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Executive Summary

Thisreport examines over 38 problematic examples from the 2024-25 textbooks from
the Iragi curriculum. The examples span 21 humanities textbooks, including Arabic
Language and Literature, Qur'an and Islamic Education, Social Studies, and Modern
and Contemporary History. Although these examples were previously referenced
in our report from March 2024, this report is composed of a compilation of the
most problematic of these examples, when assessed against UNESCO standards of
education. These examples, found in 2021 editions, have been replicated in 2024-25
textbooks, thus perpetuating violent and dangerous narratives in education.

e Apart from the removal of one example glorifying martyrdom, the cases reviewed
of alarming content in the Iragi curriculum remain unchanged when compared
to our previous report (March 2024).

e Violent jihad and martyrdom remain glorified acts that are inferentially
encouraged as positive acts; a narrative that is also present in language textbooks.
They are presented as acts worthy of reward in the afterlife, exemplified in one text
which states that “the most beautiful of mothers” is she whose sons are martyred.

e Islamic militarism and Iranian-backed Iraqi Shi'i militias (namely, al-Hashd al-
Sha'bi) are commended for striving to “liberate the homeland”.

e Gender outlooks remain paternalistic and restrictive, fostering inherent inequality
and strict gender roles. Women are presented as unequal to men, and dependent
on them for social mobility. Some textbooks display a highly conservative
understanding of women'’s place in society, and condemn subversion of gender
stereotypes.Inaddition, traditionaland moreintolerant attitudesto genderidentity
are present in the curriculum, rejecting practices inconsistent with a conservative
binary heteronormative and male-dominant worldview, and defending—among
other things—gender inequality, denunciation of women's equal rights, strict
non-negotiable traditional gender roles, and an anti-LGBTQ+ agenda.

e Antisemitic libels are frequently propagated. Jews are consistently portrayed
through stereotypes, presented as inherently greedy, disloyal, deceitful, and
cunning. Jews are often described collectively as betraying Muhammad and
harboring enmity to Islam. In modern contexts, Jewish control over US media,
economy and politics is presented as a factor influencing US involvement in World
War Il.

e Jews are excluded from lIraqgi society and history. The 1941 “Farhoud” pogroms
which targeted Jews, and the Holocaust are completely ignored. The failed coup
d'eétat of June 1941 against Nuri Al-Saeed’s government, backed by Nazi Germany
and provoking the events of the “Farhoud”, is portrayed as merely an authentic
expression of the will of the Iraqi public and army to side against the British and
the Zionists in World War Il, supposedly for the sake of serving Arab unity and the
Palestinian cause.

e Christians, alongside Jews, in some Islamic contexts are presented as believers
in baseless and invalid religions that are inferior to Islam, and as deserving of
divine curses and punishment for their refusal to acknowledge Muhammad's
prophethood, and their falsification of the teachings of the Qur'an. Textbooks
state that together with polytheists, those who do not accept Allah as one God
will go to Hell.

e Israel and Zionism are persistently presented negatively as “racist, aggressive,
and colonialist.” Israel remains completely unrecognized in all relevant subjects,
and any Jewish historic or religious connection to the land or specifically to the
city of Jerusalem is rejected.

Review of Problematic Contentin Iraqi Textbooks 2024-2025 2025




Introduction

Our previous IMPACT-se report on lraq, which was published in March 2024,
encompassed an analysis of the main trends and topics taught in the 2015-2022
editions of lragi textbooks. Our assessment then identified the following three
trends in the Iraqi curriculum in the stated period.!

Firstly, the curriculum generally seeks to balance territorial Iraqi, pan-Arab, Kurdish,
and pan-Islamic identities. Kurdish is taught to Arab students, and Iraq’s diversity is
celebrated on the surface, but this is not consistently reflected across all subjects.
Notwithstanding, Islamic education textbooks show a clear Shi‘i bias, though they
rarely name Shi‘is or Sunnis directly. Shi‘i doctrine and organizations, particularly
the pro-Ilranian Popular Mobilization Forces (Al-Hashd al-Sha'‘bi in Arabic) militia,
receive several positive mentions, hinting at substantial Iranian influence in parts of
the curriculum. While Irag’s Christian heritage and diversity are often acknowledged
positively, Jews are excluded from lraqi society and history, and the curriculum
employs frequent antisemitic stereotypes, tropes, and omissions. Islamic education
textbooks in particular insist on challenging the authenticity and legitimacy of other
religions, such as Christianity and Judaism, claiming the latter to be unbased, invalid,
and inferior in comparison to Islam. There is no mention of the three millennia-long
presence of Iraq's historic Jewish community, the Farhoud pogroms of June 1941,
or the Holocaust. The curriculum is openly and consistently hostile toward Israel,
referring to it only as “the Zionists,” erasing it from maps, and rejecting the concept
of Jewish self-determination. The Palestinian cause is highly emphasized and
connected to lraqgi identity, while peace with Israel is not presented as a possibility.

Secondly, from a historiographical perspective, foreign powers that intervened in
Iraq's affairs—namely, Iran, Turkey, and Britain—are portrayed negatively for their
historical role in Iraq but are referred to neutrally in modern contexts. The United
States is rarely mentioned in the curriculum, but when it is, such as in the case
of the atomic bombs dropped on Japan in 1945, it is often presented negatively.
Notably, the American invasion of Kuwait in 1990 and Iraqg in 2003, including the civil
war that ensued between Sunni and Shi'i military groups, are overlooked, indicating
the evasion of contentious and emotionally painful historical events and episodes
that trigger discomfort in the Iraqgi collective memory. Likewise, History textbooks
avoid discussing events after the 1958 monarchy’s fall, especially the Ba'‘thist era
(1979-2003) and the post-Saddam Hussein period (2003 onward). Students learn
little about the last several decades, and only isolated atrocities against minorities
under Hussein are mentioned. Violent religious interpretations are criticized mainly
in the context of radical Sunni Islamist terror organizations, the likes of the Islamic
State (ISIS), yet violent jihad and martyrdom in general are valorized, in particular,
in the Shi‘i sectarian context or regarding lragi nationalist sentiments of self-
sacrifice. Emphasis is placed on Iraqgi patriotism, unity, and military defense, with
glorification of the concepts of martyrdom and national struggle—all being part of
the construction and cultivation of an Iragi nationalist identity. As for the political
aspect of this process, elements of democratization do appear, such as advocating
for transparency and tolerance, but are mixed with calls for restrictions on media
and inconsistent approaches to religious and gender issues.

10fra Bengio, “Clashing Narratives and Identities in Irag’'s School Curriculum 2015-2022" IMPACT-se,
March 2024.
https://Wwww.impact-se.org/wp-content/uploads/Clashing-Narratives-and-ldentities-in-lrags-

school-curriculum-2015-2022.pdf
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Introduction

Thirdly, the curriculum contains contradictory messages about women and gender.
Some textbooks call for gender equality and highlight female achievement, while
others endorse conservative norms—such as polygyny, female modesty, male
supremacy, and family honor—emphasizing women'’s obedience and discouraging
deviation from traditional gender roles.

These findings highlighted the persistent contradictions and ideological tensions
within Iraq’'s educational materials, reflecting ongoing conflict over collective
identity, sectarian influence, and the legacy of past regimes, with only partial
adaptation to the realities of post-2003 Iraqg. Iragi school textbooks (2015-2022)
largely continue to promote narratives established during Saddam Hussein's rule
(1979-2003) and earlier periods, particularly regarding history, national identity, and
regional relations. Pedagogically, the textbooks often encourage rote memorization
and contain many factual errors, with limited emphasis on critical thinking, most
pronounced in Islamic Education textbooks.

Meanwhile, the Iragi Ministry of Education has made a few rounds of changes to
textbooksforthe coming schoolyear. However, these were made in specific textbooks
and on a small scale. For instance, at the beginning of the school year 2023-2024,
the ministry listed several small changes to be made in specific textbooks relating
to Mathematics, Sciences, Arabic, and English.2 At the beginning of the 2024-2025
school year, the General Directorate of Curriculum announced two focused changes
to be made in a Grade 6 Islamic Education textbook,* in which we had found no
problematic content. These examples attest to a possible troubling curricular trend,
whereby textbooks undergo relatively targeted yet minor and negligible changes,
rather than a comprehensive reform across different subjects that need attention
and deep change. An indication for the continuation of this trend, at the time of
writing, is the intention of the Iraqi Ministry of Education, declared in May 2025, to
perform “minor changes” to textbooks to be used in the 2025-2026 school year.#

Notwithstanding the trend of “patch changes” to the curriculum, reform efforts
are being met with opposition from both education functionaries and the general
public. For instance, following the announcement of the upcoming changes in
2025-2026, Iragi interviewees expressed the urgent need to perform a much more
extensive and comprehensive reform in the current curriculum, and expand it in
response to the evolving modern era, for instance, by incorporating topics from
the field of technology and cyber.®> Voices from within the education system also
expressed concern about the difficult level of the Iragi school textbooks, meriting an
urgent need for revision.®

2 Telegram, channel dww)! 3=l O 5Ls. Sep. 11, 2023.
https:/t.me/soil7/18392; https:/t.me/soil7/18390

3 Telegram, channel dw.wJl 3lall oMb 53, Sep. 11, 2023
https:/t.me/soil7/21073.

4 “The Ministry of Education: Minor changes will be made to some primary and secondary school
curricula next year,” Manber, May. 27, 2025,
https:/manber.org/post/128049.
Isra’ al-Samarai, “Curriculum reform is a necessity imposed by the demands of the times,”
AlSabah Jun. 4, 2025,
https:/alsabaah.ig/115722-.html.

5*"lrag begins curriculum revisions amid calls for comprehensive reform and keeping pace with
the technological revolution,” Al-Hoda, Jun. 4, 2025.
https://al-hodaonline.com/article/61656

6 See for instance the interview with the head of the teachers’ association in one of Baghdad's
districts, Muhammad al-Sa‘eed. Qanat Samara, “Al-Saeed: The school curricula in Irag are very
difficult, and yet most schools in Iraq operate in three shifts, which creates discomfort for both
students and teachers,” YouTube, May 26, 2025.
https:/www.youtube.com/watch?v=izZW9WqdteM4.
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Introduction

This report seeks to highlight the fact that, despite indications of reforms to the
Iragi curriculum, there has thus far been inconsequential change to the most
problematic contents found in textbooks. Our purpose is to draw attention to
this pattern of neglect, where limited adjustments mask the absence of genuine
reform. By documenting these shortcomings, we hope to encourage policymakers
and international partners to press for comprehensive curriculum change that can
genuinely advance tolerance, inclusivity, and educational quality in Iraqg.
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Main Findings

The 2024-2025 Iraqi curriculum remains almost completely unchanged from
previous iterations, with one example of alarming content highlighted in our previous
report being removed (see below). The decision to retain these examples in the
2024-25 curriculum perpetuates dangerous narratives of violence and intolerance,
reinforcing harmful stereotypes rather than fostering inclusion and respect.

