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Executive Summary

This report examines how Jews, Judaism, the Holocaust, Israel and the Arab-Israeli conflict are
portrayed in Kazakhstan's curriculum. Over 100 textbooks were examined, covering Grades
2-11 of humanity subjects such as World and Local History, Kazakh and Russian Language,
Geography, Literature, and Law. The research highlights that Kazakhstan's textbooks reflect
broader efforts to foster interfaith understanding and religious tolerance, consistent with the
country's secular values.

Textbooks contain broad discussion of Judaism, including Jewish rituals, scripture and aspects of
Jewish history. Antisemitism is mentioned, as is the Nazi genocide of Jews. There are references
to the Arab-Israeli conflict in multiple textbooks. Overall, textbooks reflect an embrace of ethnic
and religious tolerance. However, the curriculum could be further improved through ensuring
greater factual accuracy, and further emphasizing the shared roots of Judaism, Christianity,
and Islam. The report argues the following points:

Jews and Judaism

o Kazakhstanitextbooks recognize Judaism as one of the world’s major religions, providing
basic information about its origins, beliefs, and practices, alongside other faiths like
Islam and Christianity.

« Jewish contributions to world culture and religious thought are acknowledged, including
references to significant texts such as the Tanakh and the Talmud.

o The textbooks depict Jewish religious reform movements within the broader framework
of modernization, presenting Judaism as an evolving tradition shaped by social and
political developments.

« Judaism'’s philosophical development and historical events are often oversimplified
or contain inaccuracies, such as the misrepresentation of Jews as "chosen" as a core
belief without context, and inconsistent geographical terminology in using terms such
as "Palestine" when referring to the inception of ancient Judaism.

o In Christian historical contexts, Jewish priests and scribes are depicted as responsible
for Jesus' persecution, while his Jewish heritage is omitted.

o« The textbooks adopt a nuanced stance on religious extremism, emphasizing religious
radicalism as a negative modern phenomenon that may lead to “outright terror,” while
allowing for religious conservatism.

Antisemitism, World War Il, and the Holocaust

e Jews are recognized as victims of genocide in World War Il.
* Antisemitism is mentioned only superficially, primarily in the context of broader

historical or political events, without addressing its causes, historical development, or
modern implications.
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Executive Summary

e Thetextbooks focus on the Soviet and Kazakh contributions to World War I, commemorating
figures like General Baurzhan Momyshuly and the civilian population’s role, while giving
limited attention to the Holocaust.

* Key concepts and locations central to Holocaust history such as "ghetto," "Auschwitz,"
and "extermination camps" are missing, contributing to an incomplete understanding
of the genocide. The term "Holocaust" is absent from the textbooks, which instead use
general terms like "mass murder" or "genocide," obscuring the unique nature of the
Nazi extermination of Jews.

Israel and the Arab-Israeli Conflict

e The portrayal of Israel varies across textbooks: Grades 10-11 World History and Geography
textbooks offer a more balanced narrative, while Grades 8-9 History and Grade 9 Kazakh
Language textbooks present inaccuracies and an anti-Israeli bias.

« Balanced textbooks present the 1947 UN Partition Plan, peace negotiations, and the roles
of both Israeli and Palestinian extremists (e.g. Hamas) in obstructing peace processes.
The conflict is presented as one of many unresolved global disputes, helping to maintain
a balanced perspective and avoiding bias or disproportionate focus within the textbooks.

* The curriculum recognizes the Jewish people's commitment to reclaiming their cultural
identity following the founding of the state in 1948. One example referencing lIsrael
portrays the revival of the Hebrew language as a positive parallel to Kazakh revival efforts.

* The Jewish connection to Jerusalem is acknowledged through the mention that King
Solomon, son of King David, built a temple there in the 10th century BCE in honor of
the god Yahweh.

* Educational assignments on the conflict encourage critical thinking and frame the

Israeli-Palestinian conflict as one of many globally.

* Textbooksrecognize the Palestinian struggle for self-determination, which some frame

within a post-colonial narrative.

* The Israeli-Palestinian conflict is framed as a geopolitical issue rather than purely a
religious one, promoting a secular and pluralistic view of global conflicts. However, some
textbooks exaggerate the conflict's magnitude, describing it as “the longest-lasting in

the world,” further reinforcing an unbalanced narrative.

« Other textbooks emphasize Israeli aggression, focusing on the Israeli “occupation” and
minimizing Palestinian violence and incitement.
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Introduction

This report provides a review of the Republic of Kazakhstan's textbooks, with a specific focus on
those used in four higher classes (8-11), selected from over two hundred textbooks. The primary
focus of this report is to address how these textbooks relate to Jews, Israel, Judaism, and the
Arab-lsraeli conflict and shed light on how these issues are presented within Kazakhstan’s
education system.

In addition, this report will review the ethnic and religious tolerance advocated by Kazakhstani
authorities; these policies reflect Kazakhstan's neutrality in international affairs, and are a
result of the country’s history as part of the Soviet Union. Today, Kazakhstan is a republic with
a predominantly Muslim population, striving to maintain inter-ethnic harmony in alignment
with its declared policies. Consequently, the country’'s emphasis on the separation of religion

and state should be reflected within its educational framework.
The report is structured according to the four following chapters:

1. Attitude to Jews and Judaism: This chapter delves into the portrayal of Judaism, and
how it is contextualized in comparison to other religions.

2. Antisemitism, World War Il and the Holocaust: This section evaluates the extent to
which antisemitism is discussed as a phenomenon, with a particular emphasis on
its connection to the rise of nationalism, Nazism and World War II.

3. General References to Israel and Palestine: This section examines how (sporadic)
references to ancient Jewish history, Hebrew, Palestine and the State of Israel appear
in various textbooks.

4. Arab-lIsraeli Conflict: This chapter examines the Arab-Israeli conflict and the presen-
tation of its narratives to students. It discusses the conflict’'s contextualization within
the broader narrative of Middle Eastern geopolitics, and its impact on global stability.

Overall, this report provides a comprehensive examination of how Kazakhstan’s education
system navigates complex and often contentious global issues. The findings highlight the
challenges and opportunities in fostering an educational environment that promotes critical

thinking, while respecting the nation's commitment to neutrality and cultural inclusivity.

Kazakhstan and its Education System

Kazakhstan is a large landlocked country, with a relatively small population of 20 million,
most of whom live in smaller rural towns, of which three have exceeding populations of one
million. The country was established, with its current borders, in 1936, as a Soviet Republic,
which in turn influenced its education system. However, following the dissolution of the USSR,
Kazakhstan gained independence in 1991, creating a unitary republic with a presidential system.

Kazakhstan is a multiethnic republic where Kazakhs, a Turkic ethnic group, form the majority

Israel and Jews in Kazakhstan's Education April 2025




Introduction: Kazakhstan and its Education System

While the government maintains a strict separation of religion and state, over 70% of the
population are followers of Islam, which is the predominant religion. However, religious content
is absent from school textbooks except for “cultural” representation within the framework of

“world religions."

The nation’s strategic location at the crossroads of East and West engenders a more politically
neutral approach, and forces the nation to balance relationships with major powers like China
and Russia, while actively engaging with the United States, the European Union, and other
global players.

Education System in Kazakhstan

Kazakhstan's education system has undergone substantial changes, shifting away from its
Soviet legacy towards a more nationally oriented and modern system following independence.
During the Soviet period, the education system in Kazakhstan was highly centralized and
structured according to the Soviet Union’s ideological goals. Education was compulsory and
free, with a strong emphasis on science, mathematics, and Russian language instruction.
The Soviet model aimed to achieve mass literacy and train a skilled workforce to support
industrialization efforts. As part of the Soviet cultural policy, schools emphasized Russian as the
main language of education, which led to the suppression of the Kazakh language and traditional
cultural values. Schools across Kazakhstan implemented a uniform curriculum, designed and
controlled by Moscow, focusing heavily on promoting Communist ideology and education on
the history of the Soviet Union. Institutions of higher learning were also developed during this
period, and Kazakhstan became known for several prestigious universities that contributed
to scientific research and development, albeit within the constraints of the centralized Soviet
academic agenda.?

Educational Reform

Following Kazakhstan’'s independence in 1991, the country embarked on significant reforms
to transform its education system. The government sought to de-Sovietize the curriculum,
revitalize Kazakh culture, and promote Kazakh as the designated state language. Russian,
however, retained an important role as a language of inter-ethnic communication, reflecting
the country’'s multiethnic population. One of the main goals of education reform was to increase
the use of Kazakh in schools, and incorporate subjects that emphasize national history, culture,
and values. The government introduced policies to gradually increase the number of schools
offering instruction in Kazakh.

This transformation also led to the introduction of trilingual education policies, emphasizing
Kazakh, Russian, and English, aimed at fostering a more globally competitive and multilingual
population. Kazakhstan’s language policy reflects the country's multiethnic composition, and
its desire to promote both national identity and multilingualism. Schools offer instruction
primarily in Kazakh and Russian, the country’s two most spoken languages, and English is

1 "About Kazakhstan," Government of Kazakhstan, https://www.gov.kz/article/19305?lang=en. Accessed
December 25, 2024.

2 Zubeer A. Rather and Darakhshan Abdullah, “The Development of Soviet Education in Kazakh SSR (1917-
1991),” The Journal of Central Asian Studies 26/27 (2019/2020): 36-46.

A. Mynbayeva and V. Pogosian, “Kazakhstani School Education Development from the 1930s: History and
Current Trends,” Italian Journal of Sociology of Education 6, no. 2 (2014): 144-172.
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increasingly emphasized as part of the trilingual education policy. Thirty years ago, less than
40% of graduates attended Kazakh-language schools. Today, approximately 70% of schools in
Kazakhstan now teach primarily in Kazakh, reflecting a significant shift toward strengthening
Kazakh as the state language.® However, Russian continues to hold significant influence, with
Russian-language schools still making up a substantial proportion, especially in urban areas
and northern regions where Russian-speaking populations are more concentrated. Russian
is officially recognized as a language of interethnic communication, used substantially in
educational and public settings. As a result, both Kazakh and Russian are primary languages
of instruction, complemented by a growing emphasis on English, particularly at the secondary
level. Consequently, all school textbooks are published by state authorities in Kazakh and

Russian, including some additional languages such as Uzbek and Uyghur.

Kazakhstan’'s ongoing transition from Cyrillic to the Latin alphabet also affects education
and language use. This reform, initiated in 2017, aims to modernize Kazakh to make it more
compatible with international standards. The transition has been met with both support and
criticism: while proponents argue that it strengthens national identity and distances Kazakhstan
from its Soviet past, opponents worry that it may complicate literacy efforts, especially among
the older population accustomed to Cyrillic. Nonetheless, these changes are expected to be
complete by 2031, introducing Latin as the main script for Kazakh publications and digital
content, influencing educational materials and curriculum planning.*

In broader educational developments, the transition from the Soviet era to a more pluralistic and
diversified system required extensive efforts in curriculum development and teacher training.
To aid this process, international cooperation was increased through partnerships which were
established to modernize school infrastructure and pedagogical practices. Domestically, the
government has invested heavily in upgrading classroom technology and enhancing resources
for rural areas, which have historically lagged behind urban centers in educational quality.
Higher education has also undergone significant reforms, with universities granted greater
autonomy and introducing programs aligned with global standards. Notably, the Bolashak
Scholarship Program, launched in 1993, has allowed thousands of Kazakhstani students to
study at prestigious universities worldwide, enabling them to return with valuable knowledge
and skills to drive national development.

Despite significant progress, challenges persist, including ensuring equitable access to quality
education nationwide, and addressing the needs of diverse linguistic groups. Balancing the use
of Kazakh and Russian in education remains a sensitive issue, particularly as the government
advances efforts to promote the Latinization of the Kazakh script, aiming to modernize the
language and enhance its internationally accessibility.

3 Eldar Nurllin, “The Language of our Future”, Tengri News (1-7-2023) https://tengrinews.kz/kazakhstan_news
vazvik-nashego-buduschego-menyaetsya-situatsiva-kazahskim-505163/ accessed Dec. 25, 2024

Ministry of Education of Kazakhstan, “About 70% of the Fresh Pupils Choose National Language of Instruction”
(15-8-2023). https://www.gov.kz/memleket/entities/edu/press/news/details/6025307lang=ru accessed Dec.
25,2024

4 William Fierman, “Language and Education in Post-Soviet Kazakhstan: Kazakh-Medium Instruction in
Urban Schools,” The Russian Review 65, no. 1 (January 2006): 98-116; Zhazira Bekzhanova and Tsediso Michael
Makoelle, “Latinization of the Kazakh Alphabet: Implications for Education, Inclusion, and Social Cohesion
in Kazakhstan,” Sage Open 2022, no. 4; Diana T. Kudaibergenova, “Kazakhstan's New Latin Alphabet Project
Spurs Discussions Online,” Voices of Central Asia, January 23,2018, https://voicesoncentralasia.org/kazakhstans-
new-latin-alphabet-project-spurs-discussions-online/, accessed December 25, 2024.
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Introduction: Kazakhstan and its Education System

There are several levels of education in Kazakhstan: preschool, primary, basic secondary, secondary,
general secondary, technical and vocational, post-secondary, graduate, and post-graduate. The
education system is supervised by the relevant ministries: Ministry of Education of the Republic
of Kazakhstan and Ministry of Science and Higher Education of the Republic of Kazakhstan.
Primary vocational education (after Grade 9) can be obtained in specialized lyceums, with Grade
1 beginning at the age of six, while secondary vocational education is taught at specialized
schools or colleges. Education in Kazakhstan is comprised of 3 levels: primary (Grades 1-4), basic
(Grades 5-9) and senior (Grades 10-11/12). Educational programs are developed for comprehensive
development of capabilities of the especially gifted students and are implemented in the
specialized schools for gifted children. Secondary education in Kazakhstan is compulsory and
includes primary, basic secondary (Grade 9) and general secondary (Grades 10-11/12) education.

In addition, vocational and secondary vocational education is offered.

The government seeks to increase accessibility, financial stability, and social partnership, and
aims to create equal opportunities within the technical and vocational education system,
particularly for students with special needs. For example, the newly introduced “Money Follows
the Student” principle empowers applicants to select their preferred colleges and specialties.
Additionally, professional diagnostics are provided to graduates for career guidance, emphasizing

free education in colleges for high-demand specialties.®

Unlike the Soviet period, where education was heavily influenced by state ideology, the
modern Kazakhstani curriculum has become more balanced and globally oriented, reflecting
contemporary knowledge and skill demands. However, religious education is strictly excluded
from the curriculum, and is instead taught outside of school through private or community-led
initiatives. The curriculum includes cultural insights, which are generally confined to discussions
about the role of religion in societal history. Soviet legacy and topics related to the national
delimitation of Central Asia, GULAGs and other atrocities which are related to the obvious
collaboration of Kazakhstanis with the Soviet regime are still sensitive issues in the curricula.®
Reforms in Kazakhstan's education system over the past decade, led by the Ministries of Education
and Science and Higher Education, focus on modernizing curricula, introducing advanced
teaching methods, and improving infrastructure. Key reform areas include:

1. Improving the Quality of Education: Updating curricula to reflect contemporary
needs, enhancing teacher training, and implementing effective assessment methods

to ensure students are well-prepared for modern challenges.

2.  Enhancing International Competitiveness: Aligning educational standards with global
benchmarks, fostering international collaboration, and encouraging student mobility
to enable students to thrive in an interconnected world.

3. Promoting Multilingualism: Reflecting the country's diverse linguistic landscape,
reforms emphasize teaching Kazakh, English, and other foreign languages, preparing
students to engage in a globalized world.

5 The Education System in Kazakhstan. https:/og.gov.kz/b-edu accessed Dec. 25, 2024

6 Aziz Burkhanov and Dina Sharipova, “New Narratives and Old Myths: History Textbooks in Kazakhstan,”
Nationalities Papers 52, no. 5 (September 2023): 1193-1208.
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4. Modernizing the Education System: Integrating technology into learning processes,
promoting digital literacy, and incorporating innovative teaching methods to keep

pace with rapid technological advancements.

5. Expanding Access to Education: Building new schools, upgrading existing infrastructure,
and providing targeted support to ensure inclusive and accessible education for all

students, particularly those in rural and remote areas.

These reforms represent a transformative effort to reshape Kazakhstan’s education system into
a more equitable, high-quality, and internationally competitive model, preparing students to

meet the challenges of the 21st century.”

The Ministry of Education and the Ministry of Science and Higher Education oversee the education
system in Kazakhstan. The Ministry of Education is responsible for preschool, primary, and
secondary education, while the Ministry of Science and Higher Education is responsible for
higher education and postgraduate education.?

Countering Religious Extremism and Terrorism in Kazakhstan

The depiction of religion in Kazakhstani textbooks mirrors the nation's complex socio-political
landscape and the values the curriculum seeks to promote. The emphasis on a secular historical
perspective, particularly in the presentation of Judaism and Christianity, underscores the state's
commitment to plurality and promoting respect for all religions. The inclusion of topics like interfaith
dialogue further demonstrates the textbooks’ attempt to navigate the complexities of religious
diversity in a modernizing society. While the textbooks acknowledge the potential for religious
radicalism to escalate into violence, they also emphasize the importance of distinguishing it
from religious conservatism, promoting a nuanced understanding of the multifaceted relationship
between religion and conflict. The concluding emphasis on Kazakhstan's contribution to religious
harmony underscores the nation’s aspiration to foster a climate of tolerance and mutual respect
among its diverse religious communities.

Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 120

The textbook highlights an important distinction between religious conservatism and religious
radicalism. While both concepts emphasize adherence to traditional religious beliefs and
practices, the textbook asserts that conservatism does not inherently lead to violence. Religious
conservatism often advocates for a return to perceived religious purity, emphasizing the
importance of upholding traditional values and interpretations of scripture. However, this
does not necessarily translate into violent actions or ideologies.

The textbook acknowledges that religious radicalism, an extreme form of conservatism, can
sometimes escalate into violence or terrorism. This radicalism often fuels conflicts between

groups with distinct identities, such as the clashes between Muslims and Hindus in India,

7 Seffat Duman, “Education Reforms in Kazakhstan: International Integration and Nationalization Efforts,”
in Global Agendas and Education Reforms: A Comparative Study, ed. Birol Akgun and Yusuf Alpaydin
(Singapore: Palgrave Macmillan, 2024), 41-43.

8 "Education in Kazakhstan," Government of Kazakhstan, https:/www.gov.kz/article/128171?lang=en Accessed
December 25, 2024.
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Protestants and Catholics in Northern Ireland, Buddhists and Hindus in Sri Lanka, and Jews
and Muslims in “Palestine.” The reference to “Palestine” and failure to state the name “Israel”
notwithstanding, the example contributes to a more nuanced discussion on the role of religious
extremism in modern day conflicts.

Jity KOHCEPBATHAM FPKALAH 30DNLIK-30MEEINEEED Wakkpmaias, Gipak on giHHiH Ta3anbiFkiH
CAKTAY MONBIMAA HaTEIN DPEKeT el

Hasap aygapeiraap!

Aivy pagukaniam Gyrivn 3asaHislH,. Gip Goawerive AAHANAL, 0N EKeRge AaHKecTikke ae
COKThIPAGALI,

On acipece TYpal JIHI TOOTAPABIH eKULIepl APACHIHIAAFE] EAHANLIApIAH
TYBIHIAN OTBIPABR: OFaH MBICAN peTinie YHICTAHIAIE MYCEUIMAHIAP MeH
mayerap.,  Conryerie  [lpaasansiarsl NpoTecTAHTTap  MeH KaToMIKTIEp.
Wpir JTamrazaretr Ovimictep seH mmaverap, [lanecrnmazarst  Hyaeiinep: MeH
sMycstMartap,  Cviangarst, Hurepuguarst, [THIoHesnAMarsl,  BOCHHAIATBL
KocoBoJarsl  XpHCTHARIAD MeH MYCHUIMAHIAP  APACHIHIAFB  COTBICTAPILI
KenTipyre  GOfaibl.

= ' =

Remember
Religious conservatism does not always advocate violence, but it strongly advocates a return to religious purity.

Pay Attention!

Religious radicalism has become part of modern life, sometimes reaching the point of outright terror.

It manifests itself primarily in conflicts between groups of representatives of different religions: between
Muslims and Hindus in India, Protestants and Catholics in Northern Ireland, Buddhists and Hindus in Sri
Lanka, Jews and Muslims in Palestine, Christians and Muslims in Sudan, Nigeria, Indonesia, Bosnia, Kosovo.

Kaymuldinova, Geography (Social Studies and Humanities Track), Grade 11, 2019, p. 203 (p. 204

in Russian version)

The Grade 11 Geography textbook has a special chapter dedicated to “Geopolitical Safety of
Kazakhstan.” This chapter outlines the challenges and threats faced by the Republic of Kazakhstan,
delving into the various international organizations of which Kazakhstan is a member. These
organizations are committed to strengthening international cooperation, combating terrorism,
and promoting peace and security in Central Asia as well as globally. Within this context, the

chapter includes a list of terrorist organizations whose activities are prohibited in Kazakhstan.

As of this year, the list of forbidden organizations in Kazakhstan numbers 21.° The latest organization
to be added to this list appeared in 2018, whilst the Taliban was excluded from it in 2023.
Since the textbook was published in 2019, it is unclear why there is a difference between the
Russian (16) and the Kazakh (11) language lists. Regarding terror organizations relevant to the
Middle East, only Al-Qaeda, ISIS, and the Muslim Brotherhood are mentioned. Although Hamas
is considered a branch of the Muslim Brotherhood, it is not specifically mentioned, nor are
Hezbollah and Islamic Jihad.

9 E-Government of Kazakhstan, "The List of Prohibited Foreign Organizations in Kazakhstan" (last updated
June 14, 2024), https://fegov.kz/cms/en/articles/religion/zaprewennye_ordanizacii.
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[p. 203]

Kasaxeran ayMorsEaa JaHKecTIX yilmMiapra THIAEIM cAMBIHFAE. YALIMIADIRE
MAPFRLIMEK, MaKcarTaphl Med KuaMeri KP Komerurynmacmt Mer 3amgapsimn xeme KP
KATHRICYVIOBICH! Goanin TabblAaThiH XOJLKADAIME [MIADTTADFa Kapekl KedeTin Sosaca meme
Opranmy Asma afiMars MeMJexeTTepingeri marzafimu TYpaKCHIIZANIRIDY Xaynim
TenAipeTin mxaraniiza sonxectix Gommn Tommmazm. Kasaxeranaa ocmmmanit 11 yisremsmg
KulaMeTine ThifimM canmmran: «Aas-Kamaas, sAclor aas-Ancaps, «Mycsiiman Saymp-
aaps, «Boa Mypas, «Opransmk Asua Momxaxegrepluin momonTiis , «Oabe KeTaMHMN HeT0M
rosransiests, « Qlsresie Typxicrarmsm menan mapruscus, «Kyprrep xoanmix xomrpecis,
sJloraxap-u-Tafibas, «Toaubans xome « AneymerTin pedopMamap Koramis.

Terrorist organizations are banned in the territory of Kazakhstan. Organizations whose stated objectives and activities
violate the Constitution of the Republic of Kazakhstan, as well as the international agreements Kazakhstan has signed, or
that present a threat to peace in Central Asia, are designated as terrorist organizations. There are 11 such organizations
that are banned: Al Qaeda, Asbat al-Ansar, Muslim Brotherhood, Grey Wolves, Jamaat of Central Asian Mujahideen, Islamic
Movement of Uzbekistan (IMU), East Turkestan Islamic Movement (ETIM), Kurdistan National Congress (KNC), Lashkar-e-Taiba
(LeT), Taliban, The Society of Social Reforms.

[p. 204] (Russian Version)

B manmomansmuii cOHECOK TEPPOPHCTHUSOKHN H AKCTDEMHCTCOKHY ODCOMHIAITHIE, SesH-
TEILHOCTE KOTOPRIX jampelisHs Ha TeppuTopHH Peemybmmkn Kasaxeran, sxTioveRml 16
anpyGemmmy cTpyRTYD (efan-Koamnn s, « AclaT ans- Awcaps , s BpaTeg-mycyasmnames, « Boa
rypas, saManT Mopsaxegos llentparsnoft Asmne, «HenaMckoe gmsenne YabeKHCTa-
mas, sHennmennn mpras Bocrounmore Typxecronas, «Kypaoxmi mapogeeii momrpecos ,
«Tambams, «Jlameap-n-Takbas, « Xual-vr-Taxpops, «Tafomra psavanats B «Ofmecrso
cOURANBHEX pedopnes , «AYM Caupaxe:, «Oprarrasuna ocsobongennda Bocrounore Typ-
wecranas, «JImyag-amn-Xagmbper (Corgate xanmdatals).

The national list of terrorist and extremist organizations whose activities are prohibited on the territory of the Republic of
Kazakhstan, includes 16 foreign structures: Al-Qaeda, Osbat al-Ansar, Muslim Brotherhood, Grey Wolves, Islamic Jihad Union,
Kurdish National Council, Taliban, Lashkar-e-Taiba, Hizb ut-Tahrir, Tablighi Jamaat and Jamiyat al-Islah al-ljtimai, Aleph, The
East Turkestan Liberation Organization, Junud al Caliphate (Soldiers of the Chaliphate).

Jewish Presence in Kazakhstan

Jewish communities in Kazakhstan have a long and complex history, marked by waves of migration
and changes brought by various geopolitical shifts over the centuries. The demographics of
these communities have undergone significant changes, with distinct groups such as the
Ashkenazi and Bukharan Jews enriching Kazakhstan's cultural and social landscape. Their
history is intertwined with the broader narrative of Jewish life in Central Asia, as well as during

the Russian as Soviet eras.

The earliest recorded Jewish presence in present day Kazakhstan is often linked to the broader
region of Central Asia, where Bukharan Jews established communities. Bukharan Jews trace
their roots back to ancient Persian and Babylonian communities, having lived in the area since
the early Middle Ages. Many Bukharan Jews initially settled in cities that are now part of modern
Uzbekistan and Tajikistan, such as Bukhara and Samarkand. However, there is also evidence
of a Jewish presence in the city of Turkestan, located in southern Kazakhstan. Their influence
gradually extended throughout Kazakhstan, due to their regional trade networks that linked

communities across Central Asia.
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Introduction: Jewish Presence in Kazakhstan

During the medieval period, Jewish traders and merchants played a vital role in the Silk Road,
facilitating cultural exchange and trade between Asia and Europe. Their communities in Central
Asia were relatively stable, with Jewish traders integrating into local society, while maintaining
their religious practices and customs. However, the Bukharan Jewish community was relatively
insular, with distinct religious and cultural practices, such as using a Jewish dialect of Tajik
and Persian.

The most significant influx of Jewish immigration into Kazakhstan occurred during the periods
of the Russian Empire and the Soviet Union (USSR). In the late 19th centuries, Ashkenazi Jews
from Eastern Europe, who were subject to restrictive policies under the Russian Empire, began
settling in the frontier lands of Central Asia. The Ashkenazi Jews were primarily of Eastern
European descent, spoke Yiddish and Russian and adhered to Ashkenazi traditions, which were
markedly different from the traditions of the Bukharan Jewish community. The most substantial
wave of Ashkenazi Jewish migration occurred during the Soviet era, especially in the 1930s and
1940s, as the Stalin regime exiled millions of people deemed politically undesirable or suspect.
A significant number of Jews, along with other ethnic groups, were deported to Kazakhstan.
During World War I, a significant number of Jews from Nazi-occupied western regions of the
Soviet Union sought refuge in Kazakhstan, contributing to a notable demographic and cultural
shift. These Ashkenazi Jews, distinguished by their diverse professional expertise, played a vital
role in advancing Kazakhstan's intellectual, scientific, and cultural development during this
period.'® Among the deported populations of the early 1950s was a unique group known as the
Lakhlukha Jews, an Aramaic-speaking Jewish community originating from the Caucasus region.
Although small in number, this community remains present in Kazakhstan, primarily in Almaty.

Soviet policies had a profound impact on Jewish religious and cultural life, due to the repression
of religious practices and Jewish identity as well as the closure of synagogues. Nonetheless,
Jewish culture survived underground, and with the collapse of the Soviet Union in 1991, there
was a resurgence of Jewish religious and cultural practices. Today, Jewish organizations have
established schools, synagogues, and cultural centers in major Kazakhstani cities, such as
Almaty and Astana.

