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Main Findings 
 

This IMPACT-se inception report examines a total of 18 textbooks which are available from 

the Ministry of Education’s National Curriculum Development Centre website. The carefully 

selected sample of textbooks spans grades 4-12 and focuses on the subjects of English, 

Christian Religious Education, Social Studies, Citizenship Education, History and Geography. 

   

Christian Influence in Education  

 

The textbooks of South Sudan reflect a 

concerted effort to foster a sense of na-

tional unity, portraying a vision of cohesive 

nationhood. A prominent feature of the 

curriculum is the dominant presence of 

Christian beliefs, especially in the lower 

grades, where students are encouraged to 

embody Christian values. Lessons fre-

quently offer faith-based explanations, 

even for scientific concepts, embedding 

religious perspectives into wide-ranging 

aspects of the academic framework. The 

portrayal of differing religious beliefs, such 

as Islam and traditional African religions, is 

primarily filtered through a Christian lens, 

presenting these faiths as very firmly sec-

ondary to the predominant religious group. 

However, the textbooks maintain generally 

well-meaning attitudes towards Islam, ac-

knowledging religious differences, albeit 

providing limited information to students. 

  

Ethnic Diversity, Politics and Govern-

ment  

 

The curriculum also recognizes the ethnic 

diversity within South Sudan, making ref-

erences to various tribal practices and 

calling for unity, particularly between the 

Dinka and Nuer ethnic groups. However, 

the representation of the nation’s political 

system overlooks some of the flaws of the 

country’s democracy. There is a notable 

absence of critical acknowledgment of the 

fact that no elections have been held since 

independence in 2011. While some govern-

ment officials and their actions receive a 

degree of criticism, President Salva Kiir is 

generally praised and appears above criti-

cism, reflecting a skewed portrayal of the 

political landscape. Despite the claim that 

press freedom is enshrined in the consti-

tution, the lessons suggest an underlying 

desire for censorship. 

  

Human Rights and Peace Education  

 

The textbooks underline the universality 

and importance of human rights, discuss-

ing human rights violations, including 

within a domestic context. Peace and na-

tional unity are emphasized as essential 

values, with students learning about meth-

ods to promote peace and apply conflict 

resolution in practical scenarios. Interna-

tional organizations are depicted posi-

tively, credited with participating in South 

Sudan’s peacebuilding process, and the 

relationship with Sudan is portrayed 
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favorably, promoting friendship with 

neighboring East African countries.  

  

Critiquing Colonial Legacy and Western 

Influence  

 

The lessons present a balanced view of 

European colonialism, acknowledging 

both its advantages and drawbacks, but 

there is a predominantly negative percep-

tion of South Sudan’s colonial legacy and 

the West's ongoing role in Africa. The im-

pact of Turko-Egyptian rule is explored, 

with some criticism directed towards the 

Mahdist political movement. The curricu-

lum addresses the Transatlantic Slave 

Trade and the plight of South Sudanese 

enslaved by Sudan, presenting these his-

torical events in a detailed manner. 

  

The curriculum reflects a favorable view of 

the United States, admiring it for its strong 

economy and global influence. China is 

also presented positively, depicted as a 

crucial ally in the development of Africa, 

highlighting its role in supporting African 

nations. 

The Holocaust and the Arab-Israeli Con-

flict  

 

The Holocaust and Jewish persecution are 

briefly covered in a unit on World War II, 

with accurate descriptions of the Holo-

caust provided in the context of the Arab-

Israeli conflict. A grade 12 history unit fo-

cuses heavily on the Arab-Israeli conflict, 

presenting it as a defining issue of the 

Middle East. The language used is largely 

objective, but the unit contains factual er-

rors and omissions that hinder a 

comprehensive understanding of the is-

sues and motivations of either side. Some 

insensitive language may contribute to 

negative sentiments, particularly towards 

Jews and Israelis. 

 

Gender Equality  

 

Women are depicted positively in a variety 

of roles, with an attempt to reconcile cul-

tural traditions with fair treatment and 

gender equality. Gender equality is linked 

to peacebuilding and prosperity. However, 

the textbooks reveal inconsistent attitudes 

towards Female Genital Mutilation (FGM).  

 

 

The Holocaust and the Arab-Israeli Con-

flict  

 

The Holocaust and Jewish persecution are 

briefly covered in a unit on World War II, 

with accurate descriptions of the Holo-

caust provided in the context of the Arab-

Israeli conflict. A grade 12 history unit fo-

cuses heavily on the Arab-Israeli conflict, 

presenting it as a defining issue of the 

Middle East. The language used is largely 

objective, but the unit contains factual er-

rors and omissions that hinder a compre-

hensive understanding of the issues and 

motivations of either side. Some insensi-

tive language may contribute to negative 

sentiments, particularly towards Jews and 

Israelis. 
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of roles, with an attempt to reconcile cul-

tural traditions with fair treatment and 
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National Identity and Christian Values 
 

Emphasis on Christian beliefs 
 

1. Christian Religious Education (CRE), Grade 5, p. 13 

 

Christian values are portrayed as essential to living a good life.    
 

 
 
 

2. English, Grade 7, p. 40 

 

The lesson praises Christianity in reference to its role in the declaration of South Sudan’s 
independence. In the lead-up to independence, Christians and the Church played a vital 
role by advocating for peace, raising global awareness, providing humanitarian aid, and 
promoting education. However, the focus on Christians does minimize the significant role 
of traditional African communities in bringing about independence.  
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3. Christian Religious Education (CRE), Grade 6, pp. 2-3  

 
Students learn that God created human beings and the universe. While it is entirely 
understandable that students would learn the Christian idea of how the world was cre-
ated in a CRE textbook, it is interesting to note that the home assignment following the 
lesson appears to make a distinction between God-made creations and man-made 
creations, suggesting that there is a factual separation between the two.  