Jihad and martyrdom remain glorified acts that are inferentially encouraged. Often,
these values are taught not only in Islamic Education textbooks, but also as part of
the Arabic Language curriculum, and are included as excerpts, passages, literary
oeuvres,and complete lessons. Notably, some of these texts are either dedicated to or
written by Palestinians, which is testament to the Iragi commitment to a Palestinian
militaristic narrative. For instance, a Grade 10 Arabic Language textbook teaches
a story about a Gazan Palestinian willingly sacrificing his life for the homeland,
becoming a martyr in the process. Notably, the story begins with the saying “the
most beautiful of mothers is the one who waited for her son, and he returned, but
as a martyr.” In textbooks of Islamic studies, students are consistently taught that
violent jihad and martyrdom are some of the most commendable deeds one can do
for the sake of Allah, and a way to achieve favorable rewards in the afterlife.

Notably, one example that was flagged in the previous report is no longer being
taught. This was a lesson teaching the poem “The Martyr” (al-Sahid) by the Iraqi
female poet Nazik Al-Mala'ika. The poem contained graphic descriptions and
highlighted the unique merits of martyrdom, praising the image of the martyr as a
symbol of self-sacrifice for the sake of the homeland and the people.

Militancy based on Islamic values is promoted in the context of the Iragi arena.
Frequently, militarism and sometimes also a Shi‘i-sectarian narrative serve to
promote the perceived duty to sacrifice oneself for the Iragi homeland. This is
reflected in examples that commend both the Iragi army and the Iran-backed
Popular Mobilization Forces (Al-Hashd al-Sha‘bi)—one of the prominent Shi‘i Islamist
militias in the country—for their actions and mutual collaboration to “liberate the
homeland”.

On the topic of gender, women are still presented through traditional and even
paternalist prisms of traditional roles, “inherent” gender inequality, and male
supremacy, bothathomeandinsociety. Here, too,one finds these views promulgated
not only in Islamic Education but even through Arabic Language textbooks. A Grade
7 Arabic Language textbook teaches that although considered a major pillar of
society, women are not equal to men, implying that they are dependent on men
and are unable to mobilize upward in the social order by themselves. The notion that
men are put in charge of the entire household, and are deemed accountable also
for the women, is propagated through Islamic Education textbooks. This is evidently
reflected in textbooks, which teach that although social mobility and improvement
of status are possible for women, it is contingent on “fulfilling her role in life side-by-
side with the man” (Arabic Language, Grade 7).

Furthermore, traditional gender roles are endorsed in a Grade 10 Islamic Education
textbook, condemning “men who try to resemble women, and women who try to
resemble men” in what seems to be a negative reference regarding practices that
are inconsistent with conservative traditional binary heteronormative worldview,
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Main Findings

including but not limited to gender equality, protection of women’'s equal rights,
undetermined gender roles, and the LGBTQ+ community—a matter that barely
receives any attention in the Iraqi curriculum as it is still considered a social taboo
by the vast majority of Iraqgi society.

The negative imagery of Jews, and to a lesser extent Christians, continues to
dominate humanities subjects. Notably, the subject of Qur'an Studies and Islamic
Education consistently teaches students throughout different classes that Jews are
inherently greedy, disloyal, deceitful, and cunning. For instance, a Grade 8 Qur’an
textbooktasksstudentswith discussing if “the Jewsremain infidelsand antagonistic”
today. Similarly, the Grade 5 Qur'an textbook teaches that the Jews betrayed
Muhammad and the Muslims, violating the Treaty of Medina by collaborating
with the Muslims’ enemies. The Grade 9 Qur’an textbook teaches that “cowardice,
fear and treachery are inseparable characteristics of the Jews.” The Grade 8 Social
Studies textbook openly accuses the Jews of relentlessly trying to exterminate the
Prophet Muhammad, Islam, and the Muslims as a whole. By contrast, negative—or
any—references to Christians are far less common in the textbooks. Nonetheless, a
Grade 12 Qur’an textbook teaches a verse from the Surah Al-Bagara, which states
that those who hide the truths and proofs of God will be cursed, adding immediately
after that an interpretation that identifies the Christians and the Jews as those who
are meant to be cursed.

Textbooks likewise take an intolerant approach to a lack of belief in Islam. Several
textbooks use the loaded, negative term “infidel” (kafir), and includes the idea that
people described as such will be punished by spending eternal torment in Hell.
The idea of physical, infernal torture of sinners is introduced as early as Grade 1. For
example, a Grade 3 Islam textbook teaches that those who do “not believe in Allah
as one singular deity” - which may apply to polytheistic religions and denominations
such as Christians, Buddhists, Hindus, Zoroastrians - are infidels doomed to Hellfire
on the Day of Resurrection.

When discussing more modern contexts, History textbooks do not teach about the
genocide of Jews in the Holocaust or about the 1941 “Farhoud” pogroms which
targeted Jewish Iraqgis. Furthermore, a Grade 9 History textbook avoids mentioning
the 1941 coup leadership’s explicit sympathetic support of Nazi Germany and the Axis
powers at the time. Instead, the textbook justifies June 1941 Rashid ‘Ali al-Gaylani's
failed Nazi-backed coup d'état against Nouri Al-Saeed’s government as allegedly a
true representation of the will of the Iragi people to stand against the Allies in World
War Il, in what is determined by the textbook to be a supposedly helpful act for
the sake of Arab unity and the Palestinian cause. Likewise, Israel is deliberately not
mentioned by name in textbooks, clearly signifying a lack of recognition. Instead,
the terms Zionist (entity) and Zionism are consistently used, to the point that it is
not always clear if it is Israel or the actual Zionist movement that is denoted. In
both cases, the context and references are negative, which is consistent with Irag’s
support of the Palestinian narrative, which is perceived as an integral part of Iraqi
Arab and Muslim self-identification. Special attention was given in several examples
to Jerusalem (Al-Quds), which, like Palestine, is considered exclusively Arab and
Muslim, negating any Jewish linkage to both and ignoring or diminishing any
affiliation with Christianity. Likewise, a Grade 9 History textbook portrays Zionism as
“a racist, aggressive, colonialist settler movement” aiming to create a state from the
Nile to the Euphrates, and expel all the Arab population from these territories.
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Jihad and Martyrdom

Example 1
The Noble Qur’an and Islamic Education, Grade 7, 2024, p. 103.

A Grade 7 textbook for Islamic education brings up a Hadith tradition quoting Prophet
Muhammad'’s response to a question presented to him by one of his Companions
regarding the most commendable deeds that a Muslim dedicates to Allah. In hisanswer,
the Prophet Muhammad discusses three deeds, the first and most important being
prayer in its right and set timing. Then would be respecting one’s parents, and after
that is conducting jihad for the sake of Allah. The textbook offers an interpretation for
the term “jihad for the sake of Allah” below the text, claiming to indicate “exerting one’s
wealth and soul for the sake of Allah.” In this example, it is evident that the textbook is
attempting to promote the idea that the principle of jihad is of exaggerated utmost
importance, overtaking everything else in Islam but prayer and filial piety, and stresses
for its Grade 7 readers how jihad is an act necessarily involving warfare and self-sacrifice.
This would be classified as inappropriate content for this age group.
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(See the continuation of the example on the next page.)
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Third Lesson: From the Honorable Hadith
“The most loved deeds intended for Allah”

To interpret and memorize

Citing the words of Abdullah bin Mas‘oud - Allah be pleased with him - who said:

“l asked the Prophet - Allah’s Praise and Peace be upon him and his family: ‘Which deed intended for Allah is the most
loved one?; and he [the Prophet] said: ‘Prayer in its due time’ And | said: ‘And which one after that?, and he said: ‘Filial

piety’ And | said: ‘And which one after that?; and he said: ‘jihad for Allah’”

Truthful is the Messenger of Allah

Allah’s Praise and Peace be upon him and his family

The Meanings of the Terms

The Word

Its Meaning

In its due time
Filial Piety

jihad for Allah

In its due time, as we know it

Render good and treating both one’s parents well, obeying them,
and pleasing them by doing what they want, as long as that is
not an offense.

Exerting one’s wealth and soul for the sake of Allah.
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Jihad and Martyrdom

Example 2
The Noble Qur’an and Islamic Education, Grade 7, 2024, pp. 105-106.

In this example from a Grade 7 Islamic Education textbook, jihad is glorified as a
militaristic and sacrificial principle, defining it as a priority of all Muslims and a key policy
instriking fear and spreading the Muslim faith. Students are taught that jihad is the third-
best Islamic deed they can do for the sake of Allah, only second to praying on time and
respecting one’s parents. The students are taught that jihad means engaging in warfare
with non-Muslims—here referred to as “infidels” (kafirdn)—and that performing jihad is
the only way to defend themselves and their lands, to protect their rights and properties,
and to keep the Islamic nation safe from any disgrace or humiliation by other nations.
The students are also taught that this sort of jihad is necessary to spread the realms
of Islam, to glorify the word of Allah, and to implement the Islamic doctrines among
all peoples. Furthermore, the textbook instructs that for the sake of performing jihad,
everyone is requested to exert wealth, sacrifice their souls, and dedicate themselves in
all sorts of possible motions—whether in actions, writing, or even speech—as part of
the cause of jihad and for the sake of spreading Islam and glorifying Allah. Lastly, the
chapter determines that Muslims should stay strong and intimidating, making their
enemies always remain in fear of a sudden assault on behalf of the Muslims’ side.
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Jihad and Martyrdom, Example 2

[..]

The third most beloved deed dedicated to Allah the Almighty is jihad for the sake of Allah. That is because
jihad is the means to spread and preserve the faith, to remove obstacles to implementing Allah’s faith
and carrying out His verdicts, protecting the Muslims and their sanctities, pushing aggression away from
them against those who greedily crave the Muslims’ lands and properties.

Allah the Almighty said: “March forth, whether light or heavy, and perform jihad with your wealth and
your lives for the sake of Allah. That is better for you, if you only knew’, [Surah] Al-Tawbah, [verse] 41.
And the Almighty said: “Those believers who sit idle - except those with valid excuses - are not equal to
those who perform jihad for the sake of Allah with their wealth and their lives. Allah has elevated in rank
those who perform jihad with their wealth and their lives above those who sit idle. Allah has promised
each a fine reward, but those who strive will receive a far better reward than others”, [Surah] Al-Nisaa,
[verse] 95.

jihad for the sake of Allah is not limited to fighting against the infidels [al-kafirin], but is illustrated in
exerting as much as possible one’s wealth and soul, status and prestige, thought, written letter, and
spoken word in favor of elevating the word of Allah, preserving His faith, spreading it among the people,
teaching it, and protecting the Muslims and their lands from anyone who wishes to harm them, their land,
their sanctities, and their honors. The Prophet - Allah’s Praise and Peace be upon him - said: “Perform
jihad against the infidels with your wealth, with your souls, and with your words”. It must be jihad that
is solely consigned to Allah the Almighty and that does not harm the innocent and the Muslims.

The Main Instructions of the Hadith:

1- The three following things: prayer in its due time, filial piety, and jihad for the sake of Allah. [...]

[..]

3-jihad is the best in defending the Ummah [i.e. the Islamic nation], protecting its rights, and strengthening
its position. Every nation that forsook jihad and avoided it, was humiliated and downtrodden; its enemies
bullied it and disrespected its rights.

4- The Islamic faith asserts the principle of Allah’s Oneness and His worship for Muslims, and urges them
to act in accordance with the righteousness of the individual, the family, and the society. The Islamic
faith wants them to remain strong, powerful, and intimidating; so that the enemies would be fearful
of the Muslims’ suddenly attacking, enabling the Muslims to elevate the word of Allah, keeping up the
Muslims’ benevolence, and to protect their lands.