A prominent figure associated with Jewish heritage in Kazakhstan is Rabbi Levi Yitzchak Schneerson,
a distinguished Chabad rabbi and the father of Rabbi Menachem Mendel Schneerson, the
seventh Rebbe of the Chabad-Lubavitch movement. Levi Yitzchak Schneerson was exiled to
Kazakhstan by Soviet authorities in 1939 for his religious activities. He lived in Almaty (then
called Alma-Ata), where he continued to lead a devout Jewish life, offering spiritual guidance
and support to the Jewish commmunity despite harsh conditions. After his passing in 1944, his
grave became a pilgrimage site for Jews globally, and is a designated national heritage site in
Kazakhstan. In particular, Chabad followers as well as individuals interested in Jewish history

visit the site, reflecting Kazakhstan's diverse and multiethnic cultural heritage."

10 Isaak Grimberg, Jews of Almaata (Almaaty: 2005), (Russian); Isaak Grimberg, ed., History of Jews of
Kazakhstan: 19th-Early 20th Centuries (Almaata: 2002), (Russian); Zeev Levin, ed., Jewish Evacuees and
Deportees in the Soviet Union, 1939-1946 (Jerusalem: 2020), (Russian).

1 Cnaan Liphshiz, “Kazakhstan Adds Chabad Leader’s Grave to Its List of National Heritage Sites,” JTA, October
8,2020, https://www jta.org/quick-reads/kazakhstan-adds-chabad-leaders-grave-to-its-list-of-national-heritage-
sites. Accessed December 25, 2024.
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Introduction: Jewish Presence in Kazakhstan

Today, the Jewish community in Kazakhstan contains Ashkenazi, Lakhlukha and Bukharan
traditions, enriched by the contributions of these groups. Since Kazakhstan's independence in
1991, Jewish life has experienced a significant revival, marked by the establishment of synagogues,
Jewish schools, and cultural events. Organizations such as Chabad have been instrumental in
this resurgence, providing religious and social services while fostering connections with Jewish
communities globally. While the Jewish population in Kazakhstan is relatively small, it continues
to be an integral part of the country’s diverse cultural fabric. The historical experiences of both
Bukharan and Ashkenazi Jews in Kazakhstan illustrate a unique story of survival, adaptation,
and the preservation of Jewish identity in Central Asia.
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Main Findings

Jews and Judaism

Overall, while the Kazakhstani textbooks treat Jewish history and beliefs superficially, and
include historical inaccuracies and occasional bias, they do reflect a commitment to religious

diversity and include Judaism in discussions of world religions.

The portrayal of Jews and Judaism in Kazakhstani textbooks includes several positive aspects.
Notably, Judaism is presented as one of the world’'s major religions, with basic information
provided about its origins, beliefs, and practices. This inclusion reflects Kazakhstan's broader
commitment to religious plurality and the recognition of diverse faith traditions. Textbooks
offer a brief overview of Jewish scripture and its canonization, identifying the Tanakh as the
central text, composed of the Torah, Neviim, and Ketuvim, and noting the approximate number
of books in each section, and note the Ten Commandments, believed to have been given to
Moses, and includes mention of Jewish dietary laws.

The textbooks also emphasize the nation’'s promotion of religious tolerance and interfaith
dialogue. Jewish communities are mentioned alongside Muslim and Christian groups, reinforcing
a message of peaceful coexistence. Further to this, a textbook highlights the religious harmony
and mutual respect among Kazakhstan's diverse population, including the Jewish community,
through featuring the Chief Rabbi of Israel alongside representatives of other faiths. Additionally,
there is a recognition of Jewish contributions to world culture and religious thought. Important
Jewish texts, such as the Tanakh and the Talmud, are introduced, and the historical development
of the Jewish diaspora is acknowledged, highlighting Judaism’s influence across time and
geography. The textbooks also present Jewish religious reform movements in the context
of modernization, portraying Judaism as an evolving tradition that responds to social and
political changes. Furthermore, the representation of Jewish religious leadership in interfaith
contexts—alongside figures like the Pope, the Russian Orthodox Patriarch, and the Mufti of
Kazakhstan—underscores a vision of religious equality and the acceptance of multiple faith

communities within Kazakhstan’s multicultural framework.

However, despite these positive elements, several negative aspects emerge in the portrayal of
Judaism. One notable characteristic is the superficial, incoherent and sometimes inaccurate
presentation of some aspects of Jewish history and beliefs, which at times results in over-
simplifications and factual errors. The concept of Jews as the "chosen people" is inaccurately
portrayed as a core belief in Judaism rather than a concept. The portrayal lacks historical
context and may imply a Jewish belief in religious superiority, rather than a more accurate
reflection of Jews accepting greater religious responsibility. Furthermore, the depiction of Jews
in Christian contexts, namely that Jewish priests and scribes were responsible for the persecution
of Jesus and the omission of his Jewish heritage, reflects misleading and one-sided narratives.
While some Jewish laws, such as dietary restrictions, are briefly mentioned, which provides a
good understanding of the framework of Jewish law, the presentation lacks a more nuanced
exploration of Jewish identity, cultural diversity, and the internal evolution of Jewish thought.

In the context of religious extremism and terrorism, the textbooks reflect Kazakhstan's broader

commitment to maintaining peace and stability in a multi-religious society, steering clear
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of reducing complex geopolitical conflicts to purely religious terms. The textbooks make a
distinction between religious conservatism, which does not inherently lead to violence, and
religious radicalism, which can escalate into conflict. This nuanced approach is emphasized when
addressing global conflicts, including the Israeli-Palestinian struggle, where religion is only one
factor amongst many influencing the conflict. The textbooks also focus on promoting a secular
and pluralistic view, seeking to respect and present diverse religions, including Judaism, within
a framework that encourages mutual respect and dialogue. While the textbooks acknowledge
that religious radicalism can sometimes result in violence, they stress that the violent actions
of extremists do not represent the beliefs of the majority of any religious community, including
Jews.

Kazakhstan implements significant steps to quell the influence of religious extremism and
terrorist groups in its territory, a fact reflected in its curriculum. This is also acknowledged in
one Grade 11 Geography textbook, noting several terrorist organizations banned in Kazakhstan,
such as Al-Qaeda (via Jabhat al-Nusra), ETIM (Turkistan Islamic Party), the Taliban and the
Muslim Brotherhood. Additionally, the textbooks take a nuanced view of religious extremism,
portraying religious radicalism as a harmful modern development that can lead to “outright
terror,” while still making space for religious conservatism.

Antisemitism, World War Il, and the Holocaust

Kazakhstani textbooks address antisemitism, World War [l, and the Holocaust in a way that
reflects the Soviet-influenced educational culture, lacking a thorough modern examination of
these issues. Antisemitism is acknowledged only superficially, often in the context of broader
historical or political events, without a deeper exploration of its causes or implications. For
example, while the rise of antisemitism in the U.S. during the 1920s is briefly mentioned, the

textbooks fail to explore its consequences or provide meaningful context.

In the discussion of World War |l, the textbooks focus on the Soviet and Kazakh contributions to
the war effort, commmemorating figures like General Baurzhan Momyshuly for his role in fighting
the Nazis, and emphasizing the civilian population’s role in hosting evacuees. However, while
the atrocities of WWII are acknowledged, the Holocaust itself is not given detailed attention.
While the term "Holocaust" and its unique nature is conspicuously absent, including terms such
as “ghetto,” “Auschwitz,” and “extermination camps,” the genocide against Jews is included

and described in general terms, such as "mass murder" or "genocide

This lack of depth in addressing antisemitism and the Holocaust means that students are
not equipped with a nuanced understanding of these critical historical events. The textbooks
miss the opportunity to delve into the complexities of antisemitism, its historical roots, and
the impact of the Holocaust, which could help combat Holocaust denial and foster a more

comprehensive understanding of the genocide's horrors.

Israel and the Arab-Israeli Conflict

The portrayal of Israel in Kazakhstani textbooks reflects a complex and sometimes contradictory
narrative, depending on the textbook. Overall, the Grades 10-11 World History and Geography
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textbooks (by Kairbekova and Kaymuldinova) strive to maintain a balanced approach. The
textbook presents an accurate and balanced portrayal of peace negotiations and attempts
to recognize the establishment of both Israeli and Palestinian states, the 1947 UN Partition
Plan, the role of both Israeli and Palestinian extremists (such as Hamas) in thwarting peace
processes. Additionally, some World History textbooks portray Israel as the victim of ongoing Arab
aggression, emphasizing that following the Six-Day War (1967), Palestinian leaders resorted to
“terrorism and sabotage” instead of pursuing diplomatic solutions. Toillustrate this, textbooks
outline characteristics of “Palestinian terrorism,” describing it as involving indiscriminate attacks,
widespread use of violence without specific targets, suicide bombers, and the mass training of
individuals prepared to die. At the same time, textbooks highlight Israel's readiness to negotiate,
particularly during the 2003 “road map"” talks, portraying it as taking key steps toward peace
by agreeing to dismantle some settlements and recognizing territories occupied since 1967
as disputed.

Geography textbooks adopt a neutral tone, presenting Israel and Palestine within a broader
framework of contested territories and unrecognized states. The textbook frames the Palestinian
struggle for self-determination as part of a broader post-colonial narrative, comparing it to East
Timor's independence from Indonesia. The conflict is framed in some textbooks as one among
several ongoing unresolved disputes around the world, which helps to place it in a broader
international context. This approach prevents any disproportionate focus or bias, allowing
the textbooks to address the issue in a measured and balanced manner without promoting

fixation or partiality.

The World History textbook presents Israel’s founding in a largely positive light, highlighting
Jewish nation-building and U.S. support. Israel is depicted as a stable, successful state and a key
U.S. ally, while Arab opposition is portrayed as hostile and uncompromising. The Kazakhstani
textbooks further highlight Israel's language revival efforts in the late 19th century, drawing
a parallel with Kazakhstan’s own focus on reviving national language and historical identity.
Israel’s revival of the Hebrew language is presented as a positive role model, emphasizing the
Jewish people's dedication to restoring their cultural identity after the establishment of Israel
in 1948. This portrayal aligns with Kazakhstan's own post-Soviet efforts to revive the Kazakh

language, potentially fostering a sense of shared cultural resurgence and mutual connection.

Comparatively, the Grades 8-9 History textbook (by Aldabek), and moreover the Grade 9 Kazakh
Language textbook (by Ermekova), tend to exaggerate the effects of the conflict, with one example
deeming it “the longest-lasting in the world.” These textbooks harbor an anti-Israel narrative,
most evident in emphasis on the Israeli “occupation,” Israeli instigations of aggression (such
as the Suez Crisis), and Israeli and injustice toward the Palestinians, while downplaying acts
of Palestinian violence and incitement that ensued in the background. The textbook portrays
Israel as a destabilizing force in the Middle East, claiming its “occupational policy” against Arab
states threatened “world order and security,” while omitting the roles of other regional actors.

Some inaccuracies and omissions in historical detail and geopolitical developments suggest a
need for more precise and current information. Some examples of inaccuracies are anachronistic
references to "Palestine" during ancient times, such as in discussions about Egyptian rule over
southern Canaan.
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Methodology

This report explores the portrayal of Jews and Israel in the Kazakhstani curriculum. Our sample
size comprises over 100 textbooks, covering publications from 2015-2023, in both Kazakh and
Russian from Grades 2-11. Most of the textbooks that were examined were accessed through
the education portal (available in Kazakh and Russian).’? The study focuses on Humanities
subjects, namely Kazakh, Russian and English Language, Reading, Nationalism and Civics,
Geography, World History, Kazakhstani History, Literature, and Law. The textbooks are analyzed
according to UNESCO-derived standards of peace and tolerance.”® Examples are organized
thematically: Attitude towards Jews and Judaism; Antisemitism, World War Il and the Holocaust;
General References to Israel; the Arab-Israeli Conflict. Each example includes a reference, a
short contextual analysis, and an image of the lesson as it appears in the textbook, followed
directly by a translation of the Kazakh or Russian text.

12 Okulyk.kz, https:/lokulyk kz/ When unavailable, other textbooks were acquired through the official site
of the publishing house Almatykitap Baspasy, https://almatykitap.kz/, and the Atamura education portal,
https:/free.atamura.kz.

13 IMPACT-se, "Methodology," https:/www.impact-se.org/methodology-2
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Attitude Toward Jews and Judaism

As a secular state, Kazakhstan is committed to impartiality regarding all religious groups,
ensuring equal treatment and freedom of worship under the law. The law on religious activities
and associations in the Republic of Kazakhstan states that:

¢
The Republic of Kazakhstan represents itself as a democratic, secular state,
affirms the right of everyone for freedom of conscience, guarantees equal rights
of everyone regardless of his religious beliefs, recognizes the historical role
of Hanafilslam and Orthodox Christianity in the development of culture and
spiritual life of the people, respects other religions, combined with the spiritual
heritage of the people of Kazakhstan, recognizes the importance of interreligious
harmony, religious tolerance and respect for religious beliefs of citizens." *

?

The country is characterized by a rich tapestry of religious diversity, with Sunni Islam and
Russian Orthodox Christianity representing the two largest religious communities. Despite
this religious plurality, the state officially recognizes certain traditional religious movements,
such as Hanafi-Maturidism and the Russian Orthodox Church (ROC), while smaller Christian
denominations and some Muslim groups are often categorized as non-traditional religious
movements and are therefore not officially recognized and sometimes viewed with suspicion.
Religions such as Judaism, Buddhism and Hinduism are officially recognized and considered
traditional religious movements within Kazakhstan's context, although they represent smaller
segments of the population.

Religious affiliation in Kazakhstan is closely intertwined with ethnicity, as societal expectations
typically associate ethnic Kazakhstanis with Islam and ethnic Russians with ROC. Nonetheless,
deviations from these norms occur, demonstrated by some Kazakhstanis embracing various
Christian denominations, and some Russians converting to Islam. While the government
generally supports the religious rights of the majority groups, smaller denominations may
encounter varying levels of discrimination or legal restrictions, especially those perceived as
socially disruptive or politically contentious.

The introduction of non-ROC Christian denominations, particularly Protestant branches, gained
momentum after the dissolution of the Soviet Union, driven by missionary efforts from Western
countries and South Korea. Within the Muslim context, many Sunni clerics pursue advanced
Islamic education abroad in countries like Egypt, Saudi Arabia, and Turkey, while Kazakhstan
also maintains its own network of Islamic educational institutions, underscoring the nation’s

engagement with both domestic and international religious scholarship. Despite Kazakhstan's

14 On Religious Activities and Religious Associations (unofficial translation), The Law of the Republic of
Kazakhstan, No. 483-1V, October 11, 2011, https:/adilet.zan.kz/eng/docs/Z1100000483. Accessed December
25,2024.

15 "2021 Report on International Religious Freedom: Kazakhstan," U.S. Department of State, https://www.
state.gov/reports/2021-report-on-international-religious-freedom/kazakhstan/ Accessed December 25, 2024;
"Examining Kazakhstan's Religious Contradiction," Eurasianet, https://eurasianet.org/examining-kazakhstans-
areligious-contradiction. Accessed December 25, 2024.
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Attitude Towards Jews and Judaism

diverse religious landscape, the state’'s approach reflects a careful balance between maintaining
public order and safeguarding the freedom of religious expression.'®

The history of world religions is incorporated into Kazakhstani textbooks, where they are presented
in their cultural context. Textbook authors occasionally favor Islam, often emphasizing the
achievements of Muslim scholars and civilizations. This tendency reflects the intricate relationship
between religion, culture, and education within the Kazakhstani context.

Examples describing Jewish religion and identity are mostly found in the Grade 10 World History
textbook dedicated to the study of global civilisations. Beginning in antiquity, the textbook
covers core developments in civilisations of the East, South and the West, focusing on the history
of ancient Egypt, Mesopotamia, China, Greece and Rome, as well as Africa and the Americas.
The textbook describes the development of world religions and philosophical thought, their
impact on historical civilisations and the modern world, in addition to their contribution to the
rise of radicalism and the dialogue of cultures and civilisations. The second part of the textbook
focuses on the development of ethnic and national processes. Like the first section, it presents
various historical processes related to the formation of ethnic groups, nations, and nationalities
within the context of potential conflicts. It also explores strategies for conflict resolution and
possible approaches to fostering integration.

The discussion of Judaism is concise and sporadic, spanning over two and a half pages in the
section devoted to Judaism, and then references to Jews in chapters devoted to Christianity.
In the chapter about Judaism, short explanations are found on the very basics of the Jewish
religion, such as etymology, belief in God, geographic presence, scripture, laws, Jewish leadership
and the Talmud. The small scope devoted to such complex issues risks inaccuracies, such as
anachronistically referring to “Palestine” as the cradle of Judaism (in 2000 BCE) and incoherencies
evident in the cherry picking of specific periods while ignoring others.

Origins of Judaism

Example 1
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, pp.
87-88

The World History textbook for Grade 10 teaches basic information about Judaism, mostly
presenting a balanced historical description of the religion. The text explains the etymology
of Judaism (deriving from Judah), albeit briefly, noting how King David brought the Israelite-
Jewish state to the height of its power. The lesson also presents an academic perspective
of Jewish history, explaining that the monotheistic elements of Judaism were consolidated
through the cult of Yahweh, through Moses cementing the covenant with Yahweh, continuing
with Solomon dedicating the Temple to Him, and King Josiah in 621 BCE issuing the decree to
ban the veneration of other Gods. Referring to the Jewish belief of the Chosen People, the text
also states that “the main idea of Judaism is the idea of the Jews being chosen by God."This is
inaccurate, since the biblical concept of Chosen People relates only to the greater responsibility
granted to Jews by God in the form of commandments. However, the text presents the concept
of being 'chosen' as a central belief without context, which may unintentionally suggest a sense
of Jewish superiority, misrepresenting the actual meaning within Jewish tradition.

16 LiYang, “The Evolution of State-Religion Relations in Kazakhstan,” BecTHuk KaparaHamHCKOro yH1uBepcuTeTa
(Bulletin of the University of Karaganda), VicTtopus. @unocopus (History and Philosophy), no. 3 (99) (2020):
89.

Israel and Jews in Kazakhstan's Education April 2025




Attitude Towards Jews and Judaism

Furthermore, the text has some minor historical inaccuracies (such as referring to Jews in
2000 BCE as “polytheists”, when in fact Jews did not exist as a solidified religious affiliation)
and incoherence (jumping from Solomon to Josiah and then to Moses). However, the main
issue with the text is its anachronistic reference to “Palestine;” as the birth-place of Judaism.
The historic term “Syria Palaestina,” signifying the Roman province, originated much later in
the 2nd century AD following the Roman suppression of the Jewish (Bar Kokhba) revolt in an
effort to erase the Jewish names of localities.

Accompanying the text is an illustration of religious Jews reading from a Torah scroll.
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Judaism. The term “Judaism” comes from the name of the Jewish tribe Judah, from which King David came. Under him,
the Israeli-Jewish state at the end of the 11th - first half of the 10th century BCE reached its greatest power. This led to the
privileged position of the Jews. The term “ludei” is often used as equivalent to “evrei."""

Pay Attention!

In the narrow sense, Judaism refers to a religion that arose among Jews in the 1st millennium BCE in Palestine. In a broader
sense, Judaism is a complex of legal, moral, ethical, philosophical and religious ideas that determine the way of life of Jews.
In the 2nd millennium BCE, Jews were polytheists and believed in various gods and spirits. Each community had its own
main god. In one of the communities, such a god was Yahweh (which means “existent”). Gradually the cult of Yahweh came
to the fore. King David’s son Solomon in the 10th century BCE built a temple in Jerusalem in the honor of the god Yahweh.
Monotheism officially began with a decree issued by the Jewish king Josiah in 621 BCE, which prohibited the veneration of
all gods except one.

The next stage in the formation of Judaism is associated with the name of Moses. According to the Bible, Moses led the Jews
out of slavery in Egypt and gave them the Covenant of God Yahweh.

Pay Attention!

The main idea of Judaism is the idea ofthe Jewsbeing chosen by God.

[text under image] Followers of Judaism.

According to Judaism, God is one, who singled out the Jews to convey his will through prophets. Throughout the Old Testament,

sermons stated that Yahweh is the only God of Israel.

17 "ludei" and "Evrei" are Russian language synonyms that stand for "Jew" and/or "Hebrew."
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Example 2
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 88

In a lesson about Judaism, the Grade 10 World History textbook teaches about basic features of
the religion, such as monotheism, and the religious laws. The text states the ten commandments
believed to be given to Moses, and mentions the dietary restriction of kosher (permissible) and
treif (illegal).

HyA2HIMHIK, OPTANbIK AOKTDAHACH @AMERTIH, KYAIPETTI XOHE WEKC) BIp KYAIRFA Jerel ceniM
bonael. Frbanar BoHbMWA, Kyaalk Mouced aprons MyAanIMHig Herisr 10 acuetiv Tycipred.
Onap AiHy Xapnuix, petinge cunatTanajbl 6acka Kyaadia Tabbinbay, kyaadasin, ateiH Gexep-
Acti-Dexep atamay, XyMbic icTeyre BoaMaRTuHAMKTAH, ceHbi KyHI epexeni caxTay, CoHgan-ax
MOPAABALIK KAFWAAAPAL A3 OPLIHASY, IKE-LILWENI KYPMETTEY, el HapCe] antipMey, yprasay,
IMHAKOPABIK, XKACaMay, XanraH Kyanik emney 1.6

[lyzay  eppeiiiepre TamMaxk iy TapriGiHe MEKTeyIep KOAIBL TAMAK
Komepm  (Keyre Oonateii) AaHe Tpedrnl (Aeyre Oomvaiitem) OGoasin Ge-
ke,

Pay Attention!

The central doctrine of Judaism was the belief in one God who is immortal, omnipotent, omnipresent and limitless. The ten
commandments, according to Jewish belief that was transmitted by God through Moses, containing demands to not worship
another god, and to refrain from mentioning God’s name in vain, observe the Sabbath, and a variation of moral norms; honor
your father and mother, do not kill, do not steal, do not commit adultery, do not bear false witness, etc.

Judaism prescribes dietary restrictions for Jews: food is divided into kosher (permissible) and treif (illegal).

Example 3
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 88

The Grade 10 World History textbook provides a short description on Jewish scripture and
canonization. It mentions the Tanakh as the “central Jewish scripture”, containing the Torah,
Neviim, and Ketuvim, noting approximately the number of books that comprise each of the
three sections. The text also states that the compilation of a “canonized version of the Holy
Scriptures in Hebrew” was completed around the 3rd-2nd centuries BCE.

Espeitnepiin  Kacuerti xa3bachl Tawav jenm atanaael. Oran Topa (lmim)
HeMece Becximan  Kipem, Oy1 KitantelH  asTopel  Monceil  naiirambap
oonemn cananaxsi;  Hosimm (maiiramdapnap) - 21 KiTan UHI-CAdCH  KaHe
TapiXi-XpoHonorATHK  cumarta, Korveim (kasbamap) - 13 kitan Typmi
amn cRwpmp.  TaHaxTeiH e exeari Gemiri 6.3.0. X racwpra Aatauml en
ecenmemnel.  Kacnmerri XasOaHbH KafiUlara aflHALIBIPY KYMBICHI IBpIITTe
0.3.0. II-11 raceipnapia  agKTANLIBL.

Empeiliepitin  pinuiikrepyMen  OomFaH COFbICTA Kemimc Tadvel, 6.3, II ra-
CHpHIHIA eBpeilnepn [lanecTiHANAH AKanmail KOHHIC aVIApVBIHA  COKTHI-

The central Jewish scripture, known as the Tanakh, contains Torah (teaching) the authorship of which is attributed to the
prophet Moses. Neviim (prophets)contains 21 books of a religious-political and historical-chronological nature, and Ketuvim
(scriptures) which includes 13 books of various religious genres. It is believed that the oldest part of the Tanakh is dated to
the 10th century BCE. The work of compiling a canonized version of the Holy Scriptures in Hebrew was completed during the
3rd and 2nd centuries BCE.
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Example 4
Kairbekova R. R, World History Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 89

Grade 10 students are introduced to the exile of Jews in the 2nd century and the formation of
the Jewish diaspora. The textbook states that during the 2nd century, the Romans exiled the
Jews from “Palestine,” which consequently increased the Jewish presence in the diaspora. The
lesson also mentions the rising significance of the synagogue in the diaspora, the consolidation
of the Rabbinate, the introduction of the Talmud in the 3rd century. The term “Palestine” isn't
completely anachronistic in this context, since the Romans renamed the region from “Judaea”
to “Syria Palaestina” after suppressing the Bar Kokhba revolt, just prior to the exile. That said,
using the specific historical name instead of “Palestine” would have been more accurate.

pBIIL, OTApIABIH 27eMre KeH TapanybiHa BIKIAT eTTi. Byl Kelemie MaHpn-
Abl KOTAMJBIK-AIHI  (akTop OOIBIN CHHArOTAa CAHATIM., o1 TeK Fudaiar
yili FaHa emec, COHBIMEH KAaTap XATBIKTBEH  Oac KOCYBl eTeTiH OpHIHFA
aimaniel.  Eepell KaveDUIaphiHa — #eTRMNE €TV JAHUB TYCIHLIpeTIH JUH
KEDBMETKEPIEpIHE  oITi, BIBIONIE — KayblMIAap ONapasl paesundep (YIbl-
dap) den atauel. KefiiHeH eppell KayhiMBIH  OacKapaTbiHl  HepapxiLATEIK
HHCTIMTYT  — paestman  KaTbITTacThl.

Il raceipasi  comsl Med LI rachipasi  Gactimua Topazars!  Kemrered
TyciHikrep Herisimie Tamuyl (i7M) KypacTHIpULIBI, 01 JIHAI YCTAHATEIH
eppeillep YUIH 3aH WBIFAPY MeH COT ICTepiH KYPriZeTiH KaHe MOPATIbIL-
ITHKATHIK  KOJEKC OoMIeL.

The defeat of the Jews at the hands of the Romans in 2nd century led to the mass deportation
of Jews from Palestine, leading to increased Jewish presence in the diaspora. Consequently,
the synagogue became a social and religious focal point as a place to hold public meetings.
The Jewish leadership and the ability to interpret the law fell into the hands of Rabbis (rabbi
literally meaning “great”) who led the Babylonian Jewish community. Soon, a hierarchical
leadership institution for Jewish communities was formed, known as the Rabbinate.

Towards the end of the second century and beginning of the third century, the Talmud (a
major collection of Jewish teachings) was introduced, based on the Torah. For religious Jews,
it served to requlate and address legal issues and functioned as a code of conduct and ethics.
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Attitude Towards Jews and Judaism

Example 5
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 104

A chapter describing the origins of Christianity in a Grade 10 World History textbook contains
an emphatically accusatory perception of the role of Jews in the persecution and ultimate
crucifixion of Jesus. The text states that Jesus was persecuted because his sermons and teachings
had “provoked the ire of Jewish priests and scribes.” Furthermore, the text ignores the fact the
Jesus was himself a Jew. The text simultaneously discusses the role of the Roman Procurator
Pontius Pilate, thus introducing a conflicting narrative of responsibility for his death. While
Pilate is said to have found Jesus innocent, he sentenced him to be crucified due to his fear of
the “angry crowd” of Jews. Attributing Jewish responsibility for the crucifixion of Jesus reflects

concepts historically prevalent in the Russian Orthodox Church.

