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Executive Summary 
This report, produced jointly by IMPACT-se and Monitor Impact, examines content from 136 textbooks for the 2024-25 

and 2025-26 Saudi Arabian curriculum. The report identifies curricular changes and developments and pays particu-

lar attention to changes made to content highlighted in IMPACT-se’s previous reports on the Saudi curriculum.1 This 

allows for both an evaluation of the latest curriculum developments and an holistic understanding of the evolution 

of educational content over the past years. The study focuses on humanities subjects, including Arabic language, Is-

lamic and Social Studies, Life and Family Skills, Critical Thinking, Geography, History, and Literature. The textbook con-

tent is analyzed according to UNESCO-derived standards of peace and tolerance in education, based on IMPACT-se’s 

methodology.

This year’s findings continue the broader pattern of reform that has characterized the Saudi curriculum over the past 

six years, demonstrating continued progress towards moderation and openness through the introduction of material 

promoting tolerance, coexistence, critical thinking, respect for diversity, opposition to extremism, and constructive 

engagement with other cultures and faiths. The cumulative effect of these reforms is significant: many of the most 

problematic themes documented in earlier IMPACT-se reports have now been substantially reduced or eliminated, 

while new content actively encourages more positive and inclusive values. Although some areas of concern remain, 

the Saudi curriculum is today in a markedly stronger position than in previous years and continues to demonstrate a 

sustained commitment to educational reform and modernization.

The principal conclusions of this report are as follows:

•	 This year’s findings continue a trajectory of reform documented across four consecutive IMPACT-se reports since 

2020, during which a substantial volume of hateful, discriminatory, and extremist content has been removed from 

Saudi textbooks. The remaining concerns detailed in this report represent a shrinking residual of a much larger 

body of problematic material already addressed. New and revised lessons continue to bring the curriculum into 

closer alignment with UNESCO-derived standards of peace and tolerance in education. The curriculum contin-

ues to strengthen messages promoting peace, dialogue, and coexistence, through lessons highlighting Muham-

mad’s peace agreements with Jews, Christians, and non-Muslims as models of coexistence, while reinforcing 

critical thinking, respect for differing viewpoints, and non-discrimination.

•	 Building on reforms documented in previous IMPACT-se reports, the curriculum continues its longterm modera-

tion of content relating to religious minorities. Jews and Christians are no longer compared to ‘maimed’ animals 

in one textbook; Shi’a Muslims and Sufis are no longer described as being ‘of evil nature’ or practicing idolatry; and 

references to the eternal punishment of polytheists and ‘infidels’ have been reduced. Some problematic content 

remains, particularly regarding atheists, who continue to be portrayed as a source of moral corruption.

•	 The curriculum continues to moderate its treatment of jihad and martyrdom by removing content glorifying 

death in battle, strengthening civilian protections during armed conflict, and explicitly condemning Islamic ex-

tremism, while continuing to present military jihad as a religious duty under the authority of the Saudi ruler.

•	 The curriculum continues to condemn radical religious ideologies and extremist groups; The Muslim Brother-

hood, Hezbollah, ISIS, al-Qaeda, and the Houthi movement are presented as promoting terrorism and extremism. 

Iran continues to be marginalized in the curriculum, including through implicit criticism in discussions of Saudi 

intervention against Iran and the Houthis during the Yemeni civil war.

1    Eldad J. Pardo and Uzi Rabi, “The Winding Road to a New Identity: Saudi Arabian Curriculum 2016-19 (Interim Report),” IMPACT-se, Feb. 2020, 

https://www.impact-se.org/wp-content/uploads/KSAs-Winding-Road-to-New-Identity_2016-19-Curriculum_Final-.pdf; IMPACT-se, “Review of Selected 

Saudi Textbooks 2020-21,” December 2020, https://www.impact-se.org/wp-content/uploads/Review-of-Selected-Saudi-Textbooks-2020-21.pdf; 

IMPACT-se, “A Further Step Forward - Review of Changes and Remaining Problematic Content in Saudi Textbooks 2021-22,” September 2021,  

https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Tex-

books-2021-22.pdf; IMPACT-se, “Review of Changes and Remaining Problematic Content in Saudi Textbooks 2021-22 - Annual Review,” June 2022,   

https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Text-

books-2021-22.pdf; IMAPCT-se, “Updated Review: Saudi Textbooks 2022-23,” May 2023,

https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2022-23.pdf; IMAPCT-se, “Updated Review: Saudi Textbooks 2023-

24,” May 2024, https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf.  

https://www.impact-se.org/wp-content/uploads/KSAs-Winding-Road-to-New-Identity_2016-19-Curriculum_Fi
https://www.impact-se.org/wp-content/uploads/Review-of-Selected-Saudi-Textbooks-2020-21.pdf
https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2022-23.pdf
https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf
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•	 In line with the gradual trend toward more balanced gender portrayals documented in previous IMPACT-se re-

ports, the latest revisions further expand this approach: new lessons depict boys and girls sharing household re-

sponsibilities equally, and additional Hadiths prescribing wifely obedience have been removed. Some traditional 

views of gender roles nonetheless remain embedded in parts of the curriculum.

•	 The remaining examples of antisemitic content identified in previous IMPACT-se reports have now been removed. 

The curriculum’s coverage of World War II continues to omit any mention of the Holocaust. 

•	 The gradual moderation of anti Israel content continues. Building on revisions identified in previous IMPACT-se 

reports, additional maps have been revised to remove the label “Palestine,” while Israel remains unidentified. 

Further hostile terminology has also been removed, including the replacement of “the Zionist enemy” with “the 

Israeli occupation” and the removal of the statement, “The Muslims will never give up Jerusalem.” Israel’s non-

recognition and characterization as an occupying power, however, remain significant features of the curriculum.

Executive Summary
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Introduction 
IMPACT-se has been reviewing the Saudi school curriculum since the early 2000s. The September 11 attacks sparked 

a growing interest in textbooks in the Middle East and beyond. Questions were raised about the role of school educa-

tion the radicalization of Saudi nationals, from whose ranks most of the 9/11 hijackers, and Osama bin Laden himself, 

emerged. Subsequently, the Saudi government embarked on a gradual revision of the curriculum, aiming to strike 

a delicate balance between fostering openness and tolerance while upholding the deeply rooted Wahhabi religious 

teachings and cultural traditions of Saudi Arabia. 

The reformulation of the Saudi curriculum reflects a convergence of various motives and ideological undercurrents. 

Situated within the broader national transformation framework outlined in Vision 2030, these reforms are based on 

the premise that meeting contemporary challenges and reducing reliance on fossil fuel revenues, necessitates the 

cultivation of highly educated, open, entrepreneurial and patriotic citizens. This Vision 2030 initiative emphasizes mit-

igating dependence on foreign labor and external actors for economic sustenance and security, which highlights the 

importance of becoming selfreliant as a nation. Additionally, the initiative acknowledges that radical ideologies and 

policies are antithetical to the goals of peace and prosperity, which further underpins the rationale for educational 

reform efforts to create a curriculum in line with international values of peace and tolerance.

IMPACT-se’s ongoing analysis of Saudi textbooks since 2020 offers a revealing perspective on the government’s ef-

forts to moderate and reform educational content, revealing a pattern of continued improvement across successive 

reviews. The February 2020 IMPACT-se report titled “The Winding Road to a New Identity: Saudi Arabian Curriculum 

2016-19” found some positive changes but also revealed the existence of highly problematic content:2 Qur’anic surahs, 

hadiths, and religious interpretations still incited against the non-Muslim ‘Other,’ conservative ideas surrounding the 

role of women and gender identity were taught. In addition, antisemitic tropes pervaded the textbooks, and there 

remained a strong emphasis on violent jihad and the virtue of martyrdom.

Subsequent IMPACT-se reports published in December 2020, September 2021, and June 2022, found that this initial 

progress continued in the 2020-21 and 2021-22 academic years, with the removal of more problematic content across 

a range of subject areas.3 One area that saw significant improvement was the curriculum’s treatment of Jews, as 

multiple lessons containing antisemitic content were removed from textbooks. Removed content included a task 

asking students to explain how Zionism uses illicit means (money, politics, drugs, women and the media) to achieve 

its goals,4 and a Hadith teaching that the end of days will come only after the Muslims fight the Jews and kill them.5  

Content promoting hostility and intolerance towards Christians, which was found primarily in Islamic Education text-

books, was also removed. Some instances of religious polemic against Christian beliefs were removed, as well as a 

passage describing Christians, as well as Jews, as “infidels” and as “enemies of God.”6 Homophobic content was also 

removed from textbooks, including a passage condemning homosexuality and stating that homosexuals should be 

punished by death for performing the “crime of sodomy.”7 Progress was also noted in the removal of content glorifying 

violent jihad, including passages that described it as “the climax of Islam.”8 The curriculum’s treatment of Israel also  

2    Eldad J. Pardo and Uzi Rabi, “The Winding Road to a New Identity: Saudi Arabian Curriculum 2016-19 (Interim Report),” IMPACT-se, Feb. 2020, 

https://www.impact-se.org/wp-content/uploads/KSAs-Winding-Road-to-New-Identity_2016-19-Curriculum_Final-.pdf.

3    IMPACT-se, “Review of Selected Saudi Textbooks 2020-21,” December 2020, 

https://www.impact-se.org/wp-content/uploads/Review-of-Selected-Saudi-Textbooks-2020-21.pdf; 

IMPACT-se, “A Further Step Forward - Review of Changes and Remaining Problematic Content in Saudi Text-books 2021-22,” September 2021,

https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-

Textbooks-2021-22.pdf.

IMPACT-se, “Review of Changes and Remaining Problematic Content in Saudi Textbooks 2021-22 - Annual Review,” June 2022,

https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Text-

books-2021-22.pdf.

4    Hadith (2), Grades 10–12 (Humanities), 2019, p. 256.

5    Tawhid (2), Grades 10–12 (Humanities), 2019, p. 86.

6    Tawhid (5), Grades 10–12, Level 5 (Science and Administration), 2019, pp. 151–52.

7    Fiqh (1), Grades 10–12 (Joint Track), 2019, pp. 255–56.

8    Tafsir (1), Grades 10–12 (Joint Track), 2019, p. 96.

https://www.impact-se.org/wp-content/uploads/KSAs-Winding-Road-to-New-Identity_2016-19-Curriculum_Fi
https://www.impact-se.org/wp-content/uploads/Review-of-Selected-Saudi-Textbooks-2020-21.pdf
https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/A-Further-Step-Forward-Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
https://www.impact-se.org/wp-content/uploads/Annual-Review_Review-of-Changes-and-Remaining-Problematic-Content-in-Saudi-Textbooks-2021%E2%80%9322.pdf
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saw some improvement, with the removal of a lesson about “The Zionist Danger” which accused Israel of planning to 

expand from the Nile to the Euphrates to secure “Greater Israel.”9 However, despite this significant improvement, the 

reports found that many other problematic examples across these areas remained in the 2021-22 curriculum. 

The following IMPACT-se reports on the 2022-23 and 2023-24 Saudi curriculum found that the reform process contin-

ued to make significant improvements.10 The reports found that almost all previously identified problematic exam-

ples regarding Jews and Christians were removed. The reports also found that almost all content glorifying violent 

jihad and martyrdom was also removed. Negative portrayals of “infidels” and polytheists were further toned down 

and became less frequent, as did the curriculum’s treatment of allegedly heretical practices associated with Shi’a 

Islam and Sufism. Considerable improvement was also noted regarding the portrayal of women, with the removal of 

content presenting women as subordinate to their husbands. The reports also found further progress in the curricu-

lum’s portrayal of Israel, including the removal of content describing Zionism as a “racist European movement,” and 

falsely accusing Zionists of the 1969 al-Aqsa Mosque arson.11 In addition to the removal of problematic content, new 

textbooks promoting values of peace and tolerance were also introduced. 

Leading on from these reports, this 2025–26 review examines changes introduced to the Saudi curriculum during the 

2024–25 and 2025–26 school years, analysing 136 textbooks published over this period. Each section within this report 

begins by examining content that has been removed or revised, as these changes represent the elimination of pre-

viously problematic material. It then assesses the content that remains in the curriculum, highlighting both positive 

and negative examples to provide a comprehensive picture of current textbook content.

The findings indicate the continued gradual removal of problematic content across a range of themes, reflecting a 

consistent and incremental process of curricular reform. Taken together with the changes documented in previous 

years, the evidence suggests that Saudi Arabia has made substantial progress in transforming its educational content 

since 2020. While some concerns remain, the current review presents the most positive picture of the curriculum to 

date, demonstrating the significant strides that have been made toward greater moderation, inclusivity, and align-

ment with the broader reform objectives of Vision 2030.

9    Hadith (2), Grades 10–12 (Humanities), 2019, p. 254.

10    IMAPCT-se, “Updated Review: Saudi Textbooks 2022-23,” May 2023,

https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2022-23.pdf; 

IMPACT-se, “Updated Review: Saudi Textbooks 2023-24,” May 2024,

https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf. 

11     Social Studies, Grade 10 (Courses System), 2022, p. 64; Social Studies, Grade 10 (Pathways System), 2023-24, p. 111 (Previously - Social Studies, Grade 

10 [Pathways System], 2022, p. 113).

Introduction

https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2022-23.pdf
https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf
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Main Findings 
Peace and Tolerance:

The Saudi curriculum continues to strengthen messages promoting peace, dialogue, and tolerance. A Grade 10 Crit-

ical Thinking textbook teaches that coexistence and dialogue are fundamental human needs and encourages stu-

dents to become familiar with different cultures in order to promote mutual understanding and peaceful coexistence 

(Example 3). Another lesson in the same textbook highlights “manifestations of coexistence and tolerance,” encourag-

ing dialogue between Saudis and other societies by identifying shared cultural values and common ground (Example 

4). Islamic Studies textbooks similarly promote messages of tolerance. A Grade 11 textbook highlights Muhammad’s 

peace agreements with Jews, Christians, and Arab tribes as examples of coexistence, and even presenting the resolu-

tion of the siege of the Jewish fortress of Khaybar as an example of peacemaking (Example 2).

The curriculum also places increasing emphasis on critical thinking and respect for differing viewpoints. A Grade 9 

Critical Thinking textbook presents Galileo Galilei as an example of intellectual openness, encouraging students to 

value independent thought and tolerate ideas that challenge prevailing beliefs (Example 11). Meanwhile, a Grade 12 

Applications of Law textbook teaches students about laws prohibiting racial discrimination, using a case study involv-

ing incitement against children of different nationalities to reinforce principles of equality, nondiscrimination, and re-

spect for diversity (Example 7). A Grade 6 Islamic Studies textbook dedicates a lesson on Muhammad’s kind treatment 

of non-Muslims—including Jews—as a model for students to emulate (Example 1).

Treatment of Religious Minorities:

The Saudi curriculum continues to moderate its portrayal of religious minorities. Building on reforms documented in 

previous IMPACT-se reports, the latest editions further reduce negative depictions of Jews, Christians, Shi’a Muslims, 

polytheists, and socalled “infidels.” Moreover, all instances of antisemitism identified in IMPACT-se’s previous report 

have now been removed from the curriculum. At the same time, new lessons increasingly encourage respectful treat-

ment of non-Muslims, reflecting a broader shift toward tolerance and coexistence.

Notable changes include the removal of a Hadith comparing followers of Judaism, Christianity, and Zoroastrianism 

to “maimed” animals in a Grade 7 Life and Family Skills textbook (Example 15); the removal of a Hadith implying that 

Jews are destined for Hell from a Grade 7 social studies textbook (Example 17); and the removal, from a Grade 8 Social 

Studies textbook, of content suggesting that the Ottoman Empire collapsed because non-Muslims had gained “con-

trol... over the influential positions in the state,” invoking the trope of a disloyal minority undermining a nation from 

within (Example 16). However, A Grade 9 Social Studies textbook continues to omit any discussion of the Holocaust 

and its impact on Jews in a lesson on the Second World War (Example 18). The curriculum also continues to moderate 

its treatment of polytheists and “infidels,” with several lessons removing references to their eternal punishment, while 

criticism increasingly focuses on religious concepts rather than their adherents. A Grade 7 Islamic Studies textbook 

likewise no longer teaches that practitioners of a Shi’a tradition are “of evil nature” or cursed (Example 38). Similarly, 

a Grade 7 Islamic Studies textbook no longer presents several beliefs and practices associated with Shi’a Islam and 

Sufism, including praying to the Ahl al-Bayt for salvation, as examples of idolatry (shirk) (Example 37).