Discussion:

[...]

2. What is the best thing to defend the Ummah [i.e. Islamic nation], protect its rights, and strengthen its
position? [The answer being jihad, according to the text]

[...]

4. How must jihad be carried out?

5. Defending the land, honor, and sanctities is a religious duty. Discuss this point and refer to a Qur’anic
verse on the legal incumbency of jihad.
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Jihad and Martyrdom

Example 3
The Noble Qur’an and Islamic Education, Grade 7, 2024, pp. 75-76.

In a Grade 7 Islamic Education textbook, fighting against non-Muslims is presented as
one of the main principles of Islam, and is described as given to the Muslims as part of
the most fundamental teachings of the Qur’an. In a short chapter about the Qur’anic
Surahs revealed to Prophet Muhammad for ten years of his stay in Medina, the textbook
mentions jihad as one of the few most fundamental teachings of the Qur'an given to
the Muslims to help guide them in their lives, alongside some of the most important
principles in Islam, such as the prayer (saldh), fasting (sawm), pilgrimage (hajj), and
almsgiving (zakah). The textbook also refrains from portraying the broad meaning of
the termjihad, and instead solely presents jihad as the explicit action of fighting against
the non-Muslims, referring to them as the so-called “infidels” (kuffar).
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[...] The remaining ten years out of twenty-three years were the years in which the Noble Qur’an was
revealed in Enlightened Medina, and hence those were named the “Medina Surahs”.

The topics of these Surahs were:

[...]

3- The obligation of jihad for Allah and fighting against the infidels [al-kuffar]

[...] After the Hijrah [of Muhammad] to Medina, the faith settled in the hearts and Surahs were revealed
to put order in their lives, teaching them the rites of Allah and His worship, such as prayer, fasting,
pilgrimage, almsgiving, morals, and jihad against the infidels [...]
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Jihad and Martyrdom

Example 4
The Noble Qur’an and Islamic Education, Grade 9, 2024, pp. 82-83.

In a Grade 9 Islamic Education textbook, students are instructed to fight against anyone
deemed as an enemy and a threat to the Islamic faith or to their country, and are taught
all the commendable ways a Muslim can become a martyr (Sahid) as part of that fight and
attain the rewards of martyrdom in the afterlife. The textbook teaches that Islam urges
the Muslims to sacrifice themselves as part of the efforts to push back and fight against
anyone whom they deem a threat to their religion, to its sanctities, to their properties,
or to their homeland. In case a Muslim is killed in the fighting, the textbook claims that
they will be considered a martyr and enjoy all the bliss and rewards that martyrdom can
offer to a Muslim in the afterlife.
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(See the continuation of the example on the next page.)
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Jihad and Martyrdom, Example 4

Third Lesson

From the Prophet’s Honorable Hadith

The Martyr

To interpret and memorize

Allah’s Messenger Muhammad - Allah’s Praise and Peace upon him - said:

“Whoever was killed trying to protect his property - is a martyr; whoever was killed trying to protect his life - is
a martyr; whoever was killed trying to protect his faith - is a martyr; and whoever was killed trying to protect his
family - is a martyr”.

Truthful is the Messenger of Allah - Allah’s Praise and Peace be upon him

The Overall Meaning

[...] The Noble Qur’an reaffirmed the obligation of performing jihad for Allah, coming to the aid of Allah’s faith,
defending the Muslims, protecting their souls and sanctities against anyone who attacks them, desecrates their
sanctities and their homelands. Those who defend their homelands are promised honor and Heaven in the Hereafter.
The Almighty said: “Never think of those martyred for the sake of Allah as dead. In fact, they are alive with their
Lord, well provided for, rejoicing in Allah’s bounties and being delighted for those yet to join them. There will be no
fear for them, nor will they grieve”. [Surah] Aal ‘lmran, [verses] 169-170.

In that Honorable Hadith, the Prophet PBUH calls upon us to perform jihad for the sake of Allah and to face anyone
who wishes to harm Islam or the Muslims, and urges us also to defend our faith, ourselves, our assets, and our
properties. The Hadith speaks of who achieves the reward of martyrdom, among whom are:

1- It is the right of every Muslim to defend his property, to fight anyone who wishes to take it or take anything from
him unrightfully. If that Muslim defending his properties is killed, then he achieves the reward of martyrdom.

2- He who is killed defending himself achieves martyrdom.

3- He among the Muslims who is killed engaged in war with those who wish to harm his faith, no matter who they
are, achieves the reward of martyrdom.

4- He who is killed defending his family from anyone who wishes to harm them, achieves the reward of martyrdom.
The Main Instructions of the Prophet’s Honorable Hadith:

1- Calling upon the Muslims to fight any unrightful attacker who wishes to desecrate their sanctities.

2- Calling upon the Muslims to sacrifice in order to protect their faith, themselves, their assets, and their properties;
and he who is killed while defending anything from those listed here before is considered to be among the martyrs.
[..]

4- lllustrating the martyr’s honor and prestigious status.

[..]
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Jihad and Martyrdom

Example 5
Arabic Language, Grade 8, Vol. 1, 2024, p. 43

In a textbook teaching Arabic language to Grade 8 students, a poem glorifying the martyr
(Sahid) is presented. The poem depicts the status of martyrdom as a noble state, and the
martyr as one who receives the respect and admiration of all the people. The martyr is
said to become harmonious with nature’'s elements, and leaves his impact everywhere.
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5. The poet Hashem Haroun Rasheed said about the martyr:

Heis in our ears of grain, and fills our eyelids, and fills the date palm fruits

He is in the dew on the flowers, in the breezes under the light of the moon

He is in the laments of those who stay awake, and in the carols of the blooming flowers
Wherever you turn your gaze in the universe - he leaves an imprint
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Jihad and Martyrdom

Example 6
Arabic Language, Grade 10, Vol. 2, Humanities Track, 2024, pp. 43-44

An entire section of a Grade 10 Arabic Language textbook is dedicated to martyrdom
(shahada.) In the introduction segment, the martyr is praised for sacrificing his life,
unlike the “cowards” who “treasure their souls” instead. A verse is quoted from the Qur'an
encouraging the believers to die and kill for Allah, and to be rewarded in heaven. Then,
the text features a story about a mother whose only son, a Gazan Palestinian man named
Fuad, willingly sacrificed himself for the homeland. The story begins with the saying,
“the most beautiful of mothers is the one who waited for her son, and he returned, but
as a martyr.” All these texts serve the purpose of glorifying martyrdom and present it
as a positive act that should be encouraged, rather than a negative phenomenon that
should be denounced and rooted out of school textbooks.

[p. 431]
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Martyrdom

Introduction:

How great is the martyr [shahid]; he grants the most precious of his possessions, his soul, which is priceless
to the cowards. He knows that his life is in his martyrdom, and not in his survival, for the true survival is
described by the noble Qur’an as: “Indeed, Allah has purchased from the believers their lives and their
properties [in exchange] so that they will have Paradise. They fight in the cause of Allah, so they kill and
are killed. [It is] a true promise” (9:111)

(See the continuation of the example on the next page.)
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Jihad and Martyrdom, Example 6
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Granting one’s life generously - a short story
The most beautiful woman is the one awaiting her son

The most beautiful woman is the one awaiting him and he returned... returned as a martyr.

[..]
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Jihad and Martyrdom

Example 7
Literature and Texts, Grade 12, Humanities Track, 2024, p. 87

Martyrdom (shahada)is presentedina positive lightto Grade 12 Arabic Literature students
via the biography and poetry of a Palestinian poet who lived in Iraqg. In a literature lesson
on the Palestinian poet ‘Abd al-Rahim Mahmud, the students are taught that he fought
for the Palestinian cause, then came to Irag, where worked as a teacher and participated
in the “Iragi intifada” in 1941 (the Rashid ‘Ali al-Gaylani revolt against the British). Then,
he went back to Palestine and became a martyr (shahid) in the 1948 war. The textbook
introduces students to Mahmud'’s poem, “The Martyr,” which serves as an illustrative
example of the Iraqi identification with the Palestinian Cause. By exposing students to
empathize with the author and the text—which poses the choice between “a life which
gladdens the friend” and “a death that agitates the enemies” (i.e., martyrdom)—Iraqi
students are implicitly invited to follow suit, likewise making sacrifices for the Palestinian
Cause—including their lives.
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He [‘Abd al-Rahim Mahmud] wrote a poem titled “The Martyr,” in which he expresses his hope to become a martyr
in defense of his homeland Palestine, and calls others to defend it, saying:

I shall take my soul in the palm of my hand / and cast it to the chasms of doom

[I choose] either a life which gladdens the friend / or a death that agitates the enemies

By your life, | see my death / but | haste towards it

Many a body fallen above the hills / is provoked by birds and beasts of prey

A portion from it [the body] is for the birds in the skies / and another portion for the mountain lions
His blood covers the ground with crimson / and heavily perfumes the scent of youth

On his lips a smile became visible / meaning contempt for this world

He fell asleep, to dream the dream of eternity / where he will enjoy the finest visions.
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Jihad and Martyrdom

Removed

Example 8
Arabic Language, Vol. 1, Grade 9, 2021, pp. 109-110.

In comparison to the previous textbooks reviewed in the last report on Irag published
in March 2024, one example was noticeably removed from the current Iragi curriculum
of 2024-2025. The example in question was the poem “The Martyr” (Al-Sahid) by the
Iragi female poet Nazik Al-Mala'ika. In the old version from 2021 of an Arabic language
textbook, Grade 9 students were taught about the graphic description and unique
merits of martyrdom and were presented with the poem, which praised the image of
the martyr as a symbol of self-sacrifice for the sake of the homeland and the people. She
was the only female Arab writer mentioned throughout the textbook.
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(See the continuation of the example on the next page.)
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Jihad and Martyrdom, Example 8

The Poem “The Martyr” by Nazik Al-Mala’ika (for class):
And from the perfumed grave

The voice of the martyr still resonates

His specter is more potent than a relentless army
Standing firm, not retreating

It will remain in tremor

In our songs and the endurance of palm trees

In every mile our sheep tread

From our thirsty lands

Let them bury him if they wish

Underneath them... they may kill him a thousand times
For tomorrow, the waves of the Tigris shall send him
Together with our villages and harvest

O ignorant fools

They have granted him [as gifts] when they made him a martyr
Athousands lives, youth, and eternity,

And beauty and purity

Analysis:

This poem exalts the martyr for being a symbol of sacrifice and devotion. Because he is an eyewitness to the crimes
of murder committed by the murderers and criminals, who try to hide the truth and suffocate freedom. But his
sacrifice remains apparent, no matter how much time passes; it will lift its head and call upon the tyrants; it reveals
itself to people in all aspects of life, in their songs, palm trees, sheep, and land. [...]
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Glorifying Islamic Militancy

Example 9
The Noble Qur’an and Islamic Education, Grade 7, 2024, p. 114.