. XpHCTHAHABIK

B3, 1 raceipeiizaa  Pind nMfepiackibii nposiHiAcel  — Iyieaza  naiima
Gomusl. XpucTHaHIBIKIBIH - Herisin [Incye Xpuctoc kanausl. bubmia Gofibi-
WA Kyail MeH Mapis KBDIBH IR CAHATATEEM 071 HVZEIUHK  Kata Biwpneem-
de aymuere ket llncye moxemyaer  varsnmer [loanHan  kaderoman, o3l
KYJAiUGme  YIBE api KYTKApVOIEL  (Mecciig) [em Aapianaiel. Xamelkka  yarws
AllThiN, KAYBIMUAPIB! HAKCBUIBIRKA YRSl OHbIH COHBHAH ISRipTIpE -
anoctongap (rpek. apostolos — emmi) epmi. IINCYeTE e3iHIH  WRARIPTTEPIHIA
Oipi~ Ilyza Ilckapiior OGumikke ycTanm Gepim, OHBI NEPYCAMDUNK  ATFALIKS
M KBRMETHeMEPIHIN  KeHecl, o3iH DATIA el ATAFAHB! KaHe MeccHd en
AAPIMNARAHE!  YIiE aflboraasl,  Piow o npokyparopst  Ilyien TTomtuii TTn-
nat, Ilncyers! Kidecis jlenm Tavem, oHer Gocarmay Oonaiel Asailta BI3aie!
T00bIpAaH  KAliMBIRKAH  off TIHCyCTR KiHaM el TAVBIl, OHBI Ka3aFa Kecyre
MamOyp Oomazel Ilicve kpectke wepinedi.

L H S =,

Christianity emerged in the 1st century CE in the Roman Empire’s province of Judea. Its founder
was Jesus Christ, who, according to the Bible, was the son of God and the Virgin Mary, born
in the Jewish city of Bethlehem.

After being baptized by John the Baptist, Jesus proclaimed himself the Son of God and Savior
(Messiah). He began preaching and teaching, gathering a following of disciples known as
the apostles (Greek “apostolos” meaning “messenger”).

However, Jesus’ sermons provoked the ire of Jewish priests and scribes, who felt threatened
by his teachings. This led to persecution, culminating in his betrayal by Judas Iscariot and
condemnation by the council of Jerusalem high priests for claiming the royal title and declaring
himself the messiah.” Pontius Pilate, the Roman prosecutor of Judea, found Jesus innocent
and wanted to release him. However, fearing the angry crowd, he declared Jesus guilty and
sentenced Him to capital punishment. Jesus was crucified.
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Attitude Towards Jews and Judaism

Example 6
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1,2019, pp. 105-106

Contrary to the sense of enmity between the two religions described in the previous example, the
next textbook pages present commonality between Judaism and Christianity, by highlighting
the development of the latter from the former, as well as their respective divergent theological
interpretations. The text teaches about the Bible comprising of the Old Testament containing
“Jewish texts covering the period before the advent of Christ,” and the New Testament. It also
acknowledges the reference in the Book of Jeremiah to a future testament or agreement
with God's “chosen people, i.e. with the Jews,” according to Jewish belief. The text emphasizes
the importance of recognizing both the commonalities and differences between these two
monotheistic religions.

JUH LTIMIHIH Heriari MASMYHBIH OUULpeTiH, HVICIUUK KaHe XPICTIAHIBIK
KACHeTTl KITal ANHAKTAPBIHIA, KyJAiifa KYMIBUBK ety buGuwda  (rpek.

105

biblia xitamrap) xepcerumred. Onexi 0emKTeH TYpAUb — Kewe ecuem AKaHe
AKana ecuem . Kene ecnerre XDUCTHIH  KelepiHIH ALIBIHIAFEL  Ke3eHuep
TYpANB  eBpeilTepliH MoTiHZepl OagHianraH. KeHe ecier myzamie Ie.
XpucTnaHIbiKTa  1a Kacmerri #asba Ooneim Tabbinauel.  «KaHa ecier»
arayel llepemus nairamOapasi  OnGmuaneik  kitabeiHan  Gacray anaisl,
OHIa Gomamak ©cuer — KYMIUBIH TaHIAyIBl Xa7AbIKTap, AFHI eBpeiliepMeH
KeliCeTIH AaHA KeMCIMI JKAlTB! AITBUTANBL JKaHa ecleTTi TeK XpICTHaHIap
FAHA MOITBIHIATLIB.

A collection of Jewish and Christian sacred books, containing the basic tenets of doctrine, prayers that
form the basis of worship, are presented in the Bible (from Greek, biblia - “books”). It consists of two
parts - the Old Testament and the New Testament. The Old Testament contains Jewish texts covering the
period before the advent of Christ. The Old Testament is Holy Scripture in both Judaism and Christianity.
The name "New Testament" goes back to the Biblical Book of the Prophet Jeremiah, which talks about
the future Testament - a new agreement that God concludes with the chosen people, i.e. with the Jews.
The New Testament is recognized only by Christianity.
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Attitude Towards Jews and Judaism

Religious Identities of Kazakhstan

Example 7
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, pp. 114-115

The Grade 10 World History textbook emphasizes the vital importance of religious tolerance and
interfaith dialogue in Kazakhstan. It highlights the Republic of Kazakhstan's proactive initiatives
to foster religious harmony and mutual respect among its diverse population, including its
Jewish communities. The textbook presents representatives of various confessions side by
side in textbooks: the Pope, the head of the Russian church, head Mufti of Kazakhstan and
the Chief Rabbi of Israel are all illustrated in this example. Notably, the only local Kazakhastani

representative is the Mufti of Kazakhstan, whilst others are foreign.
This inclusive approach sets a positive example for other nations striving to build pluralistic
societies, demonstrating how proactive government policies can support coexistence and

mutual respect among diverse religious traditions.

Images of religious leaders:

Py Mamaew XVI Bykin Pecefl - Kaakcranuwiy  Bac IIpanns  Bac
Benemxr He Mackey nar- aydmni Cepirball PaBBIEE TARIA
piapsst  Kipietn Kaasl Opis Jay
114

[Left to Right:] Pope Benedict XVI, Patriarkh Kiril the Head of the Russian Church, Oraz Serikbai Kadi and
Head Mufti of Kazakhstan, David Lau Chief Rabbi of Israel.

Kasakcrannein  anemiaeri Komeccumapaisik  kedicivre Kockam yaech
Jinziep apacelHIarel e3apa OailnaHbicTap apta Tycyae. byn mpouecke Ka-
akctan PecnyOmiKackl  aca 3op yiaec Kol 2003 et 13 akmamza Ag-
MaThlla NanuKapadelk  OefifiTiminik kaHe KeliciM KoH(epeHUNACH  oTTi.

Kazakhstan’s contribution to religious harmony in the world. Different religions have become interested
in bringing each other closer together, in finding common foundations of spirituality. Contacts between
religions have expanded.

The Republic of Kazakhstan makes a great contribution to this process. On February 13, 2003, the International
Conference of Peace and Reconciliation took place in Almaty. Representatives of five states—Muslim,
Christian, Jewish, and representatives of other faiths—participated.
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Attitude Towards Jews and Judaism

Example 8
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 115.

The Grade 10 World History textbook discusses religious reform as a response to modernization,
focusing on the impact of Western influence on religious traditions in Asia and Africa, namely
Islam, Judaism, and Hinduism. The text states that “such religious reform movements...included
only representatives of the economic, political and cultural elites.” The text mentions the
emergence of the reform movement in Judaism following Jewish emancipation in Europe,
construing its teachings as “characteristic of educated Europeans.” The text also highlights
how reform efforts in Islam to make “religion more open to modern issues” led to changes such
as restrictions on polygamy in some Muslim societies, as well as highlighting Hindu efforts
to promote monotheism and social equality. The excerpt frames these reforms as elite-driven
processes, emphasizing their connection to economic, political, and cultural leadership rather
than broader societal shifts.

enay Jiminge pedopsaropnap mnailia GOMIBl, oNap MM THIML eTin,
3AMAHAYN  eMipre IKeMjeyre TeIpicTH. Kefifip MychiiMaE MemTmexerTepinie
IAPIFATTH KAHAZAH TYCIHMIY, ic AY3HIE Ken 2ilelalyMIBUTBIKKA  THIIBIM
CAMYTA KIHE WABIPACYIA aile LIAMHBMH KYKHITRIHEIH  KOPFATYRIHA  aKe/Lll.
A3 MeH AQpUKAHBIH  Kefidip enepinieri Mymuail MiHi-pedopMaTopaBK
KOWANBICTAPFA  OATHICTHIH  BIKNAMLI  GOMLIB! AaHe Oy1 acep OCHl eLiepuer
SKOHOMITKATBIK-CAACTT  KOHE MAIeHN ITITA OKULIEPIH TOTHIFBIMEH KAMTBLIBL.

OrepicTep AMeMIAK KoHe YITTHIK-MEMTCReTTIK  JiHIepre acep eTIi
Hyoausvoe Eyponazarel myIeiviepliH  asaMaTTRIK  OMAHCHTALNACH  (asar
Gony) HATIDKECIHEH aHe OTAPAMH APACBIHIA TApATFAH  TYCIHIKTEH KaHa
pedopuatopablk  aFbIM Mailla Oonge. Mymmail TycHik OyraH el Tek
KO3l ABIK eYpONANBIKTAPFA  FaHa ToH Gonatei. Bipkatap mwoyuem pedop-
MATOPMAp YHIUTepre ToH KenKyIaillelKka  CUBIHVIB TOKTATe, Oip FraHa
KyJaiiel  MONMHZAITEIH  JiHQ Kadpuuiavra  makelpasl.  CoHzaii-ax  o’ap
KACTAZApAB!  AOlBIN, allefdepli JUHN KOFAMHBIH TOMBIKKAHIM  MYTIeCiHe
AHALIBPYIS  Tanam erTi.

Islam saw reformers who sought to make the religion more open to
modern issues. In some Muslim countries, new interpretations of Sharia
law have led to a de facto ban on polygamy and increased women's
rights in divorce. Such religious reform movements in Asian and African
countries were a consequence of Western influence and included only
representatives of the economic, political and cultural elites of these
countries.

The changes affected both world and national-state religions. A new
reform movement appeared in Judaism, which was a consequence
of the civil emancipation of Jews in Europe and then spread among
them views that are characteristic of educated Europeans. Some Hindu
reformers called for overcoming Indian polytheism and accepting faith
in one God. They also insisted on the abolition of castes and making
women full members of the religious community.
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Antisemitism, World War Ii
and the Holocaust

A recent study published by the ‘Anti-Defamation League’ presented troubling findings
regarding antisemitic and anti-Israel attitudes in Kazakhstan. According to the study: 20% of
the participants had never heard of the Holocaust, 17% believe that the number of the Jewish
victims during the Holocaust was exaggerated. Only 39% have a favorable attitude towards
Israel, while 25% advocate the boycotting of Israel and its businesses, and 23% expressed their
support for Hamas."® Those findings only reaffirm the urgent need for an education program
for adolescents, specifically designed to address those issues.

The Soviet-inspired culture of World War Il commemoration remained a part of Kazakhstani
culture following independence. In some instances, this legacy has been further emphasized,
such as through the commemoration of Soviet-Kazakhastani General Baurzhan Momyshuly—
one of Kazakhstan’s national heroes, who became a writer after the war and was posthumously
awarded the title “Hero of the Soviet Union” in 1990. The legacy was also highlighted through
recognition of the civilian population's contributions, including their efforts in hosting evacuees
from the front lines."®

Kazakhstan's school textbooks include numerous chapters dedicated to World War II.
Commemoration of the war remains integral to Kazakhstan’s civil culture, since many of those
bornin the time of the Soviet Republic of Kazakhstan were recruited to the Red Army, and much
of the civilian population played a vital role in the war effort. In accordance with the Kazakhstani
education system’s emphasis on combating racial, nationalistic, and religious discrimination,
the textbooks propose various methods to address and counteract these negative phenomena.?®

Antisemitism is mentioned in the context of global historical events and political issues, but
is not expounded upon as a historical phenomenon nor as a modern trend. These mentions
acknowledge antisemitism but do not address its complexities with the requisite depth.

The sporadic and superficial treatment of antisemitism in Kazakhstani textbooks highlights a
missed opportunity for comprehensive historical education. While these textbooks acknowledge
the existence of antisemitism as a global phenomenon and a subject of discussion in relation
to American domestic policy, they fail to delve into its complexities and profound implications.

18 Anti-Defamation League, Global 100: An Index of Antisemitism, https://www.adl.org/adl-global-100-index-
antisemitism. Accessed January 15, 2025.

19 Aibarshyn Akhmetkali, “Heroism That Lasts a Century: Kazakhstan Celebrates 100 Years of World War |l
Heroine Manshuk Mametova,” Astana Times, October 23, 2022, https://astanatimes.com/2022/10/heroism-
that-lasts-century-kazakhstan-celebrates-100-years-of-world-war-ii-heroine-manshuk-mametova/. Accessed
December 25, 2024; Kristoffer Rees, “Public Commemoration and Nationalizing the Cult of World War Il in
Kazakhstan,” in Post-Colonial Approaches in Kazakhstan and Beyond, ed. Dina Sharipova, Alima Bissenova,
and Aziz Burkhanov (Singapore: Palgrave Macmillan, 2024), 83-110.

20 K. Bishmanov and N. Orynbekov, “The Threat of Religious Extremism in Kazakhstan and the Role of
Religious Education in Limitation,” Xa6apLiubl. [JiHTAHY cepusacel no. 2 (26) (2021): 33-40, Al-Farabi Kazakh
National University, Kazakhstan, Almaty, https:/bulletin-religious.kaznu.kz. Accessed December 25, 2024; The
UN Human Rights Office, “Experts of the Committee on the Elimination of Racial Discrimination Commend
School Enrolment in Kazakhstan, Ask About Inter-Ethnic Tensions and Anti-Discrimination Legislation,” April 22,
2022, https://www.ohchr.org/en/news/2022/04/experts-committee-elimination-racial-discrimination-commend-
school-enrolment. Accessed December 25, 2024; Yevgeniy Zhovtis and Sergey Marinin, “Kazakhstan's Long
Fight Against Discrimination: Its Path Has Been Rocky, but the Central Asian Country Has Seen Significant
Legislative Progress in Recent Years,” April 24, 2024, https://www.rosalux.de/en/news/id/51939/kazakhstans-
long-fight-against-discrimination. Accessed December 25, 2024.
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Antisemitism, World War Il and the Holocaust

The lack of in-depth exploration, particularly regarding the Holocaust, deprives students of a
nuanced understanding of one of history's darkest chapters. The omission of specific terminology,
and the avoidance of sensitive discussions, perpetuate a sanitized narrative that risks minimizing

the suffering of millions.

Undoubtedly, the Holocaust—the systematic extermination of six million Jews by Nazi Germany—
remains the most traumatic event in 20th century Jewish history. However, as revealed in the
discussion below, the crucial term “Holocaust” is conspicuously absent from these textbooks.
Instead, authors opt for more general terms when referring to this heinous crime against humanity.
This omission is a significant shortcoming. The term “Holocaust” conveys the specificity of the
genocide's scale and nature, which cannot simply be labeled as "mass murder." The Holocaust
was not merely a “tragedy,” rather a calculated and systematic plan of mass extermination
fueled by extreme antisemitism. “Tragedy” as a label does not do justice to its horror nor the
reality of the victims' persecution and suffering. Failure to properly label events, engage in
critical discussion and provide an overview of lessons that can be learned from the tragedy

can give way to Holocaust denial.

Example 9
Aldabek, World History, Grades 8-9, 2019, Vol. 1, p. 111

A paragraph in a World History textbook for Grades 8-9 briefly mentions antisemitism in the
United States during the early 1920s, while describing the domestic policies of President Calvin
Coolidge. The passage notes the rise of racist, antisemitic, and anti-Catholic sentiments during
his tenure, but fails to provide any further explanation. Furthermore, while discussing Coolidge's
immigration quota system, the textbook similarly fails to explore the policy's consequences,
particularly its impact on Jewish immigrants.

K. KVIILUKZIH  OH 1MKL CAascH  mWapanapsi-
Ha 1924 KHaB  AMEPUKAHJALIK  YHIICTEP YUIH
a3aMATTHIK  KYKBIFBIH  Oepy &xataisl. Anaiiia
KKyMUGRGn DKl CAACATHINBIH  TepIiC KAKTaphIH
Ja atan erv Kepek. OHBIH YKIMETI (QepMeprnep MeH
KeHIIMepiH JKarJailkl MeH Ka#eTTUNKTepilH  ene-
ren ok, [lpesmient Qepumepnepre Kemek Typans
3aH KoOachiH ekl per Kabpummaas. K.Kvmuok
Kapa Hacilll AMEPIKAHAMKTAPAB  KeMCITYIUITiKKe
HeMKYpaills!  Kapajsl. COHBIMEH KATAp HaCUTMILLUK,
AHTHCOMUTTIK, AHTUKATOMIKTIK  KeHL1 Kyil KaH[aHa
GacTaust.

AKII-ToiH  30-npedi
aeumi K Kvmuok

One of C. Coolidge’s positive domestic political acts was the recognition of Native Americans’ civil
rights in 1924. However, it is worthwhile to note the negative sides of the president’s domestic policies.
His government ignored the situation and needs of farmers and miners. The president vetoed the bill
on the support of farmers twice. C. Coolidge showed indifference to the racism of Black Americans.
Racism, antisemitism, and anti-Catholic sentiments were also on the rise.
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Antisemitism, World War Il and the Holocaust “

Example 10
Kairbekova R. R., World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, pp. 166-167

A World History textbook for Grade 10, includes a paragraph defining “genocide” as a systematic
and deliberate crime involving acts intended to destroy, in whole or in part, a national, ethnic,
racial, or religious group. The paragraph explicitly identifies the Jewish people as victims of
genocide during World War I, acknowledging the targeted persecution and extermination
they faced. However, it fails to explore how the genocide against Jews and the Roma people
differed from other genocides before or after this period. Notably, the term “Holocaust” is

entirely absent from the discussion.

Temonny - Xauzgail 1a Oip MAJSHI-ITHURAIBK  TONTApIBI TONHIK HeMece
AKAPTHITANl KO HHETIHIET! aJpeKerTep: OCH Tol MYINeNepiH  enTipy.
OTApIABIH JeHCAVIBIFBIHA  aVBIP 3apIUANTap Keqmipy: Oana TVVIBIH  ANIbIH
amyra OarsITTATFAH  [APATAP KOLIAHY. OCHI TON OTOACHUTAPHIHBIH  OaTanaphIH
TapTeil ATy, TOABIK HeMece XapTellail KOIBUIVEA OGarbiTTATFaH  TIPIIUTIK
AAF1AilBIH  Kacay.

XX racoipira ophiH amran  1904-1907  ABuiapsl  repepo KeHe HaMa
Tailnanapy  ymbiparad, EKIHIN  JVHHEAYSUIK  COFBIC Ke3iHIe TrepMaH
VITIIBULIAPHIHBIE  eBpeillep MeH CBIFAHJAPFa KacaraH TreHouIATepi
Tapuxral  Oiemis. CoHbIMeH Katap 1994 xeuiel Pyamiaza Xyry Taiina-

166

TAPEIHEIH - TYTCIUIAPFA  KacaraH TeHOLIL, OCHIHBIH CAIAPRIHAH  TVICH
TAMAachHbie - 800 MBIH aJaMBl  KbIPBULIBL.

Genocide (Greek yévos - “clan, tribe” + Lat. caedo - “kill”) - actions committed with the intention of
destroying in whole or in part any cultural-ethnic group by: killing members of this group, causing
grave harm to their health; measures designed to prevent childbearing in such a group; removal of
children from the family, creation of living conditions designed for the complete or partial physical
destruction of this group.

The most famous incidents of genocide in the 20th century are: the genocide of the Herero and
Nama tribes in 1904 -1907, the genocide of Jews and Gypsies by Nazi Germany during the Second
World War, the genocide in Rwanda in 1994, when representatives of the Hutu tribe exterminated
800 thousand people from the Tutsi tribe.

Example 11
Aldabek, World History, Grades 8-9, Vol. 1, 2019, pp. 154-155, 176, 187, 192

Aldabek’s 2019 volume of World History for Grades 8-9, contains a chapter devoted to explaining
the Nazi ideology and the atrocities of World War -Il. However, as in previous examples, the
term “antisemitism” remains unexplored, since there is no discussion of Nazism, nor the fate of
the Jewish people at its hands. While the textbook mentions Nazi enslavement and genocide,

" ou

it does not specify the Jewish people as victims, and terms such as “ghetto,” “extermination

camps” and “Auschwitz” are absent. When discussing the cost of war, the focus remains on
Soviet suffering, failing to acknowledge the death-toll of six million Jews in the Holocaust.

[See images on the next page.]
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Antisemitism, World War Il and the Holocaust, Example 11

Hauuctik  11€0MOTHAHBIH — MAHBI3ABI  Geariiepl  AHTICOLIIATI3M,
-naurepmanum. HALIOHATIGM  MeH [IOBHHISM, HOCIMUULLK,  aHTHce
MITIBM  Ootubl, Onap HeMICTePAIH HACULAK  APTHIKWLIIBIFE  «Teopid

ChiH» QTFa TapTeil. IepMaHiliHeIH  0acKa YITTapiabl OIvevre MIHIETTI

eKCHIMHE  JIaNetep KenTipy  apKbdbl IIOBHHMIMII  ODHITIN  OTHIDIIBL

Antisocialism, Pan-Germanism, nationalism, chauvinism, and antisemitism were important pillars
of the Nazi ideology. They [fascists] proposed the “theory” of the Germans’ racial superiority and
instigated chauvinism by arguing that Germany was obliged to govern other ethnicities.

[p. 176]

OKKYNAUHAIAHFAH ayMakTaplarsl «GKana toprime. Kavian aibiHFaH
Memnexerteple  dammcrep EKiHmI IYHNEKYIULK  coricTarsl  Qaunictik
010K MesTekeTTepiHIH  OACTBI MAKCATTADBIH - 7eMl AVMAKTHIK  KaiiTa
Gomny, Tovencis MeMIeReTTEpdi  KYLIBIKKA  CANy, XANBIKTAPAB!  KbIphill-
AKOI, AMeMIIK YCTeMIITIH OpHATYAB  Kylere acwipy ywiH «Kana
Taprin» OpHATTH. «KaHa TopTINTI» YilbIMIACTRIPY Kedimue YIUTIK MAKT
Mymenepi e3lepiHiR TyTac OINNMIH OpHATY YINIH OAFBIHIBIpFaH  KaHe
TOYE/Lll MeMIeKeTTepdiH  KOPIaphiH  MOOIMIBAUIATAYFA  TAINBIHIBL

‘Anew order’in the occupied territories. In the occupied countries, the fascists established
the so-called "New Order', which embodied the main goals of the countries of the fascist
bloc in World War Il - territorial division of the world, enslavement of independent countries,
the destruction of entire nations, and the establishment of world domination.?'

[p. 187]

194] KBUUIMH KYlHZe BanTeik eqiepin, MomiaBusuel, VKpallHaHB,
BetopyciiHel  Gackin anral HeMic ackepiepl JIeHUHIpaiTsl  Kopimayra
amyra Jiieeganae.  Jlemunrpaatsl 900 KYHAIK  KOpAy  MIUUIIOHFA
AVBIK QJaM eMipiH KIIel. KanaHel Koprayiel KymeiiTy, ackepiep
Inthe fall of 1941, German forces, after occupying the Baltic states, Moldova, Ukraine and Belarus,

prepared the siege of Leningrad. The 900-day siege of Leningrad claimed about one million lives.

[p. 192]

Corpic mamamer 60 MAH aJaMHBIH  OMIPIH KIUIBI (HAKTHl  CAHBI
AHBIKTANMAFAH),  JKayABH  TBUIBIHAA 4 MAH-FA KVBIK [ApTIBAH  KdHe
THIT AYMBICIIBIIADH  Ka3a Oomisl. QammcTik TYTKBIHAA 6 MIH-HAH
actaM  agam Oomiael, OMapabIH - KON  COFBICTAH  KeiliH  HAUNCTIK

The war claimed almost more than 60 million human lives (the exact number of victims has not been
determined). About 4 million partisans and underground fighters died behind enemy lines. More than
6 million people found themselves in fascist captivity.

21 It'simportant to note that due to Kazakhstan's Soviet heritage, textbooks tend to use the terms “fascist”
and “Nazi” interchangeably. In this specific instance, “Nazi” would be the more accurate term.
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General References to Israel
and Palestine

This chapter presents some examples and analysis of how historical narratives relating to Israel
and Palestine, regardless of the Arab-Israeli conflict, are presented in textbooks in Kazakhstan.

Anachronistic References to Palestine

A Grade 10 World History textbook teaches about the ancient Egyptian kingdoms, referencing
southern “Palestine” in the context of the Egyptian kingdom's borders, and in conflicts with
other ancient powers, such as the Hittites. This anachronistic reference is misleading and
problematic, because the historic term “Syria Palaestina,” signifying the Roman province,
originated much later in the 2nd century AD following the Roman suppression of the Jewish
(Bar Kokhba) revolt. This is evident in the following three examples below:

Example 12
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019,
pp. 21, 26-27

[p. 21]

Yomenw Cemee &sue Xegpen mpaaLEcd

Hesic ramnind  HAenepctisl TyamphbUmsackiE R svaapy  [lumskersm
CRET WSEAMEAN  Knipre JefliNn MVEMBE  KRp-CHPMM  GUTVTE MyMEINIK
oepetl. CoHMI-AK MBIUMTN  WMATD Ooflld KAIMOTACKAR  eWemr §
MATEHTIETTI  ROfMTRT  ReTy Cobefil amMKTAILIM.

Hazap aynapuimgap!

ERcriepc Bofuini, seaedm dayipes («ocepas Moxas) = S5, B00=200 suifap apanbirsinga
kit AR EEMHACHLE KTaR, Yoaactae, ManeCri M Exean T pExingd [k Ko nsCTuy
HECERETEN TYPER NalAa BORMN, RANWMTICGIH D830 CON WIRMTTEH 00 EyHie gedin aulp
Cypyae. =Baexti ayipgine BacTu epemwesii| cnie| MBSO, CAHALIN KOA YTy, see)
Aayipres Aedinrl MaLovETTIN Py Weriem uaays Goae, Kor optafia Tl e
WAGONOT MR CAHA GPHM JNELN blpo;'pia.ﬁ.-'lut BN VAT GRAOCTgR KNI,

According to K. Jaspers, the “Axial Age’, is a time between 800 and 200 BCE. During this period, spiritual movements appeared
in China, India, Palestina and Ancient Greece, which formed the type of personality that exists today. The main distinguishing
feature of the “Axial Age” is the breakthrough of the mythological worldview, which constitutes the spiritual basis of pre-
Axial cultures. Polytheism and mythological consciousness are replaced by world monotheistic religions and philosophy
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[p. 26]

Aana marmanstk (0.2.0. XVI-XI v, XVII-XX mmacmanap). 1 Sxsoc
MepraveIHHBIH  Kelile TIKCocTapasl EMmerteH TOTBFBIMEH KVBIN IILIFYIBLH
sMymgiznrn - Tvae.,  Ernmer Omryenik  [lanecimaza o3 OWunE  opHATTHL.

The New Kingdom (16th-11th centuries BC, 18th-20th dynasties). Under Pharaoh Ahmose |, it was possible
to finally expel the Hyksos from Egypt, while establishing Eqgyptian rule over southern Palestine.

[p. 26-27]

I Paucectn syparepiept  kennde Ermmet ATOOW AN W0-
TWN CAKTAE KATY YHUM 8pi BaTMCTATM MUMTMETIp  mOprvMOd  uen Coo

|
B

Tsop masiunzare 1 Pises Eaive omen allewinal  wyciE

TYCTIKTOrE  ~Tefth XaTMKTApRiiafs  KOpraMy YOR yHK opi mimgm  conds
Ayprich. AxMp coimaiia, of Tex Owryerie [lasectiniiard  Gaadeenini

Under the successors of Ramses Il, Egypt waged long wars to maintain
influence in Asia Minor, repelling the raids of the Libyans from the west and
the so-called "Sea Peoples" from the north. However, it was possible to
maintain control only over southern Palestine.
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Revival of the Hebrew Language

Discussion of Israel’'s modern history, particularly its language revitalization efforts during the
late 19th century, resonates strongly within the Kazakhstani textbooks' attitude of national
language and history revival. This fascination stems from Kazakhstan's ongoing endeavor to
elevate the status and usage of the Kazakh language within its borders in the post-Soviet era.
The Soviet era, with its emphasis on Russian as the lingua franca, and active suppression of
indigenous languages and cultures, left a deep imprint on Kazakhstan. Following the dissolution
of the USSR, Kazakhstan embarked on a journey to reclaim and revitalize the Kazakh language,
a journey that continues to this day. However, Russian is still utilized substantially in media,

business, and cultural spheres.?