  

 

 
 

 
 

 

4. History, Grade 9, p. 135  
 
The below textbook features an exercise on the challenges facing Christians and mis-
sionaries in South Sudan, which is framed around a Christian normative viewpoint.   
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Attitude towards Islam 

 

 

5. Christian Religious Education (CRE), Grade 5, p. 16 

 

The textbook depicts a positive representation of Afro-Arab culture and highlights the 
peaceful nature of Islam alongside Christianity, showing that good relations between the 
two are possible to increase tolerance and reduce hostility.  
 

 
 
 

6. English, Grade 5, p. 33 

 
This reference to a mosque shows tolerance towards Islam, promoting multiculturalism and 
unity by accepting different faiths. It is worth noting that the name Abdi is used as a proper 
noun in Somalia; however, in Sudan, Abdi is used in a derogatory manner to refer to people 
from Darfur or South Sudan.  
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7. Christian Religious Education (CRE), Grade 6, p. 55 

 

This example teaches about the Muslim festival of Eid, and refers to how Islam promotes 
peace. This teaches students the importance of tolerance and acceptance of other reli-
gions by helping to break down stigmas against Afro-Arabs and helping to bridge relation-
ships between communities.  
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8. Christian Religious Education (CRE), Grade 5, p. 52 

 

The below example teaches about Muslim tradition in an objective, respectful manner. Stu-
dents learn that while Muhammed and his followers were “treated harshly,” they “did not 
hate [their] enemies”; by teaching that Islam is a peaceful religion, this passage helps to 
promote unity and non-violence. 
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9. History, Grade 10, p. 126 
 
This textbook accurately describes the dangers of terrorism to peace and stability in Africa, 
and does not explicitly link Islam with Islamic extremism (Al Qaeda, Al Shaabab, etc). The 
passage below offers an insight into how ongoing terrorism is enabling the continuation of 
violence in Africa. It places a particular focus on the failures of leadership in preventing 
violence. Thus, students are taught to adopt a critical approach to government, and un-
derstand the dangers of terrorism without stigmatizing Muslims.  
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10. History, Grade 11, p. 111 
 
Discussion on difference between Muslims and Hindus in the Mughal Empire, and Chris-
tians and Muslims in South Sudan. This question on Muslims and Hindus in the Mughal 
Empire encourages students to think critically about interreligious tensions in the modern 
day, addressing tensions over religious diversity.  
 

 
 

 

11. History, Grade 12, pp. 93-97 
 

There is a strong emphasis on religious differences, ostensibly taught from a Christian per-
spective. While the lesson teaches about Islam, it does so from a detached perspective 
which assumes that the dominant religious belief is Christianity.  
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12. History, Grade 9, p. 127 
 
The coming of missionaries to South Sudan is characterized as being a force of good “to 
counter the spread of Islam,”  and as being motivated by a desire to abolish the slave trade. 
While accurate in essence, this reasoning may create some animosity towards Muslim stu-
dents without further explanation provided. 
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Minority representation 
 

13. English, Grade 5, p. 79 
 
The Maasai tribe, a large minority group within South Sudan, is depicted in a positive light. 
Students are educated on the different cultures and practices of the Maasai within South 
Sudan, promoting tolerance and building greater understanding of different groups. 
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14. Geography, Grade 10, p. 106 
 
The below example gives a detailed and accurate description of South Sudan’s varied de-
mographic makeup. There is an emphasis on the ethnic diversity of South Sudan, therefore 
encouraging tolerance and acceptance of different groups. Students are educated on the 
need to interact with people different to themselves and be able to interact outside of their 
own ethnicity. Crucially, the text acknowledges Arabic as the most widely spoken language 
in South Sudan; the textbook does not hint at the superiority of the English language, nor 
does it suggest that speaking Arabic is of lesser value. This is important in a country where 
the Muslim minority who partake in Afro-Arab traditions can face discrimination from the 
Christian majority.  
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15. History, Grade 9, pp. 59, 63 
 

The textbook teaches about the Nuer and Dinka ethnic groups. While the passage high-
lights the ongoing tensions between these two groups, it also draws attention to their sim-
ilarities in terms of culture and language.  
 

 (p. 59) 
 

The below letter calls for unity between the ethnic Nuer and Dinka groups, instilling a 

shared sense of purpose by identifying poverty as a common enemy. The lesson draws 

on the powerful example of cooperation between the president and opposition leader to 

bridge the divide between the two groups. 

 

 (p. 63) 
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16. Geography, Grade 10, p. 107 
 
This passage on religious demographics in South Sudan recognises Islam and traditional 
African religions, but they are only briefly mentioned. The textbook fails to expand on the 
religiously-motivated conflict that has impacted South Sudan’s history. In this example, re-
ligion is considered to be a unifying factor which binds the nation together in peace. This 
ignores how religion has heightened the conflict in South Sudan, significantly increasing 
regional and ethnic tensions. Furthermore, Christianity is dominant in this discussion on 
religion, as evidenced by the in-depth explanation of different Christian sects compared 
with the small footnote on other religious beliefs. Furthermore, tribal African beliefs are 
conflated with animism as a way of undermining the traditions of these faiths and to de-
mean their religious and cultural value in society. The example therefore impedes students’ 
understanding of other religions and minority groups.  
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17. Christian Religious Education (CRE), Grade 6, pp. 42-43 

 
The textbook mentions traditional African religions, and features diverse places of worship.  
 

 
 
 

18. Geography, Grade 10, p. 1 
 
The below example recognises that Arabic is widely spoken in South Sudan, alongside 
English. This is an important observation in a country where there are tensions between 
Muslim and Christian groups, as it helps to legitimise the longstanding Afro-Arab culture in 
South Sudan, and encourages tolerance.  
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Government, Politics and Human Rights  
 

Local and National Government 

 

19. Citizenship, Grade 10, p. 3 

 

Students learn that South Sudan is a democratic state, despite the fact that elections 
have not been held since the country gained independence in 2011. 
 