A paragraph from a Grade 7 textbook for Islamic education, dismisses Iragi or Arab
national identities and stresses Islamic religious kinship as the only valid identity. The
textbook urges the students to stick only to their Islamic identity, forsaking any other
affiliation to their family or tribe, to the Arab nationhood, to the Iragi homeland, or to
a political party—as all the latter are described as primitive “bigotry” (ta “assub). The
textbook portrays Islamic identity as the only valid kinship for the people, claiming it
to be necessary for keeping social homogeneity, spreading the religion, and waging
attacks on Islam’s enemies.
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Therefore, the kinships of familial lineage, nationhood, homeland, political party, or any of the other modes of
tribalism turn completely invalid in comparison to the kinship of faith. We inevitably believe that the affairs of [Allah]
the Merciful’s servants will not be set straight, their best interests will not be sorted out, their message will not be
unified, and their enemy will not be attacked - unless Islamic solidarity. The truth and core of Islamic solidarity are
about cooperating in favor of doing good and being pious, completing each other, coming to each other’s aid, sharing
advice with each other, and urging each other to stick to the truth and persevere. There is no doubt that this is one of
the most important Islamic obligations and imperative duties.
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Glorifying Islamic Militancy

Example 10
The Noble Qur’an and Islamic Education, Grade 6, 2024, pp. 53-54.

In an Islamic Education textbook for Grade 6, students are taught that the Iraqgi Shi'‘i-
Islamist militia “Al-Hashd al-Sha‘bi,” which was established in 2014, alongside the Iraqi
national army and police, were responsible and were praised for their fighting against
rival Islamist terrorist groups, such as “The Islamic State” (ISIS). The Shi‘i militia is described
as heeding (laba) the faith’s (‘aqgida) call to protect the holy sites, the land, and the dignity
(ird), using relevant terminology to insinuate the militia fulfills a religious role serving the
Shi‘i faith.
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Ahmad: Grandfather, | heard that the murderous terrorists exploded the honorable tomb of Allah’s Prophet Yunus PBUH
in the city of Mosul, destroyed the remains, and stole them.

Grandfather: Yes, my boy. May Allah the Almighty curse them. They distorted Islam and Allah the Almighty shall take
vengeance upon them for their evil deeds and their desecrating of the sacred.

Ahmad: Yes, grandfather, may Allah curse them. We shall pray to Allah to come to our aid and free our dear country by
the efforts of earnest heroes of the military and police.

Asmaa: Yes, brother, and do not forget the heroes of Al-Hashd al-Sha‘bi, who heeded the call of the faith to defend the
sanctities, the land, and dignity.

Ahmad: Indeed, you are right, my sister.
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Glorifying Islamic Militancy

Example 11
Arabic Language, Grade 9, Vol. 2, 2024, p. 83.

Military content disguised as patriotism is inserted into an Arabic textbook. A sentence
in an Arabic grammar exercise on ‘corroboration forms' teaches Grade 9 students that
the military and the Iranian-backed Shi'i militia Al-Hashd al-Sha‘bi (Popular Mobilization
Forces) took part in the liberation of the homeland.
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Exercise 4

Fill the appropriate corroboration form in each blank:

1-The army and Al-Hashd al-Sha‘bi took part ____in the liberation of the homeland.
[...]
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Gender

Example 12
The Noble Qur’an and Islamic Education, Grade 12, 2024, p. 65.

In an Islamic Education textbook for Grade 12, students are taught that men should be
in charge of their family's household, and are superior to the wife/wives that are in it. The
textbook compares this to the role of a manager within a company or a partnership. The
students are taught that women are religiously obliged to obey anything their men say
in any matter, as long as their men do not instruct them to act in a way that contradicts
the explicit words of Allah. The textbook also describes men as preferable to women, due
to the alleged fact that men are more constrained with their emotions and more stable
than women in general, according to the textbook.
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B. The Husband'’s Rights:

1. Obedience to anything that does not mean disobedience to Allah: The man is the top responsible of the household,
so itis no wonder that he holds the right to be obeyed.

The Almighty [Allah] said: “Men are the caretakers of women, as men have been provisioned by Allah over women
and tasked with supporting them financially’, Surah Al-Nisaa), verse 34.

That responsibility is the degree in which men are distinguished from women.

The Almighty [Allah] said: “Women have rights similar to those of men equitably, although men have a degree [of
responsibility] above them. And Allah is Almighty, All-Wise’, Surah Al-Baqarah, verse 228.

The accountability of men over women is a natural matter without any oddity. [...] Every partnership or association
requires a manager to be the decisive authority over any dispute. Without that, a company goes deranged, ties
break off, and associations cease to exist. Men are mostly more worthy of this responsibility than women. Men are
more constrained with their emotions than women, and they are assigned to deliver the needs of the household
and its members. [...]
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Gender

Example 13
The Noble Qur’an and Islamic Education, Grade 10, Humanities Track, 2024, p. 49

A Grade 10 Islamic Education textbook warns against gender imitation, i.e. men and
women who behave in a manner traditionally deemed inappropriate to their gender,
stating that Allah and the Prophet had cursed both men and women for this. It is
asserted that infidel Orientalists who hate Islam call for equality between the genders,
and to this end, they will destroy what has remained of Muslim societies. In fact, Allah
has cursed those women who try to resemble men, and men who try to resemble
women (mutashabbih). This example promotes a traditional and intolerant approach
towards gender identities—condemning all practices that are potentially inconsistent
with a conservative binary male-dominant worldview and defending gender inequality,
denunciation of women'’s equal rights, strict non-negotiable traditional gender roles,
and an anti-LGBTQ+ agenda.”
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Lesson 4: Firstly, Allah has cursed the women who try to resemble men and the men who try to resemble women.
[..]

And you see women on the pages of the media, as well as men, in the form of dolls and in a disgusting manner
remote from Islamic, Arab, and human values. And such hostile voices against the honourable Islam by some infidel
and atheist orientalists and their followers, calling for equality but canceling what Allah designated for all created
beings. And [their] goal is to eradicate the last remnants [of Allah’s designation] in Islamic societies. And if not so,
is the effeminacy of men a mark of culture? and what remains of a man’s dignity and prestige when you see him
wearing a necklace or a bracelet.

7 C. Billson, “Iraq bill calling for homosexuality ban submitted to parliament,” PinkNews, Jul. 4, 2
023.
https:/mwww.thepinknews.com/2023/07/04/irag-homosexuality-bill-ban/

Review of Problematic Contentin Iraqi Textbooks 2024-2025 2025




Gender

Example 14
Arabic Language, Grade 7, Vol. 1, 2024, p. 127

A Grade 7 Arabic textbook describes the status (manzila) of women, asserting that the
woman is “not just half” but the entirety of society, and if she is given her rightful place,
society will be strong. Accordingly, “granting her the status she is entitled to will open the
road for fulfilling her role in life side-by-side with men.” The text indicates that women
are not yet equal to men, and even more so—it is implied that they are dependent on
them for social mobility.

This statement echoes the saying of the 14th-century theologian Ibn Qayyim al-Jawziyya,
without mentioning him by name, to the effect that “women are one half of society who
give birth to the other one, so they are seemingly the entire society.”®
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Introduction

The woman is not just half of the society; she is the entirety of society. She is the pillar of life, and if
she is placed in the status she deserves, the entire society will be more just, and life will be decent.
Therefore, granting her the status she deserves may open the road for her to execute her role in life

alongside the man.

8 lbn Qayyim al-Jawziyya (1292-1350) was an important medieval Islamic jurisconsult, theologian
and spiritual writer.
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Attitudes to Jews, Christians, and other non-Muslims
Early Islamic Context

Example 15
The Noble Qur’an and Islamic Education, Grade 8, 2024, p. 61

A negative presentation of Jews is taught in a Grade 8 Noble Qur'an lesson, where they
are depicted as corrupt, tyrannical, deviant, and even as infidels. The text teaches that
“The Jews continued with their corruption, tyranny, and falsification [of the word of
Allah.]” Notably, this point is also stressed in one of the topics for class discussion, as
students are to discuss if the “Jews remain infidels and antagonistic” today.
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Allah had treated Banu Isra’il with great grace, He rescued them from Pharaoh and provided them with good things.
He appointed from among them prophets and kings and gave them preference over other nations. However, they
were ungrateful for those favours [...]. The Jews continued with their corruption, tyranny, and falsification [of the
word of Allah]. Therefore, Allah sent unto Banu Isra’il many prophets and messengers to make them return to the
righteous path, and so some of them became believers [Muslims] and others did not believe [in Allah and his message.]
Discussion:

[..]

3. Have the Jews remained infidels and antagonistic?
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Attitudes to Jews, Christians, and other non-Muslims

Example 16
Social Studies, Grade 8, 2024, pp. 127-128, 130-131

In a textbook for Grade 8 Social Studies, a few chapters discussing events from Prophet
Muhammad’s lifetime are titled: “The Battle of the Trench,” “The Stance of the Jews
regarding Their Contracts with the Messenger of Allah,” and “The Battle of Khaybar.”
In these paragraphs, the Jews as a whole are explicitly portrayed as a people who
relentlessly wish to exterminate Prophet Muhammad, Islam, and the Muslims as a group.
The text fails to authentically describe the conflict as being between different tribes and
tribal coalitions in the Hejaz of that time, among which were the three specific Arabian
Jewish tribes of Banu Qaynuqga, Banu Nadhir, and Banu Qurayza that resided in that
region. The textbook also repeats and propagates unambiguous antisemitic stereotypes,
persistently claiming treason and treachery to be inherent features of the Jews as a
group, and blaming the Jews for scheming, plotting, inciting wars, and creating chaos
among all nations using the wealth they accumulate from usury and exploitation of
other peoples.

[p. 1271]
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3) The Battle of the Trench ([the Battle of] the Coalitions) Year 5 Hijri / 626 AD

The Idolators [musrika] of Quraysh desire to exterminate the Muslims and even more so after a delegation of the
Jews’ leaders went to Quraysh asking the latter to launch war against the Messenger of Allah PBUH and to form an
alliance with them on that basis. The Jews also contacted the Idolator tribes of Ghatafan, and they all agreed upon
attacking Medina to exterminate Islam.

Therefore, those allied powers were able to form an army against the Messenger of Allah PBUH that was comprised
of ten thousand warriors, who set to besiege Medina and to enter it in order to exterminate the Muslims.

(See the continuation of the example on the next page.)
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[p. 1281]
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The Stance of the Jews on Their Contracts with the Messenger of Allah PBUH

1. The Stance of Banu Qaynuqaa‘ - Year 2 Hijri

The Jews of Banu Qaynuqaa“ started their treason and treachery as a result of the Muslims’ victory in the Battle
of Badr. For that, the Prophet PBUH went to their place and besieged them for 10 nights, until they surrendered
to him, and they were expelled from Enlightened Medina.

2. The Stance of Banu Al-Nadhir - Year 4 Hijri

Banu Al-Nadhir conspired against the Muslims to the extent that the former wanted to kill the Prophet PBUH after
the Battle of Uhud, but Allah the Glorious and Almighty revealed that to the Noble Prophet PBUH. Therefore, the
Prophet PBUH decided then to banish them from Enlightened Medina in the 4th year of the Hijrah after a siege
that lasted for 6 nights, and the latter left for Khaybar.