The following example showcases the extraordinary revitalization and widespread adoption of
Hebrew, culminating in its status as the official language of Israel. It underscores the pivotal
role of Hebrew in fostering a sense of shared identity and national unity among the Israeli
people. While the text correctly highlights the remarkable resurgence of Hebrew in modern
times, it is important to note that Hebrew had not entirely disappeared before the mid-20th
century. In fact, dedicated efforts to revive and modernize the language began in the late 19th
century; it continued to be used in various religious and cultural contexts even as its everyday
use declined. The establishment of Israel in 1948 undoubtedly marked a turning point, leading
to a concerted and successful effort to solidify Hebrew's position as the national language.

It is important to clarify that this example is not a core issue within the textbook’s teachings;
rather it serves as a literary illustration within the broader historical context of the Kazakh
language revival. While it may not adhere strictly to historical nor factual accuracy (first steps to
revive the language were made before independence and the alphabet remained unchanged),
it serves a valuable purpose in highlighting the power of language revitalization and its impact
on national identity. The narrative, although embellished, underscores the potential for language

to serve as a unifying force and a powerful tool for cultural resurgence.

22 Talant Aktanzhanov, Diss. “A Critical Assessment of Modern Qazaqgs' Historical Claim That Islam is the
Ancestral Faith” (The Southern Baptist Theological Seminary, 2023), Louisville, KY; Bernard Comrie, The
Languages of the Soviet Union (Cambridge: Cambridge University Press, 1981), 22, 31; A. Christian van Gorder,
Muslim-Christian Relations in Central Asia (London: Routledge, 2008), 89.
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Example 13
Kosymova G., Kazakh Language and Literature, Grade 11 (for Russian Schools), 2020, p. 35

The Grade 11 Kazakh Language and Literature textbook teaches students about how Hebrew
was revived in Israel after 1947, when the Jews “returned to their ancestral land.” The text
romanticizes the revival process, stating that the Jewish citizens “spared no expense” and left
“no effort behind” to rejuvenate Hebrew after having “been considered a dead language.” The
textbook further states that the revival of the language paved the way for the subsequent
restoration of traditions, customs and cultures, as “Hebrew became the language that united
them as a nation.” This romanticized narrative comes at the expense of historical accuracy,
exemplified in the claim that a new alphabet was created, where it dates back at least to the

Ist millennium BCE.

Kuiaser Gabnisen apTypal eare iccanapra Sapa-
sitH. Congail canapses dipae Hapawis Mmemiexerine
HoAsM TYeTi. MeHi TapFanaupranbl  oXAPALIE

* jccanap

= @l Tin 62 Tinpepine Aered mexecis wypsmeri emi. 1947
= OHENY HELIE eppeiinep sxep Gerinen myagzem moilbawn
: m‘;gy*m‘"f KeTHeH MBPHT Tioin Kaiita TipinTy yinin, anrans
o MKTRABIK KagaMaapLis sacaran exer. Bac-anew 10-15 souin-

AH, lmiHge 641 TIAAepaid KATAPLIHA KOCHLIFAH,
Dipayeis cesi ge CAKTATMAFAH WBPHT TiMi RAHAANLI, KAiTA KONIAHEICKA
exenl, Tinimen Gipre canr-gectypl, megenuer] Hafira KanneiHa Keneqi.
BneMuin op wepine TapEAai mamsaran espeil 6ip sepre musnaaw. Conaa
QIApIEL VAT peringe GipikTipren eput Tinl exen. KanTansl asaMaTTapsl
Kapahl foain, Tiare Koajay Kopeetyre Gapanlk KoMerin agMaran, Bipneme
FACKIPUILIK, TAPHXEI GAP KYRATTAPLH KAHTA KoTepin, aHa arindnin sacan
MILITAPFAN. ..

In connection with my work, | travel to different countries. Thus, on one of my journeys, | found myself in the
country of Israel. What amazed me was their immense respect for their language. In 1947, the Jewish people,
having returned to their ancestral land, took the first steps towards reviving the Hebrew language, which had
been completely lost. After 10-15 years, the Hebrew language, which had been considered a dead language, was
revived and began to be used again. Along with the language, their traditions, customs, and culture were also
restored. Hebrew became the language that united them as a nation. The Jewish citizens spared no expense and
provided all the support needed for the language, leaving no effort behind. They raised documents with centuries
of history and created a new alphabet..
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Geographical Determinations

Geography textbooks also include occasional references to Palestine, while providing examples
on political conflicts or the classification of states. Usually, textbooks strive to maintain a
balanced and factual approach, carefully avoiding the promotion of any particular agenda.
This neutrality is especially crucial when addressing geopolitical tensions and conflicts, as it
allows an educational environment that encourages critical thinking, rather than ideological
indoctrination. By presenting Israel's territorial and political struggles concerning Palestine as
one of the many unresolved issues around the world, these textbooks aim to contextualize the
conflict within a broader global framework.

Example 14
Karatabanov R., Geography, Grade 8, Vol. 2, 2019, p. 107

Palestine is mentioned briefly in a Grade 8 Geography textbook in a section discussing unrecognized
states. The text explains how some—such as, Taiwan, Palestine, Kurdistan, Azad Kashmir and
Tibet—"have historically existed for a long time.” Palestine is described as an example of a
state that is “recognized” but lacks its own territory, creating confusion as to its status, due
to contradictory descriptions. Furthermore, Palestine is cited as an example—alongside pre-
independence East Timor (1976-2001)—of a “state” whose territory, defined as including the
West Bank and Gaza Strip, is described as “occupied.” The text explains that such territories
were “forcibly united into states as a result of military operations,” but offers little additional
context or clarification. Alongside the unclear assertion that Palestine "existed for a long time,"
its placement among a diverse group of entities with significantly different territorial situations
adds to the confusion surrounding the issues of Palestine’s recognition and territorial boundaries.
Overall, the example raises students’ awareness of unrecognized states and occupied territories,
with Palestine presented as one of several historical cases. Moreover, the example fails to convey
basic details and facts regarding the Israeli-Palestinian conflict which would help students to
better understand the dispute.

It is also worth noting that the textbook, published in 2019, does not reflect updated data
regarding the Gaza Strip, which ceased to be occupied in 2005 when the Israeli government
transferred control to the Palestinian Authority. This oversight highlights a missed opportunity

to provide a fully accurate and current account of the region's status.

[See image and translation on the next page.]
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Kasipri xeane gyrnemxysinge 60-raii MeMIereTTIH ayMarHHZA o2 ere-
MeHIIKTepiH e3f1epl sxapuanarad, mamMamer 120 MofibiEgaTMaras MeMIe-
ket 6ap. Onapanig keiibipeyaepl HaKTH eMip cypenl, Gipar saHIs TYPAe Xa-
JEIKAPATHIE KAYRIMAACTEIKTA TOMRKKAHIE e Jen TaneaMaral (Taiisans
apansl). Erzi 6ipi moiisieganran, Gipax ea ayMarsl ok (Ilanectnra). Eagi
DipeyaeplH Tek Keilblp MeMaekeTTep raHa MoinHgaraH. Molinnganmaran
MeMIeKeTTep CemapaTH3M aylaEfaphiEga KeplHic Depyge MeMJIEKeTTIK
Imerapajiapibe earepyised foasin orup. Byn Memnexerrepre okyasIKTap-
ma cumaTTama GepliMelinl, kenmrimiri kapraga 6enritenteren. Anaitga omap
HAKTEI 6M1p CYpPIN RXaTHpP, OHAA afaMAap TYPaasl, GILTIK opragfapsl :KYMEIC
leTelil, sangap KabbLIIaHANE], 0Jap XATHEAPATLE APeHAPA MIEIFYFA TAT-
neiEags. Onapaeig Kelbipeyrepl TAPHXH TYPFEIIAH V34K VAKET 00iiel eMip
cypvae, meicansl, Taiigans, [Tanecrnra, Kypaicran, Asax Kammup, Tuber.

Currently, there are about 120 unrecognized states in the world that have declared their sovereignty
on the territory of about 60 states. Some of them actually exist, but are not legally recognized as a
full-fledged country in the international community (Taiwan Island). Others are recognized but do not
have their own territory (Palestine). Some are recognized only by certain states. Unrecognized states
are manifested in separatist areas due to changes in state borders. These states are not described
in textbooks, most of them are not marked on the map. However, they are living in real life, where
people live, authorities work, laws are adopted, and they try to enter the international arena. Some
of them have historically existed for a long time, for example, Taiwan, Palestine, Kurdistan, Azad
Kashmir, and Tibet.

Bacwin aasin2an QyMaxmap acKepH lCc-KAMBLTIADALIE HATH:KecIHIe
MeMIeEeTTepre KymTen bipikTtipiteai. Onapga Gackn anrad MeMJIEKeTTIH
TapTibl apekeT eTeml. backn anniEFTaH ayMay Maprebecl boaram aymagTap:
lvizwe Tumop (1976-2001 :x:x.), [larecmuna meémaexeminiy ayMarhl
( Hopdan ezeninin 6amuic deazarays Kane I'az cexmopot ).

Occupied territories are forcibly united into states as a result of military operations. The order of the occupying
state operates in them. Territories with the status of occupied territory: East Timor (1976-2001), the territory of
the State of Palestine (the West Bank of the Jordan River and the Gaza Strip).
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Kazakhstan has established itself as a prominent advocate for peace and conflict resolution on
the global stage. Since gaining independence in 1991, the country has pursued policies that
emphasize diplomacy, dialogue, and a commitment to peaceful coexistence. This commitment
is exemplified in its nuclear disarmament, mediation efforts in the Syrian conflict (through the
“Astana Process” initiated in 2017), and its leadership in promoting interfaith harmony through
the Congress of Leaders of World and Traditional Religions.

That said, the inclusive and peace promoting vision of the country is only partially reflected in
the textbooks discussing the Israeli-Arab conflict. The analysis demonstrates that the sensitive
topic of the Arab-Israeli conflict, albeit balanced and informative, lacks a comprehensive overview
of the conflict in some cases and nuance in others. There is a general introduction to its main
events and key figures, yet its presentation is often weakly structured, and in some cases is
markedly biased.

Discussion of the Arab-Israeli conflict in Kazakhastani textbooks presents a nuanced challenge. As
a Muslim-majority country, Kazakhstan may naturally lean toward sympathizing with Palestinians,
yet lessons also portray Islamic radicalism and terrorism in a negative light. In this context, the
textbooks mention Al-Qaeda, ISIS, and the Muslim Brotherhood as examples of Middle Eastern
terror organizations. While Hamas is widely considered a branch of the Muslim Brotherhood,
it is not explicitly named, nor are other groups such as Hezbollah and Islamic Jihad, reflecting
a selective approach that may aim to balance political sensitivities with the condemnation
of extremism.

References to the Arab-Israeli conflict can mainly be found in five textbooks:

1. Duniezhuzy Tarikhi (World History) Textbook by Aldabek (Vol. 2) for Grades 8-9 (2019)
2. Duniezhuzy Tarikhi (World History) Textbook by Kairbekova for Grade 10 (2019)

3. Duniezhuzy Tarikhi (World History) Textbook by Kairbekova for Grade 11 (2019)

4. Geography by Kaymuldinova for Grades 10-11 (2019)

5. Kazakh Language by Ermekova for Grade 9 (2019)

These textbooks differ in their portrayal of the Arab-Israeli conflict. The chapter in Kairbekova's
World History textbook (2019) for Grade 10 is accurate and moderate in its representation of
the conflict and presents a balanced conclusion. It traces the origins, key events, and evolving
dynamics of the conflict, beginning with British rule in Palestine. It outlines the 1947 UN resolution
for a two-state solution, the establishment of Israel in 1948, and the subsequent wars initiated
by Arab states, as well as exploring major conflicts like the Six-Day War, the Yom Kippur War,
and the prolonged hostilities involving the Palestine Liberation Organization (PLO). The chapter
delves into peace attempts such as the Camp David Accords and the Oslo Agreement, while
highlighting the challenges posed by extremism, ongoing intifadas, and unresolved territorial
disputes. It concludes by emphasizing that a resolution requires mutual recognition of the
futility of continuing hostilities and a commitment to peaceful dialogue.
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This narrative combines historical accounts with the complexities of political, social, and ideological
factors shaping the region. However, although both chapters share the same title of "The
Arab-Israeli Conflict," they fail to present a comprehensive view of the conflict. Key contextual
elements are omitted, such as the decline of British colonialism, Palestinian (and broader
Arab) cooperation with Hitler, the conflict's role as a Cold War battleground, and the influence
of radical Islamic movements. While the chapters mention the Egyptian-Israeli Peace Accord
(1979), they overlook the Israeli-Jordanian peace treaty (1994).The Kairbekova World History
textbook for Grades 10 and 11 is generally focused on a balanced presentation and objectivity
concerning the Arab-Israel conflict. The Geography textbook by Kaymuldinova for Grades 10-11
(2019) is balanced in its portrayal but offers concise and somewhat lacking information.

Compared to these textbooks, the chapter from Aldabek’s World History, 2019, Vol. 2 (pp. 99-105)
at times contains biases towards the Arab-Israeli conflict, with factual inaccuracies and omissions.
It oversimplifies the British decision to end the Mandate over Palestine, mischaracterizes the
Arab rejection of the UN Partition Plan as territorial, and incorrectly states the timing and nature
of Israel's declaration of independence. It inaccurately describes events like the Gaza Strip's
occupation and omits the Jewish exodus from Muslim countries while emphasizing Arab refugee
numbers. The portrayal of the PLO and Hamas is incomplete, neglecting key facts about their
militant activities and ideologies. The text further misrepresents international roles, such as
U.S. support for the Partition Plan, and provides a one-sided narrative of unresolved issues. It
unfairly blames Israel for the lack of conflict resolution, while neglecting to address Arab nations'
rejection of earlier peace efforts. This one-sided portrayal lacks historical context and balanced
interpretation. That said, one example presents Israel’'s establishment and early development
with a largely positive tone, emphasizing Jewish pride and nation-building, acknowledges that
west Jerusalem “belonged to Israel” under the Partition Plan, and condemns the opposition
and rejectionist approaches by Arab countries which have exacerbated the conflict.

The Kazakh Language textbooks for Grade 9, are overtly biased in favour of a particular anti-
Israeli perspective when describing the Arab-Israeli conflict. One might question the relevance
and appropriateness of including the Arab-Israeli conflict in a Kazakh language textbook for
Grade 9 students in Kazakhstan. Why is this particular conflict highlighted in a subject typically
devoted to developing language skills, exploring literature, and promoting national culture?
While it is important to broaden students’ understanding of global issues, the Arab-Israeli
conflict seems an unusual choice for a language textbook in a country geographically distant
from the Middle East and its complexities. This inclusion prompts further questions about the
educational objectives behind such a decision: Is it intended to foster global awareness, or

does it reflect specific historical or political perspectives?

All textbooks should retain a balanced perspective, considering various viewpoints and encouraging
critical thinking. The textbooks mentioned above contain deviations from these standards, raising
questions about the reliability and integrity of the learning materials. Educational resources
must adhere to principles of impartiality and objectivity, particularly when addressing complex
and sensitive geopolitical issues.
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The Arab-Israeli Conflict in World History and Geography Textbooks

Example 15
Kairbekova R. R., World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019,
pp. 160-161

The Grade 10 World History textbook outlines Israel’'s involvement in the peace process with the
Palestinian Authority (PA) from the 1990s to the mid-2000s, highlighting key diplomatic efforts
and the challenges faced by both sides. The textbook’s portrayal underscores Israel's cooperation
with international mediators and its willingness to engage in territorial compromises, while
also recognizing the difficulties created by Palestinian political divisions and the rejection of
peace efforts by groups like Hamas.

It describes the 1995 agreement between Israel and the PLO as a “serious step..towards the
creation of the Palestinian Authority,” allowing for Israeli troop withdrawals from six Palestinian
cities and the holding of local elections. However, the text notes that the implementation was
delayed due to opposition from “extremists in the PLO and right-wing parties in Israel,” which
contributed to ongoing violence between Palestinian groups and the Israeli army. The textbook
emphasizes Israel’'s willingness to negotiate under international mediation, particularly during
the 2003 “road map” meeting between U.S. President George W. Bush, Israeli Prime Minister
Ariel Sharon, and Palestinian Prime Minister Mahmoud Abbas. In this context, Israel is portrayed
as taking significant steps toward peace, including agreeing to “the dismantling of a certain
number of Israeli settlements” and acknowledging that “the Arab lands controlled by it since

1967 are occupied territories,” a formal recognition of the disputed status of these areas.

The textbook also highlights Israel’'s concerns regarding security and the challenges posed
by internal Palestinian divisions. It notes that “Western countries and Israel hoped” Mahmoud
Abbas would be able to “subjugate the radical PLO groups” and curb terrorist activities. However,
the text suggests that the persistence of violence, particularly the continuation of the intifada,
became “the main obstacle to the implementation of the road map.” It emphasizes the role
of Hamas, described as an “extremist Sunni organization,” which refused to recognize the
peace plan and further complicated diplomatic efforts after winning the 2006 Palestinian
parliamentary elections. While the text acknowledges Israel’s use of force to suppress violence,
it frames these actions as a response to ongoing security threats.

The text is accompanied by a photograph of former Israeli PM Yitzhak Rabin shaking hands
with PLO president Yasser Arafat when signing the Oslo Accords, mediated by former US

President Bill Clinton.

[See images and translations on the next page.]
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2003 awiel maMsipia AKIL npemaenti ok Bym, IDBpants  npesbep-
simmetpi AJlllapod kame TTanecTuHa ABTOHOMISCH  YKIMETIHIH  Gacuumicw
MADGIC KATHCKAH KeNIECY 0TI, OCW KELIECYIe «Hon Kaprackle  Garjap-
MAMACH  KAGMILEAHIM. OHB «KBAPTeTs, AMHI SATHEAPATME  ReTiCTIpYIL
ervini Teprrik - AKIL Pecel, Evpooxax, BYY Ienerorrapm  keme I
paits MeH [TanecTima ASTOHOMIRCHHMM  KATRICYMMEH  JailMHIAIN.  Koo-
nap Goitemma [TanecTina  apalTaphiHBM  TVENCl MEMICReTIH Kypv. apad

A 4 seMmeReTrepl  MeH [Dpants  KATRHACMH  KAINBIHA  KEATIPY Kame  apab-

Ihpanze mpessepsumnetpi 1L Pabi AR mpenwsesmi B Kamsiron. INpaIlTe  COFWICKIH  TOTRE TOKTATY  KapacThipeULIsL
TIAY teparock A Apagar (Bamtmirron,  1993) Aocmap &ymere acy yuum 1Dpaas  apabrapra ﬁ-epu:.'i IR eprepre
opHatackan  kefibip inpanns  KowmscTapuH  Oywra kemicrs  Ihpam 1967
HBUUIAH  03CTAN 63 GAKBUTAVMHA  oTReH apad KeiepiHiH  OAckN ATHHFAH

1995 wwnm [hpaem ven TIAY yakuTmm  Kenicisre  wemml.  Keniciwie
apabTap Kefl TYPATMM ATIM KLU IDPAULTE SCKEPIM LOMFAPY MeH 07 Mepae

DATSCTIN SKIMIITINRN  cailnay ORI sapacTepuui. By Manectima AMAKTAP eKEHiH TYHTBINL PeT pecyil Typle Mofbmian, [ ceKTophiLiard

ABTONOMICHE  KYpYrd  CarerTranran  MAHBOUIM KutaM  Gonaw.  Anaiima eBpeil KOHBICTAPHH  ROmIipe GacTabL

TAY savemrepiepi el [BpATBAIN  OHIBIT MAPTIACHIHBH  KAKTHIFRCYR Amilza «Ko1 sapracemas  [Dpalieze  pmmml  napmazap,  an Il

CALIAPBIHAN  OY7 VAKMTIN  KemiciMal  OPMHIAY MepliMi COMUIMD  KeTTi, MECTIRA  apabTapeimal  «Xavace yilME Kapew weKTW.  Aannait  Hapa-

OCHIFAN  KapaMactay  [TAtecTIHA  ABTOMOMIMACH  GAKMTAVRIHIATH  ayMax IBUMBK AATACE Jepill. SCKEpH KAKTRRICTApRA  MICLIEP MeH Aacecrmipisiep,

koesi Gipriten ywas Gepii. npaieaik  apabrap Gencewe warworel.  [DeTagametn  satracys  «Kod
2000 wpme TTAY OKCTPEMUCTEp!  Aanmall XAKTMPHC  YIIRMCEACTRIDRN, KAPTACHH»  ICKE 3CMPVIAIM  eH YIReH Kelepri OGOLIML

OHBIH  COMM IIHTHOANARD  PIACHI, MATCCTIHULUR  SCKEpAep MeH TP
aCKepl DPACHILIOFM  YPHICKA Aasracwn  ketri Byram avan petinge
Ihpanns  keveRminep:  apalrapra  Kapchl  KATAN COACAT YCTANMNL Apad
IRCTPEMIICTEpIH  Gacy ymiM kym komia  Gactamy. Ihipanms  men TIAY
APACKILIAFN  KeTiccaIep  TONTAN AT,

2003 amme AKWE men IDpaniedin  scinsiven AApagar [Manecnima
apTonoMuAcKERE  Maxmya  AGGac AeTekminik  eTeTIH AaHa  YKIMeTIR
AncAKTayrn  Renits  bamic enaepi sen Ibpamm  [lajecTumankn  KaMa
wecestl TTAY-HBH PAnATUI TONTApH  eliHe CArRUINPMN, OTAPIME -
KOCTIK OKUNATAPME  TOKTATATRIMBINA  Celi kome IDpammesen  [Tanecima
MMeTeNeP) KoHIHIE el Kemccoutep KACHNTHIMEINA  YMIT APTTM,

lea

In 1995, Israel and the PLO entered into a temporary agreement providing for the withdrawal of Israeli troops from six
cities with a predominantly Arab population and the holding of elections for the Palestinian Authority in them. This is how
a serious step was taken towards the creation of the Palestinian Authority. However, due to the resistance of extremists in
the PLO and right-wing parties in Israel, the implementation of the interim agreement was delayed, although the territory
under the control of the Palestinian Authority gradually expanded.

In 2000 PLO extremists launched a widespread clash which turned into big battles between Palestinian detachments and
the Israeli army. In response, the Israeli leadership began to pursue a tougher policy towards the Arabs and use force to
suppress Arab extremists. Negotiations between Israel and the PLO were interrupted.

In 2003, under pressure from the United States and Israel, Yasser Arafat agreed to the formation of a new Palestinian Authority
government led by Mahmoud Abbas. Western countries and Israel hoped that the new Palestinian leader would be able to
subjugate the radical PLO groups, put an end to their terrorist actions and negotiate with Israel on the Palestinian problem.
In May 2003, a meeting was held between US President George W. Bush, Israeli Prime Minister Ariel Sharon and the head of
the government of the Palestinian Authority, Mahmoud Abbas, at which a road map plan developed by the Quartet, a group
of international mediators consisting of delegates from the United States, Russia, the European Union and the UN with the
participation of Israel and the Palestinian Authority.

The plan called for the creation of an independent Palestinian Arab state, the restoration of normal relations between the
Arab states and Israel, and a complete end to the Arab-Israeli conflict. In order to implement the plan, Israel agreed to the
dismantling of a certain number of Israeli settlements built on lands that were supposed to be transferred to the Arabs. Israel
for the first time officially recognized that the Arab lands controlled by it since 1967 are occupied territories and began the
transfer of Jewish settlements from the Gaza Strip. However, the road map plan provoked protest from right-wing parties
in Israel, and within the PLO, the extremist Sunni organization Hamas (Islamic resistance movement) refused to recognize
it at all. The intifada continued. Women, teenagers and Israeli Arabs actively participated in the fighting. The continuation
of the intifada has become the main obstacle to the implementation of the road map. In 2006, the process of resolving the
Arab-Israeli conflict became even more complicated. Having won the Palestinian parliamentary elections, Hamas formed
a new government of the Palestinian Authority.
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Example 16
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 157

The Grade 10 World History textbook by Kairbekova, presents a broad overview of the Israeli-
Arab conflict’s early years but with factual inaccuracies. It correctly states that the UN proposed
a partition plan in 1947, which was accepted by Jewish leaders but rejected by Arab states,
who instead launched a war against Israel in 1948. The text states that Israel captured parts
of the territories allocated to the Arab state, but it fails to mention that Egypt and Jordan also
occupied Palestinian lands—Egypt took Gaza, and Jordan annexed the West Bank. Additionally,
it says that 1,000,000 Palestinian Arabs became refugees, but most estimates place the figure
at 700,000-750,000. There is no mention of Jewish refugees expelled from Arab countries
during this period. The description of the 1956 Suez Crisis and the 1967 Six-Day War largely
follows a factual sequence of events but presents Israel’s actions in an aggressive light while
downplaying Arab provocations. The excerpt claims the Second Arab-Israeli War was solely due
to Egypt’'s nationalization of the Suez Canal and “ban on Israeli ships passing through”, but omits
the Egyptian support of the Palestinian Fedayeen attacks against Israel. Similarly, the Six-Day
War is described as starting with an Israeli attack, but it does not acknowledge that Egypt had
expelled UN peacekeepers, blockaded the Strait of Tiran, and mobilized its military, creating
a state of war. Notably, in a more favorable portrayal of Israel, the textbook states that Israel
“captured” and not “occupied” the Sinai Peninsula and Gaza strip from Egypt, East Jerusalem
and the West Bank of the Jordan River from Jordan, and the Golan Heights from Syria. That
said, reference to the “occupied territories” appears later in the lesson.

IDpaiinh MeMBekeT] MpMTTAl  COH. WG Apab menieieTiepl  BYY-
e [lnecmnm  ayMaree Geny Typane sapapemac  weawnedl, [Dpankre
COTMC RIITAILE. I948=1949  BMUPPIH  KAMTHEH  dpived apad
NIpENTe  cocsice dacmatads . BYT KAKTRNRKTA  IDpante  Raucee &,
Ilepycammin  fatwe Gedirin #ane BYY-mum Apal memneserrepine  apaan
Goarest AYMAKIAPRIHMH  Gip Gemnm Gacem amame. | sa-3all apadTap Kepun
MesIekeTTepre  Ga¢ cavvaman, GockMiumpra  afmatm,

Exinmi apad-mipanie  cordew  Enmer AEMISKETIN Cya g
MOMISKET MG TyMEa e [DPULTE  KeueIepiiin  KAEHAT  ApKMTL
oVl TRMM CATVTA GRLTANLICTI God. 1956 saama 30 kvannm b
panae ackepl Erumeree madvin aacan, Cimalt TyGerin e Tam cekto-
phiM GRcMA afamd. 31 KAWEEd  YTMOpiTaiiis  ues Qpanitil  Erimerie
pCHl ackepll icaMMuBpp  GacTallam.  Anaitn BYY-HM kapapbiEa  caiikec
Enmernri ypwic MMMTREPM T kapapaia tostoreiimd.  [Dpanis el
ackepid Cudail Ty0en sen [ada cekTophidan  aketmL

Yminml apaé-nipanae coreicel 1967 aaame 5 uavceda  Gactatm, oa
agmied Kywchis  coese s BETeH aTak atas. Cofbic apadTapasni  AeHLTCIMER
aagtanae.  [Dmpanne  Ermermin Cumail tyberi men Tama cextopun,
Ilopaamiman - Ilwrsic  [lepycamman  sene [lopaan  owedinin  Gatwic
saraaayen,  Copiaan [oaan supatrapes  Gackn amaasl.  Apabtap ucH
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The first Arab-Israeli war began 1948-1949 in which Israel won and captured the western part of Jerusalem and part
of the territories allocated by the UN for the Arab state. About 1,000,000 Palestinian Arabs were forced to seek refuge in
neighboring countries.

The second Arab-Israeli War was associated with Egypt's nationalization of the Suez Canal and the ban on Israeli ships
passing through the canal. On October 30th, 1956 the Israeli army attacked Egypt and captured the Sinai Peninsula and Gaza
strip. On October 31st, Great Britain and France began military operations against Egypt. However, in accordance with the UN
resolution, hostilities in Egypt ceased on November 7th. Israel withdrew its troops from the Sinai Peninsula and Gaza Strip.