 
 

20. History, Grade 10, p. 99 

 
Students learnt that there is a need to develop a democratic system in South Sudan. It is 
highly encouraging that students are taught the idea that it is imperative to move towards 
a liberal democracy in South Sudan, particularly given the reality of the fraught political 
situation on the ground. 
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21. Citizenship, Grade 9, pp. 18, 23 

 
The textbook discusses the elements of a dictatorial government; this is crucial, as by 
teaching students about the concept of dictatorship, this lays the foundation for preventing 
this abuse of power in the future. That said, the example teaches that there is an inherent 
difference between the existing government under President Salva Kiir and that of a dic-
tatorship, which is undermined by South Sudan’s failure to hold elections since independ-
ence, allegations of media censorship, and suppression of civilian opposition. This may 
prevent students from forming accurate opinions of the government.   

 

 (p. 23) 

 
The Parliament of South Sudan is incorrectly defined as an elected body of government, 
despite the fact that there have not been elections in South Sudan since its independence 
in 2011. This failure represents the undemocratic nature of its parliament and government. 
Consequently, this example represents an attempt by the textbook to legitimise an une-
lected body, and persuade students they are being accurately represented, when in reality 
their political freedom and autonomy are severely restricted.  

 

 (p. 18) 
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22. English, Grade 7, pp. 71, 73 
 
The below poem displays an overtly positive and somewhat biased description of South 
Sudanese President Salva Kiir. In the poem, Kiir is praised for his success in declaring in-
dependence for the people of South Sudan, while ignoring his failure to hold free and fair 
elections or allow for political opposition. In this way, the poem legitimises dictatorship, 
limitations on freedom of speech, and the lack of political freedom in South Sudan.  
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23. History, Grade 10, p. 82 

 
The below example reveals an honest, critical perspective on South Sudanese government 
officials. The passage both praises the leaders of South Sudan in their achievement of 
independence for the people, while also opening up a conversation about issues facing the 
government today, such as corruption and a “military mentality.” This helps students to 
develop critical thinking skills, and to form unbiased opinions on their country.  

 

 
 

24. Citizenship, Grade 10, p. 38 

 
Students are encouraged to debate and criticize government actions.  
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Press Freedom 

 

25. Citizenship, Grade 9, p. 6 

 
The below example teaches about the importance of freedom of expression in South Su-
dan, which is important as this prepares students to identify and combat censorship. How-
ever, it suggests that freedom of expression and independence of the media are true real-
ities in South Sudan.  
 

 
 
  



 

 
20 

26. Citizenship, Grade 10, pp. 39, 45, 46-47  

 
Students are taught that press freedom is enshrined in the constitution. 

 

  
(p. 39) 

  

 



 

 
21 

Nonetheless, the same textbook asks students if media freedom should be limited in order 
to protect people from the “negative influence” of the media, which hints at a desire for 
censorship. This includes content that compromises “morality, national security and public 
order.” 
 

  
(pp. 46-47) 

 
In a lesson on the negative influence of the media, one such negative influence is foreign 
cultures and lifestyles, perceived as corruptors of traditional culture. 
 

 (p. 45) 
 

27. History, Grade 10, p. 132 

 
The textbook raises positive awareness of the restrictions on media freedom in South Su-
dan. While important, this limited information prevents students from forming opinions on 
the extent to which freedom of expression is upheld or denied in South Sudan.  
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Human Rights 

 

28. English, Grade 7, p. 15 

 
There is a strong sense of universality around the definition of human rights. The example 
places an emphasis on the indiscriminatory and universal nature of human rights, which 
helps to promote respect, tolerance, and inclusion.  
 

 
 

29.  Citizenship, Grade 9, p. 9 

 
The textbook outlines the importance of upholding human rights to ensure peace and unity 
in society. Students are taught that citizens have a responsibility to respect human rights, 
which helps to promote a tolerant and equal society that can move away from the sustained 
conflict it has witnessed towards a society of peace. However, the passage inaccurately 
suggests the government is effective in protecting human rights, and appropriately polices 
itself through “fair trials for the accused” and “equal provision of the public resources.” This 
is undermined by documented violations which have occurred, including the execution of 
civilians by government forces and censorship of the media. 
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30. English, Grade 7, p. 18 
 
The following example presents similar issues: by asking students to discuss existing steps 
the government has taken to safeguard human rights, the question assumes the govern-
ment is currently taking action against human rights violations, despite these being well-
documented within the international community. In contrast, the phrasing of the final ques-
tion implies that students should take steps independent of the government to protect their 
own rights, instead placing this responsibility on civilians. 
 

 (p. 18) 
 

31. Citizenship, Grade 10, pp. 18-19 

 
This example discusses human rights violations in South Sudan, explaining that human 
rights are frequently undermined during internal conflicts, which result in a “high rate of law 
breaking” as part of this trend. No further details or examples are provided to illustrate such 
crimes, or how they can compromise people’s rights and freedoms.  
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32. English, Grade 7, p. 15 

 
This lesson draws students’ attention to violations of human rights. It is interesting to note 
that the perpetrator of human rights abuses against Africans is depicted as white, or non-
Sub Saharan; much of the human rights violations that occur in South Sudan are perpe-
trated by black African ethnic groups, therefore it is unclear to which situation the image is 
referring. 
 

 (p. 15) 
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33. History, Grade 10, p. 127 

 
The textbook teaches students that they should be aware of the issues occurring in their 
country and on their continent, in order to safeguard human rights. This text raises aware-
ness of the failure by Africans to identify and address continued of human rights violations, 
calling on students to embrace their autonomy and form opinions to push for a more peace-
ful society in which their rights are protected. The references to Europe also implicitly sug-
gest a lack of Western interest in African suffering, compared with the attention of the 
“whole world” if such events occurred in Europe. 