Alongside these removals, the curriculum increasingly promotes positive engagement with non-Muslims. A Grade 

11 Islamic Studies textbook teaches compassion toward migrant laborers who have left their families to earn a living 

(Example 13). Another Islamic studies textbook for Grade 6 does not merely instruct students to treat non-Muslim do-

mestic workers with kindness — it actively tasks them with constructing a religious and ethical argument against the 

idea that such kindness should be reserved for Muslims only (Example 14), while a Grade 7 Islamic Studies textbook 

broadens a hadith originally limited to protecting fellow Muslims from harm into a general prohibition on harming 

anyone — explicitly including non-Muslims (Example 8).

Some concerns remain. A small number of textbooks continue to portray atheism as a source of moral and social 

corruption (Example 39), describe polytheism as the gravest of sins, and teach that polytheists are destined for Hell. 
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Jihad and Martyrdom: 

The curriculum continues the gradual moderation of its jihad and martyrdom content, building on reforms intro-

duced in previous years that removed much of the content glorifying violent jihad and martyrdom. A Grade 12 Rhet-

oric and Critical Studies textbook no longer contrasts pre-Islamic fear of death with the Islamic ideal of embracing 

death in battle, illustrated through a mother’s praise for her sons’ deaths at Yarmuk (Example 40). Similarly, a Grade 

9 Islamic Studies textbook now unequivocally prohibits harming noncombatants and civilian property during war, 

removing earlier language that allowed exceptions when deemed “necessary,” (Example 41). These changes reinforce 

the curriculum’s emphasis on defensive warfare and the protection of civilians. 

At the same time, some elements of the earlier narrative remain. Islamic Studies textbooks continue to present jihad 

primarily in its military sense and as a religious duty carried out under the authority of the Saudi ruler, while also 

emphasizing that it is defensive in nature and cannot be undertaken by individuals. In a Grade 10 Islamic Studies 

textbook, a passage linking jihad to obedience to the King of Saudi Arabia was reinstated after having been removed 

in the previous edition, partially reversing earlier moderation by once again framing military service as a religious ob-

ligation when ordered by the ruler (Example 43).

Gender:

The curriculum continues to promote women’s participation in Saudi society in line with Vision 2030. A Grade 6 Social 

Studies textbook emphasizes the important role of women in strengthening Saudi society and the economy, encour-

aging greater opportunities for women to participate in public life (Example 51). Advancing gender equality, a Grade 

3 Life and Family Skills textbook was revised to portray boys and girls as sharing household responsibilities equally 

(Example 44). At the same time, some traditional gender stereotypes have been moderated, including the removal 

of stereotypical examples portraying girls as interested primarily in fashion and shopping (Example 47).  Similarly, a 

Grade 12 Islamic Studies textbook removed a Hadith describing the ideal wife as one who obeys her husband, reflect-

ing a less hierarchical portrayal of marital relations (Example 48).

The curriculum also continues a gradual trend towards greater gender inclusivity while moderating some discrimina-

tory content relating to gender and sexual orientation. Several lessons that reinforced traditional gender hierarchies 

or negatively portrayed LGBTQ+ individuals have been revised or removed. For example, a Grade 11 Islamic Studies 

textbook no longer asks students to explain why the Saudi government refuses to legalize homosexuality, removing 

language that described homosexuality as a “sexual perversion” linked to groups seeking to undermine Islam (Ex-

ample 46). These changes build on reforms documented in previous IMPACT-se reports, which have progressively 

reduced inflammatory content relating to sexual orientation.

Nevertheless, some problematic content remains. A Grade 9 Islamic Studies textbook continues to teach that men 

and women should not imitate the appearance or characteristics of the opposite sex, describing tenderness as an in-

herently feminine trait and roughness as inherently masculine (Example 52). Other textbooks continue to discourage 

gender nonconformity and present sexual misconduct in ways that may encourage intolerance toward sexual and 

gender minorities. In addition, a Grade 8 Islamic Studies textbook continues to teach that women should not stomp 

their feet, explaining that this is intended to protect women, preserve their dignity, and safeguard their chastity. Ear-

lier editions additionally stated that this was to prevent attracting men’s attention or tempting them (Example 50). 

These examples suggest that, while the curriculum continues to move toward greater moderation and gender inclu-

sion, traditional views of gender roles and sexuality remain embedded in parts of the curriculum.

Israel and Zionism:

The portrayal of Israel and Zionism continues the gradual moderation documented in previous IMPACT-se reports. 

The latest editions remove or soften several politically charged references, extending a multiyear trend that has seen 

increasingly hostile terminology reduced and some of the most problematic anti-Israel content eliminated. Some 

new examples include the removal of the word “Palestine” from maps  that refer to internationally recognized Israeli 

territory in a number of Social Studies textbooks, leaving the territory unnamed (Example 57). A Grade 11 Arabic Lan-

guage textbook also removes the sentence, “The Muslims will never give up Jerusalem” (Example 56), while a Grade 

Main Findings
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11 History textbook replaces the term “the Zionist enemy” with “the Israeli occupation” (Example 59). These changes 

build upon earlier reforms, including the removal of an entire Social Studies textbook that presented overtly hostile 

narratives about Zionism and Israel.

Despite this positive trajectory, Israel continues to be absent from many maps, with some textbooks still labeling its 

entire territory as “Palestine,” and no maps recognizing Israel were identified. Several textbooks continue to refer to 

Israel as  an “occupying state,” including in reference to the period before 1967. A Grade 10 Social Studies textbook 

states that Israel’s 1982 invasion of Lebanon was aimed at “occupying more Arab lands,” describes attacks against Is-

raeli civilians as “Fedayeen (selfsacrifice) attacks,” and refers to towns within internationally recognized Israeli territory 

as “settlements” (Example 63). Overall, while the curriculum demonstrates continued moderation in its treatment of 

Israel and Zionism, negative portrayals and nonrecognition of Israel remain a feature of the curriculum.

Regional and Domestic Issues

With regard to regional and domestic affairs, current textbooks continue to stress loyalty to the Saudi state and the 

importance of national stability. This is reflected in lessons that reinforce the authority of the Saudi ruler while criti-

cizing separatist movements and contemporary ideological currents. Notably, these movements, such as the Muslim 

Brotherhood, Hezbollah, ISIS, al-Qaeda, and Houthi militias, are accused of propagating terrorism and extremist doc-

trines. Of particular emphasis is the critique directed towards the Muslim Brotherhood, characterized as a terrorist 

entity masquerading under the guise of Islamic representation, yet fundamentally undermining religious principles 

while perpetuating unrest (Example 65-68). Accordingly, a Grade 11 Islamic Studies textbook teaches that insulting, in-

citing against, or rebelling against the Saudi ruler is sinful (Example 74). In addition, a Grade 5 Social Studies textbook 

explicitly condemns Islamic extremism by comparing contemporary extremist groups to the Kharijites, portraying 

both as sources of violence, rebellion, and chaos (Example 69). This narrative underscores the urgency of countering 

such ideological currents, especially in their recruitment strategies that exploit impressionable youth through decep-

tive methods. 

Current textbooks also continue to criticize revolutionary and separatist nonreligious movements, portraying them 

as promoting atheism and moral decline (Example 81). The legitimacy of the Arab Spring uprisings is questioned 

through claims that terrorist organizations “played a great part in inciting them” (Example 82). The Ottomans contin-

ue to be portrayed as the principal adversaries of the first two Saudi states, described as “aggressors” (muʿtadī) who 

neglected their duty to protect Islam’s holy sites replacing earlier editions that portrayed the Ottoman expansion in 

more positive terms as Islamic conquests (Example 72). Iran remains largely marginalized in the curriculum, including 

through references to the Persian Gulf as the “Arab Gulf;” references to the Persian Gulf are presented as a product of 

“anti-Arab bias” (Example 78). Textbooks also contain implicit criticism of Iran in their discussion of Saudi intervention 

against Iran and the Houthis during the Yemeni civil war.

Main Findings
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Peace and Tolerance

Example 1.

Islamic Studies, Grade 6, 2025-26, pp. 84-85 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 6, Vol. 1-3, 2024-25, pp. 134-135; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 

2023-24, pp. 134-135; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2022-23, pp. 134-135; 

Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1, 2021-22, pp. 98-100)

In a Grade 6 Islamic studies textbook, a lesson is dedicated to the Prophet Muhammad’s positive treatment of 

non-Muslims and teaches students to act kindly toward them. The lesson teaches that Muhammad did not wish to 

harm non-Muslims even when they fought him; he respected his pacts with them and acted kindly toward them. A 

few hadiths are offered as examples for this positive treatment: students are taught that they should treat non-Mus-

lims kindly, emulating Muhammad. However, the textbook also teaches students to pray for non-Muslims to receive 

“guidance,” implicitly toward Islam. While this conveys a non-violent message, it also implies that other religions are 

deficient or mistaken and that acceptance of Islam represents the correct path.

Two hadiths portraying Jews negatively had already been removed from this lesson in previous editions. One de-

scribed a group of Jews cursing Muhammad, to which he responded with tolerance and restraint. The other recounted 

Muhammad’s visit to a Jewish boy on his deathbed, during which he encouraged the boy to embrace Islam before his 

death, thereby avoiding punishment in Hell.  

(See the continuation of the example on the following page)
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Peace and Tolerance

The prophet's manner in treating non-Muslims

He forgave them although he was able to [harm] them.

[...]

He kept his pacts and agreements with them.

…

Treating them well and praying for them that they receive [divine] guidance.

Narrated Abu Huraira:

Tufail bin ̀ Amr came to Allah's Messenger and said, "O Allah's Messenger! [The tribe of] Daws has disobeyed and refused 

[to embrace Islam], therefore, invoke Allah's wrath for them.", and the people said: "[The tribe of] Daws are destroyed". 

He said, "O Allah! Guide the [tribe of] Daws and let them come to us."

…

Refraining from harming them

Ibn Mas’ud reported: “I can still recall as if I am seeing the Messenger of Allah resembling one of the Prophets whose 

people scourged him and shed his blood, while he wiped blood from his face, he said: “O Allah! Forgive my people, 

because they certainly do not know.”

We learn to implement:

8 I will treat non-Muslims well.

- I will be sincere when I talk to and make promises to non-Muslims.

- I will pray for the non-Muslim that he will receive [divine] guidance, and I will not mock anyone.
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Example 2.

Islamic Studies - Hadith (2), Grade 11 (Pathways System), 2025-26, p. 84 (Previously: Islamic Studies - Hadith [2], 

Grade 11 [Pathways System], 2024-25, p. 84; Islamic Studies - Hadith [2], Grade 11 [Pathways System], 2023-24, p. 84; 

Islamic Studies - Hadith [2], Grade 11 [Pathways System], 2022-23, p. 84)   

In a Grade 11 Islamic Studies textbook, a hadith emphasizes the importance of promoting peace among different 

groups in society as a foundation for social cohesion. The lesson includes a poster highlighting agreements concluded 

by Muhammad and the early Muslim community with Jews, Christians, and Arab tribes as examples of peaceful coex-

istence and conflict resolution. Interestingly, the agreement following the Muslims’ military expedition to the Jewish 

fortress in Khaybar is mentioned as an example of promoting peace, despite the fact that the expedition included lay-

ing siege to the fortress and forcing the Jews to surrender. As such, not only are pacts with Jews, Christians and Arabs 

are portrayed in a positive light, they furthermore gain religious legitimacy and an exemplary status.  

Peace and Tolerance

Islam [brings] the Message of Peace (in above right corner)

Actual examples of Peace and Harmony

“The Prophetic Agreements and Contracts”

1.  Contract of Medina

2.  Agreement of Hudaybiyya

3.  Reconciliation of Banu Damra

4.  Reconciliation of Juhayna tribe and Bani Madlig

5.  Peace of Najran

6.  Alliance of the virtuous (hilf al-fudul)

7.  Agreement of Aqaba (Aila)

8.  Agreement of Khaybar

The key reasons for these agreements:

Consolidating partnership between the followers of religions and cultures in common a�airs

Inculcation of values of human coexistence

Creating alliances and protecting common interests and values

Securing legal rights and liberties “and therefore human dignity”

Endeavoring [to secure] peace and stability.
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Example 3.

Critical Thinking, Grade 10 (Pathways System), 2025-26, pp. 56-57 (Previously: Critical Thinking, Grade 10 [Pathways 

System], 2024-25, pp. 56-57; Critical Thinking, Grade 10 [Pathways System], 2023-24, pp. 56-57; Critical Thinking, 

Grade 10 [Pathways System], 2022-23, pp. 58-59)  

In a Grade 10 Critical Thinking textbook, students are taught that coexistence and dialogue are fundamental human 

needs. The lesson explains that the Saudi government actively encourages young people to become familiar with dif-

ferent cultures in order to promote mutual understanding, dialogue, and peaceful coexistence.

 

[Partial Translation]

[…] The Kingdom of Saudi Arabia has stressed via several cultural and social channels, the importance that the youth 

should become familiarized with the thinking methods of other peoples, in order to deepen the communication between 

various cultures and reach the stage of mutual cultural understanding and coexistence.

…

Human beings may bring destruction to everything on this planet, but they are also capable of making it an oasis of 

peace and serenity, where followers of religions, [religious] schools and philosophies may coexist and cooperate with 

one another with respect. And they would overcome problems through dialogue, not violence [...].  

Peace and Tolerance
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Example 4.

Critical Thinking, Grade 9, 2025-26, p. 16 (Previously: Critical Thinking, Grade 9, 2024-25, p. 16; Critical Thinking, 

Grade 9, 2023-24, p. 16; Critical Thinking, Grade 9, 2022-23, p. 17; Critical Thinking, Grade 9, 2021-22, p. 15; Critical 

Thinking, Grades 10-12 [Pathways System], 2021-22, p. 15)

A lesson on the concept of thinking includes an enrichment section aimed at “highlighting manifestations of coexis-

tence and tolerance.” Students are encouraged to engage in dialogue and foster “positive mutual understanding” be-

tween Saudis and other societies by identifying shared cultural values and areas of common ground. Such messages 

promote openness, intercultural understanding, and respect for diversity, helping students develop the skills neces-

sary for constructive engagement with people from different backgrounds.  

Peace and Tolerance

Enlightenment:

The Salam Project for Cultural Communication was founded as a national project to spread the culture of cultural com-

munication, accompanying the Kingdom’s Vision 2030, and guided by the two axes: an ambitious homeland and a vibrant 

society. This, by observing the Kingdom’s intellectual status and highlighting manifestations of coexistence and tolerance.

Salam is a purposeful and beneficial platform for dialogue, open communication, and positive mutual understanding 

between Saudis and other societies, for the purpose of identifying the human and cultural common ground that exists 

between everybody.
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Example 5.

Critical Thinking, Grade 9, 2025-26, p. 35 (Previously: Critical Thinking, Grade 9, 2024-25, p. 35; Critical Thinking, 

Grade 9, 2023-24, p. 35; Critical Thinking, Grade 9, 2022-23, p. 39; Critical Thinking, Grade 9, 2021-22, p. 85; Critical 

Thinking, Grades 10-12 [Pathways System], 2021-22, p. 85)

In a Grade 9 Critical Thinking textbook, students learn that freedom of speech, including the freedom to criticize, con-

stitutes “one of the priorities… of shariah.” The lesson clarifies that freedom of speech does not grant one the freedom 

to slander, nor to propagate hate speech and incitement. At the same time, however, the textbook also cautions that 

freedom of speech must not violate the principles of shariah law, nor may it offend the rulers, state institutions, or pol-

icies.  