The third Arab-Israeli war began on June 5th, 1967 and was called the six-day war. it ended in the defeat of the Arab states.

Israel captured the Sinai Peninsula and Gaza strip from Egypt, east Jerusalem and the western bank of the Jordan River
from Jordan, and the Golan Heights from Syria.
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Example 17
Kairbekova R. R., World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 158

As opposed to the Grades 8-9 World History textbook, its Grade 10 counterpart portrays Israel as
the victim of continued Arab aggression, emphasizing that after the Six-Day War (1967), Palestinian
leaders turned to “terrorism and sabotage” rather than diplomatic means. It acknowledges the
PLO's role in organizing Palestinian resistance, aiming to unite Palestinians in the struggle
for the creation of a single Arab-Jewish state in Palestine, but does not note that its charter
explicitly rejected the idea of a Jewish-Arab state, advocating for the elimination of Israel instead.
Describing the Yom Kippur War (1973), the text explains that Egypt and Syria attacked Israel
in an “attempt to seize lost territory” in 1967, mentioning Israel’'s subsequent counteroffensive.
However, it omits key details, such as the initial Arab military successes and the heavy Israeli
losses, as well as the U.S. and Soviet involvement in brokering a ceasefire.

INPANTEUKTE)  APACMHIWE COFWC MIMBLEPH  BYY Bavimciung ke
HECiHIH  apulackaiian  keflin  apabrap MeH INPAIBLKTEP  APMCHHIAE
YPHC KIMBLIAPH  TOKTATRULINL.

<ATH KYHUK COPWCTAHw KefliH DANGCTHHATLIK  apalTap TYpaTeiH Heriur
oo Gapasire  IDpaniie  GIOWTIHIH KOO ACTRIHA  Kapagel,  MyRail
o kel NATeCTHHANHE  apadTap WIRMCIAPHHEH  AKeTeRminepi
Ilpmirmre  wapcd  doumall  DBepCIATME-TAHKSCTIE  COFLIC GOCTavra  [e-
M EORTRCEL  Oral 1963 ARMM Kpetwa [larecnnmass Ammn enny
ot (TA¥ ) Oacmsinek  etri. By yMMEMH  MakcaTel ogmmxe [a-
TECTHH LRI GipikTipy  Gomatee. 19658 amam TIAY seTermininge
wlarxs  yiisemel  (TlanecTia  ATTRIE  KOMFAIMKCHI)  AeTexmmci  Hcup
Apadar  BLILL

1973 s 6 kazadda EromeT ned CHpHSHBH KAPVAM  KYIOTEpE  Allbpel-
ABIM KAMFAH  OVMAKTApME  Kafimapy  ymin IDpannere  madven  kacaiim,
Ocerwfi  Teprinmi apad-mipanis corsicst Oacranagn. Yim anmara CoBUFaH

|58

Hostilities between Arabs and Israelis ceased after the intervention of the UN Security Council.
After the Six-Day War, all major areas inhabited by Palestinian Arabs came under Israeli rule.
In such a situation, the leaders of Palestinian-Arab organizations decided to start an all-out
sabotage and terrorist war against Israel. It was led by the Palestine Liberation Organization
(PLO). Created in 1963 with the aim of uniting Palestinians in the struggle for the creation
of a single Arab-Jewish state in Palestine. Yasser Arafat, the leader of the Palestinian Fatah
Organization (Palestinian Liberation Movement), became the Chairman of the PLO in 1968. On
October 6, 1973, Egyptian and Syrian armed forces attacked Israel in an attempt to seize lost
territory. The fourth Arab-Israeli war began. After three days of fighting, the Israeli army managed
to stop the advance of Arab troops and launch a counteroffensive.
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Example 18
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 159

The excerpt presents the Israeli-Palestinian conflict with a focus on Israel's security concerns
and efforts to establish peace. The portrayal focuses on Israeli actions in responding to security
threats and participating in negotiations, presenting the conflict primarily through the lens of
diplomatic progress and military developments. It describes the PLO as Israel’s “irreconcilable
enemy,” operating from Lebanon in the 1970s and carrying out cross-border raids. In response,
Israel launched a military operation in 1982 to remove PLO forces from Lebanon, which resulted
in their relocation to Tunisia. The text highlights the Lebanese-Israeli peace agreement in 1983,
and Israel’'s withdrawal from most of Lebanon by 1985, while maintaining a security zone in the
south. It also mentions the 1987 Palestinian Intifada, a large-scale uprising in the West Bank and
Gaza Strip, which after two years helped to pave the way for peace negotiations between Israel
and the Palestinian leadership. The Madrid Conference in 1991 is described as a key moment
where Israel, Arab states, and Palestinian representatives agreed on the principle of "land in

exchange for peace," laying the foundation for future agreements.

The Oslo Accords of 1993 are portrayed as a major diplomatic breakthrough, where Israel and
the PLO reached a “mutual recognition” agreement. Under this framework, Israel agreed to
the establishment of interim Palestinian self-government in parts of the West Bank and Gaza
Strip, with the understanding that this could eventually lead to an independent Palestinian
state. The text emphasizes Israel’'s willingness to engage in territorial compromises as part of a
broader effort to achieve peace, reflecting a process of gradual reconciliation between both sides.

Ypbic KIDMBNZAPEMAH  coM. [Dpaas ackepi apalTapibH  aCKEpIH TOKTATHI.
oulepl mRGYRIA  mmFAIR. 1973 KMAM 213 KARAHJA  COFMIC KIMBLLIAPH
TOKTATBUTIR, 1973 amaM memmokcamia  BYY-HBH KeTeKINUMIMEH  OTKeH
Aenepalarel  XATHKADATWK — KOHQEPEHUNAZA  COTHICYIIM  TAPANTAPILH
aCKEpIH TOKTATY» TVPATBI KeMiCIMIe Kon meTkivnem. 1978 smam Kown-
Jepare  Erumer,  IDhpamne  ame AKL keTekmunepifin  Keyiecyiuie
Ipanme sen Enmer apaceiiarst  Gefidit xeticivre kot xofibiuml.  Ocuiran
colikec 1979 ABITBE €Kl MEMAEKET ApACMILIA OeflOIT REMCIMIAPT AACANLIM.
Enmer IDpamismen  kypecin toktartel, a1 IDpamae Cumaii tyGerimneri o
aCKepiH atem Kerri. TyOexk ErmmeTe saiiTapeiiim

Wrab-natept 1970 smvvmd Oactan /heanta Gowran [TAY GypeirbichiHim
Ipareuy  Gimicmec kapeeitackl  Gomen kama Gepu. [IAY wacakrapm
JIBAHHME OHTYCTIK ayIamiapuman  [lspanaere malvan &acan  oOTBIILL
1982 #pinet IDpanae ackepl [TAY aCRepICpIH  TATKAHIAN, OTAQIB KYBID
mery youd Jlimmanra Gacen kipem Ocwimall Gecinmi apad-mipanis corsichl
GocTaTumt  OF1 ypMC KIDGULIAPRHID  meHitcke  ymsiparad  [IAY-nem
acup  kymrrep  JINEaRIB TOCTAN MIMFAAM, HI OMAPIRE  DrTad-Matepiepl
Tvancke  wemiping.  IDBpanne  JINBaHHWH  OHTYCTIE  afiMareiHa  e3iHiH
ANPl KYIIH OPHATACTRIpAZB! A, OY OYMAKTHL KaViNCIWUK  afivarel Jen
AIATILIEL 1983 ammt Jlmean men [Dpanme  apacwmza  OefiGimmiaik
DR Kemicin Aacanagel. a1 19835 amime mpanms  ackepaepl JliBaHHAH
MILTAPBITIN.

1987 mww  [Dspanne  Gacwm anral [a3a CEKTOPMHEIH - aVMAFRl  MeH

[See continuation on the next page.]
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[Continuation of the previous image]

T

[opaaH odeHiHin GATHIC AAFUTIVBIIA  MANCCTHHMK mwinbodocw  (aanmail
KeTepinic) GacTamein, O eki ABAFA COIMLIN. OHWH WapTTHl TYple AAKTa-
Vel apad-inpae  GefifiT KemiciMin  GacTayra  MYMKIHLK  Gomae. 1991
A Magpiame Taay IUBFBICTAR  KaFOMLIM  OSIIOIT  peTTey KoHIHIe
KOHQepeHA  GOIM, ofaH [Dpaimh MeH Kapcs! Typran Apal MesUexerTepi
AJHe NMAUTECTIHATMIKTAIME  okitiepi (ic axynmge [IAY) xareicTi

BefiGITITIRTL  peTrey Heridiiie KoNQepeHumlars KATRCVIIRIIAD  soRepilin
opHbHA  GefiGiTIIMIKe  KAFIUIACETE  KAGMITIAY  TYPATR  KeMiCIM  KACAIRL
Mawenots  #ard [Dpante o3 Gackn ATFAH AVMAKTAH  SCKEpIH  aKETREH
Aarmitn  rama, Ihpantedi  mofiemaiimesaapee owemaym,  an [Dpanm
1967 #BUTH COPMCKA el OOTFaH AMFJAILIM  KATMMHA ReTTIpYTE  23pMi
Jen ManiMaet,

1993 e Ihpants  smen [TAY Gipia-0ipl MONMHEIAY TYPATH  KeTlciare
kein, Tasa men TlepioH CeKTOPMNIA DATCTHHATHE  @3iH-631 Gackapyim
VIBDUACTRPVIMH  npimmnmrepi Tvpamd Jexmpamigra kon koguet  Cedfrin,
IBpanns  tapuxn [lanectita  aepinin  Gip Gedirin  apal-nanecTiHATKIK
JKIMIINIKTIH  GasplnaveiHa  Oepyre Kemiceai. Ogap vakenm ere keme Oy
AVMAKTA  ARTOHOMIA  WYPRUTMN, CRADIATAHATRIHBIH  TYCIRULL
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Israel’s irreconcilable enemy remains the PLO, whose headquarters have been in Lebanon since
the 1970s. PLO militants carried out raids on Israel from the southern regions of Lebanon. In
1982, the Israeli army invaded Lebanon to defeat the PLO units and drive them out of Lebanon.
The fifth Arab-Israeli war began, as a result of which the PLO military forces left Lebanon. PLO
headquarters were moved to Tunisia. Israel consolidated its military presence in southern Lebanon
by declaring this territory a security zone. In 1983, the Lebanese-Israeli peace agreement was
concluded. In 1985, Israeli troops withdrew from Lebanon

In 1987, the Palestinian intifada (general uprising) began in the Israeli-occupied territories in
the Gaza Strip and on the West Bank of the Jordan River, which lasted about two years. Its
formal end allowed the start of Arab-Israeli peace negotiations. In 1991, a conference on the
Middle East peace settlement was held in Madrid, in which Israel, the opposing Arab states
and a Palestinian delegation (in fact, the PLO) took part. As the basis for a peaceful settlement,
the conference participants agreed to adopt the principle of “land in exchange for peace:” the
Palestinian side stated that it was ready to recognize Israel subject to the withdrawal of its
troops from the occupied territories, and Israel expressed its readiness to restore the situation
that existed before the 1967 war.

In 1993, Israel and the PLO entered into a mutual recognition agreement and signed a “declaration
of principles for organizing interim Palestinian self-government in the Gaza Strip on the West
Bank’ Thus, Israel agreed to transfer under the control of the Arab Palestinian Authority part
of the lands of historical Palestine with a predominant Arab population, understanding that in
time, an independent Arab state would be proclaimed on the territory of the formed autonomy.
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Example 19
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019, p. 161

The 2006 Lebanon War is also presented without criticism of Israel, emphasizing instead the
negative contribution of Hezbollah to terrorism. The textbook describes the 2006 Lebanon War
as a conflict that began after Hezbollah attacked an Israeli military checkpoint, resulting in the
deaths of three Israeli soldiers and the capture of two others. In response, Israel launched a
military operation in Lebanon with the goal of weakening Hezbollah and securing the release of
the captured soldiers. While the conflict lasted 34 days, the war concluded with a UN-brokered
ceasefire between Israel and Hezbollah. The excerpt highlights Hezbollah's influence in the
region, referring to it as a group known for its use of suicide bombings and armed attacks. It
portrays Israel's military response as a defensive measure but notes that Hezbollah was not fully
dismantled, and the kidnapped soldiers were not recovered. The passage primarily focuses on
Israel’'s security concerns, though it does not delve into the broader effects of the war, such as
its impact on Lebanese and Israeli civilians.

The second part discusses Israeli political developments following the conflict, particularly the
2009 election of Benjamin Netanyahu and the resulting challenges in advancing the Middle
East peace process. It notes that Israeli President Reuven Rivlin, elected in 2014, opposed the
establishment of a Palestinian state. The text suggests that political disagreements, along
with broader regional instability, contributed to difficulties in achieving peace. It concludes
by emphasizing the importance of mutual recognition and dialogue between both sides,
acknowledging that violence often leads to further violence. The excerpt presents Israel’s
position as primarily focused on security and stability, though it does not extensively discuss
Palestinian perspectives or the complexities of regional diplomacy.

2006 wwnawm ey [hpanas  Jloeass  ackepMed  Gackn  Kipm.
ATTHIHIE APAG-HIPANTL  COPBICKINGIN TYTANYBIHA  JNBAHIG  (welliTrik
aXewomnaxs (ANIGHMH DAPTHACH) YR OSKcTpesicTepiin  [panm
KAPVIEE  KYWTepIRIL  aCRepll Onok KyseTide madvin  #acam,  [ipaviniin
Yl ackepll KRIIMCTRepIH  OATIPIN, eReVIH TYTRBIHFA ATMO KeTyl ceden
Gonaw. OTW3 TepT KyHIe colbUTFAM ackepll omepamid  keunze [Dpanms
ackept Tagy [WTeCTarsl  off BIKRALIM NAHKECTIE  YiBIM «Xe300naxThe
TOTHE TATKAHZAY TVPAT  MAKCATRIHD  eTe ATMAIB XIHE YPRaHFaH eki
&verepin  Gocata anMadel. Core BYY-HMH ApUTacyRiMeH  AAKTATRIN,
Ilpanne  men «Xe0oOMAXs KAVEHICPASH  OPACHIMIANE  ATRIC TOKTAIMI

2009 wmmw [hpanns  Gumnfge ommm kymmepre  yar oaprkad boHe-
TARLAXY yRiMeri kenm. 2010-2011  kwngapuarst  apad pepomOMIACH
sapcanbmia  Tamy [lswwerarm  Oefidit xemcim men [lanecrima  Maceneci
Tyiiekn  Tipendi. 2004 ke 10 mavesga  [Dpanns  npenuieHTi  Gonsn
caimanran  Jlmekva nopingceMee umymect Peveenw Poeonm  [Tamectima
MEMISRETIH  KYPY ILICRCMN  KOLIAMAITMHBH  affTTHL.

Hasap ayaapuinaap!
Apal-wipannt XaHAMH TOKTATY, KAPCHABCYIS TAPANTARALH, S10601 MOBLIHAZY KEPEKTHIH,

OpbH A0LN OTHERIH MBCESEAEDM KYLL KOAAIMY MOABIMEH WEWyTe DONMAATEEEN TYCIHTE
GARAIHBICTE BREHI AAYCHIT.

16l

[See translation on the next page].
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In the summer of 2006, there was an Israeli military invasion of Lebanon. The reason for the
sixth Arab-Israeli war was an attack by militants of the Lebanese Shiite organization Hezbollah
(Party of Allah) on an Israeli military checkpoint, as a result of which three Israeli soldiers were
killed and two were captured. During the 34-day war operation, the Israeli army did not achieve
its goal - one of the most influential terrorist organizations in the Middle East, Hezbollah, which
gave the world such a phenomenon as suicide bombers, was not defeated, and two kidnapped
soldiers were not released. The war ended with a UN-brokered ceasefire agreement between Israel
and Hezbollah militants. With his coming to power in Israel in 2009, the right-wing government
of Benjamin Netanyahu, and on the eve of the Arab revolutions of 2010 to 2011, the Middle East
peace processes and solutions to the Palestinian problem were at a dead end. Elected on June
10, 2014 Israeli President Reuven Rivlin, a member of the Likud Party, rejected the idea of creating
a Palestinian state.

Pay Attention!

The final cessation of the Arab Israeli conflict depends on the recognition by the warring parties
themselves of the futility of continuing the confrontation and the realization that existing problems
cannot be solved by force. Violence on one side will give rise to violence on the other.

Example 20
Kairbekova R. R, World History (Social Studies and Humanities Track), Grade 10, Vol. 1, 2019,
pp. 162-163

The unit about the Israeli-Palestinian conflict concludes with a series of questions and assignments,
some are of a balanced and neutral perspective, and others are ostensibly and candidly reflective
of the PLO’s perspective. As such, students are required to consider articles from the PLO
Charter (1968) and the Palestinian National Charter (1968) to answer questions regarding
Palestinian identity and the methods of conflict. As such, students learn that, according to
the PLO, Palestinians should be committed to armed struggle as the primary method for
achieving Palestinian liberation. The texts define Palestine as an indivisible Arab homeland
and consider all Palestinians, including those born outside the territory after 1947, as part of
the national cause. Additionally, the charters reject the legitimacy of Israel's creation in 1947,
calling it a violation of the Palestinian people's natural rights. The role of sabotage and military
mobilization is portrayed as a necessary tool for Palestinian resistance, and the Arab world’s

collective support is emphasized as essential to the struggle.

While students are indeed told that these ideas reflect the perspective of the PLO, the concluding
assignments contain no Israeli historical narratives or security concerns, discussion of Israeli
claims to the land, historical Jewish connections to the region, or the broader geopolitical context
leading to Israel's establishment. As such, active or practical display of knowledge about the

lesson is primarily devoted to the Palestinian narrative of the PLO, and not any Israeli narrative.

[See images on the next page.]
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L Binimaepinai mxcepil-mep]

1. Apa0-IBpAITs  KAKTHFRICKIHBIN  CeDEmTEpIH  ATAHIAp.
L TlanecTiiHa  MaceneciHil MONEUIM HeUE K3We OHB! OIEMVEIN CROLIOPH  MEH Relemeri
KATai?

Tancuipya

LowTagy [lnretc SAMAANMHEH  GPICTEVin ATTRT BecTeHi TOMTRIPRIUGAD.

Rezen XpoHOTOTIATME  &Ylle Heriarl oxuramp

2. TeMeHIe ReTTIDITeR KGRATTAPMEH TAHMCHIL, CYpaKTapey  &avan  Gepidiep.
*[IAY GOfWHMA MATECTUHATHME GOOWO KiM CREXTAIHT

* TIAY Oofmmmz [laTecTIHARMH  IDETADACH  ERHIA]

*TIAY sl samcattsl geumefini #eme of ypectin mmmiafl Tecitlepin  yesHaze?
* TIAY TlanecTimaMB! RKYTRAPY KYPe! RATADHHA  KiLIEpN Kocamr?

* allafecTiHARE  KOLISY ROMICTeTTeple  Kamiadl MoKedtTa  syphiiaiam?

T ecTHHANKL  ATAT ey '{ﬁ!h‘l.\'lbl AAPrEICHIRAH
(TanecTIURTEpin - YOTIRE KoHTpeci 1968 Amimsr 17 mviesé KalIiais)

A-0am, YiRIMERH MARCATH! - KADVABL Kypec myprisv. JEeHicke AdTRéHis O¥N Kypec
AAUFACHN 83 KATAPHH ApTiaipa  Gepeil.

4«am. BapmuR.  DATeCTHHMIKTEp  «flanecTiHAHM AT €TV YiWMBIHBH MIHZETTI  MY-
mreci OOMEN TaOWdamM, Onap MeMTeReTN  A3AT eTV KypeciHie o1 MYyMEILixTepiHe cafl
MUIETTEPIN  OPBLIHIMLIN. ..

22-Gam, ollanecTonatnr  a%aT ety PlibMM MAASCTHRAKTERIEH  acRép wmacakTaliw. Oa
MatecTiHARE! 4T €1y sckepl Jenm mrazazst...

Jo-Gon. «TIRIGCTHRARE  KOTIAY KOMIITSTie apad smaie Xomumy OGluipred etdepuen sapei
Ay MeH YRMIM EOTEN VIR RYpRITIR.

MaecTina FITHE XPTEACKIRAH
(1068 & TIAMECTIMA YTITRIE KSMeciHde KAGHILIARFAH)

L Marectima - apab-nanectnd  XaTRMHEBH  OTAle GoTwT TabBTage KsHe on apad
aravekeHiHin  Geninbec Gip Gomueri. AT NOTECTIHA XAMKM - Apad yATRMMH Oampoec Oeniri

2. ManeoTnen bpimas  MAHIATSD  Kedemisen  O¢pi mernpach OQipTYTac avMOKTEIE  Gipaix
fonem  TAGBINAIR,

5 Mamecrmie  (Mazectmeanwk)  Gomem 1947 saurrn gefiln Tlazectimnm  eMip cypren
apelTap  CAHMNAULN... OcH MepiidHeH kefin TTATecTiHD AVMATRIHAA HEMeCs OUAH THIC AVMAL-
T3 MATECTHHATRIE  aheded TVRLTFAHJRD 18 ManecTUHATR Gomwl caHATALE!

6. Cnomnierie  Oackim anvaas Oypes IlagecTimazn  emip cypren espefl 12 DATECTIHIK
GO CAHATALN,

7. TIAMSCTIMIN  KAPVIM  KYpecke oMM JOYMIleCT MeH oMIPIH, o3 OTAHMH KOPFVID Hale
OFAH MIATTWE  SReTY AOTMHUA  KypOoH kMavia aadtem Gonyw e,

* Kapyasr kypec TlanecTHHAMBI AT ETVIN GKATFBIY AOTHL...

* JUDSPCOATEE  [MAPA DATECTIHATHE  XATWKIBE 4337 €TV KYPeCiHiH Herisn Tyl
Gomm Tabermam..  Commnii-ay YOTTMR Kypec AYprinn aatean [lateeTima  XAma-
HEMH TyR1 TONTAPM MeH MATECTIH XATKBIHAR #@HE Apad OVKADACHHAH  PEBOTROMIA-
HELRATFACTRPGIBE.  KAMTAMACES €TV VIDIH, OHBIH TADATRVE! Med wesici Yind Oipliske
RETY TAZAN ETLNENL Apad XAUTKE NN GApiE SCREPIL AIAMIME. MOPATWINE  AaHe
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(RG]  OOTEMUNATEE OaNecTIH XadkemeH  Gipre [lamecTiHAHE AT eTVTE AJMCAVH

KEpeE..

1947 mpiren Tlazecminasy  Gemy Med [Dpaine  MeMmueReTimil  KypMAVEL KAHIOA VAKBIT

OTCE Io, TOMBITRIMEH BAHCEN OG0 TaOMmamsd, offTkeHi oF MATECTHH NATKRHBH  Ka-

TAVBIHA  KApas-Kafiiuer GO KSHe OHBIH OTARUBIK KYRBTWHA 3MMH KeTTipL wame

BYY HaprricsiHMH  OPUHLIITEpiHe, 2cipece OHIAFED O1iH-631 OACKAapy KyEBHA cal

REMME. .

* Apad-MATECTIH  XAAKM ©3IH EApVIM OATECTHE PEBOTIONNACH APEBUTH  KepceTe OTh-
peim.  TIAZECTHHAMBIH  TONME Q30T eTLTYiM esrepreTin Gapawk  wemiMuepien  6ac
TAPTAIH...

* [IAY - MATSCTUHATHE  EBOMOUMIATEE  RYWTEpAiK  okinl, O apad-NaTecTii  KATRM-
HBH 01 OTAHE YIDIH AYDPrisiil KaTHOM KYpeciHe, ONMH ASATTRIFLING, COMIA OPATYLINEA
Aale SCKEpH, CAACH A9He KAPABITEIE CaNala OacKapy EYKRBIHMH &YIere AcvEHA
AAVATITEL..

-

Check your knowledge:
1. List the Arab-Israeli conflict’s reasons
2. What is the importance of the Palestine issue, what are the ways of solution, and what is its future?

Assignment
1. Fill out the form “Middle East Conflict Development”

Period Chronology Main Events

2. Overview the documents below and answer the questions:
« Who is a Palestinian, according to PLO?
« What are the borders of Palestine, according to PLO?
« What is PLO’s goal and its methods of resistance?
« Who does PLO include in its camp in fighting for the liberation of Palestine?
« Who'is included in the “Committee of Supporting Palestine?

From the charter of the Palestine Liberation Organization

(Adopted on July 17, 1968. Palestinian National Congress)

Article 3: The purpose of the organization is armed struggle. The continuation of this struggle and its constant expansion must be
ensured until victory is achieved.

Article 4: All Palestinians are natural members of the Palestine Liberation Organization. They perform their duty to fight for the
liberation of the country according to their abilities.

Article 22: The Palestine Liberation Organization forms an army of Palestinians. It's called the Palestinian Liberation Army.

Article 26: "Palestine Support Committees" are created in Arab and friendly countries to collect contributions and support the
organization.

From the Palestinian National Charter

(Adopted by the Palestinian National Council in 1968).

1. Palestine is the homeland of the Arab Palestinian people, and it is an inseparable part of the Arab homeland, and the Palestinian
people are an integral part of the Arab nation.

2. Palestine within the boundaries of the British Mandate period is an indivisible territorial unit

5. Palestinians are Arabs who usually lived in Palestine before 1947. anyone born after this period of a Palestinian father, either
inside or outside Palestine, is also a Palestinian.

6. Jews who were normally living in Palestine before the Zionist invasion will be considered Palestinians.

7. The Palestinian must be prepared for armed struggle and sacrifice his well-being and life to reconquer his homeland and bring
about its liberation.

-Armed struggle is the only way to liberate Palestine.

- The sabotage action is the core of the Palestinian people’s liberation struggle. It is also necessary to achieve unity in the name of
the national struggle among the various groups of the Palestinian people and between the Palestinian people and the Arab masses
in order to ensure the continuation of the revolution, its expansion and victory.

- The Arab nation must mobilize all its military, human, moral and spiritual potential to actively participate together with the
Palestinian people in the liberation of Palestine.

- The partition of Palestine in 1947 and the formation of the State of Israel are completely illegal regardless of the passage of time
because they were contrary to the will of the Palestinian people and their natural right to a homeland and were incompatible with
the principles contained in the UN Charter, especially the right to self-determination ...

- The Arab Palestinian people, expressing themselves through the armed Palestinian revolution, rejects all solutions that replace the
complete liberation of the plate. - The PLO, the representative of the Palestinian revolutionary forces, is responsible for the struggle
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The Arab-Israeli Conflict “

Example 21
Kairbekova R.R, World History (Science and Mathematics Track), Grade 11, 2019, p. 117

Another reference to the conflict appears in the World History textbook for Grade 11. This textbook
provides a brief summary of the conflict in the context of "world terrorism," identifying the Arab-
Israeli conflict as the primary cause of the rise of terrorism in the Middle East. Notably, it identifies
Fatah as a “terrorist organization... with the goal of fighting Israel, destroying it, and creating a
Palestinian state.” The text states that after 1967, the PLO launched a campaign “of sabotage
and terrorism against Israel,” and further generalizes that Palestinians sometimes engaged
in terrorism, explaining that Hamas and the Islamic Jihad are terrorist organizations. Notably,
the textbook offers some characteristics of “Palestinian terrorism,” including as “indiscriminate
attacks, the large-scale use of terror without specific targets, suicide bombers, mass training

of terrorists prepared to die.”