 

 
 
 
 

34. Citizenship, Grade 10, p. 31 
 
One of the following units introduces non-governmental organisations and their key goals, 
explaining how they promote active citizenship. However, the text primarily focuses on de-
fining active citizenship, and briefly mentions that NGOs assist individuals in taking action 
against human rights violations; it lacks concrete examples of how NGOs provide assis-
tance and facilitate such actions. 
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Peacemaking and Conflict Resolution 

Peace as a Concept  
 

35. Social Studies, Grade 8, pp. 55, 86 

 
The example makes a direct link between peace and societal development. The textbook 
encourages students to pursue peace and reconciliation by outlining the ways in which 
they improve society.  

 

 (p. 86) 
 

36. Citizenship, Grade 10, pp. 11-12, 17 

 
The below example prompts students to recognize the harmful consequences of vio-
lence for the socioeconomic wellbeing of many African countries, calling for non-violence 
to resolve conflicts in South Sudan 

 

 (p. 17) 

 
The following unit covers the differences between local, national, and international con-
flicts, listing causes such as familial, ethnic, religious, socioeconomic and political differ-
ences.  
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 (p. 11) 
 

 (p. 12) 

 
The textbook lists various methods of promoting peace in society, encouraging students 
to actively engage in anti-violence initiatives and to raise awareness of the dangers of 
discrimination.  

 

 (p. 
17) 

 
  



 

 
28 

37. Social Studies, Grade 8, pp. 71-72, 82 
 
Students are actively taught about ways to incorporate anti-violence into one’s life, which 
includes peace education. By educating students on anti-violence and peacekeeping 
mechanisms in everyday life, this helps to promote a sense of unity and tolerance towards 
others. This has potential to limit the learning of anger and violence as core values, pre-
venting future hostilities within society.  

 

 (p. 82) 
 
There is an encouragement of dialogue over violence.  

 

 (p. 71) 
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Students learn about the necessity to live in peace and the possibility of coexistence, 
through non-violent means of resolving issues. The lesson highlights tangible benefits of 
coexistence in a multicultural society, and encourages students to embrace other ethnic 
groups. These teachings present the advantages to individuals and society of living in 
peace rather than in a state of war, encouraging students to adopt a non-violent outlook 
on society.  
 
 

(p. 72) 
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38. Social Studies, Grade 7, pp. 117-121 
 
A section of the textbook is dedicated to peacebuilding and peaceful conflict resolution 
methods; among those included are arbitration, mediation and negotiation. The textbook 
walks students through the steps that can be taken to pursue these methods in order to 
peacefully resolve conflict, featuring images of UN Peacekeepers as well as South Suda-
nese politicians shaking hands. In the revision questions section, students are invited to 
reflect on the causes of conflict in South Sudan, and how conflict negatively affects devel-
opment.   
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Sudan and South Sudan 
 

39. Geography, Grade 10, p. 72 
 

The textbook offers a positive interpretation of the 2005 Comprehensive Peace Agree-
ment, an accord which was intended to end the Second Sudanese Civil War. The passage 
underlines an increase in living standards during peacetime, promoting anti-violence, ac-
ceptance, tolerance, and peace among students to guarantee stability.  

 

 
 

40. Citizenship, Grade 12, p. 77 

 

The below example describes the consequences of the civil war in South Sudan, which led 
to an extensive loss of life and a refugee crisis. 

 

 
 

  



 

 
32 

41. History, Grade 10, pp. 74-75, 77-78 
 

The textbook teaches students that the 1972 Addis-Ababa Agreement that ended the First 
Sudanese Civil War was welcomed by people in the south, whereas it was met with “mixed 
feelings” in the north. The example thus fails to recognise that many people in northern 
Sudan welcomed the Agreement, the newfound peace, and the end to hostilities. The pas-
sage also fails to provide more nuance by acknowledging any examples of groups in the 
north who accepted the agreement as a positive step towards offering greater decentral-
isation and self-determination for the people of the south, yet accurately describes the 
nuanced reception of the agreement among groups in the south. By not exploring these 
details in the textbook, the curriculum potentially stokes tensions between the people of 
both nations, opposing an overall move towards peace.  
 

 
(pp. 74-75) 
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In contrast with previous examples which promote peace, this text implicitly encourages 
physical conflict over diplomacy to resolve disputes. By framing the acceptance of a peace 
deal as betrayal, the example offers dangerous praise to those who refuse to negotiate 
with the enemy. It is important to emphasize to children the need to avoid armed conflict 
and war, and the role of diplomacy in brokering peace. This characterisation may therefore 
cause students to see violence and conflict as legitimate means of to settling domestic 
and regional disputes, over peace and diplomacy.  

 

 
(pp. 77-78) 
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International Organisations 

 
42. Citizenship, Grade 12, p. 74 

 
This example draws attention to organisations and individuals working towards peace in 
South Sudan. There is a concerted effort to make students understand the realities of 
peacebuilding on the ground.  

 

 
 

43. Citizenship, Grade 10, p. 10 
 

Students learn about UNESCO’s involvement in South Sudan in the areas of education, and 
improving the conditions of women and children.  
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44. English, Grade 7, p. 19 
 
The UN is presented as a peaceful and powerful force in helping to protect human 
rights. The text places an emphasis on preventing ethnic tensions from dividing communi-
ties, and leading to human rights violations. By contrasting similar tensions in Burundi with 
the promotion of peacebuilding and safeguarding human rights, this example encourages 
students to strive for peace despite their ethnic differences. 
 

 
 

45. Citizenship, Grade 12, p. 83 

 

The textbook highlights the notable role of the African Union’s Juba Office in the formula-
tion and implementation of the Comprehensive Peace Agreement. 
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46. History, Grade 12, pp. 151-152, 154 

The textbook emphasizes the Africa Union’s (AU) role in peacemaking in South Sudan. The 
following extract from a speech of an AU representative in Addis Ababa in 2018 reveals 
how the African Union supported and encouraged efforts towards peacemaking in South 
Sudan, and expresses how the protection of the South Sudanese people is fundamentally 
aligned with the AU’s constitutive principles. The extract firmly positions South Sudan as a 
member of the Union, emphasising the importance of cooperation and the role of the AU 
and international organisations in creating and maintaining peace in the region. 

