the 

killing of Sunnis as well. None will ever tear us apart. We 

are Muslims. We are brothers. We were brought up and 

raised together and we will remain together.”  

Then they hugged each other, and their tears flowed 

again, only this +me they did not cry for the martyred, but 

fearing for their fraternity and affec+on, for the future, for 

the enemies of religion that try to disrupt the union of 

loved ones and spread hatred.  
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Then [the Sheikh] said: “The [2005] Al-A’imma Bridge In-

cident makes any human heart bleed and makes any Sunni 

or Shi‘I Muslim’s heart bleed. Whoever accepts this crime 

does not belong to Islam […] We have lived a long life of 

accumula+ng affec+on and fraternity, and we both have 

prayed in our own ways, but the direc+on of our prayer is 

one – toward the Ka‘ba, our book is one – the Qur’an, our 

God is one – Allah, and our prophet is one – Muhammad. 

The pure people of his house have an honorable and re-

spected status to every Muslim whose faith is right […] so 

both the Sunni and Shi‘i pray the Abrahamic prayer for 

them.  

 

 

 

[…] We should not relate the sins of killers to any denomi-

na+on, because Islam is innocent of all these killers who 

claim to belong to an Islamic denomina+on […] Islam is 

peace, compassion, and fraternity […] Proof of that is the 

condolences tents which included Sunnis and Shi‘is. We 

will never let the enemies of Islam tear our unity apart. 

Within our families we find Sunnis and Shi‘is, and many of 

our sons and brothers marry those of the other denomi-

na+on, so our home became one, including both denomi-

na+ons […] This curious foreign idea is an extreme one, 

desired by the enemies of Islam and those who profit from 

the na+on's disrup+on and distor+on of its image. There-

fore, it is everybody's duty to beware of being carried 

away by the plans of the enemies of humanity and religion 

[…] 

 

 

 

 

 

 
87 Rohde, p. 725.   

 

The Noble Qur’an and Islamic Education, 
Grade 9, 2021, pp. 117-119. 

 

The Sheikh warned the people of being carried away by 

the opinions of prejudiced and extremist enemies of reli-

gion. He said: “We must sustain the rela+ons of love and 

affec+on among us and coexist with all denomina+ons 

and religions […] in our neighborhood we have Shi‘is, Sun-

nis, Sabeans, Chris+ans and Yazidis […] Who would we be 

if we accuse this and that of unbelief […] Freedom of faith 

is a right of any person, and none may force their faith 

upon others […] Allah has said: ‘Let there be no compul-

sion in religion, for the truth stands out clearly from false-

hood’ (2:256).” 

 

Nonetheless, as discussed later on, the 

authors found various means to empha-

size the Shi‘i-centric orientation of teach-

ing Islam, among others, by using the al-

legedly objective term Al al-Bayt al-Shi‘i. 

Achim Rhode explained this phenomenon, 

saying that “openly acknowledging the 

theological differences between Sunnis 

and Shi‘is in a nonjudgmental way is still 

considered a taboo in Iraq, and schools 

avoid touching these issues. Ministry of 

Education officials and Iraqi members of 

Parliament explained this practice as a 

necessary step to avoid sectarian conflict 

from breaking out inside schools.”87 
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In his study on Iraqi textbooks, Dai Yamao 

emphasized that the historical perspec-

tives found in the old textbooks were 

Sunni-based, as large numbers of the po-

litical elite were Sunni Muslims under the 

former regime.88 While concurring with this 

description, Amatzia Baram found indica-

tions of a certain balance between Sunni 

and Shi‘i traditions.89 Achim Rhode, too, 

discovered that “during the 1990s, the re-

gime symbolically acknowledged a Shi‘i 

perspective in textbook narratives. How-

ever, emergency revisions carried out on 

behalf of the Coalition Provisional Author-

ity (CPA) by international agencies in 

2003–4 strengthened the Sunni bias in 

Iraqi textbooks, rather than erasing signs 

of sectarianism from the textbooks. Since 

the CPA was dissolved in 2004, the gov-

ernment has gradually introduced more 

references to the Shi‘i tradition into text-

book narratives.”90 

  

The textbooks examined here present a 

major shift from the Ba‘thist era and the 

first few years of post-Saddam Iraq, in the 

extensive shi‘ization of all educational ma-

terials. The most significant example is the 

veneration of Imam ‘Ali bin Abi Talib. Ac-

cording to Shi‘i doctrine, “the Imam is the 

person who is appointed by God and intro-

duced by the Prophet, and then by each 

preceding Imam by explicit designation 

[…] to lead the Muslim community, inter-

pret and protect the religion and the law 

 
88 Yamao, p. 160.  
89 Baram, pp. 282-285.  
90 Rohde. 
91 Mohamad Ali Shomali, “Discovering Shi‘i Islam,” Al-Islam.org. 
https://www.al-islam.org/discovering-shii-islam-mohammad-ali-shomali/chapter-3-doctrines.  
92 The Noble Qur’an and Islamic Education, Grade 9, 2021, p. 114. 
93 ‘Uthman was also assassinated and his family accuses ‘Ali of the deed. Textbooks of the Ba‘thist era describe 
the three caliphs in a very positive way but ‘Ali too. He is referred to as “Imam”: Baram, p. 284.  

(shari‘a), and guide the community in all 

affairs. The Imam is the Representative of 

God on earth (khalifat Allah) and the suc-

cessor of the Prophet. He must be infallible 

and possess divine knowledge of both the 

exoteric and the esoteric meaning of the 

Qur’an.”91 

  

‘Ali bin Abi Talib was the cousin and son-in 

law of the Prophet Muhammad, the hus-

band of Fatima (al-Zahra’), the Prophet’s 

daughter, and father of the Imams Hasan 

and Husayn and their descendants, alto-

gether all twelve Shi‘i Imams. The text-

books stress the importance of these fam-

ily bonds, and the special status of Fatima 

as the prophet's beloved and reliable 

daughter, as the mother of Hasan and Hu-

sayn, and the most noble and pious 

woman.92   

 

‘Ali, Fatima, and their descendants are 

named “Al al-Bayt” (People of the House-

hold) – namely, the biological family of Mu-

hammad. According to Shi‘i beliefs, ‘Ali was 

the legitimate holder of authority in the 

Muslim community, and was appointed by 

the Prophet himself to be his rightful suc-

cessor. However, this authority was 

“usurped” by the three first caliphs: Abu 

Bakr, ‘Umar, and ‘Uthman, who reigned 

from 632-656. ‘Ali himself was the fourth 

caliph for only five years (656-651) before 

he was assassinated.93 

 

https://www.al-islam.org/discovering-shii-islam-mohammad-ali-shomali/chapter-3-doctrines
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In accordance with Shi‘i tradition, the 

Prophet Muhammad is referred to as fol-

lows: “Blessings of God be upon him and 

his family [al], and grant him peace” (salla 

Allahu ‘alayhi wa-’alihi wa-sallam). This is 

different to the one primarily used by Sun-

nis: “Blessings of God be upon him, and 

grant him peace”.94 Nonetheless, the text-

book adds the phrase “and his [Muham-

mad’s] Companions [wa-suhbihi],” per-

haps in an attempt to appease the Sun-

nis.95 Similarly, in the declaration of faith, 

students are presented with the Shi‘i for-

mula which includes in the latter part: “O 

God, pray for Muhammad and his family 

[al]:” 

 

 

The Noble Qur’an and Islamic Education, 
Grade 3, 2021, p. 6. 

 

[The shahada]: “I tes+fy that there is no God but Allah, 

and that Muhammad is the Messenger of God. O God, 

pray for Muhammad and the family of Muhammad.” All 

of this [demonstrated] God’s favor for you, O Muhammad. 

 

The textbooks reinforce the idea of the 

unique role of ‘Ali in Islam by making a point 

of highlighting the intimacy and closeness 

between the prophet and ‘Ali. For example, 

fourth grade students are taught that the 

Prophet befriended ‘Ali in particular, who 

was a muhajir (among the first emigrants 

 
94 It must be mentioned that in the late Ba‘thist era the textbooks employed the Sunni version. Baram, p. 282.  
95 The Noble Qur’an and Islamic Education, Grade 1, 2021, p. 9. 
96 The Noble Qur’an and Islamic Education, Grade 4, 2021, p. 37. 
97 The Noble Qur’an and Islamic Education, Grade 5, 2021, pp. 15-16. 
98 Ibid., p. 69. 
99 The Noble Qur’an and Islamic Education, Grade 6, 2021, p. 36. 
100 Ibid., p. 38. 
101 The Noble Qur’an and Islamic Education, Grade 8, 2021, p. 23. 

from Mecca to Medina, following Muham-

mad) like him.96  A fifth grade student 

learns that the angel Gabriel (Jibril) came 

to Muhammad and taught him to ablute 

(wudu’) and pray, after which he taught his 

wife Khadija and his cousin ‘Ali to do the 

same. ‘Ali’s loyalty to Muhammad is exem-

plified in the fact that he accompanied him 

during the secret prayers which lasted for 

three years.97 In another famous story il-

lustrating ‘Ali’s sense of loyalty to and sac-

rifice for the prophet, “the courageous 

young man [fata]” ‘Ali slept in Muhammad’s 

bed when the latter went from the Arab 

Meccan polytheists to Al-Madina in order 

to mislead the Prophet’s enemies, who 

sought to kill him.98 

 

The high regard in which Muhammad ‘Ali is 

underscored in the recounting of a tradi-

tion where he gave ‘Ali his flag with which 

he conquered the Jewish settlement of 

Khaybar. ‘Ali’s success came after the fail-

ures of other Companions (implying the 

first three caliphs – Abu Bakr, ‘Umar, and 

‘Uthman).99 ‘Ali’s courage and preeminence 

over all the other Muslim leaders and fight-

ers is illustrated in the narration of the con-

quest of Mecca: while historically speak-

ing, other prominent Islamic figures partic-

ipated in the conquest, the textbook men-

tions only that of ‘Ali.100 ‘Ali also played an 

important role in the death rites for Mu-

hammad.101  
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The textbooks give the impression that 

more emphasis is placed on the unique 

characteristics of ‘Ali than those of Mu-

hammad, and the need to use the former 

as an example. This is done with the help 

of stories and quotations from his sayings. 

For example, third grade students are 

taught about the compassion ‘Ali had for 

animals and his strict protection of public 

property.102 In other textbooks, ‘Ali is 

praised for his predisposition for equality, 

tolerance,103 and honesty.104 Others de-

scribe ‘Ali’s wisdom, courage, heroism, 

sacrifice (istishhad), as well as his writings 

and contribution to Islamic thought.105 

 

The textbooks throw into relief the 

Prophet’s love for and special bond with ‘Ali 

and his sons Hasan and Husayn, as illus-

trated in various stories and episodes. For 

example, the Shi‘i ethos has it that when 

Hasan was born, it was Muhammad who 

named him, and upon his birth he put his 

tongue into Hasan’s mouth so that the 

prophet’s saliva was his first food.   

 

 

The Noble Qur’an and Islamic Education, 
Grade 7, 2021, p. 109. 

 

Hasan was the person looking most similar to the Messen-

ger of God (S). When he was born, the Prophet took Hasan 

 
102 The Noble Qur’an and Islamic Education, Grade 3, 2021, pp. 24, 59, 70-71. 
103 Social Studies, Grade 5, 2019, pp. 52, 54, 63. 
104 Arabic Reading, Grade 6, 2021, p. 45. 
105 The Noble Qur’an and Islamic Education, Grade 9, 2021, pp. 85-90. 
106 Ibid., p. 148. 
107 Ibid., p. 149. 
108 Arabic Language, Grade 10, Vol. 1, 2021, p. 13. 
109 The Noble Qur’an and Islamic Education, Grade 7, 2021, p. 110. 

to his chest, embraced him, and gave him his tongue so 

the first meal Hasan had was the Prophet’s saliva. When 

he was seven days old, the Messenger of God slaughtered 

for [Hasan] a ram, he shaved his hair and ordered to give 

alms of silver in the weight of his hair. He also called two 

formulas of prayer in his right and leF ears. He was 8 years 

old when his grandfather [Muhammad] died. 

 

It was also the Prophet who named Hu-

sayn, a name hitherto unknown. Upon Hu-

sayn’s birth, Muhammad started weeping 

because he prophesied that evil people 

would kill him.106 The special relationship 

between the two is expressed in Muham-

mad’s saying: “Husayn is from me and I am 

from Husayn.”107 The Prophet, who had 

many horses, granted one named Dhu al-

Janah to Husayn, and the latter was riding 

this horse on the day he was martyred in 

Karbala’.108 

    

The textbooks underscore the preemi-

nence of Al al-Bayt, emphasizing how be-

loved Hasan and Husayn were by Muham-

mad and his Companions, and demon-

strating the virtue of expressing love to-

wards Al al-Bayt.109 Accordingly, the stu-

dents are encouraged to love Al al-Bayt as 

they love the Prophet, to espouse their 

ways and follow in their footsteps. Love for 

Al al-Bayt is mentioned as the second-

most encouraged display of spiritual love, 

after love for God and Muhammad, and 

before love for the Companions (sahaba) 

of the Prophet and love for the Muslim 
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believers.110 This may indicate that text-

book authors are attempting to 

acknowledge the lofty status of the Com-

panions (revered by the Sunna) alongside 

the Shi‘i Imams. In invoking a famous tradi-

tion (hadith) by Muhammad, the text pre-

sents Al al-Bayt as one of two weighty, in-

dispensable things (thaqalayn) that Mu-

hammad bequeathed to the Islamic com-

munity, the first being the Qur’an.111 

 

The Shi‘is seek support for the special sta-

tus of Al al-Bayt in the Qur’an. It should be 

noted that interpreting a specific Qur’anic 

utterance as a textual reference to Al al-

Bayt bolsters the legitimacy of the Shi’i in-

terpretation of Islam. Therefore, even 

though the Qur’an does not mention Al al-

Bayt by name, the narrative in the text-

book presents a Qur’anic commentary of 

the Al-Insan Sura, arguing that the sura re-

fers to them implicitly: 

 

 
The Noble Qur’an and Islamic Education, 

Grade 6, 2021, p. 61. 
 

The scholars of Qur’an exegesis [tafsir] have clarified for 

us that this sura speaks of the favor of Imam ‘Ali bin Abi 

Talib, and his wife Fa+ma daughter of the Messenger Mu-

hammad, and their children Hasan and Husayn, whom 

God described in the noble Qur’an in his saying: “Indeed, 

the virtuous will have a drink flavored with camphor.” 

 
110 The Noble Qur’an and Islamic Education, Grade 10, 2021, pp. 53-56. 
111 The Noble Qur’an and Islamic Education, Grade 9, 2021 pp. 31-32. 
112 The Noble Qur’an and Islamic Education, Grade 5, 2021, p. 16. 
113 Arabic Language, Grade 7, Vol. 2, 2021, p. 49. 
114 History of the Arab Islamic Civilization, Grade 10, 2021, p. 147. 
115 Baram, p. 284.  

In contrast with the idealization of ‘Ali and 

his sons, there is a tendency in the text-

books to subtly afford less importance to 

the other three Companions. Rather than 

curse them, as some radical Shi‘i traditions 

do, they are referred to by the phrase “May 

Allah be pleased with him” (radiya Allahu 

‘anhu). In contrast, ‘Ali is referred to with 

the phrase “Peace be upon him” (‘alayhi al-

salam), which is typically reserved in Sunni 

Islam for any prophet or messenger.112 A 

positive relationship between ‘Ali and other 

caliphs is suggested by anecdotal stories, 

for example, ‘Ali educating Abu Bakr’s son 

Muhammad.113 

 

One of the most vilified Sunni rulers is 

Mu‘awiya, whom the Shi‘is blame for op-

posing the rightful caliph ‘Ali and persecut-

ing him and his followers. Some textbooks 

reflect this former enmity by belittling 

Mu‘awiya and mentioning his name with-

out any title, such as that of caliph or 

“Commander of the Faithful,” (amir al-

mu’minin) as he is often referred to by Sun-

nis.114 In contrast, a textbook from the 

Ba‘thist era showed a picture of Mu‘awiya, 

and presented him in positive light.115    
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In another example, there is implicit criti-

cism of those who seized power from ‘Ali 

and his progenies. The textbook maintains 

that the political conflict which broke out 

during the first century of Islam was a de-

parture from true Islam by those who were 

power-hungry and acted against “the right 

of society to choose its ruler.”  

 
History of the Arab Islamic Civilization, 

Grade 10, 2021, p. 147. 
 

The Poli+cal Devia+on: 

The poli+cal conflict which had broken out at an early 

stage in the consolida+on of Arab and Islamic culture, dur-

ing the first Hijri century, cons+tuted a devia+on from the 

founda+ons and principles that Islam had introduced. At 

that +me, those greedy for power violated the principle of 

consulta+on [shura] and the right of society to choose its 

ruler, inspect him, hold him to account, and depose him if 

he proved unsuitable for rule. In fear of renewing the civil 

war and prolonging it, society yielded to the demands of 

the greedy. Under the Umayyad and Abbasids, governor-

ship became hereditary, far remote from the Islamic prin-

ciple of consulta+on. 

 

Additionally, the revisionist Shi‘i narrative 

is exemplified by textbooks bringing to the 

fore various poets or writers of Shi‘i origin, 

and quoting from their works. One such 

example is the poet Muhammad Sa‘id al-

Habbubi (1849–1915), who was born in 

Najaf, and wrote a poem about lovers; 

however, the textbook interprets this as 

 
116 Literature and Texts (Sciences Track), Grade 12, 2021, pp. 16, 18. 
117 Ibid., pp. 21-25. 
118 Ibid., pp. 58-63. 
119 Ibid., pp. 67-69. 

his love for Iraq. Another example is the 

poet ‘Abd al-Muhsin al-Kazimi (1865–

1935), who was born in Kazimiyya and was 

famous for his love for Iraq, but was forced 

to leave the country as a result of Ottoman 

persecution.116 Unsurprisingly, the famous 

Shi‘i poet Muhammad Mahdi al-Jawahiri 

(1900–1997), who was born in Najaf, is de-

scribed as “the Arabs’ greatest poet,” after 

Al-Mutanabbi (915–965) – the famous Ab-

basid poet. The textbook quotes an ex-

cerpt of a poem demonstrating his patriot-

ism and yearning for Iraq.117 

 

The literature textbooks contain texts re-

ferring to Imam Husayn. For example, Mu-

hammad ‘Ali al-Khafaji, who was born in 

Karbala’ is quoted in a piece entitled “Hu-

sayn will return again.” (thaniyan yaji’u l-

Husayn) It commences in the year 61 AH 

(680 AD) in Karbala’: Husayn’s brother 

warns him of the dangers awaiting him 

there, but he insists on going and an-

nounces his readiness to die if it were to 

be necessary.118 The Egyptian poet Amal 

Dunqol is also quoted in a poem which 

speaks about suffering, of which Husayn is 

taken as an example. In the explanation, 

the textbook emphasizes that Husayn is “a 

righteous man to be imitated and belongs 

to all the Muslims” (rajul umma wa-mulk li-

kull al-muslimin), as well as a symbol for all 

people who search for justice.119 

 

As for the Ba‘thist period, even though the 

textbooks do not mention it by name, they 

do refer to the persecution of Shi‘is under 

its rule. A textbook on the Qur’an and 
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Islamic education refers to the renowned 

Ayatullah Muhammad Baqir al-Sadr, who 

wrote one of the most important books in 

Islam, namely Iqtisaduna (“Our Economy”). 