Peace and Tolerance

I shall read (2):

Freedom of speech and criticism is one of the priorities of our tolerant Islamic shariah. Its rulings and intentions are 

derived from this freedom, within the framework of integrity, national responsibility, and selfaccountability, as well as 

the rights of others, as Allah Almighty observes over words and deeds. Practicing criticism and free speech necessitate 

personal and public obligations and responsibilities, as well as fundamental conditions to ensure the protection of national 

security and public order, respect for others’ rights or reputation, or public decency. Therefore, freedom of speech is not 

absolute, and it has limits, including:

1. It cannot harm the principles and rulings of the tolerant Islamic shariah.

2. It cannot harm our rulers, may Allah protect them, our wise leaders, may Allah support them, and the motherland, its 

symbols, and its history.

3. It cannot harm the institutions of the State, its public policies, and decisions.

4. It cannot incite hatred on a religious or sectarian basis, or racial and regional discrimination in all its forms.

5. It cannot attack people or public institutions by means of slander, insult, vilification, or defamation. 
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Example 6.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, p. 109 (Previously: Islamic Studies - Tawhid [1], 

Grade 11 [Pathways System], 2024-25, p. 109; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2023-24, p. 109; 

Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, p. 120; Islamic Studies - Tawhid [1], Grades 10-12 

[Courses System], 2022-23, p. 120)   

In a Grade 11 Islamic Studies textbook, a chapter on terrorist organizations presents a list of constructive ways to avoid 

the dangers which these organizations pose to society. One strategy is to continue cooperating and coexisting with 

non-Muslims, in sharp contrast with the policies of these groups.  

Peace and Tolerance

Embracing a moderate line in dealing and coexisting with non-Muslims, contrary to the [conduct] of the errant [terrorist] 

parties and groups.
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Example 7.

Applications of Law, Grade 12 (Pathways System), 2025-26, pp. 59, 62-63, 196 (Previously: Applications of Law, Grade 

12 [Pathways System], 2024-25, pp. 59, 62-63, 196; Applications of Law, Grade 12 [Pathways System], 2023-24, pp. 59, 

62-63, 196)    

A Grade 12 textbook titled Applications of Law, teaches about laws forbidding racial discrimination. The textbook pres-

ents students with a case study involving a person who posts a video inciting violence against children of different 

nationalities living in Saudi Arabia. Students are then presented with child protection laws forbidding racial discrimina-

tion against children and are asked to explain how the actions detailed in the case study violate these laws. Additional 

laws banning the promotion of racism are also presented, reinforcing messages of equality, non-discrimination, and 

respect for people of different backgrounds. 

pp. 59-60:

Peace and Tolerance

First case study: 

Saleh has had the hobby of acting for a long time, and in one of his latest works, Saleh produced a video for children 

which encourages them to physically attack people of a certain nationality who live in the Kingdom of Saudi Arabia. 

Saleh intentionally infringed upon the dignity and the value of people of this nationality. He published this video on 

social media platforms.  

Activity (1):

A�er reading the events mentioned in the case study, and the following articles of the law, answer the following:  

What was Saleh’s forbidden action regarding child protection?

(See the continuation of the example on the following page)
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Peace and Tolerance

Legal document:

Article Three:

The following actions are considered as harm or negligence caused to the child:

[…]

11. Discrimination against him for any racial, social, or economic reason.  

Additional legal information:

1. Types of violations of public decency are classified in the ninth article of the decree of protection of public decency, 

and they are as follows: [...]

[…]

4. Wearing clothes carrying expressions or images which promote racism in public spaces…

[…]

20. Writing expressions or drawings which promote racism […]    

p. 196:
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Example 8.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2025-26, pp. 141-142 (Previously: Islamic Studies - 

Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2024-25, pp. 95-96; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 

7, Vol. 3, 2023-24, pp. 95-96; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2022-23, pp. 93-94; Islamic 

Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2021-22, pp. 167-168)    

A Grade 7 Islamic Studies textbook teaches students that harming non-Muslims is forbidden in Islam. This is taught as 

part of a lesson centered on a hadith instructing Muslims not to harm one another. The textbook explicitly extends this 

principle to non-Muslims, emphasizing that Islam likewise prohibits harming them. By broadening the scope of the 

hadith beyond the Muslim community, the lesson promotes peaceful coexistence and respect for people of different 

faiths and backgrounds.  

Peace and Tolerance

Lesson Four: Harm against people

‘Abdallah b. ‘Amr reported that the messenger of God said: “The Muslim is he from whose tongue and hand the Muslims 

are safe [salima]…

Behavioral applications [of the hadith]:

* I will keep away from anything that harms all people - Muslims and non-Muslims; because these are the teachings of 

my true religion of Islam. 

...
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Peace and Tolerance

Example 9.

Life and Family Skills, Grade 8, 2025-26, pp. 125, 127 (Previously: Life and Family Skills, Grade 8, Vol. 1-3, 2024-25, pp. 11, 

13; Life and Family Skills, Grade 8, Vol. 1-3, 2023-24, pp. 11, 13; Life and Family Skills, Grade 8, Vol. 1-3, 2022-23, pp. 11, 13)

In a Grade 8 Life and Family Skills textbook, students learn that one characteristic of “the perfect personality” is apply-

ing Islamic ethics to the treatment of others, “including non-Muslims,” so that they see “the beautiful image of Islam.” 

Other characteristics include speaking to others with respect and appreciation and forgiving others’ mistakes.

The Perfect Personality

3- Talking to others with respect and appreciation, each according to their age and status, while looking at the person 

who is speaking, so he feels important.

5- Showing tolerance and forgiveness to a person who is wrong. The Almighty said: “and pardon others. And Allah loves 

the gooddoers.” (Al Imran, 134).

[…]

7- Relying on Islamic ethics when dealing with everyone, including non-Muslims, so that the beautiful image of Islam is 

reflected on them.
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Peace and Tolerance

Example 10.

Social Studies, Grade 7, 2025-26, pp. 238-239 (Previously: Social Studies, Grade 7, Vol. 1-3, 2024-25, pp. 238-239; Social 

Studies, Grade 7, Vol. 1-3, 2023-24, pp. 238-239; Social Studies, Grade 7, Vol. 1-3, 2022-23, pp. 240-241)

A Grade 7 Social Studies textbook teaches about the importance of dialogue as a method of “achieving mutual un-

derstanding and […] exchanging thoughts and opinions.” The text also teaches that dialogue should be conducted 

in a tolerant and civilized manner, avoiding any “bigotry and conflicts”. The lesson further reinforces this message by 

citing Qur’anic verses in support of dialogue with others, lending religious authority to values of tolerance, respectful 

discussion, and peaceful coexistence.

Lesson 32: 

The Meaning and Importance of Dialogue

Dialogue is an important tool for social communication, for achieving mutual understanding and for exchanging thoughts 

and opinions in a civilized manner. What is dialogue and what is its importance.    

Dialogue: Dialogue is an exchange of words between two or more parties on a certain topic, in order to enrich knowledge 

and ideas. It is preferable that it is done calmly, while avoiding bigotry and conflicts. 

[Caption of picture:] Activities in the King Abdulaziz Center for Cultural Communication

Dialogue is as old as humanity itself. The Noble Quran mentions the dialogue between Allah Almighty and the angels, when 

Allah created Adam and ordered the angels to prostrate before Adam - to honor him, not to worship him. God Almighty 

said: And [mention, O Muhammad], when your Lord said to the angels, "Indeed, I will make upon the earth a successive 

authority." They said, "Will You place upon it one who causes corruption therein and sheds blood, while we declare Your 

praise and sanctify You?" Allah said, "Indeed, I know that which you do not know." (Al-Baqarah Surah: verse 30)   
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Peace and Tolerance

Example 11.

Critical Thinking, Grade 9, 2025-26, p. 22 (Previously: Critical Thinking, Grade 9, 2024-25, p. 22; Critical Thinking, 

Grade 9, 2023-24, p. 22; Critical Thinking, Grade 9, 2022-23, p. 24; Critical Thinking, Grade 9, 2021-22, p. 22; Critical 

Thinking, Grades 10-12 [Pathways System], 2021-22, p. 22)

In a Grade 9 Critical Thinking textbook, Galileo Galilei is presented as an example of independent thinking. Students 

learn that Galileo was ostracized for advancing ideas that challenged prevailing beliefs, and his story is used to high-

light the importance of critical thinking, intellectual openness, and tolerance toward people who hold different views. 

Although much of the text was revised in later editions, its core message remains unchanged.

I shall read: 

…

The discovery of the scholar Galileo Galilei was the beginning of the fall of the prevailing theory regarding the universe 

and the celestial bodies according to which the Earth is the center of the universe, despite the fact that he initially encoun-

tered criticism, opposition, and rejection.  
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Peace and Tolerance

Example 12.

Critical Thinking, Grade 9, 2025-26, p. 240 (Previously: Critical Thinking, Grade 9, 2024-25, p. 248; Critical Thinking, 

Grade 9, 2023-24, p. 248; Critical Thinking, Grade 9, 2022-23, p. 254; Critical Thinking, Grade 9, 2021-22, p. 254; Critical 

Thinking, Grades 10-12 [Pathways System], 2021-22, p. 254)

In a Grade 9 Critical Thinking textbook, an exercise in deduction includes a paragraph teaching students that people 

must live in peace with themselves, accept who they are, and respect other cultures. The lesson argues that such 

attitudes foster positive change and presents mutual selfacceptance and respect for others as the foundation, and 

indeed the “only way,” to achieving world peace.

The Claim:

1. How can world peace be achieved? Let me tell you: We need to start with the individual, for every person must live in 

peace with himself. Each and every one of us must accept himself as he is, whatever his characteristics may be. If we 

accept ourselves, and understand, accept, and respect other cultures, then we will have achieved proper change that 

brings prosperity to all of mankind. This is the only way in which the principle of world peace can be achieved.

The Claim’s Field of Activity:

The Deductive Form of the Claim:
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Peace and Tolerance

Example 13.

Islamic Studies - Hadith (2), Grade 11 (Pathways System), 2025-26, p. 125 (Previously: Islamic Studies - Hadith [2], 

Grade 11 [Pathways System], 2024-25, p. 125; Islamic Studies - Hadith [2], Grade 11 [Pathways System], 2023-24, p. 125; 

Hadith [2], Grade 11 [Pathways System], 2022-23, p. 125)

In a Grade 11 Islamic Studies textbook, a lesson on kindness teaches students to treat foreign workers with compassion 

and respect, noting that many have come to Saudi Arabia in order to support their families. This message encourages 

empathy toward migrant workers and promotes humane treatment of individuals from different national and cultur-

al backgrounds.

Kindness when dealing with workers and employees: while they are of low status, it is nevertheless emphasized, because 

many among them have migrated from their countries and families due to the hardships they su�er from and the need 

to provide for their families; therefore it is incumbent upon those employing workers or employees to treat them with 

kindness in their works, and not task them with unbearable assignments [...]
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Peace and Tolerance

Example 14.

Islamic Studies, Grade 6, 2025-26, pp. 73-74 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 6, Vol. 1-3, 2024-25, pp. 61-63; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2023-

24, pp. 61-63; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2022-23, pp. 61-63; Islamic 

Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1, 2021-22, pp. 87-89)

Students are taught to treat household workers with kindness, regardless of whether they are Muslim or non-Muslim, 

through a lesson on how Muhammad treated those who served and cared for him. The textbook explains that it is 

wrong to insult or physically punish domestic workers for making mistakes and includes an activity in which students 

identify and correct scenarios of mistreatment—such as an employer shouting at a maid who dropped a cup, or a 

father striking a driver after a car accident. Notably, the lesson goes beyond descriptive instruction and actively tasks 

students with constructing an argument against religious discrimination. One activity presents students with the 

claim, ‘You should be kind only to Muslim employees,’ and instructs them to explain their opinion of this statement 

while providing supporting evidence. By requiring students to actively refute—rather than simply absorb—the notion 

that kindness should be conditional on an employee’s religion, the lesson moves from passive tolerance messaging 

to active civic reasoning, equipping students with the religious and ethical grounds to reject discriminatory treatment 

of non-Muslims in everyday life..

(See the continuation of the example on the following page)
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Peace and Tolerance

We learn so we can do:

· I will smile at the maids and servants and greet them.

· I will avoid giving work to the maids and servants if they are ill.

· If I buy food, I will buy some also for the maids who are with me.

·       I will avoid insulting or hitting the maids if they make a mistake.

Activity 1

I will identify the wrong situation and explain how it can be corrected:

· A cup fell from the maid’s hand, so the house owner began shouting at her and cursing her.

· The household driver became ill, so my father took him to the doctor.

· A�er the party in the house ended, the family all came together to help the maid.

· The father hit the household driver because he crashed into another car.

· When Eid came, my father bought the household driver new clothes for him to wear in Eid.

1. Someone tells you: “You should be kind only to Muslim employees.” Explain your opinion regarding this sentence, while 

providing evidence. 
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Treatment of Religious Minorities

Jews and Christians:

Content Removed

Example 15.

Life and Family Skills, Grade 7, Vol. 1-3, 2024-25, p. 40 (Previously: Life and Family Skills, Grade 7, Vol. 1-3, 2023-24, p. 

40)

Removed in 2025-26: 

A Grade 7 Life and Family Skills textbook no longer quotes a hadith describing Judaism, Christianity, and Zoroastri-

anism as false religions, comparing their adherents to a “maimed” animal. The hadith quoted described Islam as the 

natural and innate religion, saying that every infant is born as a Muslim, and then his parents make him Jewish, Chris-

tian or Zoroastrian. Since this hadith was included not as the subject of the lesson itself but merely as an example in a 

discussion of parental responsibilities, its use introduced negative portrayals of non-Muslims into an otherwise unre-

lated context. Its removal is therefore a positive development, as students are no longer taught that followers of other 

religions are inherently deficient or lacking.

Responsibilities of the Family:

The family is the first to receive the infant and embrace him, then he grows up and takes on values and principles, and 

grows and develops physically, intellectually, and mentally so that he becomes a good and active member of society, as 

Abu Huraira reported that Allah's Messenger said: "No child is born except in the innate [religion] and then his parents 

make him Jewish, Christian or Magian [Zoroastrian], just as a beast is born whole. Do you find some among them (born) 

maimed?"
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Example 16.

Social Studies, Grade 8, 2025-26, p. 71 (Previously: Social Studies, Grade 8, Vol. 1-3, 2024-25, p. 71; Social Studies, 

Grade 8, Vol. 1-3, 2023-24, p. 71; Social Studies, Grade 8, Vol. 1, 2022-23, p. 73)

Removed in 2024-25: 

A Grade 8 Social Studies textbook no longer teaches that one of the reasons for the Ottoman empire’s decline was “the 

control of non-Muslims over the influential positions in the state.” This quote implied that non-Muslims in the Ottoman 

empire, likely referring to Christians and Jews, were disloyal to the empire and may have contributed to its weakening 

from within. This passage, which was taught in the 2023-24 edition, was removed in 2024-25.

Treatment of Religious Minorities

2024-25, 2025-262023-24

Social Studies, Grade 8, 2025-26, p. 71Social Studies, Grade 8, Vol. 1-3, 2023-24, p. 71

Following are some of the most important fac-

tors for the downfall of the Ottoman state:

1 – The disregard of Islamic Shari’a, and the 

spread of practices not sanctioned by the 

Shari’a.

[…]

Following are some of the most important fac-

tors for 

the downfall of the Ottoman state:

1 – The disregard of Islamic Shari’a, the control 

of non-Muslims over the influential positions in 

the state, and the spread of practices not sanc-

tioned by the Shari’a. 

[…]

*Red font indicates removed content.



27

Review of Saudi Textbooks 2024-2026   	 July 2026

Treatment of Religious Minorities

Example 17.