     

 (pp. 151-152) 
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The follow example outlines issues which hinder the AU in achieving its goals, particularly 
political conflicts. The passage emphasises that there is an ongoing civil war in South Su-
dan.  
 

 
(p. 154) 
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International Relations and Colonial History 
 
Relations with African countries 

 
47. English, Grade 7, p. 98 

 

The following poem raises awareness of the problems facing the African continent, while 
encouraging students to embrace their culture. This poem is realistic in its assessment that 
conflict, corruption, hunger, and a variety of man-made and natural disasters contribute to 
instability, offering students a realistic perspective on these socio-political issues. Yet, by 
embracing the positive attributes of Africa, the poem imparts upon students a message of 
unity and peace. 
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48. History, Grade 12, pp. 157-158 
 

The below text compares the development in African countries with that of Malaysia and 
India, two of the most prominent developing countries, concluding that while Africa is de-
veloping well, South Sudan lags behind. Although Africa as a whole is presented in a posi-
tive light, the passage describes South Sudan as one of the least developed countries in 
the world, and primarily attributes the civil war to its underdevelopment. This is aligned 
with the overall trend throughout the curriculum of associating the conflicts in South Sudan 

with a lack of economic, political and social development.  
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49. Geography, Grade 10, p. 77 
 
The below map shows the positive trade relationship between Sudan and South Sudan, 
with South Sudan’s access to a Sudanese port indicating a strong alliance between the two 
countries. This map thus helps to normalise ties between Sudan and South Sudan, educat-
ing students about the possibility of peace with a country with whom they were, until re-
cently, at war. helps to create more tolerance and acceptance of their neighbours to the 
north.  
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50. Citizenship, Grade 12, p. 80 
 
The example teaches about Sudanese President Omar El-Bashir’s openness to solve the 
North-South conflict, noting that the negotiation process was hampered by non-negotia-
bility on the primacy of Sharia Law. 

 

 
 

 
51. Social Studies, Grade 8, p. 75 

 
The textbook promotes friendship and tolerance towards neighbouring countries, focusing 
on the formation of an alliance between Ethiopia and South Sudan despite their complex 
recent history. Students are therefore taught to respect the Other, and that it is possible to 
form friendships with those of different backgrounds.   
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52. Citizenship, Grade 12, p. 26 

 
Kenya presented as an important ally for South Sudan. 

 

 
 

 
 

  



 

 
43 

Relations with global powers  
 

53. Citizenship, Grade 12, p. 40 
 

The example offers a positive depiction of the US, characterised as “the most powerful 
nation in the world today.” 

 

 
 

54. Social Studies, Grade 8, p. 13 

 
 
In a passage on reasons for mass migration to North America, the textbook presents the 
US in a highly positive light as a place of opportunity, encouraging students to show admi-
ration for the country. This limits hatred and resentment towards the West, instead calling 
for global unity. 
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55. Geography, Grade 11, p. 36 

 
The US is praised for its free market economy. The textbook talks positively about the US 
and its growing quaternary tech sector, highlighting positive relations towards the US and 
the Western world more generally. This encourages students to adopt a positive attitude 
towards the US, and embrace its liberal entrepreneurial culture.  

 

 
 

56. Citizenship, Grade 12, p. 48 

 
Under a subheading on global interdependence, he textbook features a photo of South 
Sudanese President Salva Kiir with Barack and Michelle Obama, suggesting a desire for 
friendly relations between the two nations. 
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57. Citizenship, Grade 10, p. 56 

 
The following paragraphs highlight the humanitarian and developmental aid provided by 
the United States and European Union to South Sudan, alongside their support in nego-
tiation efforts. Additionally, the textbook mentions the prevalence of the Arabic language 
among South Sudanese citizens, and emphasizes the importance of forging alliances 
with the Arab world to improve the country’s economic situation. 
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58. History, Grade 12, pp. 52, 68, 120-121 

China is presented as a key ally in African development. A unit discussing Chinese history 
showcases China’s current role on the international stage, and presents its influence as a 
force for positive development in all of Africa, especially with regards to economic devel-
opment and peacekeeping efforts. The textbook does not mention any potential negative 
effects of this influence, nor does it discuss China’s controversial role surrounding human 
rights violations, thus potentially providing students with a biased view of China’s modern 
history and international impact. 

 

 
(pp. 120-121) 

When discussing the effects of the Russian Revolution on Africa, the below example con-
cludes that the USSR supported African independence, but its ideology harmed cultural 
diversity. The text presents the mixed impact of Cold War tensions on African countries in 
the process of gaining independence, highlighting the reliance on Soviet help to achieve 
this objective. However, it is also noted that the adoption of Communist ideologies by some 
African leaders led to the suppression of many national and religious cultures. The passage 
thus appears to underline the negative effects of over-reliance on ideology in state-build-
ing.  
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(p. 52) 
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European Colonialism and British Rule  
 

59. History, Grade 9, p. 24 

 
This diagram lists the reasons for the colonisation of Africa, both positive and negative, 
without further expansion. 
 

 
 
  



 

 
49 

60. Social Studies, Grade 8, p. 17 
 
 
The below example offers a balanced perspective on colonization, detailing both positive 
and negative aspects. Students are presented with often interlinked comparisons, such as 
the introduction of Christianity and the assertion that African religion was subsequently 
“destroyed” by this, or the introduction of “new languages” versus the “dilution” of African 
culture; these enable students to develop an informed, analytical opinion on the effects of 
colonization in Africa, without any preconceived bias or hostility. 
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61. History, Grade 11, p. 35 
 
This example acknowledges the benefits of Europeans bringing technology, legal systems 
and methods of administration to Africa, which is contrast is characterized as “extremely 
poor” and “backward.”  
 