The textbook mentions the date of April 9, 

1980, when he and his sister Bint al-Huda 

were executed by the regime, emphasiz-

ing that it corresponds to the date of the 

collapse of “the ancient regime” (al-hukm 

al-ba'id) on 9 April 2003.120 Interestingly, 

the textbook remains silent about the al-

Da‘wa party, of which al-Sadr was one of 

its founders, and which ascended to 

power in post-Saddam Iraq.  

 

The new curriculum on religion has raised 

concern among many parties. Minorities 

such as Christians and Mandeans felt that 

this curriculum isolated them; even though 

Christian students were permitted to skip 

religion classes, they did feel marginalized. 

The foremost critics of this program were, 

however, Sunni politicians and educators, 

who criticized the textbooks biased in fa-

vor of the Shi‘i narrative. Thus, for exam-

ple, ‘Ala’ Makki, a Sunni member of parlia-

ment and head of a parliamentary commit-

tee on education, said that the new curric-

ulum was unbalanced: “The current 

changes have a huge sectarian impact […] 

The updating process should focus on the 

shared aspects [of Islam], not on a specific 

sect.” Mithal al-Alusi, an independent 

Sunni legislator who has adopted a secular 

platform, went as far as to say: “Our Islamic 

curriculum does not even represent Islam. 

It is aimed at creating a fascist religious 

identity […] I am concerned that we will 

have a new Taliban in Iraq when the 

 
120 The Noble Qur’an and Islamic Education, Grade 12, 2021, p. 91. 
121  Abeer Mohammed, “Iraqi School Books Criticized for Sectarian Bias,” IWPR, 15 February 2010.  

current generation graduates from 

schools.” One of the notions which he crit-

icized most was jihad: “There is no need 

for jihad as long as there is a lawful gov-

ernment and parliament in Iraq […] The 

curriculum should be decided by experts – 

not by clerics or politicians.”121 
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Throughout Iraq’s modern history, two 

trends of nationalism were vying for influ-

ence in the Iraqi narrative and among pub-

lic opinion: territorial nationalism, and Pan-

Arabism. While this held true for many 

other Arab countries, the motives behind 

Iraq’s stance were unique. When the Sunni 

Arabs were in power, they had to juggle 

between these two ideals due to both their 

ambition to lead the Arab world, and given 

that, being a minority, they needed the 

strategic depth of the Arab world. Simulta-

neously, they sought to reinforce Iraqi pat-

riotism against the domestic Kurdish 

threat, and the external Iranian one. Under 

the Ba‘th, the same trend continued to play 

an important role: initially the Ba‘th had 

placed a greater emphasis on Pan-Arab-

ism for ideological reasons, however with 

the passage of time and the outbreak of 

different wars, their focus shifted toward 

Iraqi patriotism.122 

 

Post-Saddam Iraq is caught in the same 

identity dilemma. Even though the Shi‘i 

majority ascended to power and no longer 

harbored dreams of Pan-Arabism, the 

leadership still had to juggle between the 

two ideals. Indeed, rather than subsiding, 

the domestic threats increased signifi-

cantly, either due to the rise of radical and 

revisionist forces from among the Sunnis, 

such as Al-Qa‘ida and ISIS, or due to fears 

of Kurdish separatism. Externally, the need 

to reinforce the feeling of Arabism, as well 

 
122 Bengio, Saddam’s Word, pp. 95-96. 

as Arab ties, was due to fears of Iranian ex-

pansionism. 

  

The narrative in the textbooks reflects 

these opposite trends, though in a very 

subtle or roundabout manner. On the one 

hand, they place great emphasis on Iraqi 

patriotism, which is highlighted in the in-

troduction to the Grade 12 history text-

book. It is stated that the goal of the study 

is to instill in students the feelings of Iraqi 

patriotism (wataniyya), a sense of Iraqi 

unity which includes all Iraqi entities, and 

to raise the new generation along the lines 

of a purely patriotic education which will 

free them from fanatic thinking. Nowhere 

does the text mention Arab nationalism 

(qawmiyya ‘arabiyya). 

 

 

Modern and Contemporary History of 
Arab Countries, Grade 12, 2021, p. 3. 

 

The textbook’s authors sought to realize the general ob-

jec+ves of history teaching, including the following mat-

ters: 

1. Cul+va+on and development of na+onal values, taking 

pride in the na+on, protec+ng it, defending its security 

and resources, and working for its construc+on and pro-

gress. 

In Search of Identity: Between Iraqi Patriotism, Kurdish Nation-

alism, and Pan-Arabism 
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2. Strengthening students’ faith in na+onal unity, seeing 

as Iraq is the historic cradle of the Iraqi people, including 

all of its cons+tuent components, throughout a long his-

tory of coexistence in this territory. 

3. Raising the new genera+on with truly na+onal educa-

+on, which would free them from ideological extremism 

and constric+ve iden++es, and in which they would de-

velop scien+fic objec+ve thinking skills. 

 

On the other hand, as we shall see, the 

frame of reference and tone of the text-

books remains that of Arabism and the 

Arab world. Inculcating love of the home-

land is sometimes employed in the context 

of a religious framework. For example, 

second grade pupils learn that “God 

taught us … we shall build and protect our 

homeland.”123 The connection between 

patriotism and religion is again empha-

sized for seventh graders: a text speaks 

about “our beloved homeland,” and re-

minds students that the Qur’an insists on 

the importance of unity among the people, 

and rejects the opposite way.124 Another 

textbook mentions at once love for the 

homeland and love for God.125 

 

The Iraqi national anthem is another 

means of inculcating love for Iraq and re-

inforcing national indoctrination. Pupils 

learn the anthem from a young age, and 

repeat the phrase: “Iraq is my homeland.126 

I love Iraq as I love my home.”127 In the 

fourth grade, pupils are asked to memorize 

the national anthem by heart. Fifth grade 

 
123 My Reading, Grade 2, 2021, p. 24. 
124 Arabic Language, Grade 7, Vol. 1, 2021, p. 111. 
125 Arabic Language, Grade 8, Vol. 1, 2021, p. 100. 
126 My Reading, Grade 2, 2021, p. 47. 
127 Ibid., 38. 
128 Social Studies, Grade 5, 2019, pp. 85, 89, 94. 
129 Social Studies, Grade 4, 2021, p. 3. 
130 Ibid., p. 49. 
131 The Noble Qur’an and Islamic Education, Grade 4, 2021, p. 39. 
132 Arabic Language Grammar, Grade 4, 2021, pp. 43-44, 51. 
133 Social Studies, Grade 5, 2019, pp. 85, 89, 94. 

students are called upon to write the sen-

tence “I love my homeland Iraq,” and read 

it loudly, as well as to repeat the Iraqi an-

them in class.128 

 

The introduction to a social studies lesson 

explicitly states that one of its aims is to 

“reinforce the sense of patriotism for our 

country Iraq.”129  

 

Pupils are taught that in addition to loving 

the homeland, they should also respect 

the government and its laws, a reflection 

of the serious sociopolitical situation re-

sulting from the civil war raging at that 

time.130 A father tells his children that lov-

ing the homeland and keeping it clean and 

beautiful is compulsory, and that a “pro-

gressive” country can be seen as an exam-

ple to follow.131 In a grammar lesson, pupils 

read sentences such as: “we are loyal sol-

diers to the land and Iraq is brave,” (batal), 

learn that the national guard (al-haras al-

watani) defended the homeland, and the 

students raised the Iraqi flag.132    

 

Similar ideas are repeated to fifth grade 

students, in addition to the idea of sacri-

fice for the homeland. Defending the 

homeland is the subject of a story featured 

in a social studies textbook, illustrated 

with an image of soldiers protecting the 

homeland, loving it, and sacrificing for it.133 
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Instilling in students Iraqi patriotism is like-

wise emphasized for teachers of the sixth 

grade; in the introduction to a social stud-

ies textbook, they are told to reinforce the 

"national personality" of the students.134 

 

Teaching Arabic grammar is also used as a 

platform to emphasize love and loyalty to 

the homeland, and unity of the Iraqi peo-

ple. Students are tasked with using the fol-

lowing sentences for learning grammar:  

“The Iraqis believe deeply in the unity of 

the people”; “love for the homeland makes 

one happy”; “the Iraqi was not late in de-

fending the homeland”; “the soldiers are 

courageous”; “the Iraqis stood as one man 

for defending the homeland.” The Iraqi flag 

is displayed again and again. The army, the 

police, and the national guard are duly 

mentioned. Similarly, Iraqi women are also 

mentioned as taking part in building the 

homeland.135 

 

Arabic Language Grammar, Grade 6, 
2021, p. 69. 

 

Vocalize the following: 

[...] 

2. No Iraqi has ever faltered in defending the homeland.  

 

The role of the flag is highlighted in Arabic 

classes as well. In the below example, 

three girls state: “the flag is the symbol of 

our country's independence,” “we 

 
134 Social Studies, Grade 6, 2021, p. 3. 
135 Arabic Language Grammar, Grade 6, 2021, pp. 6, 51, 69, 72, 80, 83, 86, 87, 90. 

celebrate our flag each week and we stand 

in the schoolyard and raise [it],” “we love 

our flag because it is the symbol of our in-

dependence and freedom.”  

 

 
Arabic Reading, Grade 6, 2021, p. 68. 

 

Dialogue and Wriaen Expression 

My Country’s Flag* 

 

In addition to quoting different poems 

about love of and loyalty for the country, a 

Grade 6 textbook quotes the story of 

Zarqa’ al-Yamama (blue-eyed Yamama) 

who lived in pre-Islamic times, renowned 

for her keen sight and ability to see from 

far away, and to alert her tribe of the ad-

vancing enemy. In one instance, despite 

her warning that the enemy was hiding be-

hind the trees, her tribe did not believe her, 

and therefore suffered the consequences. 

She herself was blinded and crucified by 

the enemy, but the narrative in this text-

book skips this part of the myth, probably 

in order to shield the students from such a 

distressing scene. Instead, students are 
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asked to suggest the kinds of modern 

equipment the army would use to discover 

enemy movement, had they been using 

Zarqa’s eyes.136 

 

In a textbook published after the rise of 

ISIS in 2014, students are reminded of the 

fact that “the army and the [pro-Iranian 

Shi‘i militias] Al-Hashd al-Sha‘bi partici-

pated in liberating the homeland,” adding 

that “the Iraqi himself defends the home-

land and builds it.”137 Notably, by 2022 Al-

Hashd al-Sha‘bi would become the main 

political force in the country. In a more 

straightforward question, a Grade 10 stu-

dent is asked: “Will you defend your home-

land when it is exposed to danger?”138  

 

Textbooks across various grades are full of 

poems and sayings about love for the 

homeland. One textbook explains the im-

portance of the homeland, quoting from 

the famous polymath scholar Al-Jahiz 

(776–868) about his longing for the home-

land (hanin ila l-’awtan). In addition, it 

quotes the Iraqi poet Yahya al-Samawi 

(1949–) who left for Australia in 1997 and 

wrote the poem “my homeland,” (watani), 

which describes his deep love for Iraq.139 

 

The formation of Iraqi national identity 

clashed with the Kurdish identity. The 

Kurdish issue has been a core problem 

facing all Iraqi regimes: from the inception 

of the Iraqi state the Kurds, who account 

for some 15-20 percent of the population, 

have been struggling to gain legitimacy for 

their own national identity, separate from 

 
136 Arabic Reading, Grade 6, 2021, pp. 110-114. 
137 Arabic Language, Grade 9, Vol. 2, 2021, p. 87. 
138 Arabic Language, Grade 10, Vol. 2, 2021, p. 3. 
139 Arabic Language, Grade 9, Vol. 2, 2021, pp. 19, 20, 35. 

the Iraqi one. At the same time, they have 

been demanding the right to self-determi-

nation ranging, according to political cir-

cumstances, from autonomy to independ-

ence. The central government in Baghdad 

has taken an opposite approach by at-

tempting to erase the unique Kurdish iden-

tity, force the Kurds into the national cru-

cible, and make their region an inseparable 

part of state territory.   

 

This pattern of power relations changed 

dramatically after the 1991 Gulf War, when 

the Kurdish political elite began to estab-

lish an autonomous Kurdish entity. Another 

important crossroads was the 2003 War, 

which accelerated the position of the 

Kurds to partners in Baghdad’s system of 

power, and transformed the Kurdish entity 

into part of a federal arrangement under 

the constitution. All of these issues and 

political fluctuations are reflected in the 

textbooks. 

 

The idea of Iraqi unity is frequently empha-

sized against the backdrop of an idyllic 

picture of coexistence between all the dif-

ferent communities. Thus, for example, 

fourth grade students learn that a group of 

people live on the land of Iraq in their dif-

ferent ethnic (qawmiyyat) and religious 

(like Arabs, Kurds, Turkmans, Christians 

Sabeans, Mandeans, Shabak and Yezidis) 

groups, “all of whom love it and defend it.” 

The pupils also learn about the signifi-

cance of the land itself (al-’ard), as it is an 

important basis for the homeland, and no 
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state can exist without it.140 The textbooks 

highlight the notion that the Kurdish north 

is an integral part of Iraq by using expres-

sions such as “Irbil, Dhok and Sulaymaiyya 

in our beloved north.”141 

 

A similar idea is presented to fifth grade 

students. One passage speaks about 

common ties of the homeland, a common 

destiny, common goals, and a common 

civilization: “The sons of our Iraqi society 

lived together, loving each other from the 

north to the south, united by one home-

land, that is Iraq, with no difference in 

terms of ethnicity (‘irq), nationality 

(qawmiyya), and religion.”142 To illustrate 

this point, the teacher shows a map of Iraq 

and explains that “the green color includes 

(shamala) large swaths [of the country], 

signaling that Iraq is one.”143 In a grammar 

lesson, students learn that “Iraq is 

united.”144  

 

On the other hand, there is room in the 

textbooks for a separate Kurdish identity, 

a narrative made possible by the Kurdish 

political elite’s new role in the country. 

Arab students are expected to study Kurd-

ish in grades 9 and 10, and to become fa-

miliar with Kurdish society through lan-

guage lessons. The Kurdish textbooks 

highlight some important Kurdish cultural 

and national traits. For example, ninth 

grade Arab students learn about the 

 
140 Social Studies, Grade 4, 2021, p. 56. 
141 Ibid., pp. 28-29. 
142 Social Studies, Grade 5, 2019, p. 82. 
143 Arabic Language Grammar, Grade 5, 2021, p. 18. 
144 Ibid., p. 29. 
145 New Kurdish Reading, Grade 10, 2021, pp. 3, 100, 123, 137. 
146 Ibid., p. 3. 
147 “Kirkuk Minute,” Washington Kurdish Institute, 7 October 2022.  
https://dckurd.org/2022/10/07/kirkuk-minute-october-7-2022/  

Kurdish anthem, “Ey Reqîb,” and its author, 

the poet Dildar. They also learn about the 

Kurdish national festival of Nowruz, and 

the mythical story surrounding it. Similarly, 

they learn that the Kurds have distinct 

names for the months which are different 

from the Arab/Muslim ones, as well as a 

calendar which goes back to the year 

2722 – that is to say, about one thousand 

years older than the Muslim calendar.145 

 

The introduction to a tenth grade textbook 

explains the goals behind learning Kurdish. 

It mentions that the constitution states 

that Kurdish is the official language of the 

state, and it is a connecting bond (halqat 

tawasul) between the Arab and Kurdish 

nationalities. Another goal is to help de-

velop ties when people go to “summer re-

sorts in the north of the homeland,” and to 

deepen the fraternity and national partner-

ship (sharaka wataniyya).146 In later years, 

however, there has been an attempt to di-

lute the importance of Kurdish lessons. 

Thus, in 2022, the Iraqi Ministry of Educa-

tion issued a memorandum officially in-

forming all of its provincial departments 

that a failure to pass Kurdish classes in 

high school would not be counted for the 

school year: “The Ministry of Education 

does not consider the student failing in the 

Kurdish language class if a passing grade 

isn’t obtained.”147    

 

https://dckurd.org/2022/10/07/kirkuk-minute-october-7-2022/
https://r20.rs6.net/tn.jsp?f=001XSlLHqVUR9-PrqCe--T8phasuC4I0thyd6myQPL99t0eHQAP7-PKLoRXNri1ri9NBNGGBNkz9Wa17hIDvaHkjzFdjH2sHDSGnpdcLaOiRsip7PlChdg2Lta_C_9N1aouQbPL-KCdAM9MaQwkn_uwgXJWrcV-YlQwnhd3I5xPvBDCga_Kzuv-fnkfNf75yOf3a7IUOpaOKrb0kJGGSzPmrf60QIx8ELe6&c=SZx-amed7Opx9u0J90Obuad9N5XqsaEIcoxZAS7X4BcTwkqgKwJMRg==&ch=5xaw7uqVuhOnlTP8jB4fjzpKGSN3DRI1aWib4zut195eRp-JXCs_5w==
https://r20.rs6.net/tn.jsp?f=001XSlLHqVUR9-PrqCe--T8phasuC4I0thyd6myQPL99t0eHQAP7-PKLoRXNri1ri9NBNGGBNkz9Wa17hIDvaHkjzFdjH2sHDSGnpdcLaOiRsip7PlChdg2Lta_C_9N1aouQbPL-KCdAM9MaQwkn_uwgXJWrcV-YlQwnhd3I5xPvBDCga_Kzuv-fnkfNf75yOf3a7IUOpaOKrb0kJGGSzPmrf60QIx8ELe6&c=SZx-amed7Opx9u0J90Obuad9N5XqsaEIcoxZAS7X4BcTwkqgKwJMRg==&ch=5xaw7uqVuhOnlTP8jB4fjzpKGSN3DRI1aWib4zut195eRp-JXCs_5w==
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The impact of Kurdish authors on the nar-

rative is evident in history textbooks, pri-

marily for the twelfth grade. When dis-

cussing the British mandate, the textbook 

mentions article 8, which leaves open the 

possibility of establishing an “independent 

government” in the Kurdish gover-

norates.148 

 

The textbook also presents a brief and 

piecemeal history of the Kurds during the 

1920s and early 1930s, but ends the nar-

rative here. It speaks openly about “the 

Kurdish problem” (al-qadiyya al-kurdiyya), 

the referendum on Mosul vilayet in 1925, 

and the decision to make the vilayet part 

of Iraq on the condition of granting the 

Kurds certain rights, like using their native 

tongue. It also mentions the “Black Sep-

tember” event in 1930, when Kurds orga-

nized demonstrations against the police 

and saray (government building) in Sulay-

maniyya, which were quelled by the army’s 

use of force. The narrative mentions the 

quelling of the “Barzan Movement” in 1930, 

yet emphasizes that it did not stop the 

Kurdish resistance, but rather instigated 

the War of the Fida’iyyun (fedayeen, those 

willing to die) in various regions. Concur-

rently, the “National Kurdish Movement” 

was emphasized by raising nationalist slo-

gans, and demanding the right to self-de-

termination.149 The pluralistic message be-

hind this text is reinforced by subsequent 

 
148 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 69. 
149 Ibid., pp. 110-113. 
150Ibid., p. 124. 
151 It should be noted that Pan-Arab ideas began to be floated in the Arab world in the 1930s. One definition for 
Pan-Arabism is that it is “an idea and a movement that recognizes the close affinity shared by the Arab people 
and attempts to give that affinity some meaningful practical expression… The nature of this expression has 
ranged from intergovernmental cooperation between the sovereign states in military, political, cultural and eco-
nomic matters—the raison d’être of the Arab league—all the way to the establishment of a single Arab state for 
a united Arab nation.” Stewart Reiser, “Pan Arabism revisited,” Middle East Journal, Vol. 37, No. 2 (Spring 1983), 
p. 218.  

assignments, one of which is to hang items 

of clothing representing “the components 

of the Iraqi people” on the classroom wall, 

including Kurds, Assyrians, and Turko-

mans, among others.150 

 

 
 

Modern and Contemporary History of 
Arab Countries, Grade 12, 2021, p. 113. 