Social Studies, Grade 7, Vol. 1-3, 2024-25, p. 135 (Previously: Social Studies, Grade 7, Vol. 1-3, 2023-24, p. 135; Social 

Studies, Grade 7, Vol. 1-3, 2022-23, p. 137)

Removed in 2025-26: 

In previous editions, a Social Studies textbook implied that Jews are condemned to Hell, in a passage about a sick Jew-

ish boy whom the Prophet Muhammad encouraged to embrace Islam. When the boy converted, the Prophet praised 

Allah for saving the boy from Hellfire. The removal of this example in the 2025 edition marks an improvement in the 

acceptance of religious minorities, as students are no longer taught that unbelief in Islam leads to damnation. Notably, 

this story was originally taught as a part of a lesson on neighborly conduct, as Muhammad’s visit to the sick boy was 

presented as an example of his kindness towards his neighbors.

Treating Neighbors Well

…

One of the examples of [Muhammad's good] treatment of neighbors is as follows: A young Jewish lad used to serve the 

Prophet and he became sick. So the Prophet went to visit him. He sat near his head and said: 'embrace Islam.' The servant 

looked at his father, who was sitting there; his father told him: "obey Abul-Qasim [Muhammad]" and the boy embraced 

Islam. The Prophet came out saying: 'Praise be to Allah who saved the boy from hellfire.'
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Treatment of Religious Minorities

Content Remaining

Example 18.

Social Studies, Grade 10 (Pathways System), 2025-26, pp. 68-75 (Previously: Social Studies, Grade 10 [Pathways Sys-

tem], 2024-25, pp. 68-75; Social Studies, Grade 10 [Pathways System], 2023-24, pp. 68-75; Social Studies, Grades 10-12 

[Courses System], 2022-23, pp. 127-137; Social Studies, Grade 10 [Pathways System], 2022-23, pp. 70-77; Social Stud-

ies, Grades 10-12 [Joint Track], 2021-22, pp. 126-136)

Remaining: 

In a high school textbook, an entire chapter devoted to World War II fails to mention the Holocaust.

Lesson 9: World War II 1939-1945 (p. 68)

[Le� to right] - Stalin, Hitler, Mussolini, Lenin (p. 69)

[Le� to right] - The German Attack on Russia; Japanese Victories in the Pacific Ocean (p. 72)

(See the continuation of the example on the following page)



29

Review of Saudi Textbooks 2024-2026   	 July 2026

Treatment of Religious Minorities

[Le� to right] - The Meeting of King ‘Abd al-‘Aziz and Prime Minister Winston Churchill in 1364 AH/1945 CE 

The Meeting of King ‘Abd al-‘Aziz and US President Franklin Roosevelt in 1364 AH/1945 CE (p. 75)
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Treatment of Religious Minorities

Infidels and Polytheists:

Content Removed

Example 19.

Islamic Studies, Grade 1, Vol. 2, 2025-26, p. 16 (Previously: Islamic Studies, Grade 1, Vol. 2, 2024-25, p. 20; Islamic 

Studies, Grade 1, Vol. 2, 2023-24, p. 20; Islamic Studies, Grade 1, Vol. 2, 2022-23, p. 20; Islamic Studies, Grade 1, Vol. 2, 

2021-22, p. 12)

Removed in 2024-25: 

A Grade 1 Islamic Education textbook no longer teaches a verse from the Qur’an implying that non-Muslims will be 

punished in Hell. The verse, teaching that “whoever desires a religion other than Islam… in the Hereafter, will be among 

the losers” was replaced in the 2024-25 edition with another verse which reinforces the notion that Islam is the true re-

ligion, while removing explicit references to the falsehood of other religions. This is taught as a part of lesson titled “The 

True Religion,” which calls students to “not desire a religion other than Islam”.  Notably, the 2023 edition of the textbook 

had already removed a statement saying that “any religion other than Islam is false”.

2024-25; 2025-262023-242022-23

Islamic Studies, Grade 1, Vol. 2, 2025-26, p. 16Islamic Studies, Grade 1, Vol. 2, 2023-24, p. 20Islamic Studies, Grade 1, Vol. 2, 2022-23, p. 20

 

Islam is the true religion

I shall not desire a religion other than Islam

The proof [for this] is the words of God Almighty: 

“This day I have perfected for you your religion 

and completed My favor upon you and have 

approved for you Islam as religion.” [Al-Maida, 

3]

Islam is the true religion

I shall not desire a religion other than Islam

The proof [for this] is the words of God Almighty: 

“and whoever desires other than Islam as reli-

gion - never will it be accepted from him, and 

he, in the Hereafter, will be among the losers.” 

[Al Imran, 85]

Islam is the true religion

Any religion other than Islam is false 

I shall not desire a religion other than Islam

The proof [for this] is the words of God Almighty: 

“and whoever desires other than Islam as reli-

gion - never will it be accepted from him, and 

he, in the Hereafter, will be among the losers.” 

[Al Imran, 85]

*Red font indicates removed content.

*Yellow highlight indicates added content.
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Example 20.

Islamic Studies, Grade 5, 2025-26, p. 221 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 5, Vol. 3, 2024-25, p. 267; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 3, 2023-24, p. 

265; Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 3, 2022-23, p. 265; Islamic Studies - Tawhid, Hadith and 

Sira, Fiqh and Suluk, Grade 5, Vol. 2, 2021-22, p. 51)

Removed in 2024-25: 

A Grade 5 Islamic Education lesson on the message Muhammad sought to spread among mankind discusses the “Evil 

from which he warned the (Islamic) Nation,” the first and foremost example of which was “idolatry” or polytheism. The 

concept was mentioned alongside other examples of “whatever Allah detests and prohibits.” In the 2024–25 edition, 

this discussion was removed. Notably, the accompanying discussion of the virtues and teachings that Muhammad 

conveyed to Muslims was also omitted, allowing the section to refocus on the universal nature of the Prophet Muham-

mad’s message in more general terms. This change is positive insofar as the lesson no longer explicitly condemns idol-

atry and polytheism, thereby reducing the negative portrayal of beliefs and practices associated with other religious 

traditions.

Treatment of Religious Minorities

2024-25, 2025-262023-24

Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 5, Vol. 3, 2024-25, p. 267.

Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 5, Vol. 3, 2023-24, 2024-25, p. 265.

The Comprehensiveness of Prophet Muham-

mad’s Message

The Shari’a of God encompasses all the situa-

tions the Muslim may be in, in his worship and 

conduct […] The Prophet did not leave any good 

thing without guiding the Nation towards it, 

and he did not leave any evil without warning 

the Nation from it. 

The Comprehensiveness of Prophet Muham-

mad’s Message

The Shari’a of God encompasses all the situa-

tions the Muslim may be in, in his worship and 

conduct […] The Prophet did not leave any good 

thing without guiding the Nation towards it, 

and he did not leave any evil without warning 

the Nation from it. 

The good things towards which he guided the 

Nation: Monotheism, obeying God, and what-

ever God loves and is pleased by.

The evil from which He warned the Nation is: 

idolatry, disobeying Allah, and doing whatever 

Allah detests and prohibits.

*Red font indicates removed content.
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Example 21.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, p. 39 (Previously: Islamic Studies - Tawhid [1], 

Grade 11 [Pathways System], 2024-25, p. 39; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2023-24, p. 39; 

Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, p. 46; Islamic Studies - Tawhid [1], Grades 10-12 

[Courses System], 2022-23, p. 46; Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2021-22, p. 82; Islamic 

Studies - Tawhid [1], Grades 10-12 [Courses System], 2020-21, p. 82)

Removed in 2024-25: 

In a Grade 11 Islamic Studies textbook, the conditions of the Shahada, the declaration that “there is no god but Allah,” 

were previously taught alongside the claim that those who reject this belief are destined for Hell. In the 2024–25 edi-

tion, this message was replaced with a more positive formulation that focuses on the obligations of Muslims, teaching 

only that acceptance of the Shahada is required and that Muslims must worship Allah alone. This revision marks a pos-

itive shift away from condemning non-believers and toward emphasizing the religious duties of adherents.

Treatment of Religious Minorities

2024-25, 2025-262023-24

Islamic Studies - Tawhid (1), Grade 10-12 (Path-

ways System), 2025-26, p. 39.

Islamic Studies - Tawhid (1), Grade 10-12 (Path-

ways System), 2023-24, p. 39.

Conditions (There is no god but Allah)

3 - Acceptance of this saying and what it re-

quires outwardly and inwardly.

Accepting [this saying and the message it rep-

resents] is mandatory, for it is the foundation of 

the religion and the community. This is because 

of what this saying indicates - that is, worship-

ping Allah alone and abandoning the worship 

of others. The Almighty said: “Worship Allah; 

you have no deity other than Him.” (Hud, 84)

Conditions (There is no god but Allah)

3 - Acceptance of this saying and what it re-

quires outwardly and inwardly.

The opposite of acceptance is rejection, for God 

Almighty has informed that whoever rejects 

this saying - out of arrogance and jealousy - is 

doomed to hell. [Allah] the Exalted said: [Allah 

will say to the angels,] “Gather [all] the wrong-

doers along with their peers, and whatever 

they used to worship instead of Allah, then lead 

them [all] to the path of Hell.” [As-Saffat 22-23]

*Yellow highlight indicates added content.
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Example 22.

Islamic Studies, Grade 5, 2025-26, p. 223 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 5, Vol. 3, 2024-25, p. 269; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 3, 2023-24, 

p. 269; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 3, 2022-23, p. 269; Islamic Studies - 

Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 2, 2021-22, p. 55; Islamic Studies - Hadith and Sira, Tawhid, 

Fiqh and Suluk, Grade 5, Vol. 2, 2020-21, p. 135; Tawhid, Grade 5, Vol. 2, 2019-20, p. 59)

Removed in 2024-25: 

In a Grade 5 Islamic Studies textbook, students are taught that prophets were sent by Allah to convince people to 

worship Him alone, warning that whoever worships other deities will have Allah’s discontent and be sent to Hell. This 

was reintroduced in 2021 after being removed in 2020. The original text stated that the messenger “would warn of 

Allah’s discontent and Hell to those who associated other gods with Allah and disobeyed Him. In the 2024–25 edition, 

however, the textbook once again removes explicit references to polytheism and its punishment in Hellfire. The earlier 

cause-and-effect framework, according to which belief in Allah alone leads to Paradise while polytheism leads to Hell, 

has been replaced with a Qur’anic verse summarizing the prophets’ message: “Worship Allah and shun false gods.” 

This revision shifts the focus from the consequences awaiting non-believers to the religious guidance conveyed by the 

prophets, representing a more moderate presentation of the topic.

Treatment of Religious Minorities

2024-25, 2025-262019-20, 2021-22, 2022-23, 2023-24

Islamic Studies, Grade 5, 2025-26, p. 223Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 5, Vol. 3, 2023-24, p. 269

Allah Almighty has sent to every nation a mes-

senger, who calls upon them to:

1. Worship Allah alone.

2. Stay away from worshiping false gods (false 

gods are whatever is worshiped other than Al-

lah if he is pleased.)

Evidence of this: The Almighty saying: “And We 

certainly sent into every community a mes-

senger, [saying], “Worship Allah and shun false 

gods.” (Al-Nahl, 36)

Allah Almighty has sent to every nation a mes-

senger, who calls upon them to:

1. Worship Allah alone.

2. Stay away from worshiping false gods (false 

gods are whatever is worshiped other than Al-

lah if he is pleased.)

* They would deliver good news of Allah’s mercy 

and paradise to those who professed belief in 

the unity of Allah and obeyed Him.

* They would warn of Allah’s discontent and Hell 

to those who associated other gods with Allah 

and disobeyed Him.

Evidence of this:

The Almighty saying: “(All were) messengers 

delivering good news and warnings so human-

ity should have no excuse before Allah after the 

messengers. And Allah is Almighty, All-Wise.” 

(An-Nisa, 165.) 

*Yellow highlight indicates added content.

*Red font indicates removed content.
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Treatment of Religious Minorities

Example 23.

Islamic Studies, Grade 8, Vol. 1, 2025-26, pp. 98-101 (Previously: Islamic Studies - Tawhid, Hadith and Sira, and Fiqh, 

Grade 8, Vol. 2, 2024-25, pp. 54-57; Islamic Studies - Tawhid, Hadith and Sira, and Fiqh, Grade 8, Vol. 2, 2023-24, 

pp. 50-53; Islamic Studies - Tawhid, Hadith and Sira, and Fiqh, Grade 8, Vol. 2, 2022-23, pp. 50-53; Islamic Studies - 

Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 8, Vol. 1, 2021-22, pp. 150-154) 

Removed in 2024-25: 

A Grade 8 Islamic Studies lesson continues the gradual moderation of its treatment of “infidels,” further reducing 

students’ engagement with descriptions of their punishment in Hell. As of the 2024-25 edition, students are no longer 

asked to explain “What are the worst deeds of the infidels for which they deserve punishment?” as a part of a lesson 

on verses from Al-Mu’minun Surah of the Qur’an. This marks a continuation of previous removals of content regarding 

the punishment of the “infidels” from the lesson, as the 2022-23 edition removed graphic descriptions of the infidels 

burning in Hell. While the lesson now still teaches the Qur’anic verses about the punishment of sinners and the reward 

of the believers, it now mainly focuses on the latter part.   

2024-25, 2025-262022-23, 2023-242021-22

Islamic Studies, Grade 8, Vol. 1, 2025-26, pp. 

98-101

Islamic Studies - Tawhid, Hadith and Sira, and 

Fiqh, Grade 8, Vol. 2, 2023-24, pp. 50-53

Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 8, Vol. 1, 2021-22, pp. 150-153

Interpretation of verses 101-111 in Al-Mu’minun 

Surah:

God Almighty said: 

“So when the Horn is blown, no relationship will 

there be among them that Day, nor will they 

ask about one another. And those whose scales 

are heavy [with good deeds] - it is they who are 

the successful. But those whose scales are light 

- those are the ones who have lost their souls, 

[being] in Hell, abiding eternally. The Fire will 

sear their faces, and they therein will have taut 

smiles. [It will be said]. “Were not My verses re-

cited to you and you used to deny them?  They 

will say, “Our Lord, our wretchedness overcame 

us, and we were a people astray. Our Lord, re-

move us from it, and if we were to return [to 

evil], we would indeed be wrongdoers.” He will 

say, ‘Remain despised therein and do not speak 

to Me. Indeed, there was a party of My servants 

who said, “Our Lord, we have believed, so for-

give us and have mercy upon us, and You are 

the best of the merciful. But you took them in 

mockery to the point that they made you for-

get My remembrance, and you used to laugh 

at them. Indeed, I have rewarded them this Day 

for their patient endurance - that they are the 

attainers [of success].”

Interpretation of verses 101-111 in Al-Mu’minun 

Surah:

God Almighty said: 

“So when the Horn is blown, no relationship will 

there be among them that Day, nor will they 

ask about one another. And those whose scales 

are heavy [with good deeds] - it is they who are 

the successful. But those whose scales are light 

- those are the ones who have lost their souls, 

[being] in Hell, abiding eternally. The Fire will 

sear their faces, and they therein will have taut 

smiles. [It will be said]. “Were not My verses re-

cited to you and you used to deny them?  They 

will say, “Our Lord, our wretchedness overcame 

us, and we were a people astray. Our Lord, re-

move us from it, and if we were to return [to 

evil], we would indeed be wrongdoers.” He will 

say, ‘Remain despised therein and do not speak 

to Me. Indeed, there was a party of My servants 

who said, “Our Lord, we have believed, so for-

give us and have mercy upon us, and You are 

the best of the merciful. But you took them in 

mockery to the point that they made you for-

get My remembrance, and you used to laugh 

at them. Indeed, I have rewarded them this Day 

for their patient endurance - that they are the 

attainers [of success].”