Apab-napann muenericl, ITanecTnHa MecemeclE TyempgaTTel, oa Tasy
IMeireieTa TeppopHaMuly xanunracyeHa WKnan errl. 1950 seuimapan
Ermmerre @PATX ([TanecTHHAHB! YATTHIK A3aT €Ty YiBIMEI) TeppopHCTiK
VHBIMEL mAiga Gongel, oHLIH MakcaTsl — HapannMer kypec sypriain, oHul
#ow sxene [lanecTHHa MemiereTiH Kypy. 1950 mMuAgapAslE coHBIHAA
PATX-taig Genlmmenepl Amznpae, Tvauncre, JIusnaga, Jueanaa,
Hopaasraga KaasmracTsl. 1967 JKBIIFEL +AITH KYHILK coFEICTA JeHLUITeH
COH, NAJTECTHEATLIK apabrap yilkIMBELE xetekmlnepl, Hipauavze kapeoi
mannait dusepcuarsik-meppopuemix coesie Gacmay Typanst memim
KabeLngaiiget. Oran [anecTHHAHB a3aT ety ¥ HMBIMEL xeTek i aik errl. 1993
#BUTE [laecTHHA ABTOHOMHACKIH KYDPYFA K0T MeTKlareH matecTHHAIKTED,
eHAl KeKe MeMJeKeT KAJRINTAcCTHIPY ymimE Kypectl xanracTHpAH,
onap Gyn MakcaTrapsiHa Teppopuctik eglerepal Kongamasl. ABToOHOMMSA
ayMarbiEga «Xamaas, «Henamasik Huhags cexlnal Typal reppopmerix
yilkiMgap opHanacThl. IlanecTHHIIK TeppopHaMEIHE epexmenlr]l mMeiHaga:
HAKTBl MeKeH-Hafchl3 TeppopAkl KeH KeJeMIe KoJjaHY; axanra Oackin
TikKeH JagKecTepal KenTen JaisiEZay; eaeMIlk KayeMIacTHKTHE niklpin
TYARIpATR (ymakTe! Xyprisin kery cexlnal) avkemaw mapanapael
HOCTApIay JKeHe JKYdere ackIpy; TeppopHcTIK epererrepil cafcaTThIE
aneMeHTTepl petlrge maftgantany.

The Arab-Israeli conflict caused the Palestinian issue, which contributed to the rise of terrorism in the Middle East. In the 1950s,
the terrorist organization Fatah (Palestinian National Liberation Movement) emerged in Egypt, with the goal of fighting Israel,
destroying it, and creating a Palestinian state. By the late 1950s, Fatah branches had formed in Algeria, Tunisia, Libya, Lebanon,
and Jordan. After their defeat in the 1967 Six-Day War, the leaders of the Palestine Liberation Organization (PLO) decided to launch
a widespread campaign of sabotage and terrorism against Israel.

It was led by the Palestine Liberation Organization. Having achieved the establishment of the Palestinian Authority in 1993, the
Palestinians continued their struggle for the formation of an independent state, using terrorist methods to achieve this goal. Various
terrorist organizations, such as Hamas and Islamic Jihad, were located on the territory of the autonomy. The distinctive features of
Palestinian terrorism were: the widespread use of terror without targeting a specific location; the planning and implementation of
large-scale measures that arouse the opinion of the international community (such as hijacking an airplane); the use of terrorist
acts as elements of politics.

of the Palestinian Arab people to find their homeland, liberate and return there and exercise there the right to self-determination
in the military, political and financial spheres.
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The Arab-Israeli Conflict

Example 22
Kairbekova R.R, World History (Science and Mathematics Track), Grade 11, 2019, p. 117.

This excerpt discusses Al-Qaeda’s structure, objectives, and global activities, particularly in the
context of Islamic extremism. It highlights Osama bin Laden’s leadership and the formation of
the Islamic Death Front for Jihad against Jews and Christians, presenting the organization as
a unified terrorist network operating across multiple regions. The excerpt discusses how terror
groups united across the Arab world, culminating in the 9/11 attack, which placed terrorism as a
key global threat to be tackled. The passage also ties Al-Qaeda’s actions to the broader war on
terror following 9/11, emphasizing how the U.S. took the lead in global counterterrorism efforts.

«Oa-Kangansss merlorl xyml Ayram corblchEE skaysiEreprepl
AHANAR. YABIMHEEE GacTel MakKcaT — HeJIaM MeMIeKeTTeplugerl
aafiBIpARl EyHeH| KyJaThin, HcAaMIMEK TepTinT! KajdmOTacTeipy,
mapuFraTKa Herlagenres memnexeT Kypy. 1998 iutei Ben Jlagen «On-
Kamgas yiisiMeiMer KaTap, «Empefinep mer kpecmlnepre kapes suhag
[HIlE HeTaMIeK aTeMalk MafifaHe aTTH XAMBIKAPATHIK YABIM KYPFaHBIH
MenlMaesl, oHBIH KaTapelHa AMKHDIAIK, mekleTaRAREK, ayFAHCTAHABIK,
kamMupalk sxene Gacka ga Teppopuerik yiinmgap engl. O2 myMeleTapRI
sinaft 6lp oprara Gipleripren Gya yitniMgap ueiam eaemine Kapaern
enTereH Keglcrikme (Ayvrarcramga, Amxnpge, [lemercTagga, SpuTpeme,
Kocosoga, [lexlcranga, Comamnge, Texikcranga, ﬁenen.qe} 83 apexeTTepln
panracTeipael. 2001 mpunguy 11 kupxyiteringe AKII-ra opuim anran
aRkecTIK epeKeTTeH coH, TeppopraM Oykln enemalk eprerneTTiH e GacThl
aynl genm mapHANAEABLI, A7 OHBI 0K 8JeMIlK KAVBRIMIACTEIKTHIH €H
acTe! Mingerl Gonsm cananmsl. AKII TeppopHaMre Kapesl XAMLIKAPATLIE,
KAOMHIIHAHRBIH weTernilcl Goaasl.

The main strength of Al-Qaeda was considered to be the fighters from the Afghan war. The main goal of the organization is to
overthrow the secular system in Islamic countries and to form an Islamic state based on Sharia law. In 1998, Bin Laden announced
that, along with Al-Qaeda, he had created an international organization called the Islamic Death Front for Jihad against Jews and
Christians, which included Algerian, Pakistani, Afghan, Kashmiri, and other terrorist organizations. These organizations, having
united their efforts in this way, continued their activities in many areas of the Islamic world, including Afghanistan, Algeria, Chechnya,
Eritrea, Kosovo, Pakistan, Somalia, Tajikistan, and Yemen. After the terrorist attack in the USA on September 11, 2001, terrorism
was declared the most important threat to world civilization, and its elimination was considered the most important task of the
international community. The US became the leader of the international coalition against terrorism.

Example 23
Kaymuldinova, Geography (Social Studies and Humanities Track), Grade 10, 2019, p. 128

The Arab-lsraeli conflict is also mentioned in Geography textbooks. However, despite expectations
of discussions on topics such as ethnic divisions, border disputes, or the status of Jerusalem,
references to the conflict are sporadic and minimal. Most of the content in this curriculum
focuses primarily on Kazakhstan. Nevertheless, the textbook designated for Grade 10 presents
a modest and very balanced mention of the conflict, claiming that efforts to resolve it are in

process, with culpability on both sides.

[See image on the next page.]
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ANATAFRl  TeoCAsicH KaFXail . OHTYCTIK-baThic  A3MAZarel  apad-
I3palih  AaKATHl 50 KBULIAH ACTAM VAKBIT AQiracem  kenedi. 1993
Al ID3paiie men [lanecTiadsl  asaT eTy JIIMMBI apachiia OAcTANFaH
Tikenell Kemiccesfep afiMakTa OefGITHNMK OpHATYFa KoM cadrad  Gofa-
teiE, JlereHMer Oy AaHAaqiel  OefibiT Aafailla TomBIK MISMNAN  Zevre
a1l eprepek. EKI KAaKiad Ja Kapyiel KakTBIFBICTApFa  ceGemml  OOaTeiH
OKHFATAD COTBNT TYPasl.

Geopolitical situation in Asia. The Arab-Israeli conflict in South-West Asia has been going on for more than 50 years. In 1993, the
direct negotiations between Israel and the Palestine Liberation Organization paved the way for establishing peace in the region.
However, it is still too early to say that this conflict has been completely resolved peacefully. There are events that lead to armed
conflicts on both sides.

Example 24
Kaymuldinova, Geography (Social Studies and Humanities Track), Grade 11, 2019, pp. 194-195

In another textbook, designated for Grade 11, students are tasked with marking countries on a
world map using different colors to represent various categories. The Gaza strip and the West
Bank are referred to as unrecognized states in this assignment. Surprisingly, the list of countries
experiencing terrorist attacks in recent years does not include Israel, nor is it included on the
list of nations with nuclear weapons.

Kenecl xesenge Ku1awn TyeTl Yol cHIBHIKTADMEH eNIeD APACKIHIATEL AAY-
JILL Ay JAHAADARL, TAHRUIMATAH MeMIeKeTTepAlH ayMakTapu Gearliegaep.

194

Muicanst: Yualeran mex ITexieran apansirsigars: Kamsnp mwratel, Bateie
Caxapa, Poaknerg apangapst, Comryerlk Kunp, Iasa cextopsr, Hopaas
saeririr Gateic waranayet, Taitsans, Oxryeriv Kypuns apangapst, Abxa-
sug, Onrycrik Ocerns mexe T.6.

Caphl TycTIeH cafdcH TYPaKchIaLK TaE eagepal (Comamu, ﬁemm, Crpra,
Avrancerad, Opransik Adpuka Pecnyinuracsl, Maxty, Hurep, Mann, 3uM-
Gabee sone 1.6.) Gearlrengep. Kok Tyerl geHrenekrepMer COBFL MBLIIAPEI
naKecTiK oxuratapsl Tiprearer engepal (Y mibpurarna, AKII, Henamns,
Cupusa, Kegng, Avrancran, Illeenna, Typrua, Hpar, Eruner, Ucnarus,
Peceit, Mamu, Ilpn-Jlagxa, #ana 3enangua, Yagleran, Koxymbna, Ou-
aummuH, Puanaagns, Comann, Hpar) Gearlnenmep.

Kapa capu Tyerl gexrenekrepMeH AIpOMILIK Kapyra He MeMJeKeTTepal
(AKII, Peceit, Ynubpuramus, ®panmus, Kprraft, Yraleran, Tlerleraxn,
Kopeit Xanuy Jemorpatnanek, Peenyiangackt) enrlnesgep.

After mapping the main geopolitical forces of the modern world in green, begin to paint over the disputed areas on the borders on
neighboring states as well as the territory of unrecognized states with red dotted lines. For example, the state of Kashmir on the
border of India and Pakistan, western Sahara, Northern Cyprus, Gaza, Western Bank of the Jorden River, southern Taiwan, Kuril
Islands, Abkhazia, South Ossetia and others

Then the territories of countries with an unstable political situation are painted yellow (Somalia, Syria, Afghanistan, Central African
Republic, Haiti, Niger, Mali, Zimbabwe and others).

Blue circles mark states where terrorist attacks have occurred in recent years (Britain, USA, Spain, Syria, Kenya, Afghanistan, Sweden,
Turkey, Iran, Egypt, Spain, Russia, Mali, Sri Lanka, New Zealand, India, Colombia, Philippines, Finland, Somalia, Iraq).

Mark with blue and yellow circles the states that have nuclear weapons (USA, Russia, Great Britain, France, China, India, Pakistan,
North Korea.
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Example 25
Aldabek, World History, Grades 8-9, 2019, Vol. 2, pp. 992-100

In a unit about the ‘Role of International Organizations in Resolving Regional Problems, the
Arab-lIsraeli conflict is taught in the context of the “birth of Middle East tensions” and the
development of Arab Countries After World War Il. The textbook presents the Arab-Israeli
conflict (also as “the Middle East conflict”) as the “longest-lasting in the world” which has yet
to be resolved. The text states that the conflict started in the 1940s surrounding the UN General
Assembly resolution no. 181 for the “creation of the Jewish and Arab states” in Palestine. The
text seems to avoid expanding on the complexities, stating that “nationalist organizations
frequently carried out acts of terror during the war,” thus implicating both sides in these
acts, which is factually accurate. The text also notes the British government’s decision to end
the mandate, admitting its inability to “facilitate a favorable place for the Arabs and Jews to
cohabitate.” This text does not address the complex set of internal and external considerations
of the British Empire which led to its decision to terminate its mandate, nor does it mention
the Arab-Jewish relations and tensions in Palestine prior to the 1940s.

Regarding resolution no. 181, also known as the ‘Partition Plan, the text explains that while the
Jews welcomed it, the Arabs opposed it because the “territory of the Jewish state was larger
than that of the Arabs.” While the territory designated for the Jewish state was indeed larger, it
is also important to note that much of the land allocated to the Jewish state was in the Negev
Desert, which was sparsely populated and not as agriculturally viable as the land allocated to
the Arab state. This geographic factor was one of the reasons why Arab leaders rejected the
plan, arguing that it was still unfair despite the numerical division. Leaving out this explanation
risks promoting the misconception that the Partition Plan disproportionately discriminated
against the Palestinians. A more crucial omission is the fact that most Arab leaders simply

rejected any premise of partition of the land in favor of a Jewish state.

The text further states that Arab countries as well as Palestinians rejected the idea of Jews
returning to Palestine, and thus the “1947 war” broke out, emphasizing that each party “sought
to claim Jerusalem,” which was sacred for “Christians, Muslims, and Jews alike,” and to gain
control over Palestine. While the text correctly notes that Jerusalem is also sacred to Jews,
it fails to note that the Palestinian Arabs declared war on Israel and were later joined by the
Arab armies.

[See image on the next page.]
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£15, ERIHIT JYHHEAYILTIE COFBICTAH KEMIHIT APAR
ELIEPIHI JAMYEL TAAY MBIFBIC HMETERICIHIN TYYEI

1950 ancvzapaun  fecw Oykin Aped ane-

M DATPHOTTME  KAYMMJAMCTMETM  mdi-
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The Arab-Israeli Conflict, Example 25

(LAXATT], NasecTmmem

NOUERTICPIRE  Kypeaymven  GaiinanscTi
2241 ETy yilvauia (TIAV)

lb"ll:u'.|1.ll‘t.|:||l 5'l'll.1!!.:.1p|.l corue fth:l.ll.l.u
TAKECTIE  BpexeTIcpie &I I:\IFI.JI.F (TR
T BYY-5a ANPma  ediin o1apra jlerel MAKIAITHK  KYKMN ToKTaTy
woliae  maniaene xacaaw  Jlowgos Oy wepaepre  Gyans  Gad
TN KaTMCM  ROK ket cedeGi apabtap Men espellaepain  Gipre
WP cypvie komallad  opue Kacall aTMAFMIMKTIN  odan dac Tapras
TMEIMN  SaTisLEe
1947 aacm 29 kapats BYY-man Bac Accauloescl  [lopam oten-
i Gotee anfaavaiin  espell gone aped MeMMCRETTOPUREN KPR
TROLTLTN  paylacka canmd (Nl8] Kapap) BYY Kapapid [Manectisiaz
apalh xawe empell MesteReTiepl  Kypuanaia  uadiaedl  Espeli
THPIMICIPN O XOCTAPIM  KYAND KEpCM ANCO, 0padrap OyTa KapcH
KT E'(K’Irlﬁlupcn MEMICEETUIET  AvaEari n]nﬁ!l.l;huhlhm aLeRalin
yokes  Goru
L]

Byn HieinsT  ATFARKELE mpmi :|p:u3 MEMTeReTTEpl e, MManectima-
HMH apal Typislapsl 13 kafeinzamaas.  Apabrap Gyn mepaepai
Oulepiikl  den ecenTefiTinaikTen,  empeiinepai  [TanecTimara  KaifiTapy
IACRCHH  MyAZeM  KynTaMazM., 1947 AMAM OCM Aep YW Apad-
apanite corsicsr (19471949 k) OypK ere TyeTl. COPMCYIIM KaKTHIH
aprafichickl - XPUCTHARIAP, COMMAI-AK MYCMTMAHIIP MeH myaeiitep
YW g KacueTTi Kata Ilepycamim senm TTanecmima kepi YN Tasacka
TVETL

Lesson 15 - Development of Arab states after World War Il, the birth of the conflict in the Middle East
The beginning of the 1950s started with a new wave of struggles for national independence, which
shook the patriotic community in the entire Arab world. Pro-peace and mass democratic organizations
were founded. Also, branches of pan-Arab nationalist left-wing radical organizations came to existence,
such as the Arab Socialist Ba’ath Party. The nationalist movement and other organizations started
their activity.

The issue, known as the Arab-Israeli conflict or the Middle East conflict, is the longest-lasting in the
world and is a matter that has not found its solution to date. It started from the 1940s and is related to
the foundation of the Jewish and Arab states in Mandate Palestine. Nationalist organizations frequently
carried out acts of terror during the war. Therefore, in the UN, England declared the abolishment of
their mandate right to these states. London made a statement that they have no relation to these
lands, going forward, and that would relinquish the mandate because England could not facilitate a
favorable place for the Arabs and Jews to cohabitate.

Initially this resolution was accepted neither by the neighboring Arab countries, nor the Palestinian
Arabs. Since the Arabs considered these lands as theirs, they categorically did not support the idea of
returning the Jews to Palestine. Awar (the Arab-Israeli war, 1947-1949) for this land broke out in 1947.
Each party involved in the war sought to claim Jerusalem, a sacred city for Christians, Muslims, and
Jews alike, and fought to gain control over Palestine.
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Example 26
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 100

The Grades 8-9 World History textbook teaches about the establishment of the State of Israel
in 1948, but contains some inaccuracies. It implies that the declaration of Israel's independence
came “after the long-lasted wars,” but the war that had started in 1947 continued and worsened.
It also notes how the USSR initially had a “benevolent attitude” towards Israel and Israeli Prime
Minister Golda Meir; however, David Ben Gurion was then Prime Minister, and Meir entered
office some two decades later. More inaccuracies are evident in the description that after the
war “Israel occupied the Gaza Strip,” where in fact Egypt occupied and controlled it until 1967.
Furthermore, while it is fairly accurate to say that “more than 600 thousand Arabs escaped
from Palestine to Lebanon, Syria and Transjordan,” the text leaves out any mention of the
number of Jews who were forced to leave Muslim countries due to persecution in light of
Israel's declaration of independence.

The text further explains that the US administration initially supported the Arabs, but after
the Israeli government strengthened through the help of the USSR, Israel sought the support
of the US instead, and thus the USSR shifted its support to the Arab states, representing the
competition between “great powers” in this region. However, this explanation is misleading,
because the US approach to the Palestinian issue was mixed and cautious, evolving over time,
and did not represent outright support for the Arabs over that of Israel (the US voted in favor
of the Partition Plan).

The text is accompanied by a photograph of first Israeli Prime Minister David Ben Gurion

|n

announcing the establishment of the “Independent State of Israe

1948 swimw, ywkkn  coMMIFAE  coruicTapaad  com, [Dpann  siesme-
EETIIN  Kypoiaraiaerd  xapinaaias.  Ocu kewte Macwey  [hpaum
KeMecTik  OafuTTR  TAMIALIM  Jered YMITHSH OFal AAH-AIKTH  KoMek
kepeetmi.  Ihpankpi  peasep-simmctpr Toaaa Menpre  KCPO ot
kelkapacta  Gowmd.  Bactamkeian  AKI apabrapra  ommay  xepeerri
Bepak IDhpante yeisvent Kemeo Oanruiiiil KoMerl apiacuivin  kym &i-
Han amwal col, AKLL-gn sapall Ger Gypas, et Bamnmrrow  Ihpamiey
komit  Gacramw.  Ocvevmiima 1940 AWTIPINH  ANFWHA  TAMAH OCW
afiiakTa  yAM JepakaBamapuMi o apacwicia  Gip-Dipisien  Gacexerectik
gamumractel.  KCPO apad westekertepin  sommn, AKW Ibspanas
RAKTAIL

1948 maan |4 saamipoe Espeli Yarmak sesiect Thpanm sesaexetls
Hill KYPMITAMIMTME  KAPIR €TTL Apal sesitekeri Kypuamall - xanmd

Jmiz BewnTyvpool Teenn IDpomn. MesTesrTil  YPUATTLININN  ApILE
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Ocurad GallmameicTsl  [latecTuiAZY  MaMaT cofice Gactaman. [Dypaiite
lasa cexTophin dacm anm, an Tpamcuopaamin  (aTeic KaFATaIM  ediHe
KOCHN At Ocuinafima  apad MeMICKETIN  KPaTMH  Aep 1¢ KATMATAH-
aall Gonam. [lanecrumazan  Jlnsamra, Copna uen  Tpancnoplannara

600 MpmHBaH  acTam apad Gocwn keTTi. Apab messexerrepi  [hpaitm
il YVaKRTTA MeMACEET el 'I'EII-IHZ'-I.'-II-ITH'HJHI.'I.'I-]}HE MATIALECTL.

In 1948, after the long-lasted wars, the creation of the Israeli state was declared. At this
time, Moscow provided the full support to Israel with the hope that it would select the Soviet
direction. The USSR had a benevolent attitude towards the Israeli Prime Minister Golda Meir.
Initially the US supported the Arabs. However, since the Israeli government gained strength
with the support of the Soviet Union, it turned towards the US, and now Washington started
supporting Israel. Thus, by the end of the 1940s, a competition was created in this region
between great powers. The USSR supported the Arab states, and the US supported Israel.
On May 14, 1948, the Jewish National Council announced the foundation of the Israeli state.
The Arab state was not founded.

Due to this, a civil war broke out in Palestine. Israel occupied the Gaza Strip, and Transjordan
annexed the west bank. This way, it seemed that there was no land left where to build the
Arab state. More than 600 thousand Arabs escaped from Palestine to Lebanon, Syria and
Transjordan. The Arab countries declared that they would never recognize Israel as a state.
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Example 27
Aldabek, World History, Grades 8-9, Vol. 2, 2019, pp. 101-102

The World History textbook presents Israel’'s establishment and early development with a largely
positive tone, emphasizing Jewish pride and nation-building (declaring “we returned to our
land and are building a new society,”) supported by US financial aid. It portrays Israel as a stable
and successful state and “Washington’s most reliable partner,” while Arab opposition is framed
as uncompromising and hostile. The passage highlights Jordan’s annexation of the West Bank
but does not discuss Palestinian perspectives or claims to statehood. These are presented as
impediments to the establishment of an Arab state in Palestine, and the portrayal of the Arab
reaction also indicates that Arab states viewed Israel’s very existence as aggression, implying
that their stance intensified the conflict. Moreover, the textbook recognizes that, according
to the partition, west Jerusalem “belonged to Israel”, stating that the Temple Mount, which is
sacred to the three Abrahamic religions, was in the Old City, in the eastern part of Jerusalem
which was “transferred to Jordan.” It is noteworthy that the textbook employs the terminology
of Temple Mount (literally “Mount of the Temple” in Kazakh), instead of the common Islamic
term “al-Haram al-Sharif.” This acknowledges Jewish historical claims and ties to the temple
and its sacredness to Jews.

1950 umiaped  [hpanmde  Evpomn Mel AMmnui  KefTerenl ofisep-
Wl eEpelliep AN KEMD, KoHMCTAHA Oactamd. Omap «@) Kepisiwe
EnfiThin ke, Eama NoFAM KPPVIAMBMe  ETeN  MAKTAHBIESTApLE -
cwpunge. Koo yuaunft, AKU-mam  gapaoanndl  xeseriven  [lipanm.
Balmurionsii  ¢H CeHIMA CeplkTeciNe AfAATMI, SMIE MOHOMIEICLE
anviTa GacTagu.

Manectomnesy  [opaan oY 0aTHC SArWMIAR IOPAITRIK
ackepiep  Dacunl aduaran  Kepiepre  TPaHCUORTARIE @) GaKMTayhi
opHATMIL, MMMpR 1950 awaM  RexTeMe  fym avMAKTW  00iHe KOCKIN
anama, Cellmin, MEUWESTIHIR  ATRE kaims ewreprin, kampri  lopims
wesnexeti s Goovma Ilepycammd xnascw exire Gedinin xaume: Ga-
THC #ark [lpaptire TSl Oadca, WMIEKG are Hopusnmra  etell
hamaiteiil WIMPWC CRATROLIONM  Kolle MATan  a3etE ymoaplh i -
APUCTINN,  DCAAM K0P INVIMTIMUIN  KACTeTH Kepi camadatein  FrGaam

TEYl KL,

Fufagsy Tozde Ko - Jlepennnamm  Gepme
({1
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Masecumaga apad MeMtekeTi ocWtaiima  KypHI-
uall kamaw. Apad memnexerrepl  exaepin  Hapanns-
MEH COMMC AAraiisuumMen  gen ecenmen, [hpaim
MEMACKETIHIH  @MIp CYPID OTMPrAHBHBN @3N
«DACKHHIIBINE €N KAORLIANTHRINKTAPWH
Mamisdeas.  Byn mmedeHicm:  epumite TyCTL

In the 1950s, waves of Jews arrived in Israel from many countries of Europe and Asia and
started a settlement. They confessed their pride stating: “We returned to our land and are
building a new society.” Shortly thereafter, with financial support from the United States, Israel
became Washington's most reliable partner and began developing its economy.
Transjordan established its control over the lands not occupied by the Israeli army in the west
bank of the Jordan River in Palestine and eventually annexed this region in the spring of 1950.
So, after changing the country’s name again, today’s state of Jordan was born. Jerusalem
was partitioned in two parts: the west part belonged to Israel, and the eastern part was
transferred to Jordan. The Temple Mount [literally, the Mount of the Temple], considered as
the sacred land in the world’s three biggest religions - Christianity, Islam, and Judaism - was
in the Old City, the east of the city.

As such, the Arab state was not established in Palestine. The Arab countries deemed themselves
to be at war with Israel and declared that the fact of Israel existing was “aggression” in itself.
This exacerbated the conflict.

Example 28
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 102

The Grades 8-9 World History textbook presents Israel as the initiator of the 1956 Suez Crisis,
stating that it "broke the war" against Egypt, though this wording is somewhat misleading. In
reality, Israel's attack on the Sinai Peninsula was part of a coordinated plan with Britain and
France, who sought to regain control of the Suez Canal after Egypt nationalized it. Although the
text states Egypt’'s nationalization of the Canal, it does not clarify that this constituted a “casus
belli” under international law, which instigated what followed. The text fairly describes British
and French military actions, Israel’s occupation of Sinai and Gaza, and the strong opposition from
both the US and USSR, which led to a ceasefire and Israeli withdrawal. However, it oversimplifies
Cold War dynamics, implying that the US consistently supported Israel when, in this case,
Washington pressured Israel to withdraw. Furthermore, the text fails to mention Egyptian actions
that escalated tensions, particularly Egypt's support for Palestinian Fedayeen (self-sacrificing
Palestinian individuals or guerrilla fighters of a nationalist orientation) attacks against Israeli
civilians and its blockade of the Straits of Tiran, which were key factors in Israel's decision to go
to war. While the general sequence of events is correct, the portrayal of Israel as an unprovoked
aggressor and the omission of Egypt’s role in the conflict create a one-sided narrative.

[See Image on the next page.]
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agecrmmas apad uetelen  oodtaflmn  Kypls-
sl EamaM Apad MedekeTTep  endepor [lipainnee
wel corie smrasfimaman  gen ecemen,  Hpana
d sesteketinie  oulp Cypin  OTMprANMMUME 60
slACKMEEIMTREY 360 EafsisafiTi KT apien
A% | umiwzenri Byn mmedewicti opwmite tyeri
Afluagiaind  mnesesicnl  wardafl 1936 o
VD OV KHIATMERE  GOMMEIATMEG Ol TanacTi
t oW opi PO TTT. cebehi CON MMM miAje
Emmer saiaiid  weMickeT  secmmirie  afiRaums-
Fomm, Alars pun aaraE exl. Cysi GiEATMIMGD  SKUSeREpIE
Haeep paame  sed Yiudpnwne  =Mymeeteps  3eren
afel ooTRE KEMupupenl  dactnta  mafmoanns.  Corsicts  aerin
coniamil  [lipaii ascrvd TG Sotau
1956 awms wype Thpanme Cimmil yOermge Enmeme wapod conag
dactama. Kewel wym Anruo uen $panmn Enmerni (owbane  dip
artagai ool Nopr-Casino  facem o, Cofkic apoketiepl lapaiinm
o, pante ackepaeps  [lspu-simelllefon  Gackm awm | lspamnsa
daanauma Oyl Comall rpferiuen koca Moo ookmopil 38 Eipe
bipag, Amru, $pomms wsee |Dpansoud  Gpn apeeeTTepE e M
Jepaana - ARIL pen KCPO xatai cumma avmd Remec Ogar Oy
iamacd alaaruEn @GR epiktl Ackepl Kymvepln  Aibeperonn sl
00 KOPCETTI. 6 Kapaniindi  kemniFe  dapall, Cmogall Ty0er] ToThae
Ihpariman  faxiamyeam  oTEeE EOLOe, COMMCTW TORTETY TVPATH Eeticud
e e (957 sniumun  Gecums mpall  andmnameppin  sckep
Cyin kamased afvarseas  OEMFApATIM. A0 IOpalm  sckepiep  Cimali
Tyberien wenyre seadiyp Goama. Commd vyOerimcen  Enmer-lhpanm.
merapacy ol msee [apas-om-Ulelin  soprumaa  BYY wyumep
O LEC AT (L
Ocei wefiier) s:ampi o Gipwetiie pef Apsilhpante  coucnps
donme. [lmpaiiae AR men Garuic eigepiRin  wonzmumn  apka eyfiece,
RCPO apad eepil kot kel

[..]