 

The foiling of the Barzan Movements in 1932 did not put 

an end to Kurdish resistance. Rather, the War of the 

Fida’iyyun began in various areas. The Na+onal Kurdish 

Movement developed, and Kurdish poli+cal par+es raised 

na+onalist slogans calling to guarantee the na+onal 

rights of Kurds, including self-determina+on within Iraq. 

 

The third element in the complex identity 

triangle is Pan-Arabism.151 As mentioned 

previously, during the Ba‘thist era most 

Shi‘is were reluctant to wholeheartedly 

adopt Pan-Arab ideology, fearing that it 

might result in unity among Sunni Arab 

states, and thus further marginalize them. 

Accordingly, in post-Saddam Iraq, when 

Shi‘is were in a position to dictate political 

and ideological trends, they relinquished 
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the idea of Arab unity, but continued to up-

hold Arab identity, Arab culture and Arab 

ties. For example, the narrative on Iraq’s 

history is contained in the title of a Grade 

12 textbook: Modern and Contemporary 

History of the Arab Countries (ta’rikh al-

bilad al-‘arabiyya al-hadith wa-l-mu‘asir, 

for example 12th grade). The textbook co-

vers the history of each and every Arab 

country from the Ottoman period, from the 

colonial period to the independence 

movements. 

 

Secondly, Palestine and the Palestinian 

cause, which have been a central tenet of 

Pan-Arab ideology, are discussed at 

length in the textbook.152 Remarkably, 

Iraq’s new national anthem, “Mawtini” (“My 

Homeland”), which was adopted in 2004 

and which students are asked to learn by 

heart, is in fact the Palestinian anthem 

which had been in force from the late 

1930s until 1996. The writer is the Pales-

tinian poet Ibrahim Toqan, and the com-

poser the Lebanese Muhammad Filayfil. 

 

Similarly, Arab identity, as well as emo-

tional and historical bonds to Arabism, are 

emphasized throughout textbooks. One 

important dimension of that bond is the 

Arabic language. Third grade students are 

told to love Arabic because it is the lan-

guage of the Quran.  

 

 
 
 
 

 
152 Modern and Contemporary History of Arab Countries, Grade 12, 2021, pp. 167-170. 
153 Arabic Language, Grade 10, Vol. 1, 2021, pp. 107-108. 
154 The date coincides with the day in 1973 when the UN adopted Arabic as the sixth official language of the 
organization. However, Arabs started to commemorate the date only in 2012.  

 
My Reading, Grade 3, 2021, p. 32. 

 

Handwri+ng: Write in your notebook in clear wri+ng 5 

+mes: 

“I love Arabic because it is the language of the Qur’an.” 

 

In higher grades too, students laud the 

beauty and genius of Arabic, explaining 

that when they read the Qur’an they feel 

the magic of the language.153 Thus, the 

Qur’an and the hadith are important com-

ponents of the textbooks, including sen-

tences and phrases aimed at teaching 

grammar and other subjects. 

  

Iraqi students are taught to be proud of the 

language in public by commemorating 

World Arabic Language Day, which is cel-

ebrated every year on December 12.154 The 

textbook notes the Gordian knot between 

Islam and the language, explaining that 

“the rise of Islam has given the language 

very wide ranges (masaha shasi‘a jiddan),” 

and that the Muslims cared about the lan-

guage and developed it. The contribution 

of Imam ‘Ali to Arabic is also highlighted, 

since “the first brick of learning the Arabic 

language was placed by Imam Ali.” Another 

cause for pride, the student is told, is that 

Iraq was the cradle of the two schools of 

Arabic language – the Basrawi and the Kufi 
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– from which all Arabs and other people 

have benefitted.155  

 

The contribution of the Arabs to world cul-

ture is expounded in all the textbooks. A 

Grade 10 textbook, for example, reinter-

prets the term Jahiliyya, the period pre-

ceding Islam. While in the past it used to 

connote ignorance and barbarism, the 

new narrative suggests that this term was 

used not because people were ignorant, 

but because they worshiped idols (as-

nam).156 As proof of the high culture of Ar-

abs in that period, it is mentioned that they 

excelled in many areas, especially in po-

etry. One example is the Mu‘allaqat, a col-

lection of seven pre-Islamic Arabic odes.157  

 

Many textbooks illustrate the bond of Arab 

culture and identity through discussion of, 

and quotations from, Arab writers and po-

ets. The choice of these is, however, quite 

selective: The textbooks give priority to 

such poets and writers who tend to laud Al 

al-Bayt, promote patriotism and love of Ar-

abic, laud Arab achievements and their 

contribution to humanity, as well as defend 

the Palestinian cause. For example, the 

Palestinian writer and politician Qadri 

Toqan is quoted as extolling the superior-

ity (fadl) of the Arabs over the rest of the 

world, having excelled in mathematics, 

chemistry, medicine etc.158 Another 

 
155 Arabic Language, Grade 7, Vol. 1, 2021, pp. 146-147. 
156 This interpretation echoes that of President Saddam Hussein who opined that it was erroneous “to look at our 
history as if had been empty or shameful before Islam.” Bengio, Saddam’s Word, p. 168.  
157 Arabic Language, Grade 10, Vol. 1, 2021, pp. 22-24. 
158 Arabic Language, Grade 8, Vol. 1, 2021, p. 90. 
159 Ibid., p. 82. 
160 The idealization of the Arabs seems to have drawn from Sami Shawkat who stated the following: “From here 
marched the soldiers of the Arab Empire to open up the world from China to the East to Central Europe to the 
West. We guided one third of the world, taught them to believe in God and taught them ‘The Chief of Wisdom is 
to fear God.’ Also, the language of half of the Near and Central East is Arabic.” Nasser, p. 15. 
161 History of the Arab Islamic Civilization, Grade 10, 2021, p. 3. 

example is a poem by the Lebanese poet 

Fawzi al-Ma’luf (1899-1930) who calls for 

building a homeland whose foundation is 

learning (hubbu ila l-majd, nunshi’u 

watanan qiwamuhu l-‘ilm).159 

 

The most explicit means of demonstrating 

ties to the Arab Muslim world is illustrated 

in history textbooks. Interestingly, as men-

tioned above, there are no specific history 

textbooks about Iraq; this information is in-

cluded either in social studies textbooks, 

or in Modern and Contemporary History of 

Arab Countries. The history textbooks, 

which are quite outdated, cover, among 

others, the history of Arab Muslim civiliza-

tion, the Muslim conquests, the Umayyad 

and Abbasids period, the Middle Ages, the 

Ottoman period, and modern times. The 

textbook on History of the Arab Islamic 

Civilization describes in great detail the 

contribution of the Arab Muslim civilization 

to humanity. In the introduction, the au-

thors maintain that “only thanks to Islam, 

Arab Muslim civilization had such great im-

pact” on humanity.160 They further add that 

when the present generation looks with 

pride and admiration at the achievements 

of that civilization, “it is able to heal its 

wounds” which were caused by unfair 

judgment and wrong interpretation of that 

period.161 
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The textbook highlights the Arab Muslim 

conquest of Andalusia by Tariq bin Ziyad in 

711, describing it as a major means of 

transmitting Arab Muslim civilization to Eu-

rope, and thus “turning its darkness to light 

and its backwardness to progress and civ-

ilization.” In light of this, the textbook em-

phasizes that “the Muslim conquest of 

Spain was not an act of military occupation 

as is claimed by some, but rather an im-

portant civilizational event and a move-

ment of liberating the Spanish peoples.”162 

While the textbook describes at great 

length the flourishing of culture among 

Muslim and Christians in that period 

thanks to the former (Jews are not men-

tioned), it avoids mentioning the fact that 

Arabs surrendered in 1492, and had to 

leave Andalusia.  

 

Textbooks addressing the history of Arab 

lands under the Ottoman Empire are quite 

critical of the Ottoman era; obviously, the 

same is true for Western imperialism. In 

this regard, it is important to note that the 

history of each Arab country under impe-

rialist powers is described in great detail. 

However, there is no mention of intra-Arab 

relations, or the burgeoning ideas of Pan-

Arabism. Furthermore, the narrative con-

cerning the history of all Arab countries 

ends with their independence. For exam-

ple, the narrative on modern Syria ends 

with Syrian independence in 1946,163 while 

that of modern Egypt ends with the rise of 

Gamal Abd al-Nasser to the presidency in 

1954.164 From such periodization, it seems 

evident that the authors of the textbooks 

sought to avoid discussing the ideology of 

 
162 History of the Arab Islamic Civilization, Grade 10, 2021, p. 165. 
163 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 179. 
164 Ibid., p. 174. 

Pan-Arabism, which was widespread dur-

ing the 1950s-1960s, as well as the estab-

lishment of the United Arab Republic in 

1958–1961 – namely, the unity between 

Egypt and Syria. In this way, it also avoided 

discussing the controversial issue of Pan-

Arabism and its impact on Iraq, especially 

under the Ba‘th. 

 

All in all, the textbooks attempt to strike a 

balance between three kinds of national-

ism: Iraqi, Kurdish, and Pan-Arabism. How-

ever, such a balancing act might confuse 

the student, rather than lead to a cohesive 

identity framework.     
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A core element of Pan-Arabism has always 

been the Palestinian issue, and in this 

sense, all the Iraqi regimes have been 

deeply involved in and committed to it. In 

Iraqi textbooks, the discussion on Pales-

tine is part and parcel of the narrative on 

the Arab states. The maps of the Arab 

world display only Palestine as if it were a 

state, but not Israel, as if the latter does 

not exist.   

 

 
 

Social Studies, Grade 8, 2021, p. 46. 
 

In fact, in all of the textbooks examined 

here, the name Israel is not once men-

tioned. To bypass this issue, the textbooks 

use various terms such as “the Zionist en-

tity,” “the Zionist aggression,” “the imperi-

alist Zionists,” etc. This is in line with the 

Ba‘th regime, which sought to delegitimize 

the very name of Israel by the use of quo-

tation marks around the word.165 

 

References to Zionism are overall inflam-

matory. When teaching about the 

 
165 Ofra Bengio, “In the eyes of the beholder: Israel, Jews and Zionism in the Iraqi media,” in Tudor Parfitt and 
Yulia Egorova (eds.), Jews, Muslims and Mass Media (Routledge Curson, 2004), p. 113. 
 

Palestinian issue, a Grade 9 history text-

book states that Zionism is a racist, ag-

gressive and colonialist movement that 

aims to establish a Zionist state stretching 

from the Nile to the Euphrates. This geo-

graphic designation is based on the bibli-

cal outline of the “Promised Land” (Exodus 

23:31), but is not known in texts dissemi-

nated by Zionist thinkers. 

 

 
Modern and Contemporary History of 

the Arab Motherland, Grade 9, 2019, p. 
53. 

 

First: Defining Zionism (Goals and Methods) 

The defini+on of Zionism: a racist, aggressive, colonialist 

sealer movement, aiming to gather the Jews of all world 

na+ons in Pales+ne via immigra+on and expulsion of the 

Arab people in Pales+ne from their land, and laboring to 

impede the crea+on of a unified Arab na+on, and block its 

civiliza+onal journey in order to create a Zionist state 

stretching from the Nile to the Euphrates. 

 

The narrative for a Grade 5 textbook on 

Palestine reads as follows:  

 

 

Pales:ne, Jews, Israel: Mythmaking and Facts 
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Arabic Language Grammar, Grade 5, 
2021, p. 16. 

 

Pales+ne is an Arab country [balad]. Imperialism helped 

the invaders [ghuzzat] to occupy it, so the people of Pales-

+ne became refugees in other Arab countries. But how-

ever the occupa+on lasts, the owners of the country will 

return to it, they will be victorious over the enemies and 

the Pales+nian flag will be liFed on its lands [rubu‘iha].  

 

Another textbook discusses the contro-

versial theme of Jerusalem, “Al-Quds.” It 

emphasizes that Al-Quds is an Arab Mus-

lim city, negating its Jewish past of c. three 

thousand years altogether. It maintains 

that “the Zionists prioritize the name Jeru-

salem (Urshalim) over Al-Quds… and in 

this way they are trying to prove their own-

ership of this holy city and its historical au-

thenticity for them.” The text attempts to 

explain away the fact that the name Al-

Quds does not appear in the Qur’an, as-

serting that its real name was Al-Quds, but 

it later became Al-Bayt al-Muqaddas, “the 

Holy Place” (in Hebrew Beit ha-Miqdash). 

To prove this, it quotes a Qur’anic verse 

which mentions the term Al-Masjid al-

’Aqsa, which is holy (muqaddas) to Mus-

lims. According to this narrative, the “Zion-

ists” started using the name ‘Jerusalem’ 

again after the 1967 war, believing that this 

name would come to be accepted for this 

holy place, but the textbook affirms that 

the name Al-Quds will be eternal.  

 

 
 

History of the Arab Islamic Civilization, 
Grade 10, 2021, p. 124. 

 

The Zionists priori+ze the name Jerusalem [Urshalim] over 

Al-Quds, and by affirming the name Urshalim they are try-

ing to prove their ownership of this holy city and its histor-

ical authen+city for them. But the true name of this city is 

Al-Quds, which then became a “holy abode” bearing the 

name Bayt al-Maqdis [literally, “the holy abode”], where 

a place of worship for God is found, namely Al-Aqsa 

Mosque, whose name is men+oned in the holy Qur’an.  

 

The word of the Sublime: “Glory be to the 

One Who took His servant [Muhammad] by 

night from the Sacred Mosque to the Far-

thest Mosque whose surroundings We 

have blessed, so that We may show him 

some of Our signs. Indeed, He alone is the 

All-Hearing, All-Seeing.” (17:1) 

 

Criticism of Zionism is also tied to anti-co-

lonialism, particularly with regards to the 

British. When teaching about the British 

mandate of Palestine, it is stated that, from 

1917, “the British government collaborated 

with the Zionists to implement the Zionist 

plan to build settlements in Palestine by 

agreeing to Zionist immigration from all 

over the world,” and “helping them to expel 

the Palestinian people from their land.” 

This claim is false, as during the early Brit-

ish Mandate for Palestine the British pros-

ecuted and limited the arrival of Zionist ac-

tivists. Notably, the text explains that Pal-

estinian acts of violence – rebellions and 

intifadas – resulted from the British laws 

and policies that targeted the Palestinians. 
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Modern and Contemporary History of 
the Arab Motherland, Grade 9, 2019, p. 

55. 
 

Second: The Pales+nian In+fadas and Rebellions 

The result of the Balfour Declara+on was Bri+sh collabo-

ra+on [with Zionism], from the Bri+sh forces’ entrance 

into Jerusalem in 1917, un+l the founda+on of the Zionist 

en+ty in 1948 and later on. That is especially true as Pal-

es+ne fell under the Bri+sh Mandate in 1920, when the 

Bri+sh government collaborated with the Zionists to im-

plement the Zionist plan to seale in Pales+ne, by allowing 

Zionist immigra+on from all over the world, building colo-

nies for them in the land of Pales+ne, and helping them 

expel the Pales+nian people from their land. [This was ac-

complished] by formula+ng laws and mechanisms that 

compelled [the Pales+nian people] to disperse and to use 

force when needed, resul+ng in rebellions and in+fadas.   

 

In a chapter on WWII, Grade 11 students 

learn about the impacts of this war on Arab 

countries. One of the impacts is British le-

niency toward its previously strict re-

strictions on Jewish immigration to Pales-

tine. The evidence of this, as claimed, is 

the increase in the number of Zionist ter-

rorist organizations that engaged in vio-

lence against the Arab population of Pal-

estine.166 

 

Zionism is also vilified through its connec-

tion to the US, with textbooks invoking an-

tisemitic tropes. When teaching about the 

cooperation between Zionists and the US, 

students are taught that the reasons the 

Zionist movement transferred its head-

quarters to New York are, inter alia, (1) the 

existence of a large Jewish community in 

New York that had a practical impact on 

the US presidential election, and (2) the 

fact that most media and the economy 

were in the hands of US Zionists. Both 

claims are false, and invoke antisemitic 

 
166 Modern and Contemporary History of Europe and America, Grade 11, 2021, p. 108. 

tropes of Jewish control over the media 

and politics. 

 

 

 
Modern and Contemporary History of 

the Arab Motherland, Grade 9, 2019, p. 
62. 

 

Third: Zionist-American Coopera+on 

The United States of America emerged during and follow-

ing WWII (1939–1945) as a leader of the Western world 

and imperialism. Zionism transferred its dwelling from 

Britain to the US, and chose the city of New York as a pri-

mary center for the following reasons: 

1.The existence of a large Jewish diaspora in New York es-

+mated to consist of four million people, ac+vely influenc-

ing the US presiden+al elec+ons. 

2.The fact that many media and economic mechanisms 

are controlled by US Zionists in general, and New York Zi-

onists in par+cular. 