3. The Stance of Banu Quraydha - Year 5 Hijri

Banu Quraydha broke their contract with the Messenger PBUH in the Battle of the Trench in the year 5 Hijri. They
collaborated with the Idolators, but the Messenger baffled their plan. When the battle ended with the Muslims’
victory, the Prophet PBUH turned his army towards them and besieged them for twenty-five days. At the end of
that period of time, they conceded to the Prophet to rule on their matter, and they were expelled from Enlightened
Medina. With that, the Messenger of Allah PBUH and the Muslims got rid of the treason and conspiring of the Jews
in Enlightened Medina. Yet, the Jews left for Khaybar and continued to conspire against the Muslims and to incite
the tribes against the Messenger and the Muslims. For that, the Messenger decided on the seventh year of the
Hijrah to exterminate them in the Battle of Khaybar, as was mentioned in Allah the Almighty’s words:

Said the Almighty: “And if you [O Prophet] see signs of treason by a people, respond by openly terminating your
treaty with them. Surely Allah does not like those who betray.”

Surah Al-Anfal, verse 58

(See the continuation of the example on the next page.)
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The Battle of Khaybar took place in the city of Khaybar, which is a city that has forts and citadels, where several
rivers flow through. The city of Khaybar was known for its fortunes owing to the Jews’ handling of usury [riba] with
the surrounding countries. The city of Khaybar was considered a den of military stirrings, and a home for conspiring,
scheming, setting the fire of chaos and wars. Some of the main illustrations of their [Khaybar’s people’s] hostility to Islam
were the provocation of Banu Quraydha and their inciting to engage in treason and treachery against the Muslims. They
inflicted harsh conditions on the Muslims for the plots the former had prepared against the Muslims. The first Battle of
Khaybar is deemed to have taken place after the Treaty of Al-Hudaybiyah between the Muslims and Banu Quraydha,
and it ended in the victory of the Muslims’ armies over the Jews.

[p. 131]
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Allah granted a great victory to the Muslims, and the Muslims entered the forts of Khaybar. The Messenger of Allah PBUH
was not holding a grudge against the Jews, but it was his way to deal with them in response to their sheltering. The
Jews from Banu Quraydha who escaped, allied with the Prophet’s enemies, and held a grudge and hostility against the
Muslims. The evidence for that is the fact the Messenger of Allah PBUH, after Allah granted him a victory over the Jews
of Khaybar, signed a treaty with them, claiming half of all the Jews’ produce for the Muslims despite letting the Jews
keep their land to sow it with their hands.
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Example 17
The Noble Qur’an and Islamic Education, Grade 3, 2024, p. 8

Atextina Grade 3lIslamic Education textbook exhibits anintolerant and violent approach
toward non-Muslimswho do “not believe in Allah asone singular deity.” Whether Judaism
is included in this group is debatable, since it is a monotheistic religion. However, this
text may refer to Christians, Buddhists, Hindus, Zoroastrians, and other religions. Young
students learn that groups identified as infidels will be doomed to Hellfire on the Day of
Resurrection.
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[...] Who created us in this beautiful form? It is Allah Almighty. He created all this and He made it all subservient to
Man, and gave him many blessings. So, children, after all this, does Allah not deserve us to worship Him alone, and
not share His position with any other [deity]? Of course he does, children. He is our Lord, our Creator, he controls us.
It is Him we ask for health from when we are ill, and it is Him Whose aid we seek in any trouble.

Whoever does not believe in Allah as one singular deity is not a Muslim. He is of the doomed Infidels on the Day when
Allah judges mankind, the Day of Resurrection. Whoever believes in Allah and makes sure to worship Him, Allah
Almighty will allow them to enter Paradise, and whoever disbelieves in Allah is of the Losers, and Allah Almighty will
have them enter Hellfire.
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Example 18
The Noble Qur’an and Islamic Education, Grade 2, 2024, p. 8

Crade 2 students are introduced to Jews as a people via Surat al-Fatiha, the very
first chapter of the Qur’an, in which the seventh verse states the following: “The path
of those upon whom You have bestowed favor, not of those who have evoked [Your]
anger or of those who are astray.” The verse itself does not clarify the three groups which
are mentioned in the text; nonetheless, the Islamic tradition identifies the first with
Muslims, the second with Jews, and the third with Christians.? In addition to the Surah,
which the pupils are asked to memorize, there is an explanation for the seventh verse
which, interestingly, identifies the Jews as those who evoked Allah’s anger. By contrast,
the authors deliberately avoided negative references to Christians, aiming to present
the new regime as tolerant while also currying favor with the Americans, who played a
central role in revising the textbooks during the initial post-Saddam period.
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And in the honorable verse: “the Path of those You have blessed—not those You are displeased with, or those who
are astray,” the worshiper asks his Allah for guidance in the righteous path, by which He has graced the Muslims
with the grace of Islam, of which there is nothing more perfect and encompassing. And some nations strayed
away from the path of guidance, such as the Jews, for which they were deserving of Allah’s wrath. Other nations
also went astray - Allah described their path as “error” [dalal]. Thus we must always ask Allah to make us among
the guided in the righteous path.

9 Some Muslim modernists like Muhammad ‘Abduh do not accept this interpretation and
suggest that they refer to prophets, righteous men and martyrs from previous nations which
preceded Islam. Israel Shrenzel, “Verses and reality: What the Koran really says about Jews,”
Jewish Political Studies Review, Vol. 29, No. 3-4 (4 September 2018).
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Example 19
The Noble Qur’an and Islamic Education, Grade 5, 2024, p. 34

In a Grade 5 Qur'an and Islamic Education textbook, students learn that the Prophet
Muhammad signed an agreement with the Jews of Medina so that all would live
peacefully together, but the Jews betrayed him and the Muslims by collaborating with
their enemies.
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2. The Jews: The Messenger made an agreement between the Muslims and the Jews to live together in Medina without
any dispute or animosity and protect the city so that everyone lives in peace. However, the Jews betrayed that covenant
and collaborated with the polytheists and the hypocrites against the Messenger and the Muslims.

Example 20
The Noble Qur’an and Islamic Education, Grade 6, 2024, p. 19

In a paragraph from a Grade 6 Islamic Education textbook, discussing the Battle of the
Trench (627 AD) from the life events of Prophet Muhammad, students are taught that the
Jews are a consistently hostile group to Muhammad, Islam, and the Muslims as a whole.
The textbook argues that there were “many Jews” in Medina who conspired with the
two other rival groups—the Idolators (musrikan) and Hypocrites (munafiqgdn)—against
Muhammad, Islam, and the Muslims. It also claims that “the Jews of Banu Nadhir”
plotted against Prophet Muhammad and tried to kill him, and therefore Muhammad
had to defeat and banish them from Medina.
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The Battle of the Trench (The Battle of the Confederates)

In the previous lessons on the Prophet’s biography (the Sirah), we learned that the noble Prophet Muhammad established
the Islamic state in Medina, the number of Muslims grew, and Islam spread in the Arabian Peninsula. The Prophet achieved
victory on the polytheists (Mushrikeen) in the great Battle of Badr, and achieved victory in the Battle of Uhud on the Jews
of Bani Nadhir, who surrendered to him without a fight, and he expelled them from Medina, after they had conspired
against him and wanted to kill him.

There were many Jews in Medina who conspired against the Prophet Muhammad and against Islam and the Muslims,
and so three groups joined forces against the Messenger of Allah, which are:

1 - The polytheists of Mecca and its environment.

2 - The Jews of Medina.

3- The hypocrites of Medina.
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Example 21
The Noble Qur’an and Islamic Education, Grade 6, 2024, p. 36

A Grade 6 Islamic Education textbook contains a paragraph telling the students about
the Battle of Khaybar (628 AD) from the life events of Prophet Muhammad. In one
paragraph, the Jews are argued to be one of the explicit enemies of the Islamic State of
Medina. It argues that the Jews conspired with the two other rival groups—the Idolaters
(musrikdn) and Hypocrites (munafigdn)—against Muhammad and the Muslims as a
whole. The Jews are described as having been a constant threat to the Muslims and
Islam until the Muslims set out to combat the Jews, defeated them, and took over the
latter's fortified stronghold in Khaybar.

O pradl o 8yl dndadl B AL Wy cluel OF L e
G5 o d e oyl Sl O sl Okl
bl A (blaally 58 pteal) an 8 glazy ) Gmadnal)

o (3 e o oy Bty L3 L s el s
5392 3yl eliliad) a1 Ty St B8 Led . Lgslamd
Bl g pdiy () B AN 08 ol B s el
e s b el

P! oy OF 20 . g9 e 5 3l Sl o Al ooy o
Grutalisally alnal ¢ o'y Jcd ) s .l Vi o g
J i N ol -0 gl Lgh o Ll ool sy o i 8,90
Dby ol ol o | g b LA paadl 3 4 DT Bl ey ()
o M gty N g b el
Kns g ol gy ) s Sy 18 Bl ) e Y gy ¢ (o J g ) JBD
(e e 15 s o iy (o
40 Uy S pall 3 (€ ) b o o AN Bl 1oy g 1 el
(ke i) o g a1 1 oa i

8 g Bl Cpalacl] o V3ke 36 411 () A ol o o ol
rAn oy 38 3y gl G By et e Sy iy ¢ et

.?L?UJ.A.L”HﬂJiJ.(J}JHJ}.JJ‘S!!;'QJ«.LQLL.

The Battle of Khaybar

We learned that the enemies of the Islamic state in Medina were the polytheists (Mushrikun), the hypocrites (Munafiqun),
and the Jews. The Jews had conspired against the Prophet and the Muslims and collaborated with the polytheists and
the hypocrites against the Muslims.

The Jews had a powerful rich village surrounded by a massive stone fortification (wall) to protect it. It had a large military
force of Jewish combatants that had threatened the Muslims continuously. The name of this village was Khaybar, situated
in the vicinity of Medina in a mountainous area.

The Messenger of Allah sensed the danger the Jews posed to Islam, and so he decided to protect Islam and Medina from
this menace. The Messenger gathered the Muslims and fighters (mujahideen) and mobilized toward Khaybar. After arriving
there, the Muslims besieged it. Then, the Messenger ordered several Companions (Sahaba) to command the battle. They
moved toward the fortification but couldn’t breach it, so they returned to the Messenger of Allah.

The Messenger said: “I shall give the banner [of Islam] tomorrow to a man who loves Allah and His Messenger, and Allah and
His Messenger love him, and Allah will bring victory by him, as he will attack time and again and not run away in retreat.”
The Messenger gave the banner to Ali bin Abi Talib to command the war and told him: “Take this banner with you and
go until victory is yours.”

Ali bin Abi Talib received the banner, led several Muslims and breached the fortifications of Khaybar. He ripped out the gate
of Khaybar and scared away the army of the Jews. He and the mujahideen that were with him returned to the Messenger
of Allah and so victory was achieved to Islam.
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Example 22
The Noble Qur’an and Islamic Education, Grade 8, 2024, p. 90

A text in a Grade 9 Islamic Education textbook teaches that Jews are greedy, a trait that
has been used frequently in antisemitic contexts. Students are introduced with a story
about a Jew that greedily sells a water well to ‘Uthman bin ‘Affan (before he became the
third caliph) at an inflated price, which may create antagonism toward Jews.
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[...] And at the time of Abu Bakr, a harsh drought befell on the people, and this situation remained for a while. [...]
Merchants came, and the city merchants saw them and intended to buy it at the demanded price, but ‘Uthman said:
“O group of merchants, | bear witness that it will be benevolent charity for the poor among the Muslims.” When the
emigrants complained that the water in Medina changed, [‘{Uthman] bought the well of Rouma with its sweet water,
which was owned by a Jew that sold its water at an expensive price, and he [‘Uthman] made it the Muslims’ property.