Difficult conditions in the region worsened in the autumn of 1956 due to the future of the Suez
Canal because in July of that year, Egypt nationalized the canal. Shareholders of the canal,
France and UK, prepared for the war, an operation known as “Musketeer.” At this war, Israel
intended to carry out the main offensive campaign.

In the autumn of 1956, Israel broke the war against Egypt in the Sinai Peninsula. England and
France bombed Egypt the following day and invaded Port Said. The war ended in November,
and the Israeli army occupied Sharm El-Sheikh. Israel’s control included the entire Sinai
Peninsula along with the Gaza Strip.

However, two great powers, both the US and the USSR, strongly condemned these actions
of England, France and Israel. The Soviet Union showed intimidation stating that it would
send voluntary troops to the Suez Canal area, and on November 6, when the Sinai Peninsula
was fully under the control of Israel, ceasefire agreement came into force. By the beginning
of 1957, the English-French army had withdrawn from the Suez Canal, while the Israeli army
was forced to leave the Sinai Peninsula. It was decided that the UN forces would be based
along the Israeli-Egyptian border of the Sinai Peninsula and in the port of Sharm El-Sheikh.
After these years, several further Arab-Israeli wars took place. While Israel relied on the support
of the US and Western countries, the USSR supported the Arab countries.
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Example 29
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 102

The World History textbook describes the founding of the Palestine Liberation Organization
(PLO) in 1964, emphasizing its Egyptian backing and its rejection of Israel's legitimacy. It correctly
notes that the PLO’s National Charter opposed the partition of Palestine and Israel’s existence,
framing its goal as the "full liberation" of the homeland. However, the text presents the PLO as a
structured and comprehensive institution, with political, economic, social, cultural, and military
branches, but does not mention its early militant activities or its involvement in armed struggle
and terrorism against Israel. The phrase that the PLO was a "model for the establishment of
the Arab state" is vague and misleading, as it suggests widespread acceptance of a Palestinian
state at the time, despite many Arab countries initially viewing the PLO as a tool of Egyptian
influence rather than a truly independent movement. The text's omission of the PLO's armed
resistance and its initial rejection of diplomacy presents a sanitized version of its role in the
Israeli-Arab conflict, downplaying its military activities against Israel.

1964 awpiaw Erumer [lpesienti lamams Adzens Hacepum Oacta-
Mackiven Tlanectimanmy  aar ety yiiiupl (ITAY) xypeiuinl.  YillMHBIR
OarjapmavanelX  KysareiHga,  Yarrek  Xapruaga  [lazecrusanst  Geay
KaHe on meple IDpaith  MeMTEKeTIH KypY 34HCHI3 Jen KepCeTuLll.
OTaHHBIH ayMarsiH  TOTBIK 43T eTY Kepek JereH MIHJeT a7Fa Kofislibl.
[IAY nazecTimiik MeMACKeTTI KYPVIAMH YATICI peTiRie KaGbULIaHIBI
A3He OHBIH KYPHUIBIMBIH/A  CAfCll, JKOHOMIKATHIK,  TeYMETTIK, MaJeHil,
OiniM OGepy AaHe acKepi MacenenepMe H AfHATHICATHIH  Gemimepi Gomim.

102

In 1964, the Palestine Liberation Organization (PLO) was founded under the initiative of the
Egyptian president Gamal Abdel Nasser. In its program, National Charter, partitioning of
Palestine and the establishment of the state of Israel in Palestine were indicated as illegitimate.
It put forward the objective to fully liberate the homeland. The PLO was accepted as the model
of the establishment of the Arab state, and in its structure, it had political, economic, social,
cultural and military branches.
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Example 30
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 103

The World History textbook for Grades 8-9 provides a brief account of the 1967 Six-Day War,
mentioning the Arab defeat and Israel’s territorial gains but presenting a somewhat unbalanced
narrative. It correctly notes that Egypt, Syria, and Jordan mobilized troops near Israel’'s borders,
expelled UN peacekeepers, and blockaded Israeli shipping, which were key triggers of the war.
However, it downplays Arab responsibility by attributing their defeat to a "lack of concerted
efforts" rather than Israel’s pre-emptive strike on June 5,1967, which was a decisive factor. The
text also fails to mention the war’s geopolitical context, such as Egypt’s closure of the Straits of
Tiran and Arab leaders’ escalating rhetoric about Israel’s destruction. Additionally, the phrase
"in its turn Israel occupied" implies reactive aggression, making Israel’s territorial gains seem

like an unprovoked expansion rather than the result of a defensive war.

bipak apa0 eLIepIHIH ApacHIHAA OIpAeCKeH IC-KIMBULIAD  OoIMa-
FARIBIKTAH, 1967 ABAFH «aTThl KYWIK COFBICH €Nl aTaqFaH  COFbiCTa
apadrap keminic TamTel. Cormic 1967 AMAM 5 MaychMia  GacTALbL.
Erumer, Cupua sen [lopuamns o3 ackepirepin IDspamnstin  mera-
pacel OOIBIHA WOFHPAAHABIPHN.,  BYY-HBIH Oell0ITIINIK  KymTepiH
WFBICTHPSIN  mBFapIel  &aie IDpants  kemenepimn  Kbnuin Temis Oen
Cy)ll KAHATHIHA  KIpeTiH KOABH AKayun Tactausl. IDpawns Oonca Barsic
Aaranaviel  KaHe [onad xoranzaphi  Oacem ameim. Oyki1 Cnmail 1yGen
MeH [lepycamngu  eliHe KaparThl.

However, due to the lack of concerted efforts among the Arab countries, the Arabs were
defeated in 1967 in the war known as the “Six-Day” war. It broke out on June 5th, 1967.
Egypt, Syria and Jordan concentrated its troops around the Israeli border, pushed the UN
peace forces and blockaded the entry of Israel’s ships to the Red Sea and the Suez Canal.
In its turn Israel occupied the West Bank and the Golan Heights, controlling the whole Sinai
Peninsula and Jerusalem.

Example 31
Aldabek, World History, Grades 8-9, Vol. 2, 2019, pp. 103-104

The Grades 8-9 World History textbook portrays Israel as a destabilizing force in the Middle East,
exaggerating with clear bias that its "occupational policy" against Arab states threatened “world
order and security,” without expounding the role of other countries in the region. It correctly
mentions Israel’s refusal to fully comply with UN Security Council Resolution 242 (1967), which
called for withdrawal from occupied territories, but fails to acknowledge the resolution’s key
ambiguity—it did not specify withdrawal from all territories or demand immediate action, and
it also required Arab states to recognize Israel’s right to exist, which they refused to do at the
time. The description of the 1973 Yom Kippur War is broadly accurate in stating that Egypt and
Syria launched a surprise attack on Israel, initially making gains but ultimately being repelled.
However, the text does not clarify that Israel, despite suffering initial setbacks, counterattacked
effectively, crossing the Suez Canal and advancing toward both Cairo and Damascus before a
ceasefire was brokered. The Cold War dynamics—where the USSR backed Arab states and the
US supported Israel—are briefly mentioned but not explored in depth.
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Students also learn briefly about the 1973 UN Geneva Conference, which was “dedicated to a
peaceful resolution of the Middle East conflict,” and resulted in the agreement that the IDF
will withdraw from occupied territories, having instead UN emergency forces present in the
border areas of Israel, Egypt and Syria. The text also notes that Israel withdrew from parts of
Sinai and Quneitra, the peace treaty signed by Egyptian President Anwar Sadat and Israeli
Prime Minister Menachem Begin in 1979, and Israel retaining control over the Golan Heights

and the Gaza Strip.

Tamy Hiwrse waeaenich. 1973 sard Apad-Hpanie  corso,
To-S0-mpvmpoary  Tlatectmmg  waceteciiil  melmiMiy  TANMNE  EaHe
Ihpanaeun  apal seMlecetTepiie  Mapchl AYPIDIN  OTMpran  Sackum-
IBTHIE  CARCATR  @TCMHIN  THMMIOITRIL  MOH XATMKTRH  KAVINCTRTe
Eatep Tesitipal.  IDpaite 1967 amtww 22 kapatiiagare  Kavinciuis
KeEHecimin KAIPWH  OpRIAIAVIAHR fGag TEpTTR. 01 Kapap Gofismma
Tazy lllrcTard  MaceTeiepD  peTTey YHUR IOPATRIE  SCEepiep
1967 SR COMMC KEUe OMCKIN AMTAN KepUepIeN  mErapy  Taaniu
wofiran  GomaTen,

1973 aoaiarsd 6 kasanaa Ernmer Comifira madviet dectamd, an Cipas
Tosan EOTATAPMEA  MKepIN KIPTILN. ANROKM  KYHIepl  KeHicke  KeT-
kel apal scaeplepl amTA mATMEES werimvre uamtyp OGowmd  Advapauk
il ORAWHE  JIIMpAFANREA  KAPAMBCTAH.  CTIOeT DeH CHpI  ackep-
wepuid  mmOvmnum  mpentkok UAXAN wywmepn  Tolimapec  Dep
Ociiai keftsl ackepiep o3 aibiakTapiiin  Kepi [Heribiii

Apad-Thpatme  corca.  197) &

Loy

KCPO aome AKI-am  apanacywmen 23 kmamaa  Cusaiiss  xome
Copit sl HWHE  COPREC KIMMLIAPME  TOXTATY TYpAAM  Mediciure
pedeti. Corwe Oapacamza 8.5 usmgndl apab, 15 uencwill  mpanasais
KA TANTH.

BYY OicTaMacuuen K3Ee oHMH Bac NITIIMCMEBN]  KATMCYROSH
1973 amaw wevroxcanss Ty lllursecrare  mwesemicri  Gefifit son-
MEH peTTeyTe  apHATAH  Kewesd  EORQepeHONACH  amBLIL  Kemee
OV EOPMTRILINCH  Oofiumima kemcia  SaiidUaTdn, ok HeTTnse
pITMEE  SCREpepdl Salln amaWan Reptepaes  mmarapy,  Dhpant
aane Ermmer med Copil SCpiepl  apaciiiiary  mieTapati  ailiuak:
tapra BYY-HMH ToTeHm: KYITepH OPHATSCTRpY TYpANM MMM
KA LTI

1978w cammapaa  [Dpamne  scpepaepi Oyl kamanamay  Gateic
saransy  umen an-Rywelitpnl  TecTan mmern. ek [oaan  soTARMpMEG
FEHE GANBINOY MOCHTE MYMERDE anme. 1979 auom mmypuua AKI
mpeLIeNTi TAInGdE  BapTepain  apaticyibeen  EMmeT MpeMiewn  oanvap
Cazar nen IDpans  [Mpespep-summerpl  Memaew  bermm kon koiium
Gepimuimen  Enmer-llspanes  (efiT ket @3 KyIRe enm. [lnpaicm
Cmadiian T 01 Tk DTana cexTophin  Gakauamcanl  onme K

[See translation on the next page.]
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The unresolved Palestinian issue of the 1970s-1980s and Israel’s occupational policy against the Arab states posed a threat
to world order and security. Israel refused to fulfill the resolution of the Security Council of November 22, 1967. According to
this resolution, in order to regulate the Middle East challenges, Israel was demanded to withdraw its army from the places
occupied in the 1967 war.

On October 6, 1973, Egypt attacked Sinai, and Syria invaded the Golan Heights. The Arab troops winning the war during the
first days were forced to retreat at the end of the week. Despite the significant losses, Israel’s Army (Tzahal) forces withstood
the attacks of the Egyptian and Syrian militaries. After this, the soldiers returned to their respective territories.

On October 23rd, with the interference of the US, the USSR agreed to end the war in Sinai and Syrian fronts. The war casualties
included the death of approximately 8 500 Arabs and about 2 800 Israelis.

Under the initiative of the UN and with the participation of its General Secretary, the Geneva conference opened in December
1973 dedicated to a peaceful resolution of the Middle East conflict. An agreement was reached following the negotiations,
on the basis of which a decision was adopted to withdraw the Israeli army from their occupied territories and to base the UN
emergency forces in border areas of Israel, Egypt, and Syria.

InJanuary 1974, the Israeli soldiers left the west bank of the Suez Canal and Quneitra, and were able to control only the Golan
Heights. A peace treaty signed by Egyptian President Anwar Sadat and Israeli Prime Minister Menachem Begin entered into
force in March 1979 with the participation of US president Jimmy Carter. Israel retreated from Sinai and only gained control
of only the Gaza Strip.
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Example 32
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 104

The World History textbook for Grades 8-9 provides a general overview of Israel’'s withdrawal
from Lebanon (1985-2000) and the Oslo Accords (1993-1999) but presents an incomplete and
oversimplistic portrayal of events. The description of Israel’s partial withdrawal from Lebanon is
technically correct but lacks context about why Israel was there in the first place—namely, its
invasion in 1982 to counter PLO attacks from southern Lebanon. The mention of Israel maintaining
control over a “neutral zone” until 2000 is misleading, as this was actually a security buffer zone
maintained to prevent Hezbollah attacks. The discussion of the Oslo Accords correctly notes
that Israel and the PLO agreed to mutual recognition, and it highlights Yasser Arafat's formal
renunciation of terrorism. However, it omits the fact that many Palestinian factions, including
Hamas, rejected the agreement, and terrorist attacks against Israel continued even after Arafat’s
pledge. The phrasing suggests that terrorism ended with the accords, which is inaccurate.

1985w [lwpastth o3 Scuepin Tinadmae  Gipa) Xepobel G-
pattt, tex Gelirapan afbasta  rae paendie  Gaiay 2000 s
defbil COKTATMD AT

1993 wam Ocaccn TIAY wed Ihpaide geficceniep ayphimae  (ep-
Gipin apamre perice TaNy TYpAme menaiare wensti TIAY sermeunive
pechl Typae AMmkecTINTel 0o TapraTMBAMTMN  Mamaden. Cod s
MAY Gpcomacw Houp Apaar nest Dhpanme  [Tpessep-smaenyi o
Pafim et

1994 aMTM  puecImAaIME  syMax  Oaniriise  edim-ed  Gacinpyi
CRTTVIN  aimmnad  EewRl TYpAOR  kemkiv secammd. 1995w
Oeaom Fwa cewmopit wen [lopaan eoetiini  Gamwic
BAIRUNIELE bl Oackapy  npiUDOTERGN -
FITY A ECTIBT  Opiele KATAW 1T
JIE CECPOOTE  MRTY TYpATH EeWETI Eehcodre K0
iofl

19990 mamd [hopiul eessie 0ot TN
e mamcap senl Fasa cesmopsin  Flasecrima
FITTMR  ONTORMOMIN CM KYPATMTL  ofodn  Ogplatap
GomITHiE  EANECTHNANMKTAR  TOTMK Gakumay  op-
AT LR :-Iulﬂlllf HARECTHNATE AR
BCN IAECTIMATHE  DOTHDERARE KA KYImep

R Apigay LY
1

In 1985 Israel withdrew its army from a significant part of Lebanon
and only preserved the Israeli control in the neutral zone until the
year of 2000.

In 1993, during the Oslo talks, PLO and Israel reached an agreement
to recognize each party as a partner. PLO leaders officially renounced
terrorism. In the same year, the PLO leader Yasser Arafat and Israeli
Prime Minister Yitzhak Rabin held a meeting.

In 1994, in the Palestinian territories an agreement was concluded
on the introduction of the initial stage of self-governing. In 1995,
an agreement was signed in Oslo stipulating the introduction of
self-ruling principles in the Gaza Strip and the west bank of the
Jordan River, and on the withdrawal of the Israeli military from
several cities of Palestine.

In 1999 the Palestinian National Authority was established in the
west bank areas of the Jordan River and the Gaza Strip, and the
Palestinians gained full control over a substantial part of the Authority.
In this part the Palestinian administration and the Palestinian police
armed forces were founded.
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Example 33
Aldabek, World History, Grades 8-9, Vol. 2, 2019, p. 105

The Grades 8-9 World History textbook provides an overview of key diplomatic efforts to resolve
the Israeli-Arab conflict, mentioning conferences from Madrid (1991) to the Roadmap for Peace
(2003), and pinning the blame for failure mostly on Israel.

The text also highlights the Arab League’s peace proposal, which included Arab recognition of
Israel in exchange for a full Israeli withdrawal to pre-1967 borders and the return of Palestinian
refugees. However, the description oversimplifies the complexities of the negotiations. For
example, it does not mention that Israel rejected a full return to 1967 borders due to security
concerns or that the Palestinian right of return was a major sticking point, as it would have
effectively altered lIsrael's Jewish demographic majority. Additionally, the text presents the
Arab League's proposal as a balanced and fair solution, while ignoring that some Arab states
and Palestinian factions continued to reject Israel’'s legitimacy or engage in violence even after
these proposals.

The second half of the excerpt describes Israel’s 2005 unilateral withdrawal from Gaza, correctly
stating that Ariel Sharon dismantled settlements and removed Israeli forces, but it fails to
mention that Israel did so without any reciprocal agreement from the Palestinians. The excerpt
misleadingly describes Hamas' takeover of Gaza as a "military coup," omitting that Hamas won
the 2006 Palestinian elections before violently seizing power from Fatah in 2007. It does however
refer to Hamas as “Palestinian radicals,” demonstrating some criticism and rejection of this
party as opposed to Fatah, whom the textbook seems to support as legitimate representatives
of the Palestinian Cause. The final statement attributes the failure to achieve peace solely to
Israel's refusal to recognize Palestinian statehood, which is an overly simplistic and biased claim.
It ignores Palestinian leadership divisions, Hamas’ refusal to recognize Israel, and continued
acts of terrorism that undermined peace efforts. The portrayal suggests that Israel is solely
responsible for the lack of a resolution, without acknowledging Palestinian political instability,
security threats, or the rejection of past Israeli peace offers.

The excerpt also describes the progressive steps toward Palestinian self-rule, including the
establishment of the Palestinian National Authority (PNA) and the withdrawal of Israeli forces
from certain Palestinian cities. While these events are generally portrayed accurately, the
challenges and setbacks of the process are not mentioned. There is no reference to ongoing
violence, Israeli security concerns, or Palestinian political divisions, which significantly complicated
the implementation of the Oslo Accords. The text also does not mention the risks taken by
Israeli leaders like Yitzhak Rabin, who was assassinated by an Israeli extremist opposed to the

peace process.

[See image on the next page.]
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Apal-lDpaiiTh.  MaCETSCIN MeEy MACATIMEN  GipKiTap XATMIGPLTL
Hpepreme  picpcripeam: 1990 s Mapia soRjepenmis-
oW, 1998 auan Oxno mmdepeimac, 2000 Fuau  Keun=Twina
EepeEnmc  oTNL; 2003 MMM cavipde NATMKIpATMK - TATY-
MCTHpVIERTY  kEapreTiin (AR EO, BYY, Pecell) oo mpracas
ANICH KON

Apal MEMBERETTORININ  TIACH TAEVIDMIMCTME — MaceRedepal  pet-
TOVHH  #LICPI ERCAFAM  EOCTHPMIN  JOMEIN:  Aped MeMIeRETTEpiHiH
Ihpameain  oMip CYPY KGN TAMY, K ENKTAH B EYII ROCLBMMCIM
roktary,  [lasectoEa  Topanuuud  ocW syure el kod kefidaran
encwpin  uwolimsy,  [hpanme acepoepin 1967 amrM SearineRned
WEMKE ATMN KETY EIE¢ DAISCTIMATHY  GOCKMMBIM  Kafitapy MR-
Jerrepi  wepoeTindl.  BipaKk  mmencHiCTI  TOKTATY TYPATM  Macele ©od
ELTMLINES i‘|1IEP|E|.'I'| KILLE

005 mww  [Ipesbep-unmnctp  Apioas  Waponaun  Eocnapy
menmecinte [hpanme o cextopuman  acwepin swetin. Gapank enpeil
kompcTapuy kol Comaali-ax  Casapamdn  corryeris  Gearinaern
4 EOHMC ENPATMATH.  CKECPIl TOHEEPIC MOTIIKECIHIE  OCH afaakTim
iminseri Gnsm manecmEATE  XAMAC pampanid  ewams  ekivepi
1 ROTHID AT

Masecmma ACEMcH DBCEY OHIMMH MRS COMLIN. Rarasiidm
off memniA  Tamnaye  [DpanTediE  apafTApIME e PITTME  MEMTERETIH
Ky meRen anwrn tanadue wolikmanTa  Gip pelicivEin  Goman-
yumad domm otdp. Cosamersn Tasy [lwrwcrs Gepik some aimwermi
GefifiTurinie  opEaTy Maceneci @0 membuE  Teda aTMATH

Several international conferences were organized with an
attempt to resolve the Arab-Israeli conflict: Madrid, 1991; Oslo,
1993; Camp David Summit, 2000, the Roadmap was adopted
in April 2003 by the International mediator Quartet (USA, EU,
UN, and the Russian Federation).

The Arab League proposed its own plan aimed at requlating
the Middle East issues obliging to recognize on the part of
the Arab countries Israel’s right to exist; to cease committing
violence by both sides; to recognize the treaties signed by
Palestine to the current date; to move the Israeli army to
the border determined in 1967; to return the Palestinian
refugees. However, the issue of putting an end to the conflict
has remained without a change.

In 2005, as a result of Prime Minister Ariel Sharon’s plan, Israel
withdrew its soldiers from the Gaza Strip and dismantled all
Jewish settlements. Also, four settlements were destroyed
in the northern part of Samariah. As a result of the military
coup, internal power in this region was taken over by the
Palestinian radicals of Hamas.

Resolving the Palestinian issue has taken(?) decades. The fact
that no favorable solution of the conflict has been found is
due to Israel’s refusal to recognize the Arabs’ fair demand to
form their own [Palestinian] state. Therefore, no solution has
been found to build strong and just peace in the Middle East.
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The Arab-Israeli Conflict in Kazakh Language Textbooks

Kazakh language textbooks not only teach the language but also provide students with knowledge
of various relevant fields. References to the Arab-Israeli conflict are mainly found in two language
textbooks for Grade 9. These textbooks contain not only a limited and contextually lacking
account of the Arab-Israeli conflict, as seen in the Kazakh Language textbook by Ermekova, but
also instances of pronounced anti-Israeli bias, particularly in the Kazakh Language textbook
by Mamaeva M.

The Kazakh Language textbooks for Grade 9 by Ermekova and Mamaeva M. integrates language
education with key themes related to Kazakhstan's identity, global challenges, and future
aspirations. This textbook not only enhances language proficiency but also encourages students
to think critically about their nation's place in the world, its challenges, and its aspirations. This
textbook also provides a text on the Arab-Israeli conflict, combined with a class assignment,
which includes clear political bias.

Example 34
Ermekova, Kazakh Language, Grade 9, 2019, p. 169

This short statement mentions that the conflict began in 1947-8, with “Arabs and Jews” fighting
over the land in armed conflicts, but omits the underlying reasons for its origins. It is important
to stress that inter-ethnic violence between Jews and Arabs predates this period, with tensions
and clashes occurring long before the establishment of the State of Israel. This historical context
highlights that the conflict's roots extend beyond formal statehood, and are deeply embedded

in the social, political, and communal dynamics that shaped the region prior to 1948.%

¥nrtapanbi¥ KaKThIFLIC: KANBINTACKAH Xafaan

Kaaipri saMasfarst YATAPAILIE KAKTHFLIC TYPAL YATTAPABIH,
ITHHEATKE TONTAPALE APACKIHAA Toyeaciafikge, cagcy Oumik-
Ke YMTLIIYFA, Jep AAVEIHA, JiHN Beriaje, aTHHKANLEK KeMeiTy:
mifigke, Tarsl 6acka cebentepre Oaiinaanersl Tyagu. Kaaipri
JAMAHIAFE YATAPAJILIE KAKTRITLICTHIH Kepimici perimge Hapa-
wis Men [lanecTHEA APACKHAPK KAKTRIFRICTH aliTyra Goaagsl,
1947-1948 swagapian Gacran apabrap Men eppeiinepiin sep-
re TAAACYH KAPYIL KAKTRIFHICTAP (POPMAcKINAA FATFACKHIN Kele
HATEP,

Interethnic conflict: current situation

Modern inter-ethnic conflict arises between different nationalities and ethnic groups due to independence,
striving for political power, land dispute, religious basis, ethnic discrimination, and other reasons.
The conflict between Israel and Palestine can be mentioned as an expression of modern inter-ethnic
conflict. Since 1947-1948, Arabs and Jews have been fighting over land in the form of armed conflicts.

23 There are numerous books and articles have been published addressing this issue. Among them, one
may consult the following publications: Benny Morris, Righteous Victims: A History of the Zionist-Arab
Conflict,1881-2001 (Vintage Books, 2001); Avi Shlaim, The Iron Wall: Israel and the Arab World (W. W. Norton
& Company, 2014).
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The Arab-Israeli Conflict

Example 35
Mamaeva M., Kazakh Language, Grade 9, 2019, pp. 135-136

In stark contrast to the previous, rather balanced example, Mamaeva's version is far more
distorted, despite being quoted from an “international academic majority [sic.] journal.” Overall,
the excerpt presents a biased depiction, focusing heavily on Israel's alleged wrongdoings while
downplaying Arab military aggression, leadership failures, and rejection of diplomatic solutions.

The text begins with a false statement, claiming that Britain "unexpectedly announced the
cancellation of the Mandate," when in fact the United Nations voted for its termination and
the partition of "Palestine," a critical detail that is omitted. Furthermore, the statement fails
to explain the preconditions and direct causes of the 1948 war, instead suggesting that "Jews
took advantage," thereby placing the blame solely on them. It then presents biased data that
shifts the blame for the outcome of the war onto Israel, despite acknowledging that the Arab
side initiated the conflict. The description of the First Arab-Israeli War (1948) suggests that while
the Arab states initiated the military invasion, the Jews had already created conditions leading
to the conflict, implying partial Israeli blame. The excerpt also emphasizes Israel's military
superiority (65,000 troops vs. 21,000 Arab forces), which, while factually debatable, does not
acknowledge the significant challenges faced by the newly established Jewish state, such as
arms embargoes and internal disorganization. The narrative then highlights Israel’s territorial
expansion as the main cause of Palestinian displacement, attributing it solely to Israeli actions
without mentioning the refusal of Arab states and Palestinian leadership to accept the partition

plan, which contributed to the war and lack of a Palestinian state.

The text's portrayal of Jewish settlement and Israeli policies is highly critical, claiming that Jews
denied Arabs a peaceful existence and passed laws to justify land confiscation and displacement.
The "Decree on the Abandoned Areas" is framed as a tool for land seizure, but it does not
provide context on wartime evacuations, Arab abandonment of properties, or legal measures
for compensation. Furthermore, accusations of unjust imprisonments and repression are stated
without supporting evidence or mention of Palestinian armed resistance and internal Arab
expulsions. The concluding argument reinforces Arab unity as a necessity to counter lIsrael,
focusing on pan-Arabism while neglecting intra-Arab tensions or the differing responses of

neighboring states toward Palestinian refugees.