 

The Grade 12 textbook had the more diffi-

cult task of obscuring the Jews and Israel’s 

military achievements. For example, it sug-

gests that following the establishment of 

the British mandate, the Palestinian na-

tional movement was opposed to it and 

armed Palestinians, fida'iyyun, to attack 

“the Zionist gangs.” However, it is stated 

that “British forces intervened to support 

the [those] Zionist gangs.” Later, in 1929, it 

is taught that the “Al-Buraq Wall Revolu-

tion” (thawrat al-buraq) was triggered by 

the Palestinians and took place against the 

Zionists. According to this narrative, the 
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Western Wall (“Al-Buraq Wall”) is holy to 

Muslims, too.167 

 

The text goes further in falsifying historical 

facts, one example of which is its narrative 

on the 1948-9 war. According to this de-

scription, “the Arabs gained great victo-

ries, and when it became clear that the Zi-

onists were vanquished, they asked help 

from the Great Powers in stopping the war, 

whereby the Security Council imposed the 

truce.”168 In reality, it was the Israeli army’s 

military successes which moved the UN to 

call for a truce.  

 

The same false narrative recurs regarding 

the 1973 October war. Textbooks teach 

that it was international pressure that 

forced Egypt to stop the war and accept 

the UN's decisions, and that this same 

pressure forced Israel to withdraw from Si-

nai and hand it over to Egypt. 

 

 
History of the Modern and Contempo-
rary Arab Countries, Grade 12, 2021, p. 

202. 
 

However, interna+onal pressure obligated Egypt to stop 

the war and accept UN resolu+ons, and the Zionist en+ty 

was forced to withdraw from Sinai and return it to Egypt. 

To this day, the rest of the occupied Arab lands in Syria, 

the West Bank, and Gaza have remained under Zionist oc-

cupa+on. 

 

 
167 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 197. 
168 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 199. 
169 Ibid., pp. 200-202. 

Any objective historical account of that 

war would provide a contrary description: 

after the first few days of Egyptian military 

successes in Sinai, Israel managed to re-

gain the territory, and even send forces 

into Egyptian territory itself. To this end, 

Egypt was forced to accept the truce. Fur-

thermore, the textbook deliberately disre-

gards the 1979 peace treaty between 

Egypt and Israel, which laid the ground-

work for the withdrawal of Israel from Si-

nai, and to which Iraq was strongly op-

posed. 

  

The textbooks highlight Iraq’s identifica-

tion with the Palestinian cause. A case in 

point is the participation of the Iraqi army 

in the Arab-Israeli wars, such as the 1967 

war (it is admitted that Iraqi forces entered 

late into the fighting) and the 1973 war.169 

Another means of indicating such sympa-

thy is by mentioning examples of Palestin-

ian intellectuals who came to Iraq, one of 

whom was ‘Abd al-Rahim Mahmud, a Pal-

estinian poet (1913–1948). Students learn 

that Mahmud struggled for the Palestinian 

cause, then came to Iraq, was a teacher 

there, and participated in the 1941 Iraqi in-

tifada (the Rashid ‘Ali revolt against the 

British). Then he went back to Palestine 

and became a martyr (shahid) in 1948. The 

textbook quotes his poem, “The Martyr,” 

which was written before these events. 
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Literature and Texts (Humanities Track), 
Grade 12, 2021, p. 87. 

 

He [‘Abd al-Rahim Mahmud] composed a poem en+tled 

“The Martyr,” in which he hopes to become a martyr in 

defense of his country Pales+ne, and calls others to defend 

it, saying: 

I shall take my soul in the palm of my hand / and cast it to 

the chasms of doom 

[I choose] either a life which gladdens the friend / or a 

death that agitates the enemies 

By your life, I see my death / but I haste towards it 

Many a body fallen above the hills / is provoked by birds 

and beasts of prey 

A por+on from it [the body] is for the birds in the skies / 

and another por+on for the mountain lions 

His blood covers the ground with crimson / and heavily 

perfumes the scent of youth 

On his lips a smile became visible / meaning contempt for 

this world 

He fell asleep, to dream the dream of eternity / where he 

will enjoy the finest visions. 

 

Similarly, the textbooks quote other Pales-

tinian poets such as Samih al-Qasim,170 

Fadwa Toqan, and Mahmud Darwish,171 all 

of whom have contributed to what is re-

ferred to as “the poetry of the Palestinian 

question” (shi‘r al-qadiyya al-filastiniyya).   

 

In the activity section students of a Grade 

12 textbook, students are asked to discuss 

the 1967 “Zionist aggression” against the 

 
170 Arabic Language, Grade 9, Vol. 2, 2021, p. 17. 
171 Literature and Texts (Sciences Track), Grade 12, 2021, pp. 67-68. 
172 Modern and Contemporary History of Arab Countries, Grade 12, 2021, p. 170. 
173 Meir Litvak, Know Thy Enemy (Brill, 2021), p. 75. 

Arabs with their teacher. Another student 

activity is to start a discussion on Face-

book regarding the Arab identity of Al-

Quds. 

 

 
 

History of Modern and Contemporary 
Arab Countries, Grade 12, 2021, p. 203. 

 

Ac+vity: 

- The students will par+cipate in a discussion under the 

guidance of the teacher on the Zionist aggression of 1967 

against the Arabs. 

- Launch a discussion portal on the social media site (Fa-

cebook) to discuss the Arabic nature of Jerusalem. 

 

Another example is to launch a Facebook 

discussion on “Balfour’s promise,” and its 

impact on the Palestinian cause.172 

 

The approach to Jews in the textbooks 

draws upon various sources: Shi‘i ideology, 

the Qur’an and hadith, modern antisemitic 

trends, and the Israeli-Palestinian conflict. 

According to Meir Litvak, like Sunni Islam, 

Shi‘ism “blamed the Jews for rejecting the 

teaching of the Prophet Muḥammad, for 

distorting and falsifying the true scriptures 

given to them by Moses, and for a host of 

immoral activities.”173 This approach is re-

flected in the textbooks, and is exemplified 

in various suras from the Qur’an and in 

modern stories. 
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For Muslims, both Sunnis and Shi‘is, the 

Qur’an is not just a holy book but a living 

source of worldview, human values, and a 

guide to daily life. Hence, it is important to 

observe which verses are selected for por-

traying the Jews, and how they are inter-

preted for the student.   

 

Second-grade students are introduced to 

the portrayal of Jews via Surat al-Fatiha, 

the very first sura of the Qur’an, the sev-

enth verse of which states the following: 

“The path of those upon whom You have 

bestowed favor, not of those who have 

evoked [Your] anger or of those who are 

astray.” The verse itself does not clarify 

the three groups which are mentioned in 

the text; nonetheless, Islamic tradition 

identifies the first with Muslims, the sec-

ond with Jews, and the third with Chris-

tians.174 In addition to the sura that the pu-

pils are asked to memorize, there is an ex-

planation for the seventh verse which, in-

terestingly, does mention the Jews as 

those who evoked God's anger, but fails to 

mention the Christians. Clearly, the au-

thors did not wish to allude to Christians in 

a negative manner, so as to display the tol-

erance of the new regime toward them 

and to curry favor with the Americans who 

were behind the revision of the textbooks, 

at least in the first period of post-Saddam 

Iraq. 

 
174 Some Muslim modernists like Muhammad ‘Abduh do not accept this interpretation and suggest that they refer 
to prophets, righteous men and martyrs from previous nations which preceded Islam.  Israel Shrenzel, “Verses 
and reality: What the Koran really says about Jews,” Jewish Political Studies Review, Vol. 29, No. 3-4 (4 Septem-
ber 2018).  
175 The Noble Qur’an and Islamic Education, Grade 5, 2021, p. 34. 

 
 

The Noble Qur’an and Islamic Education, 
Grade 2, 2021, p. 8. 

 

And in the honorable verse: “the Path of those You have 

blessed—not those You are displeased with, or those who 

are astray,” the worshiper asks his God for guidance in the 

righteous path, by which He has graced the Muslims with 

the grace of Islam, of which there is nothing more perfect 

and encompassing. And some na+ons strayed away from 

the path of guidance, such as the Jews, for which they 

were deserving of God’s wrath. Other na+ons also went 

astray - God described their path as “error” [dalal]. Thus 

we must always ask God to make us among the guided in 

the righteous path. 

 

A more openly pejorative portrayal of the 

Jews is evident in a fifth-grade textbook, 

where the Jews assume the role of plot-

ters against the Prophet and the Muslim 

community as a whole. The Jews as a gen-

eral group, and not the particular Jewish 

tribes that dwelled in Arabia, are described 

as warmongers and traitors; thus, it is 

maintained that they encouraged the en-

mity between the well-known Arab tribes 

Aus and Khazraj. Moreover, students learn 

that the Prophet Muhammad signed an 

agreement with the Jews of Al-Madina so 

that all would live peacefully together, but 

the Jews betrayed him and the Muslims by 

collaborating with their enemies.175 The 

truth of the matter is, however, shown to 

be that the Jews were not ready to 
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recognize Muhammad as their Prophet, 

hence their depiction as warmongers and 

traitors.176 

 

A similar phenomenon occurs in the higher 

grades. For example, Grade 6 students 

learn that “many Jews” plotted against 

Muhammad in the Battle of the Trench 

(627 AD), but that he was able to conquer 

them in the Battle of Badr (624 AD), after 

their collaboration with the polytheists 

during the battle.177 The same disloyal be-

havior attributed to the Jews recurred in 

the famous battle of Khaybar (628 AD).178 

Yet, history tells us a different story: ac-

cording to Shrenzel, “the tradition tries to 

obscure Muhammad’s responsibility for 

the killing of hundreds of Jews by accus-

ing them of violating agreements, but this 

charge lacks any solid historical basis. The 

anti-Jewish campaign concluded with the 

conquest of the Khaybar oasis north of 

Medina in 628, the deportation of some of 

its residents, and the turning of others into 

tenant farmers.”179 

  

The role of Al al-Bayt in defeating the Jews 

in this battle is amplified by the story of 

‘Ali’s role. The textbook recounts that dur-

ing this battle, the Prophet gave him a flag, 

and it was ‘Ali who managed to conquer 

the Jews after the other Companions of 

the Prophet had failed to do so.180 Grade 8 

students are told a similar story in which 

‘Ali excelled in fighting “the Jews.”181 

 

 
176 Shrenzel. 
177 The Noble Qur’an and Islamic Education, Grade 6, 2021, p. 19. 
178 The Noble Qur’an and Islamic Education, Grade 6, 2021, p. 36. 
179 Shrenzel. 
180 The Noble Qur’an and Islamic Education, Grade 6, 2021, p. 36. 
181 Social Studies, Grade 8, 2021, p. 127. 

Students are taught that the Jews of Banu 

Qaynuqa‘, Banu Nadir, and Banu Qurayza 

tribes all plotted against the Muslims and 

betrayed them. In a description of the Bat-

tle of Khaybar, which involved the Jewish 

tribe of Banu Qurayza, it is specifically 

mentioned that “the Jews” partook in 

usury, which made them immensely 

wealthy; thus combining the Islamic narra-

tive of Jewish hostility with antisemitic 

stereotypes of Jewish wealth and treach-

ery.     

 

 
 

The Jews’ posi+on in respect of their trea+es with the 

Prophet (S) 

1. The posi+on of Banu Qaynuqa’ (year 2 H) [...] 

2. The posi+on of Banu Nadir (year 4 H) [...] 

3. The posi+on of Banu Qurayza (year 5 H)  

 [...] 
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And thus the Prophet and the Muslims rid the enlightened 

Medina of the treachery and scheming of the Jews, but 

they went to Khaybar where they con+nued their schem-

ing against the Muslims and incitement of the [polytheist 

Arab] tribes against the Prophet and the Muslims. Hence, 

in year 7 H, the Prophet decided to defeat them in the bat-

tle of Khaybar, as is men+oned in the words of God: “And 

if you O Prophet see signs of betrayal by a people, respond 

by openly termina+ng your treaty with them. Surely Allah 

does not like those who betray.” (8:58) 

 

 
 

Social Studies, Grade 8, 2021, pp. 128, 
130. 

 

Baale of Khaybar, 7 AH/628 AD 

The Messenger of God commanded the Muslim forces, 

which numbered 1,400 men, in the Baale of Khaybar 

against the forces of the Jews of Khaybar [...] The baale of 

Khaybar took place in the city of Khaybar [...] Khaybar was 

known for its wealth due to the Jews dealing with usury 

with the surrounding countries, and it was considered a 

den for military provoca+ons, and as a home for conspir-

acy, plozng and igni+ng the spark of strife and wars. One 

of the most common manifesta+ons of their opposi+on to 

Islam is Banu Qurayza’s incitement and call to betray the 

Muslims. They inflicted difficult condi+ons upon the Mus-

lims because of the schemes they had prepared for them. 

The Baale of Khaybar is considered the first aFer the 

Treaty of Hudaybiyya between the Muslims and Banu 

Qurayza, and it ended with the victory of the Muslim ar-

mies over the Jews. 

 

 
182 The Noble Qur’an and Islamic Education, Grade 8, 2021, p. 90. 
183 Ibid., p. 46. 

This negative image is further reinforced in 

a Grade 8 Noble Qur’an lesson, where the 

Jews are described as corrupt, tyrannical, 

deviant, and even as infidels. Notably, this 

point is not ignored, but invoked in the dis-

cussion section. The same textbook also 

presents a story about a Jew greedily sell-

ing water to Muslims at inflated prices,182 

and another example accuses “Jewish and 

colonialist movements” of “distorting the 

image of Islam”,183 thus maintaining a dis-

tinctly antisemitic tone throughout. 

  

 

The Noble Qur’an and Islamic Education, 
Grade 8, 2021, p. 61. 

 

God had graced Banu Isra’il with great favors, and res-

cued them from Pharaoh, and provided them with good 

things. He appointed from among them prophets and 

kings, and gave them preference over other na+ons. How-

ever, they were ungrateful for such favors [...]. And the 

Jews remained corrupt, tyrannical, and falsifying [the 

words of God]. Thus God sent unto Banu Isra’il many 

prophets and apostles to return them to the righteous 

path, and some among them became believers and others 

infidels. 

Discussion: [...] 

3. Have the Jews remained infidels and antagonis+c? 
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The same negative image is repeated in a 

Grade 9 textbook.184 This textbook goes 

one step further, explicitly teaching that 

“cowardice, fear and treachery are intrinsic 

characteristics of the Jews,” and that 

“whatever hurt the Jews in this world and 

the next” is their punishment for defying 

God. 

 

 
 

“And if not that Allah had decreed for them evacua+on, 

He would have punished them in this world, and for them 

in the HereaFer is the punishment of the Fire. That is be-

cause they opposed Allah and His Messenger. And who-

ever opposes Allah – then indeed, Allah is severe in pen-

alty.” (59:3-4) 

 

Whatever hurt the Jews in this world and what awaits 

them in the HereaFer is because of their extreme viola+on 

of Allah’s decree and his Messenger’s decree. They fought 

them both and aaempted to rebel against them, but who-

ever contradicts Allah and his Messenger is to be punished 

gravely by Allah. 

 

 
 

The Noble Qur’an and Islamic Education, 
Grade 9, 2021, pp. 14, 19 

 

 
184 The Noble Qur’an and Islamic Education, Grade 9, 2021, p. 9. 

The key takeaways of this Sura [Al-Hashr]: 

1. The Jews of Banu Nadir were exiled from their homes, 

and this was the first gathering and exile done to them.  

2. […] 

5. Cowardice, fear, and treachery are intrinsic characteris-

+cs of Jews. 

 

When the Qur’an does not explicitly men-

tion the Jews, the explanation in the text 

does so. For example, in Surat al-Baqara, 

the explanation for verse 159 is that Jews 

and Christians who do not accept God’s 

prophecy will be cursed. It should be 

noted that this explanation originates in 

canonical Sunni and Shi‘i commentaries 

(tafsir) on the Qur’an. 

 

 
 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 14. 

 

[God] may he be praised, said [in the Qur’an, 2: 159-160]: 

“Those who remain silent on the clear proofs and guid-

ance that We have revealed—aFer We made it clear for 

humanity in the Book—will be condemned by Allah and all 

those who condemn. As for those who repent, mend their 

ways, and let the truth be known, they are the ones to 

whom I will turn in forgiveness, for I am the Accepter of 

Repentance, Most Merciful.” 

Those who hide the clear signs that we have revealed, 

which indicate the prophethood of Muhammad and the 

truth of his message. They are the Jewish and Chris+an 

scholars, and others who remained silent on what God 

had revealed and demonstrated to the people in the Torah 

and the Gospel. God shall banish them from his mercy, 

and the angels and the believers will curse them. 
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In contrast, Christians are, on the whole, 

referred to in a more positive way, such as 

through the personality of Jesus. It is 

stated that while Jews fought against Je-

sus, the latter gave a prophecy according 

to which a prophet would come after him 

and be named Muhammad.185 Jews and 

Christians are collectively accused, how-

ever, of deifying their clergy186 and remov-

ing references to Muhammad in their re-

spective holy books.187 

 

Concurrent with the negative representa-

tion of the Jews, there are attempts to 

draw them to Islam. For example, Grade 10 

students learn from Surat al-Baqara that 

Ibrahim (Abraham) told his sons, as well as 

Jacob (his grandson), not to die before 

they become Muslims. After recounting 

Jacob’s life story, the narrative ends with 

his burial in Palestine.188 Another story is 

that of a Jew who used to throw garbage 

on the path which the Prophet Muhammad 

used to pass, but when that Jew fell ill, the 

Prophet went to visit him in person; so sur-

prised was the Jew by this gesture that 

when Muhammad told him Islam is a reli-

gion of peace, he immediately adopted Is-

lam.189 

 

Whereas the Qur’an and religious educa-

tion lessons place a great emphasis on the 

Jews and their negative characteristics, 

history textbooks erase them altogether. 

Thus, the history of Mesopotamian Jews 

which goes back around three thousand 

 
185 The Noble Qur’an and Islamic Education, Grade 6, 2021, p. 68. 
186 The Noble Qur’an and Islamic Education, Grade 11, 2021, pp. 146-147. 
187 The Noble Qur’an and Islamic Education, Grade 5, 2021, p. 45.  
188 The Noble Qur’an and Islamic Education, Grade 10, 2021, pp. 21-23. 
189 The Noble Qur’an and Islamic Education, Grade 9, 2021, p. 118. 
190 Cf. Social Studies, Grade 7, 2021, p. 94, which mentions the spread of Judaism in Himyarite Yemen.  
191 Social Studies, Grade 8, 2021, p. 81. 

years, and which preceded both Arabs and 

Islam, is not discussed at all in any of the 

textbooks; likewise, textbooks about the 

ancient Near East refrain from discussing 

ancient Israel or the origins of Judaism, 

although Jews and Judaism are occasion-

ally mentioned in passing.190 A notable ex-

ception occurs in an eighth grade social 

studies textbook, which offers students a 

brief introduction to Judaism in the con-

text of other pre-Islamic religions of the 

Arabian Peninsula. The example notes the 

monotheistic nature of the religion, and 

that “it spread to some areas of the Levant 

and Iraq,” which contrasts with the same 

textbook’s unambiguous stance on Chris-

tianity originating “in Palestine.”191 Instead, 

the text largely focuses on the place of Ju-

daism in ancient Arabia, informing stu-

dents that because of the Jews’ “tendency 

for isolation… and their belief that they are 

God’s chosen people” they have not as-

similated into Arabian society.      