 
 
 

62. History, Grade 9, p. 41 
 

Africa is portrayed as backwards compared to other colonial territories in Asia and Latin 
America., explained by the perception of Africans as barbaric, and the failure of European 
powers to implement systems of governance and build infrastructure in Africa.  
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63. History, Grade 10, pp. 123, 125 
 

The textbook features a cartoon depicting a negative view of Western relations with post-
colonial Africa. The image suggests that while former colonial powers no longer exert phys-
ical ownership over the African continent and its people, they exert dominance over Africa 
in the modern day through fiscal power. The reference to debt likely refers to economic 
neocolonialism: through Foreign Direct Investment (FDI) by Western countries, the Western 
world now privately owns major sectors of the African economy. This triggers large eco-
nomic dependence on the West, a legitimate concern for the sovereignty and independ-
ence of Africans. The cartoon therefore incriminates the role of the West in modern-day 
Africa, encouraging students to be sceptical of Western influence.  
 

 (p. 123) 
 

The textbook places blame for ongoing postcolonial conflict in Africa on the former colonial 
powers, and their decision to draw arbitrary borders which have created or heightened 
ethnic tensions. While undoubtedly a major factor, the textbook ignores the continuation 
of African governments to implement ethnically exclusive policies, including in South Su-
dan, which exacerbate existing tensions. The passage fails to show how political leaders 
in South Sudan have failed to express the need for a progressive, modern, and tolerant 
society in which peace and harmony can be achieved, shifting blame away from poor gov-
ernance and placing it solely on colonial borders. 
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(p. 125) 

 
64. Citizenship, Grade 12, p. 13 

 
This example on the objectives of the African Union identifies one goal as being to “counter 
the European belief of being superior,” which may create antagonism towards Europe in a 
contemporary context. 
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65. History, Grade 9, p. 85 
 
Another lesson on the objectives of the African Union refers to “a world dominated and 
controlled by the white race,” which may incite hatred towards Europeans and the West. 
 

 
 

66. History, Grade 11, p. 45 
 
The example describes colonial powers’ use of trickery to subjugate natives, occupy terri-
tories and establish control.  
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67. History, Grade 9, p. 33 
 
The British policy of ‘Divide and Rule’ is described in a negative light as having led to ten-
sions and mistrust between North and South Sudan, culminating in civil wars.  
 

 
 

68. History, Grade 10, p. 65 
 
Indigenous communities are accused of enabling British colonisation of Sudan. This pas-
sage shifts the blame for colonialisation and the lack of African resistance onto indigenous 
leaders, ignoring the colonising effect of the Church on Sudan, and its role in eroding tra-
ditional culture in favour of European values. This attempt to hide the negative impacts of 
missionaries on Sudan could in turn trigger resentment among students towards indige-
nous tribal culture, undermining social cohesion and enabling the continuation of hostili-
ties.  
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Turko-Egyptian Rule  
 

69. History, Grade 9, p. 68 

 
The “main motive” of Turko-Egyptian entry into Sudan is described as being to rebuild the 
their army with slaves from Sudan, highlighting the exploitative nature of their rule.  
 

 
 

70. History, Grade 11, pp. 69, 71 

 
This textbook features an image of the Turko-Egyptian enslavement of the Sudanese, 
which indicates the suppression, torture and humiliation meted out to the Sudanese peo-
ple. 
 

 (p. 
69) 
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The Mahdist Revolution Turko-Egyptian rule is characterised as “an Islamic revolt,” which 
suggests the revolution had fundamentalist underpinnings. 
 

 (p. 71) 
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71. History, Grade 9, pp. 74, 77-78, 118 
 
This example points to the Mahdist revolution and its ensuing defeat of the Turko-Egyptian 
forces as an example of the efficacy of well-organised resistance movements mobilised 
around religion. 
 

 (p. 74) 
 

A statement claims that many Arab tribes considered the Mahdi revolt a “Jihad (religious 
war)”. Immediately below this statement is a cartoon of a Muslim man holding a gun, stating 
“It’s not genocide…it’s Jihad.” While the cartoon refers to a modern context, it implies that 
the Mahdists were seen as Islamic fundamentalists.  
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 (pp. 77-78) 
 
A section on the abolition of the slave trade criticises the Mahdists, describing British ef-
forts to abolish slavery in South Sudan as meeting “a lot of Arab Sudanese resistance.” The 
criticism of the Mahdists, despite being an effective resistance movement, possibly reveals 
a bias against a Muslim-oriented movement, given that South Sudan is a majority Christian 
country.  
 

 (p. 118) 
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Transatlantic Slave Trade 

 
72. History, Grade 9, pp. 114, 116 

 
Africa is depicted as the victim of slavery and the slave trade. 
 

 
(p. 114) 

 

The below example details the economic benefits derived from the slave trade by European 
powers, at the price of “free African slave labour.” 

 (p. 
116) 

 
  



 

 
60 

73. History, Grade 10, p. 3 
 
There is an accurate description of the Islamic attitude towards slavery in the region prior 
to independence from Sudan, namely that the exploitation of Africans was “condoned” by 
Islam. Interestingly, the relationship between Islam and the slave trade is compared with 
the actions of the Church during the French Revolution. This comparison helps students to 
understand that many religious groups have committed wrongdoings throughout history, 
and therefore it is unfair to judge the entirety of Islam based upon the failures of the former 
ruling Sudanese regime.  
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74. History, Grade 9, pp. 119, 120 
 
The textbook recounts the story of freed slave from South Sudan.  She was captured and 
enslaved by the Sudanese government; the story therefore reinforces strong negative sen-
timent against the Sudanese government. 
 