Interpretation of verses 101-111 in Al-Mu’minun 

Surah:

When God explains the state of infidels and 

sinners when they die, He explains the state 

they’re in, the reward they merit, and what they 

wish for after entering Hellfire.

God Almighty said: 

“So when the Horn is blown, no relationship will 

there be among them that Day, nor will they 

ask about one another. And those whose scales 

are heavy [with good deeds] - it is they who are 

the successful. But those whose scales are light 

- those are the ones who have lost their souls, 

[being] in Hell, abiding eternally. The Fire will 

sear their faces, and they therein will have taut 

smiles. [It will be said]. “Were not My verses re-

cited to you and you used to deny them?” They 

will say, “Our Lord, our wretchedness overcame 

us, and we were a people astray. Our Lord, re-

move us from it, and if we were to return [to 

evil], we would indeed be wrongdoers.” He will 

say, ‘Remain despised therein and do not speak 

to Me. Indeed, there was a party of My servants 

who said, “Our Lord, we have believed, so for-

give us and have mercy upon us, and You are 

the best of the merciful. But you took them in 

mockery to the point that they made you for-

get My remembrance, and you used to laugh 

at them. Indeed, I have rewarded them this Day 

for their patient endurance - that they are the 

attainers [of success].”

The subject of the verses: the comeuppance of 

the Infidels and their regret when they are in 

Hell. 

(See the continuation of the example on the following page)
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Treatment of Religious Minorities

2024-25, 2025-262022-23, 2023-242021-22

Islamic Studies, Grade 8, Vol. 1, 2025-26, pp. 

98-101

Islamic Studies - Tawhid, Hadith and Sira, and 

Fiqh, Grade 8, Vol. 2, 2023-24, pp. 50-53

Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 8, Vol. 1, 2021-22, pp. 150-153

 

The verses teach the following:

- On the day of Resurrection, people will be pre-

sented with scales on which their deeds will be 

weighed, and those whose scales will be heavy 

will be saved, and those whose scales will be 

light will lose and be destroyed.

The verses teach the following:

- On the day of Resurrection, people will be pre-

sented with scales on which their deeds will be 

weighed, and those whose scales will be heavy 

will be saved, and those whose scales will be 

light will lose and be destroyed.

The verses teach us the following: 

- On the day of Resurrection, people will be pre-

sented with scales on which their deeds will be 

weighed, and those whose scales will be heavy 

will be saved, and those whose scales will be 

light will lose and be destroyed.    

- The people of Hell will be humiliated in Hell, 

and its flames will injure their faces, and their 

lips will shrivel and reveal their teeth in a repul-

sive sight. 

The verses teach the following:

- The believers will be rewarded with everlasting 

bliss […]

The verses teach the following:

- The believers will be rewarded with everlasting 

bliss […] 

We learn from the verses: 

The people of Hell will apologize for their bad 

deeds, and their apology will not be accepted, 

because the time for it will have passed.

Some of the most shameful deeds of the Infi-

dels that they deserve to be suffering for, are: 

calling false that which is true, and mocking 

the believers.

- The believers will be rewarded with everlasting 

bliss … 

Evaluation:

[...]

Q3: What are the worst deeds of the infidels for 

which they deserve punishment?

Evaluation:

[...]

Q5: “What are the worst deeds of the infidels for 

which they deserve punishment?

*Red font indicates removed content.
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Content Altered

Example 24.

Islamic Studies, Grade 6, 2025-26, p. 147 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 6, Vol. 1-3, 2024-25, p. 127; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2023-24, 

p. 127; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2022-23, p. 127; Islamic Studies - 

Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 2, 2021-22, pp. 21-22; Tawhid, Grade 6, Vol. 2, 2019-20, pp. 67-68)

Altered in 2024-25: 

A Grade 6 Islamic Studies lesson about Hell no longer teaches that “anyone who does not believe in God, and turns 

away from his religion and the message of his Prophet [Muhammad]” will be sent to Hell.” Instead, the lesson now 

teaches that “the disobedient among demons and men (‘usat al-jinn wal-‘ins)” are the ones that are damned to Hell. 

While the previous version implied that all non-Muslims are damned to Hell, the current version uses a vaguer term 

that can be interpreted in different ways. Moreover, while the textbook explained in previous versions that those who 

practiced polytheism would be sent to Hell, the 2024-25 edition replaces this conclusion with its positive opposite: the 

muwahhid (lit. “monotheist”)—that is, he who believes in Allah alone—is destined to reside in heaven after his death.

Treatment of Religious Minorities

2024-25, 2025-262022-23, 2023-24

Islamic Studies, Grade 6, 2025-26, p. 147Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 6, Vol. 1-3, 2023-24, p. 127.

Hell

Its Meaning: The home that Allah promised 

on the Day of Judgement to the disobedient 

among demons and men (‘usat al-jinn wal-

‘ins).

Its location: The lowest depths. Allah Almighty 

said: “But no! The wicked are certainly bound 

for Sijjîn (in the depths of Hell.)” (Al-Mutaffifin, 

7.)

Its population: the disobedient among demons 

and men. Allah Almighty said: “And We have 

certainly created for Hell many of the jinn and 

mankind. They have hearts with which they do 

not understand, they have eyes with which they 

do not see, and they have ears with which they 

do not hear.” (Al-A’raf, 179)

[…]

In general, it is testified that he who dies a 

monotheist (muwahhid) will be among the 

people of Heaven, for the Prophet said: “Gabriel 

came to me and preached to me that whoev-

er died and had not worshipped anything else 

alongside Allah would enter Heaven.”

Hell

Its Meaning: The home that Allah promised on 

the Day of Judgement to anyone who does not 

believe in God, and turns away from his religion 

and the message of his Prophet [Muhammad]. 

Its location: The lowest depths. Allah Almighty 

said: “But no! The wicked are certainly bound 

for Sijjîn (in the depths of Hell.)” (Al-Mutaffifin, 

7.)

Its population: Anyone who does not believe in 

God, and turns away from his religion and the 

message of his Prophet [Muhammad]. Allah Al-

mighty said: “Indeed, he who associates others 

with Allah - Allah has forbidden him Paradise, 

and his refuge is the Fire. And there are not for 

the wrongdoers any helpers.” (Al-Ma’ida, 72)

[…]

 He who dies an idolater will be among the 

people of the Fire, for the Prophet said: “He who 

dies an idolater will enter Hell.”

*Yellow highlight indicates added content.
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Example 25.

Islamic Studies, Grade 5, 2025-26, p. 185 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 5, Vol. 1-3, 2024-25, p. 143; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 1-3, 2023-24, 

p. 143; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 1-3, 2022-23, p. 143;  Islamic Studies 

- Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 2, 2021-22, p. 17; Islamic Studies - Hadith and Sira, Tawhid, 

Fiqh and Suluk, Grade 5, Vol. 2, 2020-21, p. 97; Tawhid, Grade 5, Vol. 2, 2019-20, pp. 9-10)

Altered in 2024-25: 

A Grade 5 Islamic Studies textbook previously presented the meaning of submission as “yielding to Allah by professing 

belief… and disavowing polytheism and those who practice it.” The textbook taught that Muslims must reject not only 

shirk (idolatry or polytheism) but also the people who engage in it. (Notably, in the 2020 edition, the definition referred 

only to avoiding disobedience to God.) The 2024–25 edition revises this definition, limiting the requirement to the 

rejection of shirk as a belief or practice and removes references to those who practice it, i.e., the mushrikin. While the 

text continues to condemn polytheism, it no longer calls for dissociation from polytheists themselves, representing a 

modest but positive shift toward a less exclusionary formulation.

Treatment of Religious Minorities

2024-25, 2025-262019-20, 2021-22, 2022-23, 2023-24

Islamic Studies, Grade 5, 2025-26, p. 185.Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 5, Vol. 1-3, 2023-24, p. 143

The meaning of submission is: yielding to Allah 

by professing belief in His oneness, complying 

with Him by obeying Him, and disavowing poly-

theism

[…]

3. Disavowing polytheism: I shall disavow the 

association of others with God.

The meaning of submission is: yielding to Allah 

by professing belief in His oneness, complying 

with Him by obeying Him, and disavowing poly-

theism and those who practice it.

[…]

3. Disavowing polytheism and those who prac-

tice it: I shall disavow the association of others 

with God, as well as those who worship other 

deities besides Allah.

*Red font indicates removed content.
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Example 26.

Islamic Studies, Grade 6, 2025-26, p. 29 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 

6, Vol. 1-3, 2024-25, p. 27; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2023-24, p. 27; 

Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, Vol. 1-3, 2022-23; Islamic Studies - Tawhid, Had-

ith and Sira, Fiqh and Suluk, Grade 4, Vol. 2, 2021-22, p. 29)

Altered in 2024-25: 

A Grade 6 Islamic Studies lesson about polytheism no longer teaches that “the polytheist will be in Hell for all of eter-

nity.” This statement was removed from the section on the consequences of polytheism in the 2024–25 edition, repre-

senting a moderation of earlier content. However, the lesson continues to teach that God does not forgive polytheism, 

that practicing it renders one’s good deeds worthless, and that those who “associate others with Allah, Allah has for-

bidden him Paradise, and his refuge is the Fire; and there are not for the wrongdoers any helpers.” While the removal 

of the explicit statement about eternal punishment is a positive development, the lesson continues to present severe 

theological consequences for those who engage in polytheism.

Treatment of Religious Minorities

2024-25, 2025-262019-20, 2021-22, 2022-23, 2023-24

Islamic Studies, Grade 6, 2025-26, p. 29.Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 6, Vol. 1-3, 2023-24, p. 27

The Consequences of polytheism:

1. Allah doesn’t forgive it. 

Allah Almighty said: “Indeed, Allah does not for-

give association with Him, but He forgives what 

is less than that for whom He wills.” (An-Nisa, 

48)

2. Idolatry makes all deeds worthless, meaning: 

it cancels them. 

Allah Almighty said: “But if they had associat-

ed others with Allah, then worthless for them 

would be whatever they were doing.” (Al-An’am, 

88)

The Consequences of polytheism:

1. Allah doesn’t forgive it. 

Allah Almighty said: “Indeed, Allah does not for-

give association with Him, but He forgives what 

is less than that for whom He wills.” (An-Nisa, 

48)

2. Idolatry makes all deeds worthless, meaning: 

it cancels them. 

Allah Almighty said: “But if they had associat-

ed others with Allah, then worthless for them 

would be whatever they were doing.” (Al-An’am, 

88)

3. The polytheist will be in Hell for all of eternity.

Allah Almighty said: “Indeed, he who associates 

others with Allah – Allah has forbidden him 

Paradise, and his refuge is the Fire. And there 

are not for the wrongdoers any helpers.” (Al-

Ma’idah, 72)

*Red font indicates removed content.
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Example 27.

Islamic Studies, Grade 4, 2025-26, p. 29 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 

4, Vol. 1-3, 2024-25, p. 27; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, Vol. 1-3, 2023-24, p. 27; 

Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, Vol. 1-3, 2022-23, p. 27; Tawhid, Grade 4, Vol. 1, 

2021-22, p. 24)

Altered: 

A Grade 4 Islamic Studies lesson on polytheism continues to present a more moderate formulation than in earlier edi-

tions, despite the reinstatement of a Qur’anic verse condemning non-Muslims in the 2025–26 edition. In the 2021–22 

edition, a chapter on polytheism included the Qur’anic verse: “Indeed, he who associates others with Allah, Allah has 

forbidden him Paradise, and his refuge is the Fire. And there are not for the wrongdoers any helpers.” The accompa-

nying text went beyond the verse itself, explaining that idolaters would remain in Hellfire for eternity. The 2022 edition 

moderated this message by removing the reference to eternal punishment in Hell, stating instead that idolaters would 

be among the khasirin (the losers). In the 2024–25 edition, the verse itself was removed. However, it was reinstated in 

the 2025–26 edition, although a caption stating “I will be wary of idolatry” was removed. While the lesson continues to 

portray polytheism negatively, the removal of explicit references to eternal punishment and exhortations against idol-

aters represents a more moderate formulation than that found in the 2021–22 edition.

Treatment of Religious Minorities

2025-262024-252022-23, 2023-242021-22

Islamic Studies, Grade 4, 2025-

26, 29

Islamic Studies - Tawhid, Hadith 

and Sira, and Fiqh, Grade 4, Vol. 

1-3, 2024-25, 27

Islamic Studies - Tawhid, Hadith 

and Sira, and Fiqh, Grade 4, Vol. 

1-3, 2023-24, 27

Islamic Studies - Tawhid, Hadith 

and Sira, Fiqh and Suluk, Grade 

4, Vol. 1, 2021-22, 24

He who directs part of [His] 
worshiping to anything 
other than Allah has fallen 
to idolatry, which includes: 
praying to anything other 
than Allah or offering sac-
rifices to anyone but Allah. 
His verdict will be as follows:
1.  In the world: He is part 
of the greater idolatry that 
was taken out of the religion 
of Islam, because he wor-
ships anyone but Allah.
2.  In the afterlife: if he dies 
as an idolater without hav-
ing repented, then he is 
regarded among the los-
ers. Proof for this is God 
Almighty’s saying: “And 
whoever desires other than 
Islam as religion - never will 
it be accepted from him, 
and he, in the Hereafter, will 
be among the losers.” (Al 
‘Imran 3: 85)

He who directs part of [His] 
worshiping to anything 
other than Allah has fallen 
to idolatry, which includes: 
praying to anything other 
than Allah or offering sac-
rifices to anyone but Allah. 
His verdict will be as follows:
1.  In the world: He is part 
of the greater idolatry that 
was taken out of the religion 
of Islam, because he wor-
ships anyone but Allah.
2.  In the afterlife: if he dies 
as an idolater without hav-
ing repented, then he is re-
garded among the losers.
[Caption reads: “I will be 
wary of idolatry”]

He who directs part of [His] 
worshiping to anything 
other than Allah has fallen 
to idolatry, which includes: 
praying to anything other 
than Allah or offering sac-
rifices to anyone but Allah. 
His verdict will be as follows:
1.  In the world: He is part 
of the greater idolatry that 
was taken out of the religion 
of Islam, because he wor-
ships anyone but Allah.
2.  In the afterlife: if he dies 
as an idolater without hav-
ing repented, then he is 
regarded among the los-
ers. Proof for this is God 
Almighty’s saying: “And 
whoever desires other than 
Islam as religion - never will 
it be accepted from him, 
and he, in the Hereafter, will 
be among the losers.” (Al 
‘Imran 3: 85)
[Caption reads: “I will be 
wary of idolatry”] 

He who directs part of [His] 
worshiping to anything 
other than Allah has fallen 
to idolatry, which includes: 
praying to anything other 
than Allah or offering sac-
rifices to anyone but Allah. 
His verdict will be as follows:
1.  In the world: He is part 
of the greater idolatry that 
was taken out of the religion 
of Islam, because he wor-
ships anyone but Allah.
2.  In the afterlife: if he dies as 
an idolater without having 
repented, then he is regard-
ed among the companions 
of the Hellfire for all of eter-
nity. Proof for this is God Al-
mighty’s saying: “Indeed, he 
who associates others with 
Allah - Allah has forbidden 
him Paradise, and his ref-
uge is the Fire. And there are 
not for the wrongdoers any 
helpers.” (Al-Ma’idah [The 
Table Spread] 72)
[Caption reads: “I will be 
wary of idolatry”] 

*Red font indicates removed content. *Green font indicates added content.*Yellow highlight indicates altered content.
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Treatment of Religious Minorities

Example 28.