 

Social Studies, Grade 8, 2021, p. 80. 
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2. Judaism: 

The Prophet Moses, son of Amram (peace be upon him), 

with whose name Judaism is associated, was from the off-

spring of Jacob, son of Isaac, the son of Abraham. Jacob 

had another name, Israel, so his sons were called the Chil-

dren of Israel [Banu Isra’il].  

The Children of Israel mul+plied in Egypt, and Moses 

crossed with them to the Sinai desert and the land of Pal-

es+ne. Moses met the Prophet Shu‘ayb [Jethro] in Madyan 

and married his daughter. It has been pointed out that 

Shu‘ayb was a prophet sent to the people of Madyan, and 

his language was Arabic.  

Through the Scriptures that were revealed to Moses, and 

the religious teachings that the rest of the prophets 

brought aFer him to the Children of Israel, the Jewish reli-

gion emerged and spread in some areas of the Levant, 

Iraq, Yemen, and the Hijaz. The main characteris+c of Ju-

daism is the call to believe in one God, combazng idola-

try, and belief in the prophets and the messengers. The 

holy book of the Jews is the Torah. 

The Jews also acquired some characteris+cs that dis+n-

guished them from the peoples of the Arabian Peninsula, 

due to the historical circumstances they went through. 

The most prominent of these was their tendency toward 

closedness and isola+on, and their belief that they are 

God’s chosen people. 

 

The Jews of modern Iraq are treated in a 

similar manner. Notwithstanding the cru-

cial contribution of the Jewish community 

to the political, economic, cultural, and ed-

ucational spheres of the country, they do 

not exist at all in the historical narrative. 

Nor do the textbooks mention the harass-

ment of the Jews under the monarchy, 

most importantly the Farhoud of June 1941 

in which 179 Jews were killed, 2118 

wounded, and 48,584 whose property 

was ransacked.192 Evidently, the authors of 

the textbooks are reluctant to depict any 

positive image of the Jews or to mention 

their persecution, so as not to grant them 

any legitimacy in modern times. 

   

 
192 Zvi Yehuda, Be-Yisurei Ge’ula: Gerush ha-Yehudim me-‘Iraq (The Agony of Redemption: the Expulsion of the 
Jews from Iraq; Babylonian Jewry Heritage Center, 2021), p. 50. 
193 Bengio, “In the eyes of the beholder,” p. 114. 
194 Modern and Contemporary History of Europe and America, Grade 11, 2021, pp. 94, 99, 100, 104. 

The authors of the textbooks are wary of 

mentioning the history of persecution of 

Jews, not only in Iraq but even in Nazi Ger-

many, which in effect, amounts to Holo-

caust denial. In this they echo the Ba‘thist 

stance, which depicted the Holocaust as 

“a Zionist fiction.”193 In the Grade 11 history 

textbook, students learn about the Nazi 

party headed by Adolf Hitler, his rise to 

power in 1934, and the militarization of 

German society. The text briefly mentions 

Nazi ideology as it is represented in Hitler’s 

book Mein Kampf, but fails to mention the 

antisemitic ideas that pervade it and be-

came the ideological foundation for the 

Holocaust. The students also learn about 

WWII and its different phases, but are left 

completely ignorant of the Holocaust and 

the killing of 6 million Jews. By contrast, 

the textbook does use the term ‘genocide’ 

for the American atomic bombings on Hi-

roshima and Nagasaki in Japan in August 

1945, which caused the deaths of 120,000 

people.194 

 

 
 

Modern and Contemporary History of 
Europe and America, Grade 11, 2021, p. 

103. 
 

In respect of human rights, the issue is not merely geno-

cide, but exceeds it, being an aaempt to deny thousands 

of human beings the right to live, which is guaranteed by 

divine and man-made laws. This is especially [true] 
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considering the two bombs that took the life of 124 thou-

sand people and injured 120 thousand people. 

 

In this regard, it should be pointed out that 

this argument echoes writings of other 

Arab writers who use this same idea in or-

der to describe the US as the true villain of 

the war, rather than Nazi Germany.195 This 

discrepancy may be explained by the urge 

to tarnish the image of the US, which was 

still considered an enemy by large groups 

of Iraqi people, and to absolve Germany of 

its deeds, which was for a short while an 

Iraqi ally in 1941.  

 

A discussion on the 1941 coup d’état in Iraq 

– referred to sympathetically as a “revolu-

tion” – lists as one of its causes the Iraqi 

government’s decision to join WWII on the 

side of Britain and the Allies, and to cut off 

ties with Nazi Germany. The textbook ex-

plains that the “masses of the people” 

wanted a non-aligned position that would 

“best serve the Palestinian cause,” as Brit-

ain is accused of collaborating with the Zi-

onists. 

 

 

Modern and Contemporary History of 
the Arab Motherland, Grade 9, 2019, p. 

78. 
 

 

 
195 Meir Litvak and Esther Webman, From Empathy to Denial: Arab Responses to the Holocaust (Hurst Publishers, 
2009), p. 276. 

April-May 1941 Revolu+on 

Causes: 

1. When WWII broke out in 1939, the Nuri al-Sa‘id govern-

ment declared its stance in the war on the side of Britain, 

and cut off diploma+c +es with Germany. This took place 

aFer King Ghazi was killed (1939). However, the Iraqi 

army, and the masses of the people, were opposed to this 

policy. They demanded that Iraq take a non-aligned posi-

+on in the war, in order to have a thorough examina+on 

of the interna+onal situa+on, and take the posi+on which 

best serves the Pales+nian cause and Arab unity. Britain, 

on the other hand, was collabora+ng with the Zionists in 

Pales+ne, and paving the way to establishing the Zionist 

En+ty and expelling the Arabs; it also stood against Arab 

unity.  
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The narrative in the textbooks sends mixed 

messages regarding women and their sta-

tus in Iraqi society. On the one hand, they 

are glorified, but on the other hand, they 

are degraded and objectified. On the face 

of it, textbooks call for equality for women; 

in practice, and when going into detail, the 

woman is expected to obey her husband, 

serve him, sacrifice for him, bring up and 

educate children, and accept the Muslim 

tradition of polygamy. In short, feminism is 

completely rejected, and patriarchal rela-

tions are promoted. This is indeed a reflec-

tion of all modern Islamist movements, 

Sunnis and Shi‘is alike, which according to 

Litvak “view feminism as a major manifes-

tation of Western cultural imperialism and 

an assault on Islamic culture and way of 

life.”196 

 

The mixed messaging regarding the tradi-

tional and modern role of women in society 

is also highlighted through imagery. For 

example, in one of the textbooks there are 

pictures of a woman riding a horse, and 

another traditional dress.197 On the whole, 

however, most images of women show 

them wearing a hijab and a long dress. For 

instance, in a second grade textbook, a 

photo of all the mothers and teachers 

shows women in traditional dress. 

 

 
196 Litvak, p. 268.  
197 Sciences, Grade 1, 2021, pp. 165, 200.  
198 Arabic Language Grammar, Grade 5, 2021, pp. 73-76. 
199 Arabic Language, Grade 7, Vol. 2, 2021, pp. 40-41. 
200 Arabic Reading, Grade 5, 2021, pp. 141-142. 
201 The Noble Qur’an and Islamic Education, Grade 8, 2021, p. 112. 

The glorification of Iraqi women is illus-

trated in the following grammar sentences: 

Iraqi women became cultured 

(muthaqqafat), Iraqi women showed cour-

age (butulat), the Iraqi woman is ready to 

defend her homeland.198 A saying by Imam 

‘Ali on women’s aspiration for progress is 

offered in one textbook.199 

 

The textbooks recount different stories 

about women in ancient and modern his-

tory who excelled in fighting the enemy, or 

initiating brave acts. One of these is Umm 

‘Imara Nusayba al-’Ansariyya, who partici-

pated in the Badr campaign, and was 

among those who physically defended the 

Prophet Muhammad. In this way “she has 

become a model for us in defending our 

land and honor.”200 Similarly, Asma’ bint 

Abu Bakr was a heroine who supported the 

prophet.201 Another woman, Sumayya, was 

the first martyr in Islam, turning her name 

into a symbol of jihad.  

 
The Noble Qur’an and Islamic Education, 

Grade 7, 2021, p. 85. 
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The First Martyr [shahid] in Islam 

Sumayya addresses the enemy of God, Abu Jahl, in her he-

roic voice, saying: “There is nothing dearer to us than the 

death that will relieve us from gazing upon your face, and 

will bring us to the graces of the AFerlife.”  

[...] 

He took a spear, and the accursed stabbed her heart. Her 

pure soul ascended to its creator, protes+ng the man’s 

wrongdoing against his brethren. And her name is forever 

inscribed in the pages of Islamic jihad, describing her as 

the first martyr in Islam. 

 

Arab women are also extolled for their role 

in modern times as a struggle against im-

perialism, in the mountains, in the cities, 

and in the countryside. One such woman 

was “the struggler” (al-munadila) Djamila 

Bouhired, who fought in the Algerian war 

of liberation against the French, and is 

considered the Joan of Arc of the Arabs.202 

 

The textbook praises Iraqi women who 

reached the apex of Iraqi society, and thus 

became leaders among other Arab 

women. Notably, the Iraqi women pre-

sented herein do not wear any traditional 

Islamic clothing or hijab. Two examples are 

Zakiyya Haqqi who became a judge in 

1959, and Naziha al-Dulaymi who was the 

first female minister, also in 1959.203  

 

 

 

 

 

 

 

 
202 Arabic Language, Grade 11, Vol. 2, 2021, pp. 114-115. 
203 Arabic Language, Grade 8, Vol. 2, 2021, pp. 35-36. 
204 Arabic Language, Grade 10, Vol. 2, 2021, p. 85. The Camp Speicher massacre occurred on 12 June 2014, when 
ISIS killed between 1,095 to 1,700 Iraqi people in an attack on Camp Speicher in Tikrit, Iraq.  
205 Patrice Taddonio, “Meet a Woman Who Helped Her Town Save Some 850 People Threatened by ISIS,” PBS, 
14 July 2020. 
https://www.pbs.org/wgbh/frontline/article/woman-and-town-helped-save-hundreds-from-isis-massacre/  
206 Arabic Language, Grade 8, Vol. 2, 2021, p. 46; Arabic Language, Grade 11, Vol. 2, 2021, p. 41-43. 
207 Arabic Language, Grade 8, Vol. 1, 2021, p. 116. 

 

Arabic Language, Grade 8, Vol. 2, 2021, 
p. 34. 

 

Another textbook brings the story of Umm 

Qusayy, a woman from Salah al-Din Gov-

ernorate who saved the life of a group of 

young men from the south who were at-

tacked by “the enemies” (no details given) 

in Camp Speicher. She endangered her life 

and that of her family in order to bring 

them back to their parents.204 205 

 

The textbooks also make a point of men-

tioning pioneering women in the world at 

large, like Marie Curie and Elizabeth Black-

well, who excelled in the field of science 

and should be a model for Iraqi women in 

their quest of learning (talab al-‘ilm).206 In 

the field of literature, textbooks quote 

many female poets like Lami‘a ‘Abbas 

‘Amara (1929–2021), or Nazik al-Mala’ika 

(1923–2007), who is described, correctly 

so, as a leader (ra’ida) in modern Arabic 

poetry thanks to her use of free rhyme.207 

 

https://www.pbs.org/wgbh/frontline/article/woman-and-town-helped-save-hundreds-from-isis-massacre/
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One textbook describes the standing 

(manzila) of women, asserting that the 

woman is not half but the entirety of soci-

ety, and if she is given her rightful place, 

society will be strong. Accordingly, “grant-

ing her the status she is entitled to will 

open the road for fulfilling her role in life 

side-by-side with men.”208 This echoes the 

saying of the 14th century theologian Ibn 

Qayyim al-Jawziyya, without mentioning 

him by name, to the effect that “women 

are one half of society who give birth to 

the other one, so they are seemingly the 

entire society.”209 

 

Islam is praised as a guarantor of women’s 

rights. One social studies textbook asks 

students to create representations of the 

slogan “stop violence against women and 

girls” in the context of women’s mistreat-

ment in pre-Islamic Arabian society, and to 

discuss how Islam has improved women’s 

standing.210  

 

Of all women, mothers are taught as hav-

ing a unique standing. The Prophet Mu-

hammad is quoted as saying: when some-

one asked him “who should be my best 

friend he said your mother, and then your 

mother, and then your mother and [only] 

then your father.”211 On another occasion, 

the Prophet asserted: “Paradise is under 

the feet of mothers.”212 The mother is pre-

sented as a symbol of modesty and sacri-

fice, as exemplified in the following story: 

 
208 Arabic Language, Grade 7, Vol. 1, 2021, p. 127. 
209 Ibn Qayyim al-Jawziyya (1292–1350) was an important medieval Islamic jurisconsult, theologian and spiritual 
writer.  
210 Social Studies, Grade 8, 2021, pp. 72-73. 
211 Arabic Language, Grade 11, Vol. 1, 2021, p. 87. 
212 Ibid., p. 121. 
213 Ibid., p. 122. 
214 The Noble Qur’an and Islamic Education, Grade 5, 2021, pp. 36-39. 

a mother who had one eye was a cook in 

her child’s school. The son, who was 

ashamed of her throughout his life, trav-

eled far away in order not to be seen with 

her. When he came back to the village af-

ter her death, the people handed him a let-

ter from her in which she told him that she 

gave her eye to him because he was born 

blind in one eye.213  

 

In contrast with the glorification of women 

and the disingenuous support for gender 

equality, the textbooks reflect a com-

pletely different outlook on real life. Stu-

dents are taught that wives should be loyal 

to their husbands, but not vice versa. One 

textbook recounts the story of the Prophet 

Ayyub (Job) and his patience (sabr), em-

phasizing the fact that only his wife re-

mained with him, thus proving her loyalty 

to him. The lesson to be learned from the 

story, the pupils are told, is that the wife 

should be loyal to her husband and con-

sole him in hard times.214 

 

 
 

The loyal and pa+ent wife of Ayyub who withstood the loss 

of her family, loved ones, and her husband’s sickness. 
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The Noble Qur’an and Islamic Education, 
Grade 5, 2021, p. 38, 39. 

 

Husam: Thank you father, I learned from this story [about 

Ayyub]: 

[...] 

3. That a woman must console her husband and be loyal 

to him upon trials and hardships. 

 

Textbooks also teach that the virtuous 

woman should obey her husband. One ex-

ample is that of Imam ‘Ali, who said about 

his wife and Muhammad’s daughter Fatima 

al-Zahra’ after her death: “I did not annoy 

her (aghdaba)… nor did she annoy me… 

nor did she disobey any of my orders (wa-

la ‘asat li amran).”215 Notably, Fatima is 

considered the female paradigm in Shi‘i lit-

erature, but she is also revered by Sunnis. 

Other important values which should be 

adopted by women are virtuousness 

(‘afaf), modesty, honesty, decency, and 

purity. These values are shown to be im-

portant not just for women, but for men 

too, as they protect the family's honor 

(‘ird).216 The very use of the term ‘ird is 

problematic, as it reflects an endorsement 

of this pre-Islamic value. ‘Ird is not men-

tioned in the Qur’an, but is a Bedouin value 

which puts the onus of male honor on the 

female’s chastity and sexual behavior. 

 
215 Arabic Language, Grade 7, Vol. 1, 2021, p. 133. 
216 Arabic Language, Grade 11, Vol. 1, 2021, p. 90. 
217  Peter C. Dodd, “Family honor and forces of change,” International Journal of Middle Eastern Studies, Vol. 4, 
No. 1 (January 1973), p. 40. 
218 The Noble Qur’an and Islamic Education, Grade 12, 2021, p. 65. 

According to Dodd, “‘ird can only be lost by 

the misconduct of the woman.”217 Indeed, 

deviation from the rules may end with the 

killing of the woman.  

 

A Grade 12 Noble Qur’an textbook valor-

izes how beneficial Islam is for women. It 

mentions the husband’s duties toward his 

wife, stating that the man bears “responsi-

bility” (mas’uliyya) and “guardianship” (qi-

wama) over the woman and the house-

hold, and that he “has more control of his 

emotions.” Therefore, the textbook argues 

that it only makes sense that women must 

obey their husbands, and not vice versa.218 

The textbook also mentions the wife’s 

manifold duties toward her husband.  

   

 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 145. 

 

Fourteen centuries ago, Islam guaranteed for the wife ex-

tensive material and immaterial rights [...] 

For righteous women, the same condi+ons and quali+es 

apply…the woman must endeavor to empower her hus-

band and gain his goodwill, make him happy while she is 

serving him at home, respect and obey him with appropri-

ate courtesy, support him in all which is good, protect his 

property and ‘ird, and ease for him the burdens of life. 

 

Polygamy (ta‘addud al-zawjat) is another 

behavior which is encouraged in the Grade 
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12 textbook. The textbook explains that it 

is forbidden for a Muslim to marry more 

than four women.219 While discussing po-

lygamy, the textbook asserts that a hus-

band should be careful regarding equality 

among his wives. The textbook justifies 

polygamy by proving that it is a sensible 

idea, as opposed to claims by “the ene-

mies of Islam,” “as far as material matters 

are concerned but not love.”  

 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 68. 

 

The wisdom of polygamy: 

The opponents of Islam raise the issue of polygamy and 

consider it as a defect in Islam. In reality, the permissibility 

of polygamy according to the shari‘a is regarded among 

its virtues, not its faults. 

 

According to the textbook, the advantages 

of polygamy are as follows: it is not a must, 

but if a man desires it he is free to have it; 

if the woman is sterile or sick, it is better 

for her that her husband marries another 

woman rather than divorce her; the hus-

band may take an orphan girl; due to war, 

many men have died, and there are more 

women than men; and lastly, polygamy al-

lows for increasing the number of offspring 

(ikthar al-nasl).220 

 

With regards to familial relations, there is a 

clear hierarchy between the two genders: 

there is no equality between husband and 

 
219 The Noble Qur’an and Islamic Education, Grade 12, 2021, pp. 36-37. 
220 Ibid., pp. 66-68. 
221 Ibid., pp. 38-39. 
222 Ibid., pp. 65, 143-145. 

wife, but rather the man has greater re-

sponsibility in this arrangement, otherwise 

there will be “anarchy.” Accordingly, the 

woman should obey her husband, “not him 

in person,” but by following the rules and 

principles of the marriage agreement.221 

The idea of the wife’s obedience to her 

husband is repeated again and again, as is 

the idea that she should protect his ‘ird 

and he should take care of her.222 

 

This conservative stance on gender rela-

tions is highlighted in the instruction that, 

during the period of engagement, it is for-

bidden for the couple to be alone as young 

people once were; this is important for 

bringing up “an honorable family in an 

honorable society.”   