Example 23
The Noble Qur’an and Islamic Education, Grade 12, 2024, p. 14

When Grade 12 students learn an excerpt from Surat al-Bagara (the second chapter of
the Qur’an,) the exegesis they learn for verse 159 is that the “Jewish and Christian clerics”
who do not accept Allah’s prophecy and do not teach the contents of the Qur'an will be
cursed—an explanation that originates in canonical Sunni and Shi‘i exegeses (tafasir) on
the Qur'an.
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[Allah] may he be praised, said [in the Qur’an, 2: 159-160]: “Those who remain silent on the clear proofs and guidance
that We have revealed—after We made it clear for humanity in the Book—will be condemned by Allah and all those
who condemn. As for those who repent, mend their ways, and let the truth be known, they are the ones to whom |
will turn in forgiveness, for | am the Accepter of Repentance, Most Merciful.”

Those who hide the clear signs that we have revealed, which indicate the prophethood of Muhammad and the truth
of his message. They are the Jewish and Christian clerics, and others who remained silent on what Allah had revealed
and demonstrated to the people in the Torah and the Gospel. Allah shall banish them from his mercy, and the angels
and the believers will curse them.
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Example 24
The Noble Qur’an and Islamic Education, Grade 5, 2024, p. 45

In an Islamic Education textbook, Grade 5 students learn that “the scholars of the Jews
and Christians” are accused of allegedly removing references to Muhammad in their
respective holy books. The textbook also describes the majority of religious leadership
of both Christianity and Judaism as inherently hostile to Islam and misleading toward
their own congregations. It claims that they tried to hide supposed facts about Islam
from Christian and Jewish believers, while some of those Christian and Jewish scholars
are claimed to still believe in Muhammad's prophecy and the truths of Islam. This sort of
accusation is meant to undermine the legitimacy and authenticity of both Christianity
and Judaism, implying that Christianity and Judaism are merely distorted false versions
of Islam and that Islam is the only true legitimate religion among the three.
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The Prophet Musa (Moses) and the Prophet ‘Isa (Jesus) foretold their followers that a prophet named Ahmad would come
after them, and he would become the last of them, so there would be no prophet after him, and that people must believe
in him and follow him. Allah mentioned his [Muhammad/Ahmad’s] name in the Tawrah (the Torah), which is the book
that was revealed to Musa, as well as in the ‘Injil (the Gospel), which is the book that was revealed to ‘Isa.

However, the religious scholars of the Jews and the Christians denied these facts and changed them; they did not believe
in the Prophet Muhammad, though some of them did believe in him.

That is why Allah Almighty says:

“Those who follow the Messenger, the unlettered prophet, whom they find written in what they have of the Torah and
the Gospel, who enjoins upon them what is right and forbids them what is wrong and makes lawful for them the good
things and prohibits for them the evil and relieves them of their burden and the shackles which were upon them. So
they who have believed in him, honoured him, supported him, and followed the light which was sent down with him - it
is those who will be the successful.” (Surah Al-A’raf, 157)
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Example 25
The Noble Qur’an and Islamic Education, Grade 9, 2024, pp. 14, 19

The negative image of Jews is reinforced in a Grade 9 Qur'an and Islamic Education
textbook, explicitly teaching that “cowardice, fear and treachery are inseparable
characteristics of the Jews,” and that “whatever hurts the Jews in this world and the
next” is their punishment for defying Allah. The verses and antagonistic descriptions of
the Jews are linked to the fate of the Jewish tribe of Banu Nadhir, which was defeated
by the prophet Muhammad and the Muslims and expelled from their lands. This causal
link is emphasized in the lesson’s summary.

[p.141]
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“And if not that Allah had decreed for them evacuation, He would have punished them in this world, and for them in the
Hereafter is the punishment of the Fire. That is because they opposed Allah and His Messenger. And whoever opposes
Allah - then indeed, Allah is severe in penalty.” (59:3-4)

Whatever hurt the Jews in this world and what awaits them in the Hereafter is because of their extreme violation of Allah’s
decree and his Messenger’s decree. They fought them both and attempted to rebel against them, but whoever contradicts
Allah and his Messenger is to be punished gravely by Allah.

[p.19]
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(See the continuation of the example on the next page.)
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The most important things that the Surah leads to:

1- The expulsion of the Jews of Banu Nadir from their lands, which was the first [incident of] expulsion carried out against
them.

2- There is no power that transcends the power of Allah. One should not be deceived by materialistic power; rather,
reliance should be placed on Allah first and foremost. The Jews were powerful, and the believers were weak — yet Allah
granted victory to His soldiers.

3- Whoever shows enmity to Allah and His Messenger and opposes them will face the severest forms of punishment, just
as happened with Banu Nadir.

4- Breaking a promise is a proof of hypocrisy and among its clear signs.

5- Cowardice, fear and betrayal are among the inherent traits of the Jews.

6- Most disbelievers align themselves against Islam, and even though they may appear united, they are divided among
themselves, and their ambitions are shattered.

[...]

Example 26
The Noble Qur’an and Islamic Education, Grade 8, 2024, p. 46

GCrade 8studentslearnthat“Jewish and colonialist movements” are accused of “distorting
the image of Islam.” This forges a link between the bad traits of Jews at the time of
the prophet Muhammad, which are mentioned on different occasions when discussing
verses of the Qur'an and stories from the Hadith literature, and their contemporary
evolution into colonialism. The text mentions that the prophet Muhammad faced
attempts by “the enemies of religion” to distort the “true image” of Islam, insinuating
that it continues to be under attack to this day and must be defended.
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The Imitation of the Ethics of the Messenger of Allah

Muslims must imitate the ethics of the Messenger of Allah, because it is the best example set for us. It is said that among
the indicators of one who love Allah is following Allah’s beloved one (habib Allah, i.e., the prophet Muhammad) in his
ethics, deeds, orders and behaviors. The enemies of Islam defied the Messenger of Allah with a drawing or a saying
only because the Muslims were reason to it [...]. If we want intercession from the Messenger of Allah, we must imitate
his ethics and defend him and Islam by reflecting the real noble image of Islam; for there are Jewish and colonialist
movements that, by using all the power they have, wish to distort the faith, and so [to that end] they kill, steal, loot, and
usurp rights and objects in the name of religion. We rely on our youth and students; therefore, we familiarize ourselves

with his (Muhammad’s) traits [...]
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Modern History Context

Example 27
Modern and Contemporary History of Europe and America, Grade 11, 2024, p.95

In the Grade 11 History textbook, students learn about the Nazi party headed by Adolf
Hitler, his rise to power in 1934, and the militarization of German society. The text briefly
mentions Nazi ideology as it is represented in Hitler's book Mein Kampf but fails to
mention the antisemitic ideas that pervade it, which became the ideological foundation
for the Holocaust. The students also learn about World War Il and its different phases but
are left completely ignorant of the Holocaust and the murder of 6 million Jews.
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As for the foreign front:
Hitler sought to realize the ideas that he had previously espoused in his book Mein Kampf. These can be summarized

as follows:

1. Establishing a central government under German unity and reviving its glory.
2. Abolishing the Treaty of Versailles.

3. Achieving the integration of the state’s economy.

Example 28
Modern and Contemporary History of the Arab Motherland, Grade 9, 2019, p. 62

A Grade 9 History textbook discusses the cooperation between Zionists and the US.
Studentslearnthat one ofthe reasonsthe Zionist movement transferred its headquarters
to New York was, inter alia, the existence of a large Jewish community in New York that
had a practical impact on the US presidential election. It also claims that most media, as
well as the US economy, were in the hands of US Zionists. Both claims invoke antisemitic
tropes of Jewish control over the media, economy, and politics.

gSgHIUI = gugaall (s glall LG
(pYAEO - 1AYA) Ll ALl bty o181 3 4855081 sl DY 1 o gl
S I I Lol 1 e e 3 pogall i 3y AL eaDy o A ol s
P A W LI Tt T35 e 8, g g ke oLty kol

L i Do Dnp )l adile 502 &) 4 43 P dadned 33 90 il 2 g2 . )
R AL REPFES D N PV [P

sl LY I lge (gl B alasiV g oo V15 500! e 20 EPhs-Y
P S ) g Al ple S8

Third: Zionist-American Cooperation
The United States of America emerged during and following WWII (1939-1945) as a leader of the Western world and
imperialism. Zionism transferred its dwelling from Britain to the US, and chose the city of New York as a primary center

for the following reasons:
1. The existence of a large Jewish diaspora in New York estimated to consist of four million people, actively influencing

the US presidential elections.
2. The fact that many media and economic mechanisms are controlled by US Zionists in general, and New York Zionists

in particular.
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Example 29
Modern and Contemporary History of the Arab Motherland, Grade 9, 2019, p. 78

A discussion of the 1941 failed coup d'état in Iraq led by Rashid ‘Ali al-Gaylani, and backed
by Nazi Germany, against Nouri Al-Saeed’s government—sympathetically described as
a ‘revolution’'—identifies among its motives the Iragi government’s decision to side with
Britain and the Allies in World War Il and to sever ties with Nazi Germany. The textbook
explains that the coup was supposedly an expression of the real will of “masses of the
people,” who are claimed to have objected to siding with the Allies, supposedly to “best
serve the Palestinian Cause,” as Britain is accused of collaborating with the “Zionists.”.
The textbook avoids mentioning the 1941 coup leadership’s explicit sympathetic support
of Nazi Germany and the Axis powers at the time, and instead portrays the sentiments
behind the coup as merely promoting “non-alignment”.
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April-May 1941 Revolution

Causes:

1. When WWII broke out in 1939, the Nuri al-Sa‘id government declared its stance in the war on the side of Britain, and
cut off diplomatic ties with Germany. This took place after King Ghazi was killed (1939). However, the Iraqi army, and
the masses of the people, were opposed to this policy. They demanded that Iraq take a non-aligned position in the
war, in order to have a thorough examination of the international situation, and take the position which best serves
the Palestinian cause and Arab unity. Britain, on the other hand, was collaborating with the Zionists in Palestine, and
paving the way to establishing the Zionist Entity and expelling the Arabs; it also stood against Arab unity.
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Israel and Zionism

Example 30
Modern and Contemporary History of the Arab Motherland, Grade 9, 2019, p. 53

A Grade 9 History textbook depicts Zionism as a global irredentist force that wishes to
take over Palestine and expel its Arab population. The text defines Zionism as “a racist,
aggressive and colonialist movement that aims to establish a Zionist state stretching
from the Nile to the Euphrates,” a geographic designation purported to be based on the
biblical outline of the “Promised Land” (Exodus 23:31).
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First: Defining Zionism (Its Goals and Methods)

The definition of Zionism: a racist, aggressive, colonialist settler movement, aiming to gather the Jews of all world
nations in Palestine via immigration and expulsion of the Arab people in Palestine from their land, and labouring
to impede the creation of a unified Arab nation, and block its civilizational journey in order to create a Zionist state
stretching from the Nile to the Euphrates.