Islamic Studies - Hadith (1), Grade 10 (Pathways System), 2025-26, pp. 63-64 (Previously: Islamic Studies - Hadith [1], 

Grade 10 [Pathways System], 2024-25, pp. 63-64; Islamic Studies - Hadith [1], Grade 10 [Pathways System], 2023-24, 

pp. 63-64; Islamic Studies - Hadith [1], Grade 10 [Pathways System], 2022-23, pp. 64-65; Islamic Studies - Hadith [1], 

Grades 10-12 (Courses System), 2022-23, pp. 64-65; Hadith [1], Grades 10-12 [Joint Track], 2021-23, pp. 96-98) 

Altered in 2024-25: 

A Grade 10 Islamic Studies textbook teaches students a hadith about “the seven destructive things,” which include 

polytheism and “sorcery.” Both are presented as grave sins, and students are instructed to avoid them and not follow 

the practices of polytheists and other nonbelievers. In the 2021–22 edition, the lesson also instructed students to report 

practitioners of sorcery to the authorities so that they could be exposed to the public. This passage was removed in the 

2023–24 edition, representing a moderation of earlier content. However, the 2024–25 edition reinstated the instruction, 

once again calling on students to report “sorcerers” to the authorities for public exposure. This reversal partially undoes 

the earlier moderation by reintroducing a call to take action against individuals associated with these practices.   

2024-25, 2025-262023-242022-23

Islamic Studies - Hadith (1), Grade 10 (Path-

ways System), 2025-26, pp. 63-64

Islamic Studies - Hadith (1), Grade 10 (Path-

ways System), 2023-24, pp. 63-64

Islamic Studies - Tawhid, Hadith and Sira, 

Fiqh and Suluk, Grades 10-12 (Courses System), 

2022-23, pp. 64-65; Islamic Studies - Hadith 

(1), Grade 10 (Path-ways System), 2022-23, pp. 

64-65

Abu Hurairah reported that the Prophet 
said: “Avoid the seven destructive things.” 
He asked: “What are they, O Messenger of 
Allah?” He replied: “Associating anything 
with Allah; practicing sorcery, killing some-
one whom Allah has forbidden without a 
just cause, consuming of usury, devouring 
the property of an orphan, fleeing from the 
battlefield, and slandering chaste women 
who are believers, but unwary.”
3.idolatry is: passing on a matter of worship 
to anything other than Allah Almighty. This 
is the greatest and most severe of sins, and 
it is the only sin that Allah Almighty does 
not forgive. When the Prophet was asked: 
“What is the biggest sin in the sight of Al-
lah?” He replied: “To set up rivals unto Al-
lah, though He alone created you.” There-
fore, every Muslim must avoid greater or 
lesser idolatry, beware of falling in it, warn 
against it.
4. Sorcery is among the most grievous of 
the Great Sins, as it happens with the sor-
cerer’s submission to demons, who do not 
aid him for his sorcery until he disbelieves 
Allah Almighty. It entails attaching to any-
thing other than Allah Almighty, causing 
harm to people, corrupting the land, and 
unjustly consuming wealth. Therefore, the 
Muslim must beware of sorcery in all its 
forms, and we warn [others] of sorcerers, 
and of joining them or cooperating with 
them in any way. He also has to report 
them to the official authorities, so that 
they will uncover them to all people.

Abu Hurairah reported that the Prophet 
said: “Avoid the seven destructive things.” 
He asked: “What are they, O Messenger of 
Allah?” He replied: “Associating anything 
with Allah; practicing sorcery, killing some-
one whom Allah has forbidden without a 
just cause, consuming of usury, devouring 
the property of an orphan, fleeing from the 
battlefield, and slandering chaste women 
who are believers, but unwary.”
3.idolatry is: passing on a matter of worship 
to anything other than Allah Almighty. This 
is the greatest and most severe of sins, and 
it is the only sin that Allah Almighty does 
not forgive. When the Prophet was asked: 
“What is the biggest sin in the sight of Al-
lah?” He replied: “To set up rivals unto Al-
lah, though He alone created you.” There-
fore, every Muslim must avoid greater or 
lesser idolatry, beware of falling in it, warn 
against it.
4. Sorcery is among the most grievous of 
the Great Sins, as it happens with the sor-
cerer’s submission to demons, who do not 
aid him for his sorcery until he disbelieves 
Allah Almighty. It entails attaching to any-
thing other than Allah Almighty, as well as 
religious, health, social, and moral damag-
es. Therefore, the Muslim must beware of 
sorcery in all its forms, and we warn [oth-
ers] of sorcerers, and of joining them or co-
operating with them.

Abu Hurairah reported that the Prophet 
said: “Avoid the seven destructive things.” 
He asked: “What are they, O Messenger of 
Allah?” He replied: “Associating anything 
with Allah; practicing sorcery, killing some-
one whom Allah has forbidden without a 
just cause, consuming of usury, devouring 
the property of an orphan, fleeing from the 
battlefield, and slandering chaste women 
who are believers, but unwary.”
3.idolatry is: passing on a matter of worship 
to anything other than Allah Almighty. This 
is the greatest and most severe of sins, and 
it is the only sin that Allah Almighty does 
not forgive. When the Prophet was asked: 
“What is the biggest sin in the sight of Al-
lah?” He replied: “To set up rivals unto Al-
lah, though He alone created you.” There-
fore, every Muslim must avoid greater or 
lesser idolatry, beware of falling in it, warn 
against it.
4. Sorcery is among the most grievous of 
the Great Sins, as it happens with the sor-
cerer’s submission to demons, who do not 
aid him for his sorcery until he disbelieves 
Allah Almighty. It entails attaching to any-
thing other than Allah Almighty, causing 
harm to people, corrupting the land, and 
unjustly consuming wealth. Therefore, the 
Muslim must beware of sorcery in all its 
forms, and we warn [others] of sorcerers, 
and of joining them or cooperating with 
them in any way. He also has to report 
them to the official authorities, so that 
they will uncover them to all people. 

*Red font indicates removed content. *Green font indicates added content.*Yellow highlight indicates altered content.
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Treatment of Religious Minorities

Content Remaining 

Example 29.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2025-26, pp. 114-115 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 8, Vol. 3, 2024-25, pp. 76-77; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 

3, 2023-24, pp. 68-69; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 3, 2022-23, p. 69 Islamic Studies - 

Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2021-22, p. 136; Tafsir, Grade 8, Vol. 2, 2019-20, p. 135) 

Remaining:

In a Grade 8 Islamic Studies textbook, students learn from the interpretation of a Qur’anic verse that idolatry is “the 

greatest sin” against which Allah has warned humankind. In the 2021–22 edition, the lesson included the verse, “If you 

associate others [with God], your deeds will certainly be void and you will truly be one of the losers,” explicitly linking 

polytheism to divine punishment. The lesson also included another verse warning of punishment for those who wor-

ship deities besides Allah. In the 2022–23 edition, the first verse was removed, although the lesson continued to teach 

that polytheists would face the same punishment that had previously befallen others who worshipped other gods. In 

the 2023–24 edition, the text was further moderated by removing this specification, leaving the nature of the punish-

ment undefined. While the lesson continues to portray idolatry as a grave sin, successive revisions have reduced the 

emphasis on the punishment awaiting those who practice it. 

2023-24, 2024-25, 2025-262022-232021-22

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 8, Vol. 2, 2025-26, pp. 114-115

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 8, Vol. 3, 2022-23, p. 69

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 8, Vol. 2, 2021-22, p. 136

[Surah 26,] Verse 213: “So do not ever 
call upon any other god besides Allah, 
or you will be one of the punished.” - Do 
not worship any deity other than Allah, 
or He will punish you.
This teaches us that:
idolatry is the greatest sin, which Al-
lah has warned worshippers and even 
prophets against.

[Surah 26,] Verse 213: “So do not ever 
call upon any other god besides Allah, 
or you will be one of the punished.” - Do 
not worship any deity other than Allah, 
or He will strike you with the punish-
ment he sent down upon those who 
worshiped others besides Allah. 
This teaches us that:
idolatry is the greatest sin, which Al-
lah has warned worshippers and even 
prophets against.

[Surah 26,] Verse 213: “So do not ever 
call upon any other god besides Allah, 
or you will be one of the punished.” - Do 
not worship any deity other than Allah, 
or He will strike you with the punish-
ment he sent down upon those who 
worshiped others besides Allah. 
This teaches us that:
idolatry is the greatest sin, which Al-
lah has warned worshippers and even 
prophets against. Even more so, He told 
His messenger: “If you associate others 
[with God], your deeds will certainly be 
void and you will truly be one of the los-
ers.” (Az-Zumar, 65.)

*Red font indicates removed content.
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Example 30.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, p. 65 (Previously: Islamic Studies - Tawhid [1], 

Grade 11 [Pathways System], 2024-25, p. 65; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2023-24, p. 65; 

Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2022-22, pp. 74-75; Islamic Studies - Tawhid [1], Grades 

10-12 [Joint Track], 2021-22, p. 140)

Remaining: 

Students learn that polytheism is dangerous, as it is the “most heinous” of sins. However, while the 2021 edition also 

taught that those who practice it necessitate “eternal damnation in Hellfire,” this was removed in 2022, indicating fur-

ther curricular inclination towards moderation.

Treatment of Religious Minorities

2022-23, 2023-24, 2024-25, 2025-262021-22

Islamic Studies - Tawhid (1), Grade 11 (Pathways 

System), 2025-26, p. 65

Islamic Studies - Tawhid (1), Grades 10-12 (Joint 

Track), 2021-22, p. 140

The Danger of Idolatry:

Idolatry is the greatest and most heinous of 

sins in the eyes of Allah Almighty, as inserted in 

a Hadith of ibn Mas’ud, who said: “O Messenger 

of Allah, what is the worst sin? He said: “Setting 

up a rival to Allah, though it is He who created 

you.” The rival is the associate.

Allah will not forgive those who die as idolaters 

. . .

The Danger of Idolatry:

Idolatry is the greatest and most heinous of 

sins in the eyes of Allah Almighty, as inserted in 

a Hadith of ibn Mas'ud, who said: “O Messenger 

of Allah, what is the worst sin? He said: “Setting 

up a rival to Allah, though it is He who created 

you.” The rival is the associate.

Allah will not forgive those who die as idolaters 

. . .

Idolatry necessitates eternal damnation in 

Hellfire, and the impossibility of entering Par-

adise. . . 

*Red font indicates removed content.
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Treatment of Religious Minorities

Example 31.

Arabic Language Competencies 2.1, Grade 11 (Pathways System), 2025-26, p. 20 (previously: Arabic Language Com-

petencies 2.1, Grade 11 [Pathways System], 2024-25, p. 20)

Remaining: 

In a grammar exercise in the Grade 11 Arabic Language textbook, a verse from the Qur’an (Al-Bayyinah: 6) is presented, 

stating that “those who disbelieve from the People of the Book and the polytheists will be in the Fire of Hell, to stay 

there forever. They are the worst of all beings.” The choice of this particular verse for a grammar exercise, when virtually 

any other sentence could have served the same pedagogical purpose, may promote intolerance toward non-Muslims, 

particularly Jews and Christians. Furthermore, the verse is presented without contextualization, risking the perpetua-

tion of the notion that non-Muslims are collectively destined for Hell. This interpretation is reinforced by authoritative 

Qur’anic exegesis, such as that of al-Tabari, which explains the verse as referring to Jews, Christians, and polytheists 

who failed to recognize Muhammad’s prophethood, that is, those who did not convert to Islam.

Four: Identify nouns in the genitive case in the following verse of the Quran, and explain the marker of the genitive case:

“Those who disbelieve from the People of the Book and the polytheists will be in the Fire of Hell, to stay there forever. 

They are the worst of all beings” (Al-Bayyinah: 6)
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Treatment of Religious Minorities

Example 32.

Psychology and Sociology, Grade 12 (Pathways System), 2025-26, p. 77 (Previously: Psychology and Sociology, Grade 

12 [Pathways System], 2024-25, p. 77; Psychology and Sociology, Grade 12 [Pathways System], 2023-24, p. 77)

Remaining: 

Students are taught a hadith that implies that Judaism, Christianity, and Zoroastrianism, are distorted religions as op-

posed to Islam which is described as the only natural and innate religion. The hadith teaches that every infant is born 

as a Muslim, and only later his parents make him Jewish, Chrisian, or Zoroastrian. The hadith is taught in a psychology 

textbook as part of a discussion of religion as an innate motivation for human behavior. However, by presenting Islam 

as humanity’s natural state and Judaism, Christianity, and Zoroastrianism as deviations from it, the passage may pro-

mote intolerance toward followers of other faiths and portray adherence to non-Islamic religions as unnatural.

8 – Devotion to God

This is one of the strongest and most dignified and important forms of motivation, because it urges people to adhere to 

religion and to worship God, based on their natural disposition which guides them in a sound manner. 

Abu Huraira reported that Allah's Messenger said: "No child is born except in the innate [religion] and then his parents 

make him Jewish, Christian or Magian [Zoroastrian].
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Example 33.

Islamic Studies, , Grade 7, Vol. 1, 2025-26, p. 48 (Previously: Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, 

Vol. 2, 2024-25, p. 18; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2023-24, p. 14; Islamic Studies - 

Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2022-23, p. 12; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 

1, 2021-22, p. 58)

Remaining: 

In a Grade 7 Islamic Studies textbook, students are taught that polytheists shall spend all eternity in Hell after they die. 

The 2022-23 edition adds a Qur’anic verse stating that God does not forgive polytheism (Al-Nisa’, 4: 48). This addition 

not only anchors the lesson more firmly in scripture but also made explicit the notion that polytheism is an unforgiv-

able sin. As a result, the lesson presented a more absolute condemnation of polytheism, despite the inclusion else-

where in the curriculum of teachings that polytheists may be forgiven if they repent before death.

Treatment of Religious Minorities

2022-23, 2023-24, 2024-25, 2025-262021-22

Islamic Studies, Grade 7, Vol. 2, 2025-26, p. 48Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 1, 2021-22, p. 58

He who dies as an idolater enters Hellfire:

If a person dies an idolater, God will not absolve 

him of the act. This is indicated by the saying 

of God Almighty: “Indeed, Allah does not forgive 

association with Him, but He forgives what is 

less than that for whom He wills” (Al-Nisa 4: 48)

He who dies while associating with Allah Al-

mighty by Greater idolatry shall be in Hellfire 

for eternity. Proof for this is in the hadith of Ab-

dullah ibn Mas’ud, about the Prophet who said: 

“Whoever dies while still invoking anything oth-

er than Allah as a rival to Allah, will enter Hell-

fire.” 

He who dies as an idolater enters Hellfire:

He who dies while associating with Allah Al-

mighty by Greater idolatry shall be in Hellfire 

for eternity. Proof for this is in the hadith of Ab-

dullah ibn Mas’ud, about the Prophet who said: 

“Whoever dies while still invoking anything oth-

er than Allah as a rival to Allah, will enter Hell-

fire.”

*Green font indicates added content.
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Example 34.

Islamic Studies, Grade 5, 2025-26, p. 200 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 5, Vol. 1-3, 2024-25, p. 246; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 1-3, 2023-24, 

p. 244; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 1-3, 2022-23, p. 244; Islamic Studies - 

Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, Vol. 2, 2021-22, p. 31)

Remaining: 

In a Grade 5 Islamic Studies textbook, an explanation of one of the articles of faith in Islam, the belief in the Day of 

Judgement, describes Hell as “the home of painful punishment,” specifically reserved for “deniers.” The term “deniers” 

was added in the 2022-23 version of the textbook instead of the previous iteration which referred to those deserving of 

hell as “infidels and hypocrites [Muslims whose faith is insincere].” Although the textbook seemingly no longer teaches 

that infidels will be punished in Hell, the term “deniers” can likely be understood as referring to those who deny Mu-

hammad’s prophecy - i.e. non-Muslims.

Treatment of Religious Minorities

2022-23, 2023-24, 2024-25, 2025-262021-22

Islamic Studies, Grade 5, 2025-26, p. 200Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 5, Vol. 2, 2021-22, p. 31

Hell, which is the home of painful punishment, 

is prepared for the deniers [of God and Muham-

mad]

Hell, which is the home of painful punishment, 

is prepared for the Infidels and Hypocrites. 

*Yellow highlight indicates added content.
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Example 35.