 
 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 37. 

 

Therefore, their private mee+ng must be with a mahram 

[a male family member escor+ng a female in her mee+ngs 

before marriage], so that one of them will not commit an-

ything which the shari‘a and honorable disposi+on prohib-

its. And that [reflects] Islam’s endeavor to establish a 

clean family in an honorable society. But what some of the 

teenager groups aspire to, namely that the betrothed join 

together and spend +me alone on ou+ngs and trips before 

the marriage becomes official, is a forbidden prospect 

prohibited by the concepts of valor [muruwwa] and moral 

excellence [fadila]. And the Messenger of God (S) said: 

“When an [unmarried] man in+mates with an [unmarried] 

woman, a third [party] appears – the Devil.” 
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The textbook also warns against gender 

imitation, i.e. men and women who behave 

in a manner deemed inappropriate to their 

gender, saying that God and the Prophet 

had cursed both men and women for this. 

It is asserted that infidel Orientalists who 

hate Islam call for equality between the 

genders, and to this end, they will destroy 

what has remained of Muslim societies. In 

fact, God has cursed those women who 

look like men, and men who look (mu-

tashabbih) like women. This example may 

be interpreted as relating to homosexual-

ity.223 

 

 
 
The Noble Qur’an and Islamic Education, 

Grade 10, 2021, p. 49. 
 

Lesson 4: Firstly, God has cursed the women who take the 

likings of men and the men who take the likings of women. 

[...] 

And you see women on the pages of the media, as well as 

men, in the form of dolls and in a disgus+ng manner re-

mote from Islamic, Arab, and human values. And such 

hos+le voices against the honorable Islam by some infidel 

and atheist orientalists and their followers, calling for 

equality but canceling what God designated for all cre-

ated beings. And [their] goal is to eradicate the last rem-

nants [of God’s designa+on] in Islamic socie+es. And if not 

so, is the effeminacy of men a mark of culture? and what 

 
223  Billson, C., & Billson, C. (2023, July 4). Iraq bill calling for homosexuality ban submitted to parliament. 
PinkNews | Latest Lesbian, Gay, Bi and Trans News | LGBTQ+ News. 
https://www.thepinknews.com/2023/07/04/iraq-homosexuality-bill-ban/ 
224 The Noble Qur’an and Islamic Education, Grade 12, 2021, p. 100. 
225 Hazim Saghiyya, “ يسیسأتلا اھرودو »توملا ةعانص« ...ةّیلاكیدارلا ةماعزلا ىلإ قیرطلا :) 2 ( ةقلحلا K̀$رعلا قmrملا ويّق(طنمور« ،

ّ«  (Romanticists 
of the Arab Mashreq, Part 2: The Road to Radical Leadership… The ‘Industry of Death’ and its Formative Role),” 
Al-Sharq al-Awsat, 14 June 2021. https://rb.gy/loyq0k  

remains of a man’s dignity and pres+ge when you see him 

wearing a necklace or a bracelet. 

The Grade 12 textbook grade encourages 

young men to develop their manhood (ru-

jula), because societies need them in 

times of crises. Those who become effem-

inate should be cursed and thrown out of 

their home. Such harmful male behavior 

results in the destruction of the home, the 

ruin of society, and the weakening of the 

nation as a whole.224 

 

 
 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 97. 

 

… and thus the Messenger [Muhammad] cursed the men 

who take the likings of women and the women who take 

the likings of men. And the Prophet [Muhammad] cursed 

the effeminate men and the women assuming masculine 

manners, and said: “Expel them from your homes.” 

 

It should be noted that these ideas echo 

those of Sami Shawkat, the Director-Gen-

eral of Education and founder of the Fu-

tuwwa, the youth movement in Iraq which 

was active in the 1930s and early 1940s. In 

his essays, Shawkat called on youth to de-

velop their manhood, and be ready to sac-

rifice their lives for the nation. He also 

opined that women can reach perfection 

only by marrying, begetting children, and 

breast-feeding them.225  

https://rb.gy/loyq0k
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Following the occupation of Iraq, the US 

and its allies set up an ambitious program 

for establishing a strong, democratic politi-

cal system and a flourishing economy on 

the debris of Iraq’s Ba‘thist dictatorship. In-

stilling democratic values in the younger 

generation through textbooks was to be 

the main vehicle for such endeavors. How-

ever, the implementation of the program 

tells a different story. As one observer put 

it:  

 

“The declared intent of democratic edu-

cation can only make sense in relation to 

the conditions for democratic govern-

ance in Iraq more broadly. The Abu Graib 

prison situation [torture of prisoners by 

American soldiers], attempts to control 

the outcome of elections in ways favora-

ble to U.S. interests, and the essential 

theft of Iraqi national wealth for the en-

richment of multinational oil companies 

and for the strategic aims of the U.S., 

seem at odds with an honest effort at de-

mocracy promotion.”226 

 

The textbooks, too, sometimes reflect a 

different reality. An issue of concern ech-

oed in the Grade 9 sociology textbook is a 

lack of transparency and weak democratic 

apparatuses. It is asserted that the chal-

lenge of the state today is rebuilding rela-

tions with society on correct foundations 

(usus sahiha), which will strengthen the 

democratic system.227 The challenge is 

 
226 Kenneth Saltman, “Creative Associates International: Corporate Education and ‘Democracy Promotion’ in Iraq,” 
Review of Education, Pedagogy and Cultural Studies, January 2006.  
227 Sociology, Grade 10, 2021, pp. 99, 101-103. 

“building a modern, democratic, united, 

pluralistic society which will provide op-

portunities to everybody,” however it is 

stated that the unstable political circum-

stances which existed in the past were a 

stumbling block for the project of democ-

ratization. At the same time, while lauding 

the importance of public opinion within 

democracies, the textbook stresses the 

need for regulation and censorship. 

 

 
 

Sociology, Grade 10, 2021, p. 86. 
 

3. Supervision Over Journalism 

Journalism is a double-edged sword, which may deliver 

accurate reports and useful informa+on, but at the same 

+me may be a tool of destruc+on and offense [...] At the 

same +me, the media, including the press, can be an in-

strument of orienta+on and censorship. For the sake of 

strengthening the posi+ve role of direct or indirect censor-

ship over newspapers and the publica+on of laws and de-

cisions, journalism will be guaranteed a certain degree of 

freedom as against a certain degree of control and ma-

nipula+on. [Censorship] may take specific puni+ve 

measures, such as preven+ng a newspaper from being 

printed, confisca+ng its issues aFer their publica+on, or 

placing its editors on trial.    

 

When the issue of information (al-’i‘lam) is 

discussed, it is emphasized that this is 

The Daun:ng Task of Democra:za:on 
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both a weapon and a powerful tool, and 

that even in Islam, information was used 

both positively and negatively. In particu-

lar, the textbook warns of the danger of 

new medias such as Facebook, Twitter, 

and Instagram, and calls for using them in 

a moral way.228    

 

Some of the textbooks, especially that of 

sociology, do not hesitate to criticize Iraqi 

society and call for profound change. 

When discussing the role of religion in so-

ciety, students learn that it may be 

weaponized by certain classes or wicked 

rulers who distort religion and its values, 

spread terror, kill innocent people, and op-

press women. The textbook, which was 

written in 2008, undoubtedly reflects the 

rise of the militant Sunni network Al-Qa‘ida 

in Iraq, and the civil war between Sunnis 

and Shi‘is which reached its zenith during 

those years.229  

Sociology, Grade 10, 2021, p. 44. 
 

Such important roles of the religious establishment are 

minimized or violated when religion is subjected to the 

purposes of a specific class, or a wrongdoing ruler, or 

when extraneous views and beliefs are ascribed to it. This 

includes the forms of wrongdoing that are applied to 

women in the name of religion, or commizng acts of ter-

ror, and killing innocents in the name of religion thereby 

defacing religion and distor+ng its beliefs and values. 

 
228 Arabic Language, Grade 10, Vol. 2, 2021, pp. 28-30. 
229 For the emergence of Al-Qa‘ida, see Helfont, pp. 227-232.  
230 Sociology, Grade 10, 2021, p. 59. 
231 Human Geography, Grade 12, 2021, pp. 98-100. 
232 Sociology, Grade 10, 2021 p. 97. The book states that the number of Iraqis is 32 million, while in fact at the 
time of the writing it was little over 29 million. “Iraq Population 1950-2023,” Macrotrends. https://www.macro-
trends.net/countries/IRQ/iraq/population  
233 Social Studies, Grade 4, 2021, p. 56. 

At the same time, the textbook expresses 

harsh criticism of the different govern-

ments which have failed to provide social 

services to the citizens, including equal 

opportunities in the cities; neglect of the 

countryside, which caused ongoing emi-

gration to the cities; and a lack of housing, 

medical centers, transportation, and 

schools.230    

 

On an economic level, the Grade 12 text-

book criticizes the fact that Iraq does not 

have a developed industry due to a lack of 

strategy caused by political circum-

stances. Even its oil resources, which have 

the potential to grow such an industry, was 

neglected. The textbook mentions various 

areas of neglect which had a negative im-

pact on the production of electricity.231  

 

When analyzing the demographic situation 

in Iraq, the textbook on sociology warns 

that Iraq’s increasing population places a 

great burden on society, the state, the 

family, and especially in the realm of edu-

cation.232 

 

With regards to minorities, the textbooks 

present an overall idyllic picture of coexist-

ence and peaceful relations. As mentioned 

above, a fourth-grade textbook teaches 

pupils about the coexistence between all 

ethnic, sectarian and religious groups in 

Iraq.233  

 

https://www.macrotrends.net/countries/IRQ/iraq/population
https://www.macrotrends.net/countries/IRQ/iraq/population
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Another textbook praises the heterogene-

ity of Iraqi society, since this has 

“strengthened the spirit of brotherhood 

between all the ethnicities (qawmiyyat),” 

who stood united. Indeed, the textbook 

highlights the problem of terrorism in gen-

eral, and the fact that all groups and com-

munities cooperated in combating this 

phenomenon.  

 

Social Studies, Grade 6, 2021, p. 103. 
 

1.Shared History: 

The history of our na+on stems from Islamic history and 

the other revealed religions. Thus, we find them always 

standing united in confron+ng the challenges and the 

dangers that are facing us today. We see this clearly in all 

our people’s standing to combat terrorism, as comba+ng 

it is not limited to one group or fac+on. Rather, all par+ci-

pate in standing together to fight it. 

 

Similarly, the sociology textbook empha-

sizes the importance of all the social 

groups (mukawwanat) in Iraq – Muslims 

and Christians, Arabs, Kurds Turkmens, 

Sabeans, Shabak and Yazidis – and the 

fact that the constitution contains im-

portant articles about them.234  

 

A Grade 5 sociology textbook also empha-

sizes the need to protect human rights in 

Iraq, and to ensure freedom of worship for 

all religions. An exercise instructs the pu-

pils to read Article 2 of the Iraqi Constitu-

tion, which guarantees religious rights for 

 
234 Sociology, Grade 10, 2021, p. 103. 
235 A similar assignment is found in the twelfth grade: Modern and Contemporary History of Arab Countries, 
Grade 12, 2021, p. 124. 

its various confessional groups, and to 

create a poster which features the tradi-

tional dress of various religious groups.235 

 

 
 

Social Studies, Grade 5, 2019, p. 51. 
 

Ac+vity 3: 

Ar+cle 2 of the Iraqi Cons+tu+on states: “the Cons+tu+on 

guarantees protec+ng the Islamic iden+ty of the majority 

of the Iraqi people, as it secures all the religious rights of 

all individuals in freedom of worship and religious prac-

+ce, such as Chris+ans, Yazidis, Sabeans and Mandeans.” 

Aaach a poster with tradi+onal clothes of the en++es that 

compose the Iraqi people, such as Chris+ans, Yazidis, Sa-

beans, Mandeans and Shabak. 

 

Lessons on the 2005 constitution also in-

corporate the acknowledgement of the 

previous Saddam regime’s policies of per-

secution against minorities. A Grade 10 so-

cial studies textbook teaches about the 

constitution of 2005, explaining that it 

guarantees “justice for all members of Iraqi 

society,” and that it serves to correct the 

wrongs perpetrated by the previous re-

gime. Examples mentioned relate to the 

regime’s treatment of Iraq’s minorities, 

such as the Kurds and Kurdish-speaking 

Shabak and Fayli peoples, and include the 

1988 Halabja Massacre and the 1991 

Sha‘ban Uprising. 
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Social Studies, Grade 10, 2021, p. 105. 
 

[...] Therefore the new Iraqi cons+tu+on established the 

concepts, principles and ins+tu+ons that anchor jus+ce for 

all members of Iraqi society, [...] fixing the crises and dep-

riva+ons leF by the previous regime, such as the expulsion 

of Iraqis like the Shabaks, the Kurds and the Faylis, revok-

ing their ci+zenship and confisca+ng their property, the 

suppression of the 1991 Sha‘ban Uprising, the use of 

chemical weapons to oppress the Kurds in Halabja, drain-

ing the marshes in southern Iraq, and the policy of mar-

ginalizing and excluding groups that suffered from disas-

ters under the previous regime’s oppression. [...]      

 

Third-grade students are taught that Islam 

is the religion of humanity, and that there 

is no preference for an Arab over a for-

eigner “except in piety.”236 

 

Accordingly, students are encouraged to 

respect all of their neighbors, including the 

Muslims, Christians and Sabeans, and to 

protect (nahfaz) their rights.237 Likewise, 

students should adopt such values of 

equality, cooperation, accepting the Other, 

being proud of Iraqi identity, and respect-

ing the rights and freedom of other groups 

in society.238 In fairness to the education 

system, it must be noted that the curricu-

lum includes Christian education lessons 

 
236 The Noble Qur’an and Islamic Education, Grade 3, 2021, p. 54. 
237 Ibid., p. 55. 
238 Social Studies, Grade 5, 2019, p. 4. 

for grades 3-6; however, it is assumed that 

these lessons are for Christian pupils only, 

and their messages are not likely to reach 

Muslim students. 

 

The textbooks emphasize the importance 

of early Christianity to the intellectual leg-

acy of Iraq. In a Grade 10 textbook on the 

history of Islamic civilization, students are 

taught about the history of intellectual cul-

ture in Iraq and the Islamic world. It is spe-

cifically stated that Christian churches and 

monasteries are part and parcel of the in-

tellectual legacy of the Arab Islamic civili-

zation, much due to the tolerant nature of 

Islam. Therefore, students learn that Iraqis 

must preserve and protect these sites, as 

an indication of the peaceful coexistence 

between different groups in Iraqi society. 

 

 
 

History of the Arab Islamic Civilization, 
Grade 10, 2021, p. 136. 
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Churches and Monasteries 

Since Chris+anity has been well-spread in Iraq and the Le-

vant prior to Islam, and the religious tolerance among 

Muslims well-known, the believers of other religions, es-

pecially Chris+ans from the liberated and open ci+es, par-

+cipated in the enrichment of Arab Islamic culture, one of 

whose most important characteris+cs is humanity. There-

fore, the people of these religions cooperated with the 

Muslims to build human civiliza+on by teaching their chil-

dren their language, religion and scholarly legacy, and 

churches and monasteries […] and their schools were the 

centers of civiliza+on […] preserving them and protec+ng 

them is part of the protec+on of the cultural and scholarly 

legacy of Iraq, thus indica+ng the peaceful coexistence be-

tween the Iraqi en++es.    

 

These positive messages and directives 

stand in stark contrast with reality on the 

ground, thus increasing the dissonance 

which students may feel between theoret-

ical learning and reality. By 2022, the per-

secution of minorities, particularly the 

Yazidis and Christians, had reached new 

levels. The Archbishop of Irbil stated that 

between 2003 and 2019, the Christian 

community had dwindled by 83%, from 

around 1.5 million to just 250,000. Further-

more, he warned that “Christianity in Iraq, 

one of the oldest Churches, if not the old-

est Church in the world, is perilously close 

to extinction. Those of us who remain must 

be ready to face martyrdom.”239 

   

The fate of the Yazidis was not any better, 

culminating in a genocide whose full scale 

has not yet been confirmed, but estimates 

suggest that at least 5,500 people were 

killed. On just the first day of the genocide, 

ISIS kidnapped 6,417 Yazidis from Sinjar, 

selling 3,548 women and girls to individual 

ISIS members and into a life of sexual 

 
239 Frank Gardner, “Iraq’s Christians ‘close to extinction’,” BBC, 23 May 2019. 
https://www.bbc.com/news/world-middle-east-48333923  
240 Jennifer Venis, “Justice for the Yazidis,” International Bar Association, 27 September 2022. 
https://www.ibanet.org/Justice-for-the-Yazidis   

slavery and forced labor.240 With this, the 

textbooks keep silent regarding the fate of 

both the Christians and the Yazidis.  

 

The democratization project in Iraq has 

encountered enormous hurdles due to the 

sudden shift from a dictatorial system to a 

liberal one, as the changes were top-down 

and not vice versa, and because these val-

ues were regarded as being imposed by an 

imperialist force. Most importantly, the 

loss of power by Sunnis who had held it for 

centuries led the more radical groups 

among them to unleash a revanchist war 

of terror which greatly hampered the pro-

ject.   
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The authors of the textbooks were cau-

tious not to expose young children to ter-

ror, violence and other negative phenom-

ena which were so rampant at the time of 

writing. Still, one can implicitly learn a 

great deal about these serious problems. 

For example, the fourth-grade textbook 

teaches student that Islam is a religion of 

mercy, and that the Qur’an has forbidden 

the use of violence and cruelty.  

 
The Noble Qur’an and Islamic Education, 

Grade 4, 2021, pp. 9-10. 
 

 
241 The Noble Qur’an and Islamic Education, Grade 11, 2021, p. 153. 
242 Arabic Language, Grade 10, Vol. 1, 2021, p. 43. For a discussion on Sunni and Shi‘i insurgencies in post-Saddam 
Iraq, see Helfont, pp. 219-233.   
243 Arabic Language Grammar, Grade 5, 2021, p. 51. 

 

From the Prophe+c Honorable Hadith 

Compassion and Mercy (to memorize) 

The Prophet Muhammad (S) said: whoever shows no 

mercy to people will not receive mercy from God [...] 