Example 31
Arabic Language Grammar, Grade 5, 2024, p. 16

A Grade 5 Arabic grammar textbook teaches that Palestine is an Arab territory that
has been invaded and occupied, but ultimately will be liberated. The text uses implied
references to the party responsible for this, stating that “the colonialism” (i.e., British
Mandate forces) helped “the invaders” (ghuzah, meaning the Zionists) to take over
Palestine. Finally, despite the long period of occupation, students learn that the original
owners of the country, who forcibly became refugees, will return and “victory over
the enemies will be achieved,” and the “Palestinian flag will be lifted” thus indirectly
delegitimizing Jewish presence in it and failing to recognize the State of Israel.
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Extract all the verbal sentences from the following text, then designate the subject and vocalize it:
Palestine is an Arab country. Imperialism helped the invaders to occupy it, and so the people of Palestine became refugees

in other Arab countries.
However long the occupation lasts, the owners of the country will return to it, they will be victorious over the enemies,

and the Palestinian flag will be lifted on its lands.

Review of Problematic Contentin Iraqi Textbooks 2024-2025 2025




Israel and Zionism

Example 32
History of the Arab Islamic Civilization, Grade 10, 2024, p. 124

A Grade 10 History textbook emphasizes that Jerusalem is an Arab Muslim city, negating
its Jewish past of roughly three thousand years altogether. It accuses Israel of exhibiting
ownership of the city through toponymy, namely that “the Zionists prioritize the name
Urshalim over Al-Quds,” thereby giving preference to the former name (originating in
Hebrew) over the latter (Al-Quds, its Arabic name).

While ignoring the fact that the name Al-Quds does not appear in the Qur'an, the
textbook asserts that the “true name” of the city used to be Al-Quds, but it later became
Al-Bayt al-Mugaddas, “the Holy Abode” (in Hebrew Beit ha-Migdash). To prove this
point, the text relies on the Qur'an’'s mention of Al-Masjid al-Agsa, a location which is
associated with the mosque in Temple Mount in Jerusalem, and is considered holy to
Muslims. According to this narrative, the Zionists started using the name Jerusalem
again after the 1967 war, believing that this name would come to be accepted for this
holy place, but the textbook implies that the name Al-Quds will be eternal.
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The Zionists prioritize the name Urshalim (Jerusalem) over Al-Quds, and by affirming the name Urshalim they are trying
to prove their ownership of this holy city and its historical origins. However, the true name of this city is Al-Quds. It then
became a locale bearing the name Bayt al-Maqdis [literally, “the holy abode”], where there is a place of worship for
Allah called Al-Aqsa Mosque, a name mentioned in the holy Qur’an.
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Example 33
Modern and Contemporary History of the Arab Motherland, Grade 9, 2019, p. 55

When teaching about the British mandate of Palestine, a Grade 9 History textbook
teaches that, from 1917, the British Mandatory government collaborated with the Zionist
movement to realize the Zionist enterprise in Palestine by allowing Jewish immigration
and “helping them expel the Palestinian people from their land.” This claim is false,
and pedals a colonial narrative in relation to Zionism, reflected in the text, which states
that the British were engaged in “building colonies” for the Zionists. In reality, during
the early days of the Mandate, the British persecuted Zionist activists and limited their
arrival. Notably, the text explains that Palestinian acts of violence—such as rebellions and
intifadas—resulted from the British laws and policies that targeted the Palestinians.

avidaalal Ol iy Silslaniv « Ll
e s o il g Cce il 033 5 il ke e S
(o st codn g VAEA ol g pogatl) OLSU! ol 25 018V e
Al oyl o VAT ¢l il ) AV o sl 15 e T
;L._.JL,.:JJSJQ,L.BJ&__-_L,;,;,__MHLLAL&.QJ;J&:,L,_A\CQUE_.,.JI
ki )l L o) e el LA ool e 0 4 gl D gl
H,;n’:.r.;\u,_-,g,m_-,....,.a,u,.h_,;,a...Lul_!,,.Jn.,..}Jtﬁ,:&,s,.‘mL_..,
wlslisly oy ol ) 3T e iy ] a8yl Jlamiad g5 2301 e o o

Second: The Palestinian Uprisings and Rebellions

The result of the Balfour Declaration was British collaboration [with Zionism], from the British forces’ entrance into Jerusalem
in 1917, until the foundation of the Zionist entity in 1948 and on. That is especially true as Palestine fell under the British
Mandate in 1920, when the British government collaborated with the Zionists to implement the Zionist plan to settle in
Palestine, by allowing Zionist immigration from all over the world, building colonies for them in the land of Palestine, and
helping them expel the Palestinian people from their land. [This was accomplished] by formulating laws and mechanisms
that compelled [the Palestinian people] to disperse and to use force when needed, resulting in rebellions and intifadas.

Example 34

Modern and Contemporary History of Europe and America, Grade 11, 2024, p. 105 (in
2021 edition, p. 108)

In a chapter on World War Il, Grade 11 students learn about the impacts of this war on
Arab countries, one of which was increased leniency of the British in its previously strict
restrictions on Jewish immigration to Palestine. The evidence of this, as claimed in the
history textbook, is the increase in the number of Zionist “terrorist organizations” that
engaged in violence against the Arab population of Palestine.
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5- Britain attempted to impose restrictions on Jewish immigration to Palestine by issuing “the White Paper”in 1939, that s,
before the break of war. However, it turned out that Britain had not taken firm stands toward this immigration or against
the Jews in Palestine during the war; this was evidenced by the growth in the number of Zionist terrorist organizations that
exercised violence against the Arab population of Palestine.
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Example 35
Modern and Contemporary History of Arab Countries, Grade 12, 2024, pp. 196-197 (in
2021 edition, p. 197)

A Grade 12 textbook teaches that following the establishment of the British mandate,
the Palestinian national movement was opposed to it and armed Palestinian fighters
(fida’iyyun), to attack “the Zionist gangs,” which were allegedly backed by the British.
Students are also taught that in 1929, the “Al-Burag Wall Revolution” (Thawrat al-Buraq)
was initiated by the Palestinians against the Zionists. According to this narrative, the
Western Wall (“Al-Burag Wall”) is holy to Muslims too.
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The Palestinian national movement declared its rejection of the Balfour Declaration and denunciation of the British
Mandate by [organizing] demonstrations and protests. Armed Palestinian groups of fighters (fida’iyyun) started to attack
the Zionist gangs and settlements. British forces intervened to support the Zionist gangs. Armed clashes broke between
the Palestinians on one side and Zionist gangs backed by British forces on the other side, and they continued until 1929.

The 1929 Al-Buraq Revolt

The Zionist gangs, backed by British forces, started to launch hostile slogans against the Arabs, organized demonstrations
and marched toward “Al-Buraq” (it is named by the Jews the Wailing Wall [H&’it al-Mabka], which is adjacent to the wall
of Al-Quds Mosque [Al-Agsa Mosque?] and considered by them a part of Solomon’s Temple [Haykal Sulayman.]) It is a site
that is sacred to Muslims. The Palestinians confronted them [the Jews] and clashed with them. The situation exploded
and turned to a massive insurrection that encompassed the Palestinians cities. During its time, many [Palestinians] died
as martyrs and a lot of Zionists were killed. Britain was forced to send an investigative committee, which recommended
to stop the [Jewish] immigration, but the report was not taken into account.
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Example 36
Modern and Contemporary History of Arab Countries, Grade 12, 2024, p. 199

The same textbook goes further in presenting falsified historical facts to Grade 12
students, one example of which is concerned with the narrative on the 1948 war, which
is aligned with the cormmon Palestinian narrative on historical events. According to the
text, “the Arabs gained great victories,” which were halted when “the Zionists" asked
for help to stop the war, leading the UN Security Council to intervene and impose a
truce. In reality, and contrary to this narrative, it was the Israeli army’s military successes
which moved the UN to call for a truce. Besides the obvious need to teach historically
accurate narratives, this false narrative risks arousing a precarious perception of a so-
called “missed opportunity” to eliminate Israel—a hope which could be rekindled if only
more efforts are exerted, and the UN's alleged bias for Israel is removed.
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As part of the implementation of the Partition Resolution, Britain decided to end its mandate in Palestine and withdraw
from it on May 15, 1948, after it made sure the Zionists had the capability of taking over its territories. The Zionists
immediately declared the establishment of a state, and the Great Powers, that is, the United States and the former Soviet
Union, recognized it. The Arab states dispatched its armies, and a war broke between the two sides. The Arabs achieved
great victories, and when the defeat of the Zionists drew near, they asked for the help of the Great Powers to stop the
war, and so a truce (hudna) was imposed by the [UN] Security Council. The Zionists exploited the truce to reconsolidate.
Weapons and volunteers were streamed at them, and they resumed fighting and occupied many territories that were not
theirs according to the Partition Resolution. They used the fiercest types of torture and cruelty against the Palestinians.
More than 1.25 million of them [the Palestinians] were deported and sought refuge in other Arab countries.
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Example 37
History of Modern and Contemporary Arab Countries, Grade 12, 2024, p. 203

Grade 12 History students are led to understand, via discursive activities, that Zionism is
an aggressor and usurper of Palestine, in a lesson on the Israeli-Arab wars. In one such
activity, Grade students are asked to discuss the 1967 “Zionist aggression” against the
Arabs with their teacher. Another activity is to start a discussion on Facebook regarding
the Arab identity of Al-Quds (Jerusalem). The deliberate use of the term “Zionists” instead
of Israel shows Irag’s lack of recognition in the former, while the discussion topic of the
Arab characteristic of Jerusalem ignores—and implicitly denies—the Israeli and Jewish
historic and spiritual links to the city, as well as the geopolitical realities after the 1967

war.
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Activity:
- The students will participate in a discussion under the guidance of the teacher on the Zionist aggression of 1967

against the Arabs.
- Launch a discussion portal on the social media site (Facebook) to discuss the Arabic nature of Jerusalem.
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IMPACT-se’s research goal is to provide an accurate and comprehensive assessment
of a national system’s school curriculum, by analyzing a large quantity of textbooks
using international standards based on UNESCO and UN declarations as well as other
international recommmendations and documents on education for peace and tolerance.
During research, the textbooks are read thoroughly, and individual examples are selected
on the basis of relevance to research and criteria. The examples are then analyzed as is,
without interpretation or paraphrasis, by trained experts and linguists, in terms of both
their content and their didactic significance. Finally, the examples are generalized to
establish the examples'significance in the overall narrative, determining the curriculum’s
adherence (or lack thereof) to international standards of peace and tolerance education.
Textbook research is a highly effective means to understand how the “Self” and the
“Other” in a given society are conceptualized through educational materials. Two
established approaches to qualitative textbook analysis are generally employed: content
analysis, which examines the text itself, i.e. what it says in plain terms; and discourse
analysis, which examines the language, narrative and context of the text, while paying
close attention to omissions, contradictions and assumptions embedded in the text. This
latter method provides insight into coded or implicit messaging. Elements of historical,
political and religious background are also considered when they are deemed to
provide further context. IMPACT-se research uses both methods simultaneously andin a
complementary manner, thus allowing researchers to reliably uncover the significance
of the text and how it may be perceived by the intended reader, i.e. the student, and
minimize the observer bias on the part of the researcher.