 
(p. 120) 
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Jews and Israel  

Attitudes towards Jews 
 

75. History, Grade 10, p. 49 

 
There is a direct reference to the Holocaust, but the textbook fails to explain its significance 
in any great detail. Students learn about Hitler’s hatred for Jews and his belief they were a 
major cause for the downfall of the German state, as well as the high death toll of the 
Holocaust (“millions of Jews were eliminated”).  
Significantly, this is the only time that the Holocaust is mentioned in the WWII section of 
the textbook. This short summary fails to accurately describe the horrors that took place 
during the systematic mass extermination of Jews and other minority ethnic groups. As a 
result, the textbook fails to educate students on the horrors of the Holocaust and the dan-
gers of antisemitism.  
 

 
 

76. Geography, Grade 11, p. 65 
 

The persecution of Jews is identified as a push factor in migration, citing the example of 
Jews migrating from Europe to Israel. While this is a brief and somewhat vague statement,  
it acknowledges the discrimination and persecution suffered by Jews through no fault of 
their own, and recognises the necessity of the State of Israel as a safe haven for Jews after 
the Holocaust. 
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Portrayal of Israel  

 
77. History, Grade 12, pp. 73, 76, 80, 84, 102 

 
The textbook inadvertently spreads stereotypes about Jews and Israelis. In a unit on the 
Middle East, there is a reference to “pressure” from Baron Rothschild, “the leader of the 
Zionist movement” on Lord Balfour to express British support for a Jewish homeland in 
Palestine. This inaccurate characterisation of Rothschild as the “leader” of the Zionist 
movement disregards any sympathy for the plight of the Jews and their desire for a 
homeland.  
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(p. 73) 

In relation to the Balfour Declaration, the textbook later frames the treatment of Israel by 
the United Nations as “seemingly preferential […] compared to that of the Arabs,” which 
may create a negative bias against Israel in the eyes of students.  
 



 

 
65 

 
(p. 80) 

 
The cartoon below, originally published in an Israeli political cartoon strip titled “Dry 
Bones,” is included in a section on “Israel and the Arab Conflict” but is not contextualized. 
The lesson does not explain to students what “Jewish Hutzpah [audacity]” is, and the 
cartoon is immediately followed by a question asking what the “Zionist justification” was 
for the creation of a Jewish state in Palestine. Consequently, the content of the cartoon 
may be misconstrued as accusatory; it could reinforce negative stereotypes, and a per-
ception that any Jewish claim to the land is unjustified. 

 

 (p. 
80) 

The textbook unit includes a map titled “Palestinian Loss of Land 1947 to Present,” which 
acts as anti-Israel propaganda, and undermines any legitimate Israeli claims to the land 
or international recognition of Israeli sovereignty.  
 



 

 
66 

 
(p. 84) 

 
There are multiple, basic errors throughout this unit on the Middle East, such as a men-
tion of Britain’s promise to “make[ing] Palestine a home for the Zionists,” and anachronis-
tic references to “Israel” pre-1948.  
 

 
(p. 76) 

 
The unit teaches about the Holocaust and the importance of Palestine to the Jews within 
the context of the Arab-Israeli conflict, showing that the textbook authors do not intend 
to disparage Jews.  
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 (p. 76) 
 

 (p. 102) 
 

(p. 77) 

Furthermore, Arab opposition to Zionism is described in an objective manner, highlighting 
that the textbook authors are attempting to address the issues of the Arab-Israeli conflict 
from a neutral, rather than emotional, standpoint. Following the Balfour Declaration, un-
restricted Jewish immigration to Palestine is described as “objected [to] by the Arabs.” 
(p. 73) In response to the migration of Russian and eastern European Jews after 1905, it 
is taught that “the Arabs protested the Zionist intention.” (p. 78) The decision to establish 
a Jewish national homeland is described as “met with bitter opposition by the Arab pop-
ulation living in Palestine,” (p. 79) and the creation of Israel is said to have left the Pales-
tinians “increasingly disappointed.” (p. 84) 
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Gender Equality  

 
78. English, Grade 4, pp. 45, 48 

 

There is a positive representation of men and women in a variety of roles, rejecting gender 
stereotypes. This representation moves away from extremist or traditional religious values, 
where women are restricted to the domestic sphere. 

 

 (p. 
45) 
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79. Geography, Grade 11, pp. 124-125 
 
The textbook breaks away from traditional cultural norms of African and Christian culture 
which confine women to domestic chores, showing the necessity and importance of 
women in the rural economy. This helps to liberalise and modernise the opinions of stu-
dents on the role of women, by showing them to be as capable as men.  
 
However, it is important to note that the reason the participation of many women in agri-
culture in rural African areas is so vital is because men are deemed to be suited for the 
pastoral aspects of subsistence farming, based upon traditional culture which considers 
hunting to be a male activity.1 Women are further associated with farming because in a 
subsistence agricultural economy, it is deemed an extension of the housework, and of 
feeding the family.2 This example therefore does little to suggest women can participate 
equally in secondary and tertiary careers. 
 

 
 
 

  

 
1 Women Smallholder Farmers: What is the Missing Link for the Food System in Africa? (n.d.). Wilson Center. 
https://www.wilsoncenter.org/blog-post/women-smallholder-farmers  

2 Kircher, I. (2013). Challenges To Security, Livelihoods, and Gender Justice In South Sudan. Oxfam. 
file:///C:/Users/tglaz/Downloads/rr-challenges-security-livelihoods-gender-south-sudan-311013-
en%20(2).pdf  

https://www.wilsoncenter.org/blog-post/women-smallholder-farmers
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80. Social Studies, Grade 7, pp. 84, 90, 98 
 
Gender equality is shown to promote peace and democracy. Students are encouraged to 
reflect on the benefits of gender equality as a tool for development and peacekeeping in 
South Sudan. Gender equality is presented as a central tool to end the civil conflict in South 
Sudan, by allowing women’s voices to be heard in order to promote unity and peacebuild-
ing.  
 