Explana+on of the hadith: 

Our dear sons and daughters… our Islamic monotheis+c 

religion is one of mercy and love. God has commanded us 

in his noble book to show people mercy and favor, and 

prohibited us from violence and cruelty. 

 

One Islamic Education textbook for high 

school directly accuses terrorist move-

ments such as “ISIS (Da‘ish) and Al-Qa‘ida” 

of “falsely claiming to be Islamic” and dis-

torting the image of Islam, comparing the 

morality of their conduct to pagan prac-

tices of pre-Islamic Arabia.241 Another text-

book asserts that “the terrorists did not 

differentiate between the sons of our peo-

ple” and that Islam calls for “unity”.242  

 

The textbooks also include general ex-

pressions which claim that Iraq became 

victorious over terror.243 However, when 

directly addressing Grade 6 students, a 

textbook informs them that terrorists de-

stroyed the religious site of Yunus. The ex-

ample explicitly mentions the Shi‘i militias 

“Al-Hashd al-Sha‘bi,” which were estab-

lished in 2014; the narrative praises the 

role they played, together with the army 

and the police, in protecting the holy sites, 

the land, and the ‘ird. 

 

How to Portray Terrorism 
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The Noble Qur’an and Islamic Education, 
Grade 6, 2021, pp. 53-54. 

Ahmad: Grandfather, I heard that the murderous terror-

ists exploded the honorable tomb of God’s prophet Yunus 

in Mosul, destroyed the remains, and stole them. 

Grandfather: Yes my boy, may God curse them. They dis-

torted Islam and God shall take vengeance upon them for 

their evil deeds and viola+on of the sacred. 

Ahmad: Yes grandfather, may God curse them. We ask 

Him to aid us and free our dear country by the efforts of 

earnest heroes of the military and police. 

Asma': Yes brother, and don’t forget the heroes of Al-

Hashd al-Sha‘bi, who answered the religious call to defend 

the holy loca+ons, the land, and dignity. 

 

Grade 9 students are taught about the im-

portance of engaging in dialogue instead 

of resorting to acts of violence (‘unf).244 In 

stark contrast, in a Grade 9 Arabic text-

book,  pupils are also told a story with a 

moral propagating the idea that taking up 

arms to defend the country is beneficial to 

social cohesion: the textbook recounts 

that two students, one from the north (re-

ferring to a Kurd) and one from the south, 

met incidentally in a city which came under 

attack by terrorists, and the two of them 

volunteered to support its people by taking 

up arms.  

 

 
244 Social Studies, Grade 9, 2020, p. 139. 

 

Arabic Language, Grade 9, Vol. 2, 2021, 
pp. 59. 

One of them told me an interes+ng story about two close 

friends who studied together in the same university, one 

from the north of the country, the other from the south. 

They split for a while, being occupied by life’s many con-

cerns, and each thought that mee+ng again would be im-

possible. But +me had other things in store. It was when 

one of our country’s ci+es was subject to a treacherous 

terrorist aaack that the brave sons of Iraq sprung to res-

cue its ci+zens, and there on the baalefield the two friends 

accidentally met face to face, each carrying in his hands 

his weapon and spirit in sacrifice of the country. There 

their eyes met, they embraced each other, and thus the 

south was reunited once again with the north. 

 

Ninth-grade students learn about the mer-

its of martyrdom. In the section of the text-

book dedicated to martyrdom, the female 

Iraqi poet Nazik Al-Mala’ika is introduced 

as the writer of a song titled “The Martyr,” 

which praises his image as a symbol of 

self-sacrifice. She is the only female Arab 

writer mentioned throughout the text-

book.  
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Arabic Language, Grade 9, Vol. 1, 2021, 
pp. 109-110. 

 

The Poem “The Martyr” by Nazik Al-Mala’ika (study): 

And from the perfumed grave 

The voice of the martyr s+ll resonates 

His specter is more potent than a relentless army 

Standing firm, not retrea+ng 

It will remain in tremor 

In our songs and the endurance of palm trees 

In every mile our sheep tread 

From our thirsty lands 

Let them bury him if they wish 

Underneath them… they may kill him a thousand +mes 

For tomorrow the waves of the Tigris shall send him 

Together with our villages and harvest 

O ignorant fools 

They have granted him [as giFs] when they made him a 

martyr 

A thousands lives, youth, and eternity, 

And beauty and purity 

 

Analysis: 

This poem exalts the martyr for being a symbol of sacrifice 

and devo+on. Because he is an eyewitness to the crimes 

of murder commiaed by the murderers and criminals, 

who try to hide the truth and suffocate freedom. But his 

sacrifice remains apparent, no maaer how long passes; it 

will liF its head and call upon the tyrants; it reveals itself 

to people in all aspects of life, in their songs, palm trees, 

sheep, and land. 

 

An entire section of a Grade 10 Arabic Lan-

guage textbook is dedicated to martyr-

dom. In the introduction, the martyr is 

praised for sacrificing his life, unlike the 

“cowards” who “treasure the souls.” A 

verse is quoted from the Qur’an encourag-

ing the believers to die and kill for Allah, 

and to be rewarded in heaven. This is fol-

lowed by a story about a mother whose 

only son willfully sacrificed himself for the 

homeland. The story begins with the say-

ing, “the most beautiful of mothers is the 

one who waited for her son and he re-

turned, but as a martyr.”  
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Martyrdom: 

Introduc+on: 

How great is the martyr [shahid]; he grants the most pre-

cious of his possessions, his soul, which is priceless to the 

cowards. He knows that his life is in his martyrdom, and 

not in his survival, for the true survival is described by the 

noble Qur’an as: “Indeed, Allah has purchased from the 

believers their lives and their proper+es [in exchange] so 

that they will have Paradise. They fight in the cause of Al-

lah, so they kill and are killed. [It is] a true promise” (9:111)  

 

 

Arabic Language, Grade 10, Vol. 2, 2021, 
pp. 43-45. 

 

Gran+ng one’s life generously – a short story 

[…] 

The most beau+ful woman is the one awai+ng her son 

The most beau+ful woman is the one awai+ng him and he 

returned… returned as a martyr. 

 

Grade 12 students are addressed directly, 

and called upon to espouse jihad in order 

to combat terrorism. It is therefore empha-

sized that while Islam calls for peace, such 

peace should be strong, but not expose 

the country to danger and destruction: 

 
245 The Noble Qur’an and Islamic Education, Grade 12, 2021, p. 120. 

“For this reason, God legalized (sharra‘a) ji-

had, in order to protect people, and defend 

their country and their religion.”245  The 

textbook also comments on the merits of 

jihad, and warns against “the enemies of 

religion” who had exploited the concept of 

jihad in a negative manner. 

 

 
 

The Noble Qur’an and Islamic Education, 
Grade 12, 2021, p. 121. 

 

6. Because the requital is commensurable with the sacri-

fice, and the sacrifice of the jihad warrior [mujahid] is the 

greatest, he is granted the greatest requital and finest rec-

ompense. And a feature of this requital is that every jihad 

warrior – injured for the sake of God, and in defense of the 

dignity of his na+on, country, and rights, who opposes the 

evil of assailants aaemp+ng to harm his country – will 

come on the Day of Resurrec+on appearing with the same 

injury that he received during his jihad, and his blood will 

smell of musk. [...] The enemies of religion used the term 

jihad, defacing it, by declaring that so and so are infidels, 

and figh+ng the Muslims who gave the shahada. At +mes, 

under the [false] claim of jihad, they plant explosives to kill 

innocent people, commit robbery, or force expulsion. They 

are dissociated from Islam and Islam from them, and it is 

compulsory to fight and stand against them to protect the 

country and the ci+zens, and curtail their injus+ce and ag-

gression. 

The most important conclusions of the hadith: 

1. Jihad is a sacred duty and of the loFiest [religious] acts, 

and a gate to Paradise. 

 

Notably, the funding of jihad is also com-

mended. In a Grade 9 Islamic education 
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textbook, students are taught about differ-

ent examples of alms taxes and charity. 

Among the material types of charity, it is 

stated that funding jihad, and not only en-

gaging in it, is also considered jihad. 

  

 
 

The Noble Qur’an and Islamic Education, 
Grade 9, 2021, p. 145. 

 

4. Spending one’s money on jihad for the sake of Allah: ji-

had for protec+ng the land, honor and self is one of reli-

gion’s obliga+ons. Jihad may be by carrying weapons 

against raiders and killers or by funding jihad by preparing 

their arms, food, drink, and anything else they may need. 

 

Similarly, when teaching verses from Surat 

Saba, one of the conclusions drawn from 

the text is that the manufacture of guns 

and weapons of war is necessary for the 

purpose of jihad for the sake of Allah. 

 

 
 

The Noble Qur’an and Islamic Education, 
Grade 10, 2021, p. 83. 

 

9 - The necessity to manufacture weapons and war ma-

chinery for jihad for the sake of Allah, and preparing to 

counter enemies. 

 

A Grade 12 Islamic education textbook, 

written in 2015, reflects the critical war 

 
246 The Noble Qur’an and Islamic Education, Grade 12, 2021, pp. 150-151. 
247 Ibid., p. 151. For a long discussion about the “imperialists’” deeds in Iraq see pp. 150-155. 
248 Ibid., p. 153. 

which ISIS unleashed in 2014 on Iraq, tar-

geting the Shi‘is in particular, but also 

Sunni Kurds. Accordingly, the textbook 

calls for tolerance and coexistence be-

tween the different religious schools of 

thought (madhahib) in Islam. In other 

words, it implicitly warns against the civil 

war between Sunnis and Shi‘is.246 

 

It is emphasized that the greatest danger 

to “our homeland Iraq is the sectarian civil 

war (fitna). The enemies of religion behind 

which different imperialist and regional 

forces stand attempted to kill the sons of 

the nation. First they accuse the Christians 

of infidelity (yukaffir), then those who are 

not of their sect, and then those who think 

differently than them even if they belong 

to the same school of thought (madh-

hab).”247  

   

It is interesting to note that the textbooks 

highlight the role of various actors in soci-

ety in preventing violence and civil war, 

placing the main burden on men of reli-

gion. Students should call for unity and 

brotherhood, and at the same time refrain 

from instilling the spirit of religious fanati-

cism.248  
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Generally speaking, post-Saddam text-

books do not discuss Iraq’s foreign policy, 

nor do they mention external enemies by 

name. Yet, certain hints and implications 

reveal a glimpse of such relations, and 

Baghdad’s approach to them. While the 

textbooks of the Ba‘thist era place a great 

emphasis on enemies in order to mobilize 

the nation, the new textbooks are more nu-

anced.  

 

Under the Ba‘th and the eight-year war 

with Iran, the latter became the main en-

emy around which to rally patriotic feelings 

among the people. One textbook says the 

following about Iran:  

 

“The war broke out because the Iranian 

government denied the Iraqi friendship 

foreign policy. The revolutionary gov-

ernment of Iraq welcomed the new Ira-

nian government after the Islamic Rev-

olution in 1979. However, Khomeini and 

his supporters started to show their 

hostility against Iraq from the first day 

they took over the regime. Instead of 

establishing good neighborly relations, 

as called for by the Iraqi government, 

the Iranian government attacked the 

Iraqi revolutionary government and in-

vaded various villages across the Iraqi 

border. They began to conspire with 

Khomeini and attempted to destroy 

Iraq.”249 

 

 
249 Yamao, p. 161.  
250 Yusuf Selman İnanç, “Protests in Iraq turn into anti-Iranian demonstration,” Daily Sabah, 27 October 2019.  
251 Human Geography, Grade 12, 2021, pp. 74, 76, 78, 156. 
252 Social Studies, Grade 6, 2021, p. 30. 

By contrast, the new textbooks narrate the 

history of ancient Iran in a relatively objec-

tive manner, alongside that of all the other 

ancient empires and civilizations. Similarly, 

there is no mention whatsoever of the 

Iran–Iraq War nor the Islamic Republic of 

Iran, in spite of the fact that since 2003 

Tehran has increased its influence over 

Iraq, to such an extent that in 2019 it trig-

gered widespread demonstrations against 

this involvement.250 Presumably, the au-

thors of the textbooks did not wish to an-

tagonize Iran because of the ideological 

and strategic depth with which it provided 

Shi‘i Iraq.251  

  

Nevertheless, a critical tone is adopted to-

ward pre-modern Iran in some of the re-

formed textbooks. One sixth-grade text-

book about the history of Mosul mentions 

the city being “liberated (harraraha) by 

Arab Muslims” from the Persian Sassanid 

dynasty in the seventh century, implying 

that Persian rule was foreign and oppres-

sive to the local populace, as opposed to 

Arab Muslim rule.252 Remarkably, another 

text about Persian Safavid rule of Baghdad 

(early 16th century) describes the dynasty’s 

rule as divisive, racist and sectarian. The 

textbook teaches that “the Iraqis” re-

sponded to this oppressive rule with 

strong resistance, as they recognized the 

“expansionist goals” of Shah Isma‘il (the 

founder of the Safavid state) and fought 

for their freedom. Although the events 

The Invisible Enemies 
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described may be factual, the narrative 

generalizes the entire Safavid enterprise – 

which is considered the harbinger of 

Twelver Shi‘i rule in Iran – as antagonistic 

to Iraqi identity. 

 

 

Modern and Contemporary History of 
the Arab Motherland, Grade 9, 2019, p. 

10. 
 

The Safavids benefited from the fragility, division, and de-

cline Iraq experienced under the rule of the Aq Qoyunlu. 

When the ruler of Baghdad under the Aq Qoyunlu sensed 

that he was unable to face the Safavids, he fled to the ter-

ritory of the Oaoman Empire. Shah Ismail [of the Safavids] 

then issued an edict appoin+ng Khadem Bey, his chief 

chancellor, as governor of [Baghdad]. He pursued a racist, 

sectarianism-wrapped policy to spread division amongst 

the people. Yet, he met s+ff resistance from the Iraqis, who 

rejected that policy and unified their ranks against the Sa-

favid ruler. They began figh+ng to get rid of him, especially 

aFer realizing Shah Ismail’s expansionist goals, and his at-

tempt to spread division among them so as to weaken the 

spirit of resistance among them. 

 

In the modern context, the textbooks do 

refer to one contentious issue: the fact 

that Iran and Turkey built dams on the Ti-

gris and Euphrates, thus causing great 

harm to Iraq.253 The tone and content of 

the complaint in the Grade 12 textbook is 

evident calling on Iraq’s neighbors to sign 

 
253 Social Studies, Grade 5, 2019, p. 33; Social Studies, Grade 9, 2020, pp. 57–58. 
254 Human Geography, Grade 12, 2021, pp. 74–78, 156. 
255 See for example Ahmed Megahid, “TV drama challenges historical narrative of Ottoman conquest in the Arab 
world,” The Arab Weekly, 10 November 2019.  
256 Modern and Contemporary History of Arab Countries, Grade 12, 2018, pp. 5-7. 

agreements on water-sharing, which will 

help solve the acute problem.254  

 

Turkey is another neighbor with which Iraq 

has had serious issues in contemporary 

times. However, except for the water dis-

pute, the textbooks do not allude to them, 

probably out of fear of antagonizing An-

kara. Instead, the textbooks refer more 

openly to the Ottoman period, which in line 

with most Arab narratives, portrays it in a 

negative light. Indeed, some textbooks 

use the term “colonialism” for that era.255 

 

 While discussing the situation in Iraq dur-

ing the Ottoman period, the Grade 12 Arab 

history textbook refers to the conquests 

by Sultan Suleiman I, but bemoans the fact 

that he and the Ottomans who ruled until 

the second occupation of the Safavids in 

1623 did not do much to be remembered 

for the country. Furthermore, it criticizes 

the Ottomans for granting parts of Iraq to 

the Safavids. The textbook further criti-

cizes the Ottoman governors (wali), em-

phasizing that Iraqis preferred the Mam-

luks over those appointed by the Otto-

mans. The textbook explains this discrep-

ancy, teaching that Iraqis felt that the 

Mamluks were closer to them because 

they grew up in Iraq, adopted the local cul-

ture, and were loyal to Iraq and not to the 

Ottomans.256 The textbook paints a very 

negative picture of the Ottoman period, 

describing it as corrupt, poorly adminis-

tered, and as causing much hardship to 

the society and economy, which led to 
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revolts (intifada) against the various gov-

ernors. Moreover, students learn that the 

weakness of the Ottomans brought about 

the involvement of imperialist forces such 

as the British, French and Germans in its 

domestic issues.257 Another grievance is 

that the education system was neglected 

by the Ottomans, leading to its stagnation; 

there were missionary schools, but only 

rich people could send their children to 

them.258  

 

Another textbook pinpoints the negative 

impact of Ottoman rule: neglect of Iraq; us-

ing the country merely to squeeze money 

from it; and the intervention of European 

powers due to the weakness of the Otto-

mans. All of this triggered opposition 

against the Ottomans, especially in the 

second half of the 16th century ,and 

brought about the rise of local rulers. The 

textbook also takes pride in the intifada of 

the opposition mufti Abd al-Ghani Al Jamil 

of 1832 against the Ottoman governors, as 

it was successful in “presenting the voices 

of the sons of the country opposing Otto-

man rule.”259  

 

 

 
257 Modern and Contemporary History of Arab Countries, Grade 12, 2018, pp. 17-18. 
258 Ibid., pp. 9-15. The education system was indeed much more developed in the regions of Syria and Lebanon. 
The textbook failed to mention the “Alliance Israélite” schools for Jews which sometimes accepted non-Jews as 
well.  
259 Social Studies, Grade 9, 2020, pp. 87-88. 
260 Al-Tikriti, p. 352.  

 

Social Studies, Grade 9, 2020, pp. 87.  
 

The Effects of Oaoman Rule in Iraq 

The Oaoman Empire ruled over our country Iraq for four 

centuries, bringing about many effects with clear imprints 

on the history of Iraq. The main [effects] are: 

1. The sultans’ interest in Iraq was based on the fact that 

it served as a funding source for the Oaoman treasury. 

They were not interested in developing the country, and 

raising the quality of living for its inhabitants. 

2. Iraqi opposi+on against the Oaomans increased, par-

+cularly in the second half of the 16th century when the 

state grew weaker in the face of foreign interven+on. The 

opposi+on movements took various forms, such as the 

tribal assemblies and coali+ons which included Iraq's 

northern and southern parts, and also the Karbala’ upris-

ing [in+fada] of 1603 against the Oaoman garrison. 