[See Image on the next page.]
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The Arab-Israeli Conflict, Example 35 m

22-ayamoMaTin

1948 measr 1] vampipia  Yawiopiramng  xyrneren xepuen Ilazectima
5a MAHJATHIHBIH  ROMBUIFAHBIFS!l  TYpadsl Aapuazan, 14 MaMblp KyHI o3
ocxeprepin  anbm Kereal. Comst maiitamanrae  espeiliep l4-iHew 15-iHe Kaparad
TyHi II3pains  MeMJICKeTiHIH  KYpBUTFaHBIH  Aapinaiiae,  Keneci kyi Oipimmi
Apad-1I3paitie  corbichl GacTamLbt,

15 Mampipaa  Cupra, Erumer, Jlusan, Ilpax aame Tpacuopiamig — acxepiepi
Mazecrnmara  xipati. Cayt Apausch Men [lemen e IDspansre xapes corsic
Aapranatel,  ApaG entepinid ackepi 21 MmiH raxa Goinca, espeiitepliki 65 MBIH
Gonuer. CorpicTsl, HeTidiHeH, apal Aarsl 0acTACA [0, OHBIK AMFBILIAPTIAPHIK
AacaraH - espeitiep. By corbic apadTap INBIIAMBIHBIH - COHFB! TAMIUBICH €.
AJFAIBIHIA  3CKepll KIMBULIAP Ke3eK CaTTLTikmen erm, arun Oipae Ilpants
aCKepl KeHce, Oipie apal acxepi Oipa3 Aepai Aayram  oTHpAM.  Anaitia,
1948 ®piablH KY31HEH Oacranm, COFBIC MAIIAHBIHAAFRI  Kariall  esrepii.
II3paib  acKepl AeMTOKCaHHBIH  asrbiHa  Kapail IManecriHadbii  xen Genirim
o3iHe OarsiHabipast.  Hampaecinae apadrap eMiLu.

Corsic GapsichiHa  I3pane  e3iHe KochiMma 6.7 MBH INAPIWIB  IAKBIPBIM
Aepai Kocwn anas, sren IlanecrnHa  apaGTapmiHa  OepiareH  ayMaKThiH
60 maiisny. A kazra 40 naitiem Ilopaamng  men Ernmer esapa Genicin
anaet. TlanecTuHATHIK  apad MeMIeKeTl KyphIIMAIs. KentereH NaTecTIHAMSIK
A3aMATTAp  apad AoHe apad eMec MeMIeReTTeple INAWBIPAN OpHATaca OacTausl.

OpilHe, NATCCTHHATHIKTADAMH  KepiHe Aaifrackan  espeiliep con KepiliH
NATKBIHA THIHBI eMip chiiftamamsr. IDpanas yxiveri [948 Asuisl 30 Maycsid-
Ja-aK «TacTanbim  KeTReH AVIAWIP Typathy JKapaisi  Aapuazaisl.  AKapisik
OolipiHuia  espeiinepain  apabrapra OepinreH, OIPaK COFBIC Ke3iHie —Amyian
ATFAH  HeMece KApTHl TYPFBIHAAPBI  KOK AVMAKTAPIbI  «TACTAMBIN  KeTKeH»
Jerl, 03 KYpaMbiHa KOCBII a1y KYKbirel OGomasl. COHBIM HeridiHie apaGTapiabii
ABLTABIMAIE  AJHE ABULABMAITBIH  MYUKTEPIH  TAPTHIM  AIbiN OTHIPINL,
ApabTap KepiH KOFATTYMEH KATAp penpeccusra ywbipaiel. cebencis wep
AYAApBUIBIT,  KACAMAFAH  KBLIMBICTApB!  YWiH TypMere Kadwuasl. Con ceberrmi
IIspanibiteri  apaGrapasid  yieci affrapisikraill — TeMemiell.

MManectusa cOFbICHIHAH  KelliH  apadTap apachiHAd  «MAZECTHHANBIKTAP
O3IHIH AHIB KYKBIKTAPHIHA  KeTY KOTBIHZG 0acKa apad MeMICKeTTepiHe  apKa
cyiiey xepekv, «Ilazectina Macetecin wemy ymis Oipirin, Kaaerri Kymrmep

135

VIBIMAACTBIDY  Kepek» JereH cnAKTsl oif Kansinracas. Kemreren ITarectina
URTETTITCHINACH  MeH CTyjleHTTepi apal emepimieri XoHe OHBIH lIETAapachiHaH
THIC «OYKINApaOTHIKY  CHNATTAFH! MApTISTapra  Kipe Oactaist.

Xamyapaity  JRIBULKOMALY XY PNQINKAN

On May 11, 1948, Britain unexpectedly announced the cancellation of Mandate Palestine 5a [sic.J** and withdrew its
troops on May 14. The Jews, who took advantage of it, announced the establishment of the State of Israel on the night
of the 14th to the 15th. The next day, the first Arab-Israeli war began.

On May 15, the armies of Syria, Egypt, Lebanon, Iraq and Transjordan entered Palestine. Saudi Arabia and Yemen also
declared war on Israel. The army of the Arab countries was only 21,000, while the army of the Jews was 65,000. Although
the war was started mainly by the Arab side, it was the Jews who created the preconditions for it. This war was the last
drop of Arab patience. At first, the military operations were alternately successful, that is, sometimes the Israeli army won,
and sometimes the Arab army conquered some land. However, since the fall of 1948, the situation on the war front has
changed. By the end of December, the Israeli army had captured most of Palestine. As a result, the Arabs were defeated.
During the war, Israel acquired an additional 6.7 thousand square kilometers of land, that is, 60 percent of the territory
given to the Palestinian Arabs. Jordan and Egypt shared the remaining 40 percent. A Palestinian Arab state was not
established. Many Palestinian citizens began to settle in Arab and non-Arab states.

Of course, the Jews who settled in the land of the Palestinians did not give the people of that place a peaceful life. On
June 30, 1948, the Israeli government announced the Decree "On the Abandoned Areas". According to the decree, the
Jews had the right to annex the territories that were given to the Arabs, but were conquered during the war or were
half-inhabited, and designate them as "abandoned". On that basis, they seized Arab property. In addition to the loss of
land, Arabs were repressed, inexplicably deported, and imprisoned for crimes they did not commit.

After the Palestinian war, a common belief emerged among the Arabs that "the Palestinians should rely on other Arab
states to achieve their legitimate rights." "Unity is needed to organize the necessary forces to solve the Palestinian
problem." Many Palestinian intellectuals and students began to join "pan-Arab" parties in Arab countries and beyond.
From an International Academic Majority [sic.] Journal

24 The original text state “5a"- it is not clear to us what does it mean. It might refer to the Charter of the
British Mandate.
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The Arab-Israeli Conflict

Example 36
Mamaeva M., Kazakh Language, Grade 9, 2019, pp. 90, 101

The concluding assignment of this topic suggests drawing comparisons between the Arab-
Israeli and India-Pakistan conflicts. This comparative approach challenges students to analyze
the historical roots, underlying causes, geopolitical factors, and humanitarian implications
of both conflicts. By examining the similarities and differences between these two cases,
students can develop a nuanced understanding of the dynamics of conflict, the challenges
of peacebuilding, and the importance of seeking peaceful resolutions through dialogue and
diplomacy. Moreover, this type of assignment fosters a broader perspective on global affairs,
encouraging students to consider the interconnectedness of conflicts, and the ripple effects
they can have on regional and international stability. By engaging in thoughtful analysis and
discussion, students are empowered to develop their own informed opinions, and contribute
to a more peaceful and just world. Unfortunately, the text accompanying the assignment
contains numerous inaccuracies and biases. As the sole source for the assignment, it is likely

to skew the students' understanding and conclusions.

Furthermore, the initial question of the section starting on page 101: “Why did this war start, and
what caused the Arabs from Palestine to leave their lands?” contains many implicit assumptions.
It implies that Arabs were forced to leave their own lands, which supports a specific narrative,
influencing students’ focus and interpretation of the conflict. Additionally, the statement in Task
3, asserting, “the Jews created the preconditions for it, (Arabs fleeing their lands)” is a strong
and potentially controversial claim. While the task encourages discussion, this statement alone
could inadvertently shape students’ perceptions of the conflict's origins, and assign blame
disproportionately. The same applies to Task 4, which asks students to arrange the sequence

of events but places the blame for the conflict solely on the emergence of the Israeli state.

The overall focus of the tasks appears to be limited, primarily addressing the actions of Arab
and lIsraeli troops, and the immediate results of the war. A more comprehensive approach
would encourage students to delve deeper into the complex historical context, the various
perspectives involved, and the ongoing efforts toward peace and reconciliation. By presenting
a balanced and nuanced view of the Arab-Israeli conflict, educators can foster a more informed

and critical understanding of this complex issue among students.

[p. 90]

‘) (B Hese? we ywin? geren cypaTin Tenperige Apab-Mspanss aKTusckin
'*1’ Ty Ay Cebebin, NAMCTHHAAW, JPaGTapabi 00 MepAemiH TACTan weTyive we celien
BOM aHLN B3 COLIBDIHMEN TYCIHAIPRLED

a 3-Tanceipaia. Ton Goswin, ~Comtmi apel xor Sacmaca o, dnbi QAVRLIGEM-
‘ IDbH ROCOFDH = BEPEINED. Byt CoveR Opatimc LimsOmbiniribi COH M MMM 801
ATEH NEPAT KT IR TR A PRt HEMBECE KYTITIMAN TRiHAID S HAE BHTLIN, NiKipTassd
FHRMAICTURLIKEAP

o[=%  d-Tanceipma, Mativ MaIWyHE HETDIHAE CORMEMARDAI PETIMEH KOWMN, =OCNAP
= RypuiAap

* Apab-Hapanas corucuinn moTisect;

o Hapanae mesaeneriain nafiaa Goaym;

o Apad-Hapanas ockeprepinin opexerrepi;
 Apabrapani [TanecTHna corsicunan Keilinri memisi.
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B) Why? For what? Explain in your own words the cause of the Arab-Israeli conflict, what caused the Palestinian Arabs to
leave their lands?

Task 3. As a group, they said, "Even though the war was started by the Arabs, the Jews created the preconditions for it. This
war was the last straw for the Arabs' patience’, say whether you agree or disagree and organize a discussion.

Task 4. Based on the content of the text, put the sentences in order and make a plan.

. The result of the Arab-Israeli war;
. Emergence of the state of Israel;
. Actions of Arab-Israeli troops;
. The post-war resolution/decision of the Arabs.
[p.101]
Jdece TAKMpPHINTAPL Jeee Typaepi

1. Apab-Hapamwns sxone Yugicrap-Iloxictan KAKTIrBIC- | CAMLICTHIPMATLL acce
TAPLIHLIH YKCACTHIFH!

2, Baemperi ipl kaxTHFRCTapALI cebebi APryMeNTATURTL scce

3. Kasaxcran xanks AccambneschiHbl KoraMaarsl peni | fenenjemeni scce

4. BeitbiTminix - paeM XaJKBIHEY ApMARL xabapraMaiLlk acce

Topic for an essay Form of essay

1. Similarity of the Arab-Israeli and Indian-Pakistani conflicts | comparative essay

2. The cause of major conflicts in the world argumentative essay

3. The role of the People's Assembly of Kazakhstan in society | evidential essay

4. Peace is the dream of the people of the world informative essay
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Conclusion

Our review focuses on the presentation of Jewish history, Israel, Judaism, and the Arab-Israeli
conflict in Kazakhstan's educational system, specifically in textbooks for Grades 8-11. The report
analyzes how these topics are portrayed, highlights biases and inaccuracies, and assess their
alignment with Kazakhstan's policies on religious and ethnic tolerance. This analysis is framed
within the context of Kazakhstan’s educational history, its predominantly Muslim population,
and its commitment to secularism and neutrality in international affairs. Key themes include
references to Jewish history, the depiction of Judaism, discussions on antisemitism during
World War Il and the Holocaust, and narratives surrounding the Arab-Israeli conflict, all with

an emphasis on fostering critical thinking and inclusivity in education.

Kazakhstan's secondary school textbooks make a deliberate effort to present international
issues in an impartial and factual manner. These materials reflect the country’'s commitment
to neutrality in global affairs, providing students with broad perspectives while avoiding overt

bias or inflammatory language.

However, limitations remain, particularly in the representation of Jewish history, antisemitism,
the Arab-Israeli conflict, and broader global religious and ethnic conflicts. While textbooks
emphasize Judaism’s historical and philosophical development, inaccuracies persist, such as
misrepresenting the concept of Jews as “chosen” and using geographical terms like “Palestine”
inconsistently. Moreover, there is a lack of chronological clarity in some materials, and certain
presentations risk misinterpretation. Nevertheless, efforts to contextualize Judaism alongside
Christianity and Islam in discussions on monotheistic faiths demonstrate progress. The findings
also touch on themes of religious conservatism versus radicalism, emphasizing that the Israeli-

Palestinian conflict is shaped more by historical, cultural, and political factors than by religion alone.

To adequately prepare students to navigate the complexities of the modern world, Kazakhstani
textbooks must address antisemitism and other forms of prejudice with greater depth and
sensitivity. This includes incorporating thorough discussions of historical events, examining the
root causes and manifestations of discrimination, and fostering empathy and understanding.
By adopting a more nuanced and inclusive approach to education, Kazakhstan can empower
its students to become informed, responsible, and compassionate global citizens.

A proper understanding of the Holocaust must begin with an overview of its origins, its
implementation, and its aftermath. It involves examining the ideologies that fueled it, the
individuals and institutions that carried out the mass killings, and the experiences of those
who endured its brutality. By failing to provide a complex and informed perspective on this
critical historical event, the textbooks ultimately fail their students.

The review highlights significant gaps in how antisemitism is addressed in textbooks, often
confining discussions to global historical contexts without sufficient depth or focus. Terms like

" ou

“ghettos,” “extermination camps,” or “Holocaust” are absent in depictions of the World War Il
atrocities. Similarly, sensitive international issues like the Arab-Israeli conflict are inconsistently
represented. For example, Kairbekova's World History emphasizes Kazakhstan's neutral stance by

detailing actions of conflicting parties while avoiding value-laden descriptions. It links extremist
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Conclusion

groups like ISIS to broader Middle Eastern instability, providing a comprehensive perspective.
Conversely, textbooks like Aldabek’'s World History and Mamaeva's Kazakh Language display
clear biases, failing to meet standards of neutrality and factual accuracy.

Educational assignments encourage critical thinking by comparing the Arab-Israeli conflict with
other disputes, such as India-Pakistan, but some framing risks shaping student perceptions
inadvertently. While efforts are ongoing to distinguish extremist factions from broader religious
communities, there remains a need for more nuanced portrayals. Overall, Kazakhstani textbooks
aim for a balanced and neutral perspective but must address gaps in historical representation

to foster a deeper understanding of global conflicts and religious diversity among students.

In evaluating the alignment of Kazakhstani textbooks with UNESCO standards, there is a mixed
conclusion. The emphasis on neutrality and factual accuracy aligns with UNESCO principles of
providing unbiased information, while the inclusion of diverse religious perspectives reflects
efforts to promote tolerance and mutual respect. However, the lack of in-depth exploration of
antisemitism, particularly the Holocaust, and potential biases in certain textbooks fall short of
these standards. These omissions hinder the development of a comprehensive understanding
and risk perpetuating stereotypes or misconceptions.
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Our Methodology

is designed to consider every detail within the textbooks; it does not paraphrase, rely on interpretations,
or attempt to illustrate preconceived notions.

The following is an updated, condensed version of the IMPACT-se UNESCO-derived standards
for peace and tolerance in school education:

R

IMPACT-se applies methodological
standards which are based on UNESCO

Respect

The curriculum should
promote tolerance,

and UN declarations, and international understanding and
. respect toward the
recommendations and documents on “Other,” his or her

culture, achievements,
values and way of life. [1]

education for peace and tolerance.
(see notes)

No Hate

The curriculum should be free of wording,
imagery and ideologies likely to create prejudices,
misconceptions, stereotypes, misunderstandings,
mistrust, racial hatred, religious bigotry and
national hatred, as well as any other form of
hatred or contempt for other groups or peoples. [3]

No Incitement

The curriculum should be free of language, content, Peacemaking
and imagery that disseminate ideas or theories

which justify or promote acts and expressions of The curriculum should
violence, incitement to violence, hostility, harm develop capabilities for non-
and hatred toward other national, ethnic, racial or violent conflict resolution
religious groups. [4] and promote peace. [5]

[1] As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO
on November 16,1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles |, 1. Universal Declaration
of Human Rights (1948): Education shall be directed to the full development of human personality and to
the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding,
tolerance and friendship among all nations, racial and religious groups and shall further the activities of the
United Nations for the maintenance of peace.

[2] The goal of education for peace is the development of universally recognized values in an individual,
regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding
between Peoples (1965), Principles IV, V.

[3] Ibid., and based on Articles I11.6, IV.7 and VII1.39; and on the Integrated Framework for Action on Education
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2.

[4] As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination
(ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See
also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the United
Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

[5] Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,
approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article
9; and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO
on November 16, 1995, Article 5.
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Our Methodology

8/

Hate Gender Sexual
Identity Orientation

A The curriculum
and Representation chould be free
The curriculum of language,
should foster equality, content, and
mutual respect, imagery that
and should aim for promulgates
equal representation violence or
between individuals discrimination
regardless of their on the basis
gender identity. It of sexual
should also refrain orientation. [8]
from language, /

content, and imagery
that depicts limiting
and/or exclusionary
Sound Prosperity gender roles. [7]

and Cooperation

The curriculum should
educate for sound and
sustainable economic
conduct and preservation
of the environment for
future generations. It should
encourage regional and
local cooperation to that

effect. [9]

[6] Based on UNESCO recommendation concerning education for international understanding, cooperation
and peace and education relating to human rights and fundamental freedoms, adopted by the General
Conference at its eighteenth session, Paris, November 19, 1974, Article V.14.

[7] The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states
of UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination
against Women and emphasizes respect for human rights and fundamental freedoms for all, without
distinction as to gender.

[8] Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human
Rights Council,and numerous UN General Assembly resolutions expressing concern and condemnation of
laws and practices around the world which target individuals based on their gender identity and/or sexual
orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which
contradict the most basic principles of the UN and have no place in education.

[9] Based on UNESCO recommendation concerning education for international understanding, cooperation
and peace and education relating to human rights and fundamental freedoms, adopted by the General
Conference at its eighteenth session, Paris, November 19, 1974, Articles I11.6, and IV.7. On the imperative
for developing “systematic and rational tolerance teaching methods that will address the cultural, social,
economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance
proclaimed and signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for
international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of Peace,
Mutual Respect and Understanding between Peoples (1965), Principle I1.
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List of Textbooks

©ONOU AW N
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GROV D80 3JFFTRANZI O HIGHRUNDNETZIOB®O®I®OFUEN O

Literary Reading, Grade 2, Ryskulbekova, Vols. 1-2, (Kazakh), 2022

Russian Language, Grade 2, Kalashnikova, (Russian), 2023

Discovering the World, Grade 3, Turmasheva, (Kazakh), 2018

Discovering the World, Grade 4, Turmasheva, (Kazakh), 2019

Kazakh Language, Grade 4, Daulektereeva, Vols. 1-3, (Kazakh), 2019

Kazakh Literature, Grade 4, Muftibekova, Vols. 1-3, (Kazakh), 2019

Kazakh Language, Grade 4, Zhumabayeva, (Kazakh), 2019

Learning About Yourself, Grade 4, Karabutova, (Kazakh), 2019

Kazakh Language and Literature, Grade 5, Orazbayeva, (Kazakh), 2017
Kazakh Language, Grade 5, Deuletbekova, (Kazakh), 2017

Kazakh Language, Grade 5, Kapalbek, (Kazakh), 2017

Kazakh Literature, Grade 5, Zaykenova, (Kazakh), 2017

Kazakh Literature, Grade 5, Aktanova, (Kazakh), 2017

Kazakh Literature, Grade 5, Kerimbekova, (Kazakh), 2017

Kazakh History, Grade 5, Akhmetova, (Kazakh), 2017

Kazakh History, Grade 5, Omarbekoyv, (Kazakh), 2017

World History, Grade 5, Tulebaev, (Kazakh), 2017

World History, Grade 5, Bukaeva, (Kazakh), 2017

Learning About Yourself (Textbook and Workbook), Grade 5, Karabutova, (Kazakh), 2017
Local Geographic History, Grade 5, Kunanbayeva, (Kazakh), 2020

Russian Language, Grade 6, Kapenova, (Russian), 2018

Russian Language, Grade 6, Sabitova, Vols. 1-2, (Russian), 2018

Russian Literature, Grade 6, Bodrova, Vols. 1-2, (Russian), 2019

Russian Language and Literature, Grade 6, Kabdulova, Vols. 1-2, (Kazakh), 2018
Russian Language and Literature, Grade 6, Zhanpeys, Vols. 1-2, (Kazakh), 2018
Russian Language and Literature, Crade 6, Nurtazina, Vols. 1-2, (Kazakh), 2018
Learning About Yourself (Textbook and Workbook), Grade 6, (Russian), 2018
History of Kazakhstan, Grade 6, Bakina, (Russian), 2018

History of Kazakhstan, Grade 6, Omarbekov, (Russian), 2018

Kazakh Language, Grade 6, Ermekova, (Kazakh), 2018

Kazakh Language, Grade 6, Arinova, (Kazakh), 2018

Kazakh Language, Grade 6, Zholshaeva, (Kazakh), 2018

Kazakh Literature, Grade 6, Aktanova, (Kazakh), 2018

Kazakh Literature, Grade 6, Kaskabasov, (Kazakh), 2018

Kazakh Literature, Grade 6, Zaykenova, (Kazakh), 2018

Kazakh Language and Literature, Grade 6, Orazbaeva, Vols. 1-2, (Kazakh), 2018
Kazakh History, Grade 6, Omarbekov, (Kazakh), 2018

Kazakh History, Grade 6, Bakina, (Kazakh), 2018

World History, Grade 6, Kokebaeva, (Kazakh), 2018

. World History, Grade 6, Aytbay, (Kazakh), 2018

Russian Literature, Grade 7, Loktionova, (Russian), 2018

. Russian Language, Grade 7, Sabitova, (Russian), 2018

. Learning About Yourself (Textbook and Workbook), Grade 7, Kalacheva, (Kazakh), 2017
. Geography, Grade 7, Karatabanov, Vols. 1-2, (Russian), 2017

. Geography, Grade 7, Egorina, (Russian), 2017
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Geography, Grade 7, Tolybekova, (Russian), 2017

Kazakh Language and Literature, Grade 7, Dauletbekova, Vols. 1-2, (Kazakh), 2017
Kazakh Language, Grade 7, Ermekova, (Kazakh), 2017

Kazakh Language, Grade 7, Kapalbek, (Kazakh), 2017

Kazakh Language, Grade 7, Kosymova, (Kazakh), 2018

Kazakh Literature, Grade 7, Aktanova, (Kazakh), 2017

Kazakh Literature, Grade 7, Kerimbekova, (Kazakh), 2017

Kazakh Literature, Grade 7, Tursingalieva, (Kazakh), 2017

Learning About Yourself, Grade 7, Kalacheva, (Kazakh), 2017

History of Kazakhstan, Grade 7, Bakina, (Kazakh), 2017

Geography, Grade 7, Egorina, (Kazakh), 2017

Russian Language, Grade 8, Kapenova, (Russian), 2018

Geography, Grade 8, Abylnazhynova, (Russian), 2018

Geography, Grade 8, Karatabanoy, Vols. 1-2, (Russian), 2019

Kazakh Language and Literature, Grade 8, Kosymova, (Kazakh), 2018

Kazakh Language and Literature, Grade 8, Orazbayeva, Vols. 1-2, (Kazakh), 2018
History of Kazakhstan (XX-1945), Grade 8, Kabuldinov, (Kazakh), 2018

History of Kazakhstan, Grade 8, Omarbekov, (Kazakh), 2018

Geography, Grade 8, Abylmazhynova, Vols. 1-2, (Kazakh), 2018

Geography, Grade 8, Karatabanoyv, (Kazakh), 2019

World History, Grade 8, Aldabek, (Kazakh), 2018

Kazakh Language and Literature, Grade 9, Orazbayeva, Vols. 1-2, (Kazakh), 2019
Kazakh Language and Literature, Grade 9, Kosymova, (Kazakh), 2019

Kazakh Language and Literature, Grade 9, Kurmanalieva, (Kazakh), 2019
Geography of Kazakhstan, Grade 9, Karatabanov, Vols. 1-2, (Kazakh), 2019
Geography of Kazakhstan, Grade 9, Usikov, Vols. 1-2, (Kazakh), 2019

Geography of Kazakhstan, Grade 9, Tolybekova, Vols. 1-2, (Kazakh), 2019

History of Kazakhstan (1946-now), Grade 9, Ayagan, (Kazakh), 2019

World History, Grade 9, Aldabek, Vols. 1-2, (Kazakh), 2019

Legal System Basics, Grade 9, Ibrayeva, (Kazakh), 2019

Learning About Yourself (Textbook and Workbook), Grade 9, Kalacheva, Vols. 1-2, (Kazakh), 2019
Russian Language and Literature, Crade 9, Salkhanova, Vols. 1-2, (Kazakh), 2019
Russian Language and Literature, Grade 9, Zhanpeys, Vols. 1-2, (Kazakh), 2019
Kazakh Language, Grade 9, Dauletbekova, (Kazakh), 2019

Kazakh Language, Grade 9, Mamayeva, (Kazakh), 2019

Kazakh Language, Grade 9, Yermekova, (Kazakh), 2019

Kazakh Literature, Grade 9, Aktanova, (Kazakh), 2019

Kazakh Literature, Grade 9, Kaskabasov, (Kazakh), 2019

Kazakh Literature, Grade 9, Kerimbekova, (Kazakh), 2019

Kazakh Literature, Grade 9, Tursingalieva, (Kazakh), 2019

World History, Grade 10, Kayirbekova (Science-Math), (Russian), 2019

Kazakh History, Grade 10, Djandosova, (Kazakh), 2019

Basic Military and Technological Training, Grade 10, Tasbulatov, Vols. 1-2, (Kazakh), 2019
Basic Military and Technological Training, Crade 10, Ryspayeyv, Vols. 1-2, (Kazakh), 2019
Kazakh Language and Literature, Grade 10, Kosymova, (Kazakh), 2019

Kazakh Language and Literature, Grade 10, Orazbayeva, Vols. 1-2, (Kazakh), 2019
Geography, Grade 10, Kaynuldinova, (Kazakh), 2019

Geography, Grade 10, Tulepbekova, Vols. 1-2, (Kazakh), 2019

Legal System Basics, Grade 10, Ibrayeva, Vols. 1-2, (Kazakh), 2019

Russian Language and Literature, Grade 10, Salkhanova, (Kazakh), 2019
Russian Language, Grade 10, Sabitova, (Kazakh), 2019

World History, Grade 10, Kayirbekova (Science-Math), Vols. 1-2, (Kazakh), 2019
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World History, Grade 10, Kayirbekova (Social-Humanities), Vols. 1-2, (Kazakh), 2019
Russian Language, Grade 11, Ashimbetova, (Russian), 2020

Russian Literature, Grade 11, Abisheva (Science-Math), (Russian), 2020

Russian Literature, Grade 11, Abisheva (Social-Humanities), (Russian), 2020
Geography, Grade 11, Kaymuldinova, (Kazakh), 2019

Law Basics, Grade 11, Ibrayeva, Vols. 1-2, (Kazakh), 2019

World History, Grade 11, Kayirbekova, Vols. 1-2, (Kazakh), 2019

Basic Military Training, Grade 11, Richter, Vols. 1-2, (Kazakh), 2020

History of Kazakhstan, Grade 11, Kabuldinov, (Kazakh), 2019

Kazakh Language and Literature, Grade 11, Kosymova, (Kazakh), 2020

Kazakh Language and Literature, Grade 11, Ernazarova, (Kazakh), 2020

Kazakh Language and Literature, Grade 11, Orazbaeva, (Kazakh), 2020

Kazakh Language, Grade 11, Ermekova, (Kazakh), 2020

Legal System Basics, Grade 11, Ibrayeva (Science-Math), (Kazakh), 2019

Legal System Basics, Grade 11, Ibrayeva (Social-Humanities), Vols. 1-2, (Kazakh), 2019
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