Islamic Studies - Tawhid (2), Grade 11 (Pathways System), 2025-26, p. 71 (Previously: Islamic Studies - Tawhid [2], 

Grade 11 [Pathways System], 2024-25, p. 71; Islamic Studies - Tawhid [2], Grade 11 [Pathways System], 2023-24, p. 71; 

Islamic Studies - Tawhid [2], Grade 11 [Pathways System], 2022-23, p. 69; Islamic Studies - Tawhid [2], Grades 10-12 

[Courses System], 2022-23, p. 69; Tawhid [2], Grades 10-12 [Humanities], 2021-22, p. 120)

Remaining: 

In a Grade 11 Islamic Studies textbook, students are taught that Hell is a place of “ultimate disgrace” that was made for 

those who disbelieve in God, or who do not worship Him out of arrogance. This content may promote intolerance of 

atheists or followers of polytheistic religions. Notably, until the 2022-23 school year, the text implied that all non-Mus-

lims are destined for Hell, describing it as the abode of “infidels” who deny God’s messengers, a category that students 

would likely understand as including those who reject the Prophet Muhammad. Many of these references were re-

moved in the 2023–24 edition, representing a moderation of earlier content. However, the lesson continues to teach 

that those who deny Allah are sent to Hellfire, which is described as the “ultimate disgrace.”

Treatment of Religious Minorities

2023-24, 2024-25, 2025-262022-23

Islamic Studies - Tawhid (2), Grade 11 (Pathways 

System), 2025-26, p. 71

Islamic Studies - Tawhid (2), Grade 11 (Pathways 

System), 2022-23, p. 69; Islamic Studies - Tawhid 

(2), Grades 10-12 (Courses System), 2022-23, p. 69

Hellfire:

Hellfire is the home that Allah prepared for 

those who deny Him and arrogantly refuse to 

worship Him. It is the worst place of all, the ulti-

mate disgrace, and the worst destination.

The Exalted said: “It is certainly an evil place to 

settle and reside.” [Al-Furqan: 66]

Every Muslim must believe in the existence of 

Hellfire… 

Hellfire:

Hellfire is the home that Allah prepared for the 

infidels who deny His messengers and arro-

gantly refuse to worship Him and follow His law. 

It is the worst place of all, the ultimate disgrace, 

and the worst destination.

The Almighty said: “Do they not know that who-

ever opposes Allah and His Messenger will be 

in the Fire of Hell forever? That is the ultimate 

disgrace.” [Al-Tawbah: 63]

The Exalted said: “It is certainly an evil place to 

settle and reside.” [Al-Furqan: 66]

Every Muslim must believe in the existence of 

Hellfire…

The Almighty said: “And fear the Fire, which has 

been prepared for the disbelievers.” [Al Imran, 

131] 

*Red font indicates removed content.

*Green font indicates added content.
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Treatment of Religious Minorities

Example 36.

Islamic Studies - Quran and Tafsir, Grade 10 (Pathways System), 2025-26, pp. 163-164 (Previously: Islamic Studies 

- Quran and Tafsir, Grade 10 [Pathways System], 2024-25, pp. 163-164; Islamic Studies - Quran and Tafsir, Grade 10 

[Pathways System], 2023-24, pp. 163-164; Tafsir [1], Grades 10-12 [Courses System], 2022-23, p. 134; Tafsir [1], Grades 

10-12 [Joint Track], 2021-22, p. 210) 

Remaining: 

A Grade 10 Islamic Studies textbook teaches a hadith according to which adultery and apostasy are punishable by 

death. Notably, the hadith is presented in a lesson on the prohibition of unjust killing, where it is used to explain the 

circumstances under which the shedding of blood is permitted. Thus, while the lesson generally condemns killing, it 

may also imply that the killing of adulterers and apostates is justified. The hadith appeared in the 2021–22 edition, was 

removed in the 2022–23 edition and was reinstated in the 2023–24 edition. However, the lesson also emphasizes that 

such punishments may only be imposed through a legal ruling of the Saudi justice system. It is also noteworthy that 

while earlier editions prohibited only the killing of Muslims, since 2023–24 the lesson has expanded this protection to 

include non-Muslims living under protection agreements with Muslims.   

2023-24, 2024-25, 2025-262022-232021-22

Islamic Studies - Quran and Tafsir, Grade 10 

(Pathways System), 2025-26, pp. 163-164

Tafsir (1), Grades 10-12 (Courses System), 2022-

23, p. 134

Tafsir (1), Grades 10-12 (Joint Track), 2021-22, p. 

210

3- It is forbidden to attack an inviolable 
soul, and God has made its sanctity great. 
For God did not warn from any sin oth-
er than polytheism the way He warned 
against killing without [legal] right. The 
Almighty said: “And whoever kills a believ-
er intentionally, their reward will be Hell-
where they will stay indefinitely. Allah will 
be displeased with them, condemn them, 
and will prepare for them a tremendous 
punishment.” [An-Nisa: 93.] The Prophet 
said: “The blood of a Muslim, who testifies 
that there is no God but Allah and that 
Muhammad is Allah’s Messenger, may not 
lawfully be shed but for one of three rea-
sons: a life for a life; a married man who 
commits adultery; and one who leaves his 
religion and abandons the community.” 
Narrated by Al-Bukhari 6878 and Muslim 
1676. The inviolable blood includes the 
blood of the Dhimmi, the Mu’ahid, and 
those from among the non-Muslims who 
were under protection [by the Muslims.]

4- Islam is a religion of justice and righ-
teousness, taking revenge on the oppres-
sor for the oppressed and taking the weak 
person’s rights from the strong. However, 
the specialized judicial authorities in the 
Kingdom of Saudi Arabia are the ones who 
issue and execute legal rulings. Individuals 
are not allowed to execute these rulings. 
Imagine, dear student, if Islam allowed 
every person to pass judgement by him-
self and take his rights in his own hands 
and take revenge on whomever he wants. 
What will be the state of society?

4- Killing a Muslim is forbidden, except 
with [legal] right, which is determined by 
a legal ruling of the judicial body assigned 
by the ruler, the Custodian of the Two Holy 
Mosques, King of the Kingdom of Saudi 
Arabia - may God protect him.

5- Issuing legal rulings is the responsibility 
of the ruler and his vicegerent. Individuals 
are not allowed to execute these rulings.

4- Killing an inviolable soul is forbidden, ex-
cept with [legal] right, which is explained 
in the Sunnah through three cases, as 
mentioned in the Hadith: “The blood of a 
Muslim, who testifies that there is no God 
but Allah and that Muhammad is Allah’s 
Messenger, may not lawfully be shed but 
for one of three reasons: a life for a life; a 
married man who commits adultery; and 
one who leaves his religion and abandons 
the community.”

5- The ruler of the Muslims and his vicege-
rent are the ones who issue and execute 
legal rulings. Individuals are not allowed to 
execute these rulings.

*Red font indicates removed content. *Green font indicates added content.*Yellow highlight indicates altered content.
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Shi’a and Sufi Islam:

Example 37.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2025-26, p. 52 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2024-25, p. 38; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2023-

24, p. 34; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2022-23, p. 34; Islamic Studies - Tawhid, Tafsir, 

Hadith, Fiqh, Grade 7, Vol. 2, 2021-22, p. 61)

Removed: 

Since 2023, extreme beliefs (ghuluww, often understood as “heterodoxy”) known to be adopted by some Shi’a and 

Sufis are no longer labeled as “idolatry” (which is condemned elsewhere in the textbooks as punishable by Hellfire) 

but as beliefs that may cause idolatry. In 2022, the chapter on holding extreme beliefs concerning the family of the 

Prophet (Āl al-Bayt) contained a section delineating examples of several beliefs that are labelled as signs of idolatry 

(shirk). Notably, Āl al-Bayt is a term commonly used by Shi’is to refer to themselves and the imams (‘Ali ibn Abi Talib 

and his 11 descendants). The examples include praying to Āl al-Bayt for salvation instead of God, claiming that they 

hold powers and knowledge usually reserved for God or the prophets. Although the previous pages explain that the 

term Āl al-Bayt refers to all members of the family of the Prophet (such as his wives and other prominent figures), the 

popular practices and beliefs explained in this section and the subsequent page (on the visitation of tombs of saints) 

indicate a strong relation to Shi’ism and Sufism. In 2023, the different labels of idolatry were removed, as well as the 

statement that “some people have held extreme views about them”, thus making the discussion more theoretical 

than that of actual references to groups within Islam.

2023-24, 2024-25, 2025-262022 

Islamic Studies - Tawhid (2), Grade 11 (Pathways 

System), 2025-26, p. 71

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 3, 2022-23, p. 34

Holding extreme views on Āl al-Bayt

Holding extreme views on Āl al-Bayt (household) of the 
prophet, such as elevating them above their proper 
degree in which God had designated them, is among 
the causes of idolatry. Some examples [of these beliefs] 
include:

1.  Supplicating them instead of God, and seeking in 
them refuge against hardships

2.  Claiming that they have the ability to influence and 
manage creation

Claiming that they know the Unseen [knowledge re-
served explicitly for God] or that they know the future 
until the Day of Resurrection

Holding extreme views on Āl al-Bayt

Holding extreme views on Āl al-Bayt (household) of the 
prophet, such as elevating them above their proper 
degree in which God had designated them, is among 
the causes of idolatry. Some people have held extreme 
views about them, and they became [essentially] idol-
aters. Some examples [of these beliefs] include:

1.  Supplicating them instead of God, and seeking in 
them refuge against hardships. This is idolatry in re-
spect of divinity.

2.  Claiming that they have the ability to influence and 
manage creation. This is idolatry in respect of lordship.

Claiming that they know the Unseen [knowledge re-
served explicitly for God] or that they know the future 
until the Day of Resurrection. This is idolatry in respect 
of the divine names and attributes. 

*Red font indicates removed content.
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Example 38.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2025-26, p. 55 (Previously: Islamic Studies - Tawhid, Taf-

sir, Hadith, Fiqh, Grade 7, Vol. 3, 2024-25, p. 41; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2023-24, 

p. 37; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2022-23, p. 35-36; Islamic Studies - Tawhid, Tafsir, 

Hadith, Fiqh, Grade 7, Vol. 2, 2021-22, p. 65)  

Removed: 

Students are no longer taught that those who perform the popular Muslim tradition of visiting tombs of sacred figures 

(ziyārah) are “of evil nature,” (shirār al-khulq) and that they were cursed by Muhammad. A unit condemning this prac-

tice was significantly shortened, removing passages describing those who perform it as “of evil nature”, and saying that 

those who “treat tombs as mosques” were cursed by Muhammad. A major shi’i tenet is the visitation (ziyārah) of the 

graves of the imams. Notably, the 13th century scholar Ibn Taymiyya, one of the foremost formulators of the Hanbali 

legal school which is prominent in Saudi Arabia, strictly forbade the practice of ziyārah. Visitation of tombs can also 

be considered a Sufi tenet. These references were removed in 2022, but the textbook nonetheless labelled the prac-

tice as both heterodox and idolatrous, thereby implying that those who practice it are doomed to Hell, as polytheists 

are taught elsewhere in the textbook to be punished in Hell. In 2023, labelling the practice as idolatrous or heterodox 

was removed, but the textbook still references the unlawful innovations (bida‘) pertaining to it that appeared already 

in 2022 (with insignificant alterations). The list of unlawful innovations still refers to acts that may be associated with 

Shi’i or Sufi groups, such as “designating specific days or times to visit the tombs,” or “travelling to visit the tombs of 

prophets and saints.”

2023-24, 2024-25, 2025-262022-232021-22

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 2, 2025-26, p. 55

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 3, 2022-23, p. 35-36

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 2, 2021-22, p. 65-66

Extra information:

Some Innovations related to Tombs:

1. Designating specific days or times to visit the 

tombs

2. Travelling to visit the tombs of prophets and 

saints.

3. Approaching the tombs to pray or perform 

the dhikr (repetitive invocation of God’s name) 

or supplicate with the expectation that it will be 

answered, falsely believing that Allah answers 

the supplications made at the tombs of proph-

ets and saints.

4. Kissing and rubbing the tombs, and seeking 

blessings through their soil.

5. Digging tombs inside mosques.

6. Constructing over the tomb and adorning it, 

adding plaster formations to them, laying flow-

ers over the tombs, or Inscribing on the tombs. 

Lesson Seven: Tomb visitation and Treating 

Tombs as Mosques: 

Lesson Four: Tomb Visitation and Treating 

Tombs as Mosques (2)

Why those who treat tombs as mosques were 

evilnatured in the eyes of God Almighty?

(See the continuation of the example on the following page)
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2023-24, 2024-25, 2025-262022-232021-22

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 2, 2025-26, p. 55

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 3, 2022-23, p. 35-36

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 2, 2021-22, p. 65-66

 

Kinds of Tomb Visitation:

…

1. Legal visitation: the visitation aimed at heed-

ing the warnings of and remembering the Af-

terlife, or visiting the dead to pray for them.

2. Forbidden visitation: such as tomb visitations 

by women

3. Heterodox visitation: such as tomb visitations 

to supplicate God Almighty, claiming that they 

are superior [locations] for supplications, or to 

supplicate God by virtue of the dead.

4. Idolatrous visitation: such as visitations to 

graves to supplicate the dead instead of God, 

and appeal for their aid, or to circumambulate 

the tombs in reverence, etc.

The Curse on Those Who Treat Tombs as 

Mosques:

…

2. The hadith of Ibn ‘Abbas who said: The 

Messenger of God cursed women who visited 

graves, people who treat tombs as mosques, 

and those who light lamps there.

Extra information:

Innovations of Tomb Visitations: 

1. Designating specific days or times to visit the 

tombs

2. Approaching the tombs to supplicate with 

the expectation that it will be answered, falsely 

believing that Allah answers the supplications 

made at the tombs of prophets and saints.

3. Travelling to visit the tombs of prophets and 

saints.

4. Approaching the tombs to pray or perform 

the dhikr (repetitive invocation of God’s name)

5. Erecting mosques on top of the tombs

6. Digging tombs inside mosques.

7. Constructing over the tomb and adorning it

8. Laying flowers over the tombs

9. Adding plaster formations to the tomb

10. Inscribing on the tombs

11. Kissing and rubbing the tombs, and seeking 

blessings through their soil.

Kinds of Tomb Visitation:

…

1. Legal visitation: the visitation aimed at heed-

ing the warnings of and remembering the Af-

terlife, or visiting the dead to pray for them.

2. Forbidden visitation: such as tomb visitations 

by women

3. Heterodox visitation: such as tomb visitations 

to supplicate God Almighty, claiming that they 

are superior [locations] for supplications, or to 

supplicate God by virtue of the dead.

4. Idolatrous visitation: such as visitations to 

graves to supplicate the dead instead of God, 

and appeal for their aid, or to circumambulate 

the tombs in reverence, etc.

*Red font indicates removed content.
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Atheists:

Example 39.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2025-26, pp. 21-23 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2024-25, pp. 41-43; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 

2023-24, pp. 41-43; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2022-23, pp. 44-46) 

Remaining: 

A lesson about atheism (ilḥād) in a Grade 9 Islamic Education textbook links it to psychological disorders, “moral cor-

ruption”, and crime. The lesson defines the term “ilḥād” as denying the existence of God, or Islam’s other articles of 

faith (which include believing in God’s prophets, scriptures, angels, etc.). Students are taught that some of the causes 

of atheism include “Psychological disorders that make bad thoughts take control over a person,” or “pride and arro-

gance” which lead people to reject God. Atheism is also presented as dangerous to society because it destroys families 

and leads to “moral corruption, and the preponderance of crime in society.” The lesson’s portrayal of atheism might 

encourage intolerance towards atheists. 

However, the lesson no longer teaches students that atheism is more common among non-Muslims because of their 

“pride and arrogance,” as was taught in 2022. The explanation that atheism may have occurred only in Muslim “souls 

that the devil has taken over” was also removed.

(See the continuation of the example on the following page)
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The meaning of ilḥād (atheism):

Denying the existence of the Creator, may He be praised and exalted, and denying the other articles of faith.