[Photo cap+on] The muFi ‘Abd al-Ghani Jamil 

 

In short, as Tikriti suggests, “the Ottomans 

are treated as one of several non-Arab oc-

cupying powers succeeding the 1258 

Mongol conquest of Baghdad, rather than 

as the ruling empire governing parts or all 

of the regions which became Iraq for over 

four centuries.”260 

 

Relations with the West, especially the US, 

are also of interest. It is true that one text-

book addresses the modern history of Eu-

rope and the US, but the narrative con-

cludes with WWII. Regarding Britain, the 

textbook on Arab history does discuss at 

length its role in occupying Iraq, the man-

date period, and the various Iraqi revolts 

against it. However, the textbooks do not 

mention either the 1991 Gulf War nor the 

2003 invasion, in both of which more than 

30 Western and Arab countries led by the 
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US and Britain took part. These wars, 

which forever altered Iraq’s fortunes and 

which have been crucial for the students’ 

understanding of the situation in which 

they live and for coping with it, are ignored, 

probably for the following reasons: the de-

sire to protect students from the negative 

effects of such a discussion; fear of antag-

onizing the US and its allies, whose sup-

port was still needed for the survival of the 

state; and most importantly, censorship by 

foreign administrators. It should be noted 

that, shortly after the 2003 war, a revision 

of Iraqi textbooks began, with the neces-

sary removal of sentences or statements 

that encouraged fighting against the US or 

Israel.261 While the revised textbooks did 

comply with the first requirement, they 

disregarded the second with regards 

Jews, Zionism, and Israel (see above).   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
261 Commisso, p. 26.   
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The teaching of English started in pre-Iraqi 

Ottoman times, in the year 1873. After the 

British occupation of Iraq following WWI, 

English-language teaching entered pri-

mary, intermediary, and secondary 

schools.262 A major problem that surfaced 

at that time is mentioned by Altae, namely 

memorization of material merely in order to 

pass the examinations: 

“The curriculum in Iraq is merely based 

on a textbook that needs to be taught 

to learners, and at the end of the year 

learners are examined on what they 

have memorized from this textbook. 

This has been always the case in Iraq, 

because there was no natural develop-

ment of the national curriculum that 

would have led to progress that is 

based on the real needs of the educa-

tion sector, and that is concomitant with 

the international development educa-

tional setting.”263 

 

Altae mentions five key stages in the Eng-

lish curriculum before the final one, which 

was introduced in 2012. Stage three is 

most relevant to our discussion, from the 

1970s-1980s, the first Ba‘thist era, which 

placed an emphasis on nationalizing the 

curriculum by establishing the “Foreign 

Languages Department” where all authors 

and advisory members were Iraqis, unlike 

before when they had been mostly for-

eigners. The new textbooks, which were 

adopted by 1973, ran from Grade 5 until 

Grade 12. The curriculum was highly 

 
262 Altae.  
263 Ibid.  
264 Ibid., p. 3. It is assumed that the Merchant of Venice was selected because of its Jewish anti-hero, Shylock.   

detailed, since it included textbooks for 

teachers and students, as well as reading 

works of literature like Oliver Twist and The 

Merchant of Venice.264 In the mid-1980s, 

the Iraqi Ministry of Education began an 

extensive review of all textbooks, including 

in the English language, but the results 

were not satisfactory.  

 

The fall of the Ba‘th in 2003 ushered in the 

fifth stage of English studies, which con-

tinued until 2012. But in spite of the new 

possibilities of technological aids and 

other modern facilities, this stage too wit-

nessed continued difficulties in the realm 

of English teaching. This was because the 

new curriculum was difficult and compli-

cated, and teachers were neither trained 

on nor consulted about the contents of the 

textbooks. Their ongoing complaints 

moved the Education Ministry to introduce 

new textbooks in 2012, which were written 

by British and Iraqi experts, and were 

printed in Lebanon. The English for Iraq 

textbooks were first introduced in Grade 7, 

then to higher classes, and only later to 

Grade 6.    

 

Thus, Iraqi students start learning English 

only in Grade 6, which makes the study of 

a foreign language at this late age much 

more difficult and unpalatable. The topics 

are also very simplistic, more appropriate 

for pupils in the first grade rather than the 

sixth. For example, the textbook begins 

with teaching about family members, jobs, 

English Teaching: Too LiRle Too Late 
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and family routines.265 Conservative values 

are highlighted here, too, as most women 

wear a hijab and a long dress. Another 

problem is that teaching English appears 

quite unorganized, and skips classes. For 

example, the next textbook is the one for 

Grade 9, after which there are no other 

textbooks in English. 

 

An analysis of gender representation in 

this textbook also reveals that “females 

and males are positioned in a biased way 

in the selected data. It means that men 

play the major roles and they are active in 

the images, but women on the other hand 

are passive and have a minor role in the 

examined images.”266 Another problem 

which is indicated in the analysis of English 

for Iraq is the weak intercultural dimension:  

 

“As such, the textbooks under study 

can be portrayed as interculturally 

weak, and do not follow the intercultural 

approach in language teaching where 

materials are not introduced as segre-

gated, mere fact-stating texts and visu-

als, but as self-expressing and compar-

ison motivating materials.”267  

 

Another scholar reached a similar conclu-

sion, stating that for all the importance of 

learning about the culture of others 

through learning a foreign language, the 

textbooks examined pay very little 

 
265 English for Iraq, Grade 6, 2018, pp. 6-15. 
266 M. H. Hlail, “A Critical Image Analysis of Gender Positioning in Iraqi EFL Textbook,” JUBH, Vol. 30, No. 2 (Feb-
ruary 2022), pp. 71–77. 
267 Ismail Lilliati, Nor Shahila Mansor and Abu Bakar Razali, “A descriptive analysis of intercultural content of the 
EFL textbooks used in the intermediate schools in Iraq,” International Journal of Academic Research in Progres-
sive Education and Development, November 2019.  
268 Mohsin Ali Shreeb, “An analysis of cultural content of Iraqi EFL textbooks,” Journal University of Kerbala, Vol. 
15, No. 1 (2017).  
269 Altae, p. 4.   

attention to the target language culture of 

English.268   

 

Altae suggests the following actions for 

mending the situation: “The Iraqi curricu-

lum in general, and the English language 

curriculum in particular, would need a rad-

ical improvement and robust development 

plan to turn the pages of the past of the 

continuous errors, address the current 

challenges, and prepare for the future. 

There needs to be a national initiative to 

get all the curriculum stakeholders on-

board to enable a clear and effective ap-

proach to achieve the future prospects.”269  
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Conclusion 
 

When writing about the education 

systems of the Arab world, Marwan 

Muasher portrays a very bleak picture of 

the existing situation, calling for a far-

reaching educational reform. In his opin-

ion, the main problem lies in the fact that 

“current curriculums, based on rote mem-

orization and avoiding critical thinking or 

consideration of opposing opinions, are 

failing to nurture free and creative learning 

of the kind that pushes societies forward.” 

This, he said, goes a long way in explaining 

the fact that Arab students are falling be-

hind globally in international rankings, de-

spite the considerable resources being 

pumped into education across the re-

gion.270 

 

Muasher’s observations are all the more 

relevant to the Iraqi education system, 

which suffers from the dual problem of 

very poor resources as well as a problem-

atic curriculum. This curriculum reflects 

the sociopolitical predicament of Iraq over 

the last two decades, and at the same 

time, has an impact on this situation as 

well. As observed, schools and society are 

mirror images of one another.  

 

The problems of rote memorization and 

lack of encouragement for students to en-

gage in critical thinking are exacerbated 

by other, no less serious issues. One of 

these is mixed messaging, which may 

cause students to be conflicted and expe-

rience cognitive dissonance. The two ex-

amples discussed above are the role of 

 
270 Marwan Muasher, “Approach Arab educational reform creatively,” Diwan, 18 November 2022.     

women in society and the issue of democ-

racy, both of which teach students oppos-

ing ideas in different examples.  

 

Another problem specific to the Iraqi cur-

riculum is its Shi‘ization, and the little con-

sideration for Sunni students, who may 

feel marginalized by a lack of representa-

tion of their identity in the textbooks. In-

deed, one can say that the cult of Saddam 

Hussein in the old books was exchanged 

with that of Imam ‘Ali. This is a case of the 

chicken and the egg: the political system 

has marginalized the Sunnis and this, in 

turn, has impacted the curriculum as well. 

In spite of the lip service for equality and 

tolerance, such a curriculum is unlikely to 

bridge the gap between Sunnis and Shi‘is. 

 

The erasure of big portions of Iraq’s mod-

ern history because they appear contro-

versial, might lead not only to a distorted 

image of this period but also raise doubts 

in the minds of the students regarding the 

seriousness of the education staff and the 

very system itself. The same is true re-

garding the narrative itself which tends to 

depict only the bright side of history, leav-

ing the more problematic periods untold. A 

similar distortion of reality will certainly oc-

cur with the total erasure of the state of 

Israel as if it did not exist altogether, and 

the exclusion of Iraq’s Jewish heritage, 

compounded by the blatantly antisemitic 

tone taken by some of the textbooks.  
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The search for identity, which haunts the 

Iraqi state itself raises difficulties in nurtur-

ing Iraqi identity among the students as 

well. The polarization which exists in the 

society between Iraqi and Pan Arab loyal-

ties, between religiosity and secularism, 

between democratic values and autocratic 

ones, between Arabs and Kurds, and be-

tween Sunna and Shi‘a might cause more 

confusion among the students than help 

crystallize a unique Iraqi identity.  
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1 

2 

3 

NO INCITEMENT  4 

Methodology 

 

IMPACT-se applies methodological stand-

ards which are based on UNESCO and UN 

declarations, and international recommen-

dations and documents on education for 

peace and tolerance (see notes). Our 

methodology is designed to consider 

every detail within the textbooks; it does 

not paraphrase, rely on interpretations, or 

attempt to illustrate preconceived notions.  

 

The following is an updated, condensed 

version of the IMPACT-se UNESCO-de-

rived standards for peace and tolerance in 

school education:  

 

 

 

The curriculum should promote toler-

ance, understanding and respect to-

ward the “Other,” his or her culture, 

achievements, values and way of life.271 

 

 

 
271 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO 
on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals 
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration of 
Human Rights (1948): Education shall be directed to the full development of human personality and to the 
strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance 
and friendship among all nations, racial and religious groups and shall further the activities of the United Nations 
for the maintenance of peace. Based also on UN Security Council Resolution 2686 on “Tolerance and Interna-
tional Peace and Security” (unanimously adopted June 14, 2023), which urges Member States to promote toler-
ance and peaceful coexistence through education, consider inter-religious and intercultural dialogue as means 
of achieving it, and publicly condemn violence, hate speech and extremism to prevent the spread of intolerant 
ideology and incitement to hatred and discrimination based on race, sex, ethnicity or religion or belief (including 
Islamophobia, antisemitism or Christianophobia). See specifically Article 6: reaffirming States’ obligation to re-
spect, promote and protect human rights and fundamental freedoms of all individuals. 
272 The goal of education for peace is the development of universally recognized values in an individual, regard-
less of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN 
Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between 
Peoples (1965), Principles IV, V. 
273 Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for 
Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth 
session, Paris, November 1995, Article 18.2. 

 

The curriculum should foster personal 

attachment toward the “Other” as an 

individual, his or her desire to be famil-

iar, loved and appreciated.272 

 

 

The curriculum should be free of word-

ing, imagery and ideologies likely to 

create prejudices, misconceptions, 

stereotypes, misunderstandings, mis-

trust, racial hatred, religious bigotry 

and national hatred, as well as any 

other form of hatred or contempt for 

other groups or peoples.273 

 

 
 

The curriculum should be free of lan-

guage, content, and imagery that dis-

seminate ideas or theories which jus-

tify or promote acts and expressions of 

violence, incitement to violence, hostil-

ity, harm and hatred toward other na-

tional, ethnic, racial or religious groups. 

RESPECT 

INDIVIDUAL OTHER  

NO HATE  

INDIVIDUAL OTHER 
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6 

8 

5 7 
274 

The curriculum should develop capa-

bilities for non-violent conflict resolu-

tion and promote peace.

275  

 

 

Educational materials (textbooks, 

workbooks, teachers’ guides, maps, il-

lustrations, aids) should be up-to-date, 

accurate, complete, balanced and un-

prejudiced, and use equal standards to 

promote mutual knowledge and under-

standing between different peoples.

276 

 

 

 

 

 

 

 
274 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination 
(ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also 
Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the United Nations 
General Assembly Resolution 2200A (XXI) on December 16, 1966. 
275 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, ap-
proved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; 
and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on No-
vember 16, 1995, Article 5. 
276 Based on UNESCO recommendation concerning education for international understanding, cooperation and 
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference 
at its eighteenth session, Paris, November 19, 1974, Article V.14. 
277 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of 
UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination against 
Women and emphasizes respect for human rights and fundamental freedoms for all, without distinction as to 
gender. 
278 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights 
Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and 
practices around the world which target individuals based on their gender identity and/or sexual orientation for 
discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the 
most basic principles of the UN and have no place in education. 

 

The curriculum should foster equality, 

mutual respect, and should aim for 

equal representation between individ-

uals regardless of their gender identity. 

It should also refrain from language, 

content, and imagery that depicts lim-

iting and/or exclusionary gender 

roles.277 

 

 

The curriculum should be free of lan-

guage, content, and imagery that 

promulgates violence or discrimination 

on the basis of sexual orientation.

278 

 
 
  

PEACEMAKING 

UNBIASED INFORMATION 

GENDER IDENTITY AND REPRESEN-

TATION 

SEXUAL ORIENTATION 
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9 
 

 

 

The curriculum should educate for 

sound and sustainable economic con-

duct and preservation of the environ-

ment for future generations. It should 

encourage regional and local coopera-

tion to that effect.279  

 
279 Based on UNESCO recommendation concerning education for international understanding, cooperation and 
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference 
at its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative for developing 
“systematic and rational tolerance teaching methods that will address the cultural, social, economic, political and 
religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by mem-
ber states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also 
the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 
between Peoples (1965), Principle II. 

SOUND PROSPERITY AND CO-

OPERATION 
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List of Textbooks 
 

The following Iraqi curriculum textbooks 

were analyzed for the research in this 

study. Not all studied textbooks were 

quoted in the examples. The titles both 

here and referenced in the text have been 

translated into English to aid the reader. 

Digital versions are available on request. 

 

Grade 1 

1. My Reading, Grade 1, 2019 

2. Sciences, Grade 1, 2021 

3. The Noble Qur’an and Islamic Edu-

cation, Grade 1, 2021 
 

Grade 2 

4. My Reading, Grade 2, 2021 

5. The Noble Qur’an and Islamic Edu-

cation, Grade 2, 2021 
 

Grade 3 

6. My Reading, Grade 3, 2021 

7. The Noble Qur’an and Islamic Edu-

cation, Grade 3, 2021 
 

Grade 4 

8. Arabic Language Grammar, Grade 

4, 2021 

9. Arabic Reading, Grade 4, 2021 

10. Social Studies, Grade 4, 2021 

11. The Noble Qur’an and Islamic Edu-

cation, Grade 4, 2021 
 

Grade 5 

12. Arabic Language Grammar, Grade 

5, 2021 

13. Arabic Reading, Grade 5, 2021 

14. Social Studies, Grade 5, 2019 

15. The Noble Qur’an and Islamic Edu-

cation, Grade 5, 2021 
 

Grade 6 

16. Arabic Language Grammar, Grade 

6, 2021 

17. Arabic Reading, Grade 6, 2021 

18. English for Iraq, Grade 6, 2018 

19. Modern and Contemporary History 

of the Arab Motherland, Grade 6, 

2015 

20. Social Studies, Grade 6, 2021 

21. The Noble Qur’an and Islamic Edu-

cation, Grade 6, 2021 
 

Grade 7 

22. Arabic Language, Grade 7, Vol. 1, 

2021 

23. Arabic Language, Grade 7, Vol. 2, 

2021 

24. Biology 1 (English), Grade 7, 2021 

25. History of Ancient Civilizations, 

Grade 7, 2015 

26. History of Ancient Civilizations, 

Grade 7, 2016 

27. Social Studies, Grade 7, 2021 

28. The Noble Qur’an and Islamic Edu-

cation, Grade 7, 2021 
 

Grade 8 

29. Arabic Language, Grade 8, Vol. 1, 

2021 

30. Arabic Language, Grade 8, Vol. 2, 

2021 

31. Arab Islamic History, Grade 8, 2015 

32. Arab Islamic History, Grade 8, 2017 

33. Social Studies, Grade 8, 2021 

34. The Noble Qur’an and Islamic Edu-

cation, Grade 8, 2021 
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Grade 9 

35. Arabic Language, Grade 9, Vol. 1, 

2021 

36. Arabic Language, Grade 9, Vol. 2, 

2021 

37. Modern and Contemporary History 

of the Arab Motherland, Grade 9, 

2015 

38. Modern and Contemporary History 

of the Arab Motherland, Grade 9, 

2018 

39. Modern and Contemporary History 

of the Arab Motherland, Grade 9, 

2019 

40. Social Studies, Grade 9, 2020 

41. The Noble Qur’an and Islamic Edu-

cation, Grade 9, 2021 
 

Grade 10 

42. Arabic Language, Grade 10, Vol. 1, 

2021 

43. Arabic Language, Grade 10, Vol. 2, 

2021 

44. Biology, Grade 10, 2021 

45. Foundations and Techniques of 

Geography, Grade 10, 2021 

46. History of the Arab Islamic Civiliza-

tion, Grade 10, 2021 

47. New Kurdish Reading, Grade 10, 

2021 

48. Sociology, Grade 10, 2021 

49. The Noble Qur’an and Islamic Edu-

cation, Grade 10, 2021 
 

Grade 11 

50. Arabic Language, Grade 11, Vol. 1, 

2021 

51. Arabic Language, Grade 11, Vol. 2, 

2021 

52. Biology, Grade 11, 2021 

53. Modern and Contemporary History 

of Europe and America, Grade 11, 

2015 

54. Modern and Contemporary History 

of Europe and America, Grade 11, 

2021 

55. Physical Geography, Grade 11, 

2021 

56. Principles of Economics, Grade 11, 

2021 

57. The Noble Qur’an and Islamic Edu-

cation, Grade 11, 2021 
 

Grade 12 

58. Arabic Language, Grade 12, Vol. 1, 

2022 

59. Arabic Language, Grade 12, Vol. 2, 

2022 

60. Arabic Language Grammar (Hu-

manities Track), Grade 12, 2021 

61. Arabic Language Grammar (Sci-

ences Track), Grade 12, 2021 

62. Biology, Grade 12, 2021 

63. Economics (Humanities Track), 

Grade 12, 2021 

64. Economics (Sciences Track), 

Grade 12, 2021 

65. Human Geography, Grade 12, 2021 

66. Literary Criticism, Grade 12, 2021 

67. Literature and Texts (Humanities 

Track), Grade 12, 2021 

68. Literature and Texts (Sciences 

Track), Grade 12, 2021 

69. Modern and Contemporary History 

of Arab Countries, Grade 12, 2018 

70. Modern and Contemporary History 

of Arab Countries, Grade 12, 2021 

71. The Noble Qur’an and Islamic Edu-

cation, Grade 12, 2021 

 