The diverse nature of textual analysis necessitates clearly defined scope and parameters.
As such, the methods of textual analysis mentioned above are employed with a focus
on pre-defined topics and themes. To assess compliance with international educational
standards, textbooks are approached with attention to the conceptualization of the
“Self” and the “Other” in environments of conflict, and messages involving violence and
incitement to violence; hate and intolerance; and peace and peaceful conflict resolution.
These issues may be identified with the help of research questions, which serve as
suggested leads and prompts for the researcher in exploring the context, aspects,
significance and potential ramifications of a specific content example.! Also explored are
issues that arise from the source material itself, such as culture- or nation-specific issues.
For example, the identity of the “Other” differs from one society to another, and in many
cases there are multiple groups of people labeled as such; the “Other” may be ethnic,
religious, racial, national, socio-economic, gender, sexual, or any combination of the
above. As such, each corpus of textbooks requires a unique set of criteria for identifying
and collating content examples.™

To ensure accuracy, research is conducted while taking into account known limitations
and constraints. Since the contents of school curricula are created by multiple individuals
and inconsistencies may occur even within a single textbook, the sample of textbooks

10 Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,”
2013.
https:./www.impact-se.org/research-questions-2/;
also see suggested frameworks for the application of research questions in identifying violence
and intolerance in textbook research:
Georg Eckert Institute, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019,
pp. 20-21, deposited in UK Parliament Libraries 16 June 2020, ref. no. DEP2020-0322.
https:/depositedpapers.parliament.uk/depositedpaper/2282265/files
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to be researched is generally aimed to be as large as possible, encompassing multiple
school grades and subjects. Favoring large samples also allows for a more accurate
analysis of discourse and narrative that can only be perceived on a macro level, to
pinpoint gaps and oversights, reach meaningful conclusions and facilitate actionable
recommendations. Textbooks are selected for research after a preliminary study, on
the basis of their verified use within the national education system and their assessed
potential for relevance to pre-defined research topics.

In its assessment of educational materials, IMPACT-se employs UNESCO and other UN
declarations, as well as international recommendations and documents on education
for peace and tolerance. The use of internationally-recognized standards allows for an
objective, empirical and fair analysis of a wide range of educational materials from
diverse societies, mitigating political, national or religious biases on the part of the
researcher and preventing prejudice towards any particular group of people. The use of
these standards for evaluating educational content has been endorsed by bodies of the
European Union, among others.2 These standards are as follows:"

1 RESPECT: The curriculum should promote tolerance, understanding and

respect toward the “Other,” his or her culture, achievements, values and way
of life.”?

2 INDIVIDUAL OTHER: The curriculum should foster personal attachment
toward the “Other” as an individual, his or her desire to be familiar, loved and
appreciated.”

3 NOHATE: Thecurriculumshould befree of wording,imageryandideologies
likely to create prejudices, misconceptions, stereotypes, misunderstandings,
mistrust, racial hatred, religious bigotry and national hatred, as well as any
other form of hatred or contempt for other groups or peoples.™

1 European Parliament, Resolution with Observations Forming an Integral Part of the Decisions
on Discharge
in Respect of the Implementation of the General Budget of the European Union for the
Financial Year 2022, Section Ill - Commission and Executive Agencies (2023/2129(DEC)), 11
April 2024, item no. 198.
https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf

12 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member
States of UNESCO on November 16, 1995, Articles 1, 4.2. See also the U.N. Declaration on the
Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding Between
Peoples (1965), Principles I, Ill. Universal Declaration of Human Rights (1948): Education shall
be directed to the full development of human personality and to the strengthening of respect
for human rights and fundamental freedoms. It shall promote understanding, tolerance and
friendship among all nations, racial and religious groups and shall further the activities of the
United Nations for the maintenance of peace.

13 The goal of education for peace is the development of universally recognized values in
an individual, regardless of different socio-cultural contexts. See |bid., Article 6. See also, on
exchanges between youth, the U.N. Declaration on the Promotion among Youth of the Ideals
of Peace, Mutual Respect and Understanding between Peoples (1965), Principles IV, V.

14 Based on Ibid,, Articles 1.6, IV.7 and VI1.39; and on the Integrated Framework for Action on
Education for Peace, Human Rights and Democracy, approved by the General Conference of
UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.
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4 NO INCITEMENT: The curriculum should be free of language, content, and
imagery that disseminate ideas or theories which justify or promote acts and

expressions of violence, incitement to violence, hostility, harm and hatred
toward other national, ethnic, racial or religious groups.'

5 PEACEMAKING: The curriculum should develop capabilities for non-
violent conflict resolution and promote peace.®

6 UNBIASED INFORMATION: Educational materials (textbooks, workbooks,
teachers’ guides, maps, illustrations, aids) should be up-to-date, accurate,
complete, balanced and unprejudiced, and use equal standards to promote
mutual knowledge and understanding between different peoples."”

8 SEXUAL ORIENTATION: The curriculum should be free of language,
content, and imagery that promulgates violence or discrimination on the
basis of sexual orientation.®

15 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial
Discrimination (ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX)
on December 21, 1965. See also Article 20 of the International Covenant on Civil and Political
Rights (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on
December 16, 1966.

16 Based on the Integrated Framework for Action on Education for Peace, Human Rights and
Democracy, approved by the General Conference of UNESCO at its twenty-eighth session,
Paris, November 1995, Article 9: and on the Declaration of Principles on Tolerance proclaimed
and signed by member states of UNESCO on November 16, 1995, Article 5.

17 Based on UNESCO recommendation concerning education for international understanding,
cooperation and peace and education relating to human rights and fundamental freedoms,
adopted by the General Conference at its eighteenth session, Paris, November 19,1974, Article

V.14,

18 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member
states of UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form
of Discrimination against Women and emphasizes respect for human rights and fundamental
freedoms for all, without distinction as to gender.

19 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the U.N.
Human Rights Council,and numerous U.N. General Assembly resolutions expressing concern
and condemnation of laws and practices around the world which target individuals based
on their gender identity and/or sexual orientation for discrimination, violence, and even
extrajudicial, summary or arbitrary executions—all of which contradict the most basic principles
of the U.N. and have no place in education.
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SOUND PROSPERITY and COOPERATION: The curriculum should educate
for sound and sustainable economic conduct and preservation of the

environment for future generations. It should encourage regional and local
cooperation to that effect.?

The abovementioned standards are applied by the researcher in conjunction with
specific guidelines for textbook development promoted by UNESCO itself. These include
the following:

1. Treating textbooks as a tool for facilitating teaching and learning processes that
foster peace, equality and mutual understanding;?

2. Theintegration of human rights principles and pedagogical processes that teach
peaceful conflict resolution, non-discrimination and other practices and attitudes
for “learning to live together”;?

3. Incorporation of content that is free from harmful gender, religious and other
stereotypes,® or generalizations that may oversimplify the representation of
other groups or set one group against the other;*

4, Adherence to factual information on other groups in a manner that facilitates
understanding, providing neutral information about controversies? and rejecting
denial or distortion of proven historical facts;?

5. The promotion of peace, with attention to the emotive level of words, attitudes to
different groups of people and nations, identifying and countering hate speech,
and managing conflict through dialogue;?”

20 Based on UNESCO recommendation concerning education for international understanding,
cooperation and peace and education relating to human rights and fundamental freedoms,
adopted by the General Conference at its eighteenth session, Paris, November 19,1974, Articles
1.6, and IV.7. On the imperative for developing “systematic and rational tolerance teaching
methods that will address the cultural, social, economic, political and religious sources of
intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member
states of UNESCO on November 16,1995, Article 4.2. On education for international cooperation,
see also the U.N. Declaration on the Promotion among Youth of the Ideals of Peace, Mutual
Respect and Understanding between Peoples (1965), Principle Il.

21 Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO,

2014), p. 12.
https:/unesdoc.unesco.org/ark:/48223/pf0000226135_eng

22 A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11.
https:/inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks 2005.
pdf

23 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks
for Sustainable Development: A Guide to Embedding (New Delhi: UNESCO, 2017), p. 29.
https://unesdoc.unesco.org/ark:/48223/pf0000259932

24 Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO,
2017), p. 13.
https://unesdoc.unesco.org/ark:/48223/pf0000247337

25 Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO,

2017), pp. 15-16.
https://unesdoc.unesco.org/ark:/48223/pf0000247337

26 Recommendation on Education for Peace and Human Rights, International Understanding,
Cooperation, Fundamental Freedoms, Global Citizenship and Sustainable Development
(UNESCO: Paris, 2023), p. 9.
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-
rights-international-understanding-cooperation-fundamental?hub=87862

27 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks
for Sustainable Development: A Guide to Embedding (New Delhi: UNESCO, 2017), p. 166.
https://unesdoc.unesco.org/ark:/48223/pf0000259932

Review of Problematic Contentin Iraqi Textbooks 2024-2025 2025



Methodology

6. The promotion of peace-building, that is, a broader concept of “positive peace”
that is an expression of the fundamental dignity of and respect for life;?®

7. The use of tools such as literature to foster tolerance and empathy, helping
students to see the world from the perspective of other people and to experience
how others feel;?®

8. The incorporation of real-life examples in science and mathematics to promote
sustainable development, discarding impertinent political, violent, or conflict-
oriented messaging,®* and employing STEM subjects to build bridges between
communities and transcend frontiers;®

9. Combating sexism and unequal gender representation in textbooks;*

10. Appropriateness to age and the mental wellbeing of students.®®

In addition, IMPACT-se takes the following two criteria into consideration when assessing
educational materials’ compliance with international standards:

1. Educational material should respect international law, relevant resolutions,
previous agreements and obligations. This may include, for example, the principle
of a negotiated two-state solution to the Israeli-Palestinian conflict.

2. Educational material should be void of antisemitic content, which is to be
evaluated on the basis of the International Holocaust Remembrance Alliance
(IHRA) working definition of antisemitism.3*

28 Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO,
2014), p. 21.
https:/unesdoc.unesco.org/ark:/48223/pf0000232222

29 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks
for Sustainable Development: A Guide to Embedding (New Delhi: UNESCO, 2017), p. 175.
https://unesdoc.unesco.org/ark:/48223/pf0000259932

30 Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for
Sustainable Development: A Guide to Embedding (New Delhi: UNESCO, 2017), pp. 37-42,
67-100.
https://unesdoc.unesco.org/ark:/48223/pf0000259932

31 Recommendation on Education for Peace and Human Rights, International Understanding,
Cooperation, Fundamental Freedoms, Global Citizenship and Sustainable Development
(UNESCO: Paris, 2023), p. 9.
https:/www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-
international-understanding-cooperation-fundamental?hub=87862

32 Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A
Methodological Guide (Paris: UNESCO, 2009).
https://unesdoc.unesco.org/ark:/48223/0f0000158897 eng

33 Recommendation on Education for Peace and Human Rights, International Understanding,
Cooperation, Fundamental Freedoms, Global Citizenship and Sustainable Development
(UNESCO: Paris, 2023), pp. 8, 10.
https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-
rights-international-understanding-cooperation-fundamental?hub=87862

34 International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working
Definition of Antisemitism.
https://www.holocaustremembrance.com/resources/working-definitions-charters/
working-definition-antisemitism
Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular
for education and training purposes for teachers, NGOs, state authorities and the media”
European Commission, “Definition of antisemitism”, 2021,
https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-
rights combatting-discrimination/racism-and-xenophobia/combating-antisemitism
definition-antisemitism_en
European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1June 2017;
https.//www.europarl.europa.eu/doceo/document/TA-8-2017-0243 EN.html
Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December
2018.
https:/Awww.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-
council-declaration/
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