 (p. 
98) 
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The textbook associates South Sudanese women with peacebuilding. The textbook re-
counts the stories of prominent South Sudanese female politicians when discussing gender 
equality, highlighting their work in peacebuilding in South Sudan and beyond, including 
successful efforts to cultivate peace among different ethnic groups.  
 

 
(p. 90) 
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81. Citizenship, Grade 12, p. 99 
 
The textbook features a photo of women conducting an advocacy programme on peace 
building, acknowledging women’s role in the peace process. 
 

 
 

82. English, Grade 4, p. 51 
 

This example advocates strongly for the protection of children’s rights and an end to child 
slavery, Female Genital Mutilation (FGM) and early marriages. This signals a recognition of 
the need to change outdated and discriminatory cultural practices, advocating for a move 
towards a modernised, liberal society. 
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83. English, Grade 5, p. 80 
 
In contrast, this example risks normalising or downplaying the ill effects of Female Genital 
Mutilation (FGM) among traditional African communities, by referring to the practise as 
“female circumcision” and not expanding on why FGM is outlawed in Kenya. 
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Methodology  
IMPACT-se applies methodological standards which are based on UNESCO and UN dec-
larations, and international recommendations and documents on education for peace and 
tolerance (see notes). Our methodology is designed to consider every detail within the 
textbooks; it does not paraphrase, rely on interpretations, or attempt to illustrate precon-
ceived notions. The following is an updated, condensed version of the IMPACT-se 
UNESCO-derived standards for peace and tolerance in school education:  
 

 
3 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on Novem-

ber 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Re-
spect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education 
shall be directed to the full development of human personality and to the strengthening of respect for human rights and 

fundamental freedoms. It shall promote under- standing, tolerance and friendship among all nations, racial and religious 
groups and shall further the activities of the United Nations for the maintenance of peace.  
4 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), 

adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the 
International Covenant on Civil and Political Rights (ICCPR), adopted by the United Nations General Assembly Resolution 
2200A (XXI) on December 16, 1966.  
5 The goal of education for peace is the development of universally recognized values in an individual, regardless of differ-
ent socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promo-
tion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.  
6 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the 
General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of 
Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, Article 5.  
7 Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human 
Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 
1995, Article 18.2. 
8  Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and 
education relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth ses-
sion, Paris, November 19, 1974, Article V.14.  

 

1 RESPECT  4 NO INCITEMENT 

 

The curriculum should promote toler-
ance, understanding and respect to-
ward the "Other," his or her culture, 
achievements, values and way of life.3 

  

The curriculum should be free of lan-
guage, content, and imagery that dis-
seminate ideas or theories which justify 
or promote acts and expressions of vio-
lence, incitement to violence, hostility, 
harm and hatred toward other national, 
ethnic, racial or religious groups.4 

     

2 INDIVIDUAL OTHER  5 PEACEMAKING 

 

The curriculum should foster personal 
attachment toward the "Other" as an in-
dividual, his or her desire to be familiar, 
loved and appreciated.5 

  
The curriculum should develop capabili-
ties for non-violent conflict resolution 
and promote peace.6 

     

3 NO HATE  6 UNBIASED INFORMATION 

 

The curriculum should be free of word-
ing, imagery and ideologies likely to 
create prejudices, misconceptions, ste-
reotypes, misunderstandings, mistrust, 
racial hatred, religious bigotry and na-
tional hatred, as well as any other form 
of hatred or contempt for other groups 
or peoples.7  

  

Educational materials (textbooks, work-
books, teachers’ guides, maps, illustra-
tions, aids) should be up-to-date, accu-
rate, complete, balanced and unpreju-
diced, and use equal standards to pro-
mote mutual knowledge and under-
standing between different peoples.8 
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9 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the 
General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of 

Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, Article 5.  
10 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and 
education relating to human rights and fundamental freedoms, adopted by the General Con- ference at its eighteenth ses-

sion, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative for developing “systematic and rational tolerance 
teaching methods that will address the cultural, social, eco- nomic, political and religious sources of intolerance,” see the 
Declaration of Principles on Tolerance pro- claimed and signed by member states of UNESCO on November 16, 1995, Arti-

cle 4.2. On education for international cooperation, see also the UN Declaration on the Promotion among Youth of the Ide-
als of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.  
11 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, 

and numerous UN General Assembly resolutions expressing concern and condemnation of laws and practices around the 
world which target individuals based on their gender identity and/or sexual orientation for discrimination, violence, and 
even extrajudicial, summary or arbitrary executions—all of which contradict the most basic principles of the UN and have 

no place in education.  

     

7 
GENDER IDENTITY AND REPRE-
SENTATION 

 9 
SOUND PROSPERITY AND COOPER-
ATION 

 

The curriculum should develop capa-
bilities for non-violent conflict resolu-
tion and pro- mote peace.9  

  

The curriculum should educate for sound 
and sustainable economic conduct and 
preservation of the environment for fu-
ture generations. It should encourage re-
gional and local cooperation to that ef-
fect.10 

     

8 SEXUAL ORIENTATION    

 

The curriculum should be free of lan-
guage, content, and imagery that 
promulgates violence or discrimination 
on the basis of sexual orientation.11 
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List of Textbooks 
 
 

The following South Sudan Ministry of General Education and Instruction curriculum text-
books have been analyzed by IMPACT-se for the research in this study; not all were 
quoted in the examples. Digital versions available on request. 
 

• English P4 

• English P5 

• English P7 

• English S1 

• CRE P5 

• CRE P6 

• Social Studies P7 

• Social Studies P8 

• Citizenship Education S1 

• Citizenship Education S2 

• Citizenship Education S3 

• Citizenship Education S4 

• History S1 

• History S2 

• History S3 

• History S4 

• Geography S2 

• Geography S3 
 

 

 

 

 

 

 

 

 

 

 

 

 
 