The Phenomenon of Atheism:

[…] 

It [atheism] is has become common for many reasons, among the biggest of which are pride and arrogance, as the 

Almighty said: “And, although their hearts were convinced the signs were true, they still denied them wrongfully and 

arrogantly.” (Al-Naml, 14.) And the Almighty said: “it is Allah’s signs that the wrongdoers deny” (Al-An’am, 33.)

The more people distance themselves from the revelation that Allah has sent down to His messengers, the more atheism 

spreads. [atheism also spreads] in souls taken over by false doubts and by deviating from the guidance of the Qur’an 

and the prophetic Sunnah in dealing with these ideas and delusions.

Reasons for Atheism:

The most important reasons for atheism:

1.  Weak faith in Allah Almighty and distance from the Prophet’s way.

2.  Lack of knowledge in the Sharia […]

3.  Being Exposed to suspicions by reading the writings of skeptics and liars, which mislead thought and shake the 

conscience with misguided thought, especially on social media.

4.  Sitting with atheists in any form or narrating their ideas.

5.  Psychological disorders that make bad thoughts take control over a person and mislead him, until he reaches a 

state of doubt and confusion.

(See the continuation of the example on the following page)
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The Danger of Atheism to the Individual and Society

Atheism has great risks, some of which are:

1.   Being distant from Allah Almighty, His Messenger, and His religion.

2.   Having the nerve to criticize Islamic legal conventions, and slander others.

3.   Being hardhearted and selfish in dealing with others.

4.   Destroying the family, having its essence shaken and put in disorder.

5.   Spreading of moral corruption, and the preponderance of crime in society.

6.   Anxiety and psychological conflict.
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Content Removed

Example 40.

Rhetoric and Critical Studies, Grade 12 (Pathways System), 2024-25, p. 151 (Previously: Rhetoric and Critical Studies, 

Grade 12 [Pathways System], 2023-24, p. 151)

Removed in 2025-26: 

In a Grade 12 lesson centered around a poem written by the preIslamic and early Islamic poet al-Khansa, in which she 

laments the death of her brother, the textbook no longer compares Khansa’s grief as a polytheist with her response to 

the death of her four sons at the Battle of Yarmuk between Arab-Muslim forces and Byzantines. The textbook previous-

ly taught that whereas preIslamic (Jāhilī) poetry expressed fear of death and mourning, Islam regards death in God’s 

cause as an honor. To illustrate this, it contrasted al-Khansāʾ’s grief over her brother’s death with her reported response 

to the deaths of her four sons at Yarmuk: “Praise be to God who honored me with their death.” 

The Reality of Death by al-Khansa during the Jahiliyya and Islam.

When examining the pre-Islamic elegiac poetry, one finds a clear fear of death and a concern for life, with no reference 

to belief in another life, or thought of the Resurrection or Judgement [...]

The reality of death is di�erent in Islamic [poetry], as it is an honor and distinction for her [al-Khansa] [...] her response 

upon hearing about the martyrdom of her four sons in the battle of Yarmuk is an example of acceptance, satisfaction, 

and belief in the idea of divine predestination [“fate and destiny”]. She thus responded: "Praise be to God that honored 

me with their death…". 
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Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2025-26, p. 171 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2024-25, p. 128; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2023-

24, p. 126; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2022-23, p. 141)

Removed: 

A lesson about jihad in a Grade 9 Islamic Studies textbook was revised in 2023 to remove language suggesting that 

harm to innocent people and their property may be permissible under certain circumstances.  Earlier editions taught 

that such harm was forbidden “as long as it is not necessary to do so,” implying that exceptions may be allowed in 

extreme cases. The revised text omits this qualification and instead presents harm to non-combatants and civilian 

property as categorically prohibited, representing a clearer commitment to the principle of civilian protection during 

armed conflict.

Jihad and Martyrdom

2023-24, 2024-25, 2025-262022-23

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2025-26, p. 171

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2022-23, p. 141

Secondly: Jihad for the sake of God has moral rules 
guaranteeing its noble cause and the just behavior 
during it. The Muslim, in his jihad, does not give up his 
moral rules and Islamic behavior because of the war. 
These rules include:
…
c. The fighting should be in a manner that defeats the 
enemy who fights you without harming the protected 
souls that don’t participate in the war, and the proper-
ty which must not be destroyed, since oppression and 
injustice during war are forbidden…   

Secondly: Jihad for the sake of God has moral rules 
guaranteeing its noble cause and the just behavior 
during it. The Muslim, in his jihad, does not give up his 
moral rules and Islamic behavior because of the war. 
These rules include:
…
c. The fighting should be in a manner that defeats the 
enemy who fights you without harming the protected 
souls that don’t participate in the war, and the proper-
ty which must not be destroyed, as long it is not neces-
sary to do so, since oppression and injustice during war 
are forbidden…       

*Red font indicates removed content.
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Example 42.

Islamic Studies, Grade 7, Vol. 1, 2025-26, pp. 133-134 (Previously: Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 

7, Vol. 1, 2024-25, pp. 101-102; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 1, 2023-24, pp. 101-102; Islamic 

Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 1, 2022-23, pp. 101-102; Islamic Studies - Tawhid, Tafsir, Hadith, 

Fiqh, Grade 7, Vol. 1, 2021-22, pp. 172-73; Hadith, Grade 7, Vol. 1, 2020-21, pp. 29-30)

Remaining: 

A Grade 7 Islamic Studies textbook teaches a Hadith about the actions “dearest to Allah,” one of which is “jihad for the 

sake of Allah.” The lesson discusses jihad only in its military sense and does not mention non-violent interpretations of 

the concept. However, the lesson also emphasizes that jihad can only be undertaken as part of the Saudi armed forces 

under the authority of the Saudi ruler and warns students against responding to other calls for jihad, presumably re-

ferring to those from non-state actors or terror organizations. Notably, previous editions had gone further in glorifying 

jihad, describing it as the “climax of Islam” and presenting Saudi Arabia’s war against the Houthis as an example of 

jihad. Both of these references have since been removed.

Jihad and Martyrdom

2023-24, 2024-25, 2025-262022-232020-21, 2021-22

Islamic Studies, Grade 7, Vol. 1, 2025-26, pp. 

133-134

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 1, 2022-23, pp. 101-102

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 7, Vol. 1, 2021-22, pp. 172-173

 

Abdullah ibn Mas‘ud reported: “I asked the 
Prophet which action is dearest to Allah 
and He replied: “Prayer at its proper time.” 
He asked: “What came next?” He replied: 
“Kindness to parents.” He asked: “What 
came next?” He replied: “Jihad in Allah’s 
path.” He said: “He told me of them, and 
if I had asked for more, he would have told 
me more.”

3- Jihad for the sake of Allah: It depends on 
the approval of the ruler of the Kingdom’s 
security and military establishments, and 
on the call of the Custodian of the Two Holy 
Mosques to those among ally and sister 
states.

Behavioural applications of the lesson: 

[…]

I will be cautious of being carried away by 
any calling for jihad which was not ordered 
by our ruler, Custodian of the Two Holy 
Mosques, King of Saudi Arabia, may God 
protect him.

Abdullah ibn Mas‘ud reported: “I asked the 
Prophet which action is dearest to Allah 
and He replied: “Prayer at its proper time.” 
He asked: “What came next?” He replied: 
“Kindness to parents.” He asked: “What 
came next?” He replied: “Jihad in Allah’s 
path.” He said: “He told me of them, and 
if I had asked for more, he would have told 
me more.”

3- Jihad for the sake of Allah: It depends on 
the approval of the ruler of the Kingdom’s 
political and military establishments, and 
on the call of the Custodian of the Two 
Holy Mosques to those among the Islam-
ic forces. Examples of jihad that the King-
dom currently experiences include our 
brave soldiers’ fighting against the ene-
my Houthi militias, in order to defend the 
Kingdom and the Custodian of the Two 
Holy Mosques, and to protect the spirit of 
the citizens and residents.

Behavioural applications of the lesson: 

[…]

I will be cautious of being carried away by 
any calling for jihad which was not ordered 
by our ruler, Custodian of the Two Holy 
Mosques, King of Saudi Arabia, may God 
protect him. 

Abdullah ibn Mas‘ud reported: “I asked the 
Prophet which action is dearest to Allah 
and He replied: “Prayer at its proper time.” 
He asked: “What came next?” He replied: 
“Kindness to parents.” He asked: “What 
came next?” He replied: “Jihad in Allah’s 
path.” He said: “He told me of them, and 
if I had asked for more, he would have told 
me more.”

The meaning of jihad in shariah: Fighting 
the enemies for the protection of religion, 
land, and worshipers.

The Almighty said: “Fight in the cause 
of Allah [only] against those who wage 
war against you, but do not exceed the 
limits. Allah does not like transgressors.” 
[Al-Baqarah: 190] [removed in 2021]

3- Jihad for the sake of Allah: It is the cli-
max of Islam, and what brings Muslims 
might and triumph. [removed in 2022] It 
depends on the approval of the ruler of the 
Kingdom’s political and military establish-
ments, and on the call of the Custodian of 
the Two Holy Mosques to those among the 
Islamic forces. Examples of jihad that the 
Kingdom currently experiences include 
our brave soldiers’ fighting against the 
enemy Houthi militias, in order to defend 
the Kingdom and the Custodian of the Two 
Holy Mosques, and to protect the lives of 
the citizens and residents. 

*Yellow highlight indicates added content.*Red font indicates removed content.
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Example 43.

Islamic Studies - Hadith (1), Grade 10 (Pathways System), 2025-26, p. 65 (Previously: Islamic Studies - Hadith [1], 

Grade 10 [Pathways System], 2024-25, p. 65; Islamic Studies - Hadith [1], Grade 10 [Pathways System], 2023-24, p. 65; 

Islamic Studies - Hadith [1], Grades 10-12 [Courses System], 2022-23, p. 66; Hadith [1], Grades 10-12 [Joint Track], 2021-

22, p. 99; Hadith [1], Grades 10-12 [Joint Track], 2020, p. 99)

Remaining: 

In a Grade 10 Islamic studies textbook, a paragraph that discusses both violent and non-violent jihad, which had been 

removed in 2023, was reinstated in 2024. Following a hadith on “the seven destructive things,” which includes “fleeing 

from the battlefield,” students are taught that it is forbidden to retreat from battle when the King of Saudi Arabia 

calls upon Muslims to fight. The reinstated passage reintroduces the concept of jihad in the context of obedience to 

the ruler, thereby linking the Islamic notion of jihad to the Saudi state and implicitly framing its military campaigns 

as religiously sanctioned.  This contrasts with the 2023 edition, which replaced the reference to jihad with “protecting 

the homeland,” therefore weakening the link between the ideal of jihad and Saudi Arabia’s defense policies.armed 

conflict.

2024-25, 2025-262023-24

Islamic Studies - Hadith (1), Grade 10 (Path-

ways System), 2025-26, p. 65

Islamic Studies - Hadith (1), Grade 10 (Path-

ways System), 2023-24, p. 65

8. If our ruler, the Custodian of the Two Holy Mosques, 
King of the Kingdom of Saudi Arabia - may God pro-
tect him, assigns a group to fight and calls upon them 
to perform jihad for the sake of Allah, they are forbid-
den from deserting the battle, because this is among 
the greatest of sins, as it is fleeing from the battlefield, 
which is forbidden in this hadith. The Almighty said: “O 
believers! When you face the disbelievers in battle, nev-
er turn your backs to them. And whoever does so on 
such an occasion-unless it is a maneuver or to join their 
own troops-will earn the displeasure of Allah, and their 
home will be Hell. What an evil destination!” [Al-Anfal: 
15-16] This, with the exception of those who flee with the 
intention of deceiving the enemy, of moving between 
combat groups.

8. Turning one’s back on war, meaning the fleeing 
from the battlefield, because this is among the great-
est of sins, as appeared in this hadith. Therefore, if our 
ruler, the Custodian of the Two Holy Mosques, King of 
the Kingdom of Saudi Arabia - may God protect him, 
assigns a group to fight to protect our homeland, they 
are forbidden from deserting the battle, with the ex-
ception of those who flee with the intention of deceiv-
ing the enemy, of moving between combat groups. In 
accordance with what the Almighty said: “O believers! 
When you face the disbelievers in battle, never turn 
your backs to them. And whoever does so on such an 
occasion-unless it is a maneuver or to join their own 
troops-will earn the displeasure of Allah, and their 
home will be Hell. What an evil destination!” [Al-Anfal: 
15-16]

*Red font indicates removed content.

*Green font indicates added content.

*Yellow highlight indicates altered content.
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Gender

Content Removed

Example 44.

Life and Family Skills, Grade 3, Vol. 2, 2025-26, p. 44 (Previously: Life and Family Skills, Grade 3, Vol. 3, 2024-25, p. 36; 

Life and Family Skills, Grade 3, Vol. 3, 2023-24, p. 36; Life and Family Skills, Grade 3, Vol. 3, 2022-23, p. 36)

Removed in 2024-25: 

In 2024, a Grade 3 Life and Family Skills lesson was revised to promote a more gender-balanced portrayal of household 

responsibilities. In 2022 the lesson was focused around the productive use of free time, presenting students with an ex-

ercise about household chores, asking them to identify tasks that their mother instructs or prohibits them from doing. 

The mother is described as being in charge of the household chores, and all featured pictures depict a girl performing 

these tasks. As of 2024, the illustrations were revised to show both boys and girls sharing household chores equally, 

and an instruction regarding chores prohibited by the mother was removed. These changes reflect a more gender-bal-

anced portrayal of domestic responsibilities.

2024-25, 2025-262022, 2023-24

Life and Family Skills, Grade 3,  

Vol. 2, 2025-26, p. 44

Life and Family Skills, Grade 3,  

Vol. 3, 2023-24, p. 36

Draw a [circle] under the photos of chores that my 
mother wishes me to do,
And a [square] under the photos of chores that I want 
to do.

Draw a [circle] under the photos of chores that my 
mother wishes me to do,
And a [square] under the photos of chores that I want 
to do,
And a [triangle] under the photos of chores that my 
mother prohibits me from doing.

*Red font indicates removed content.
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Example 45.

Geography, Grade 12 (Pathways System), 2023-24, p. 44

Removed in 2024-25: 

A Grade 12 Geography textbook introduced in 2023 no longer teaches content celebrating the first Saudi female as-

tronaut as a part of a unit on the universe. The textbook previously taught students about Saudi Arabia’s programs for 

training astronauts and the importance of space missions. The textbook then presented an image of a female astro-

naut with the caption: “The Kingdom initiates its astronaut program, and the first space flight for 2023 includes the first 

Saudi female astronaut.” This segment on the Saudi space program, which is part of the Vision 2030 reform, as well as 

the image of the first Saudi female as-tronaut, has been left out.

Gender

The Kingdom initiates its astronaut program, and the first space flight for 2023 includes the first Saudi female astronaut.

What does the program include?

Male and female Saudi astronauts

The first female Saudi astronaut

Long term and short-term space missions
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Example 46.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2023-24, p. 108 (Previously: Islamic Studies - Tawhid [1], 

Grade 11 [Pathways System], 2022-23, p. 119; Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2022-23, p. 

119)

Removed in 2024-25: 

In a Grade 11 Islamic Studies textbook, students are no longer tasked with answering why the Saudi government had 

refused to “legalize homosexuality and sexual perversions.” This previously appeared in a high school Islamic Studies 

textbook chapter on the dangers of “errant groups” including Islamist terrorist organizations and unspecified non-re-

ligious groups that aim to undermine Islam. The lesson therefore associated homosexuality, described in the textbook 

as a “sexual perversion,” with the immoral conduct of irreligious groups, placing it within the same broader category of 

deviant behavior as that attributed to terrorist organizations. The removal of this content marks a further step toward 

moderation, reducing the negative portrayal of LGBTQ individuals and other non-religious groups.

Gender

Activity:

Why has the Kingdom of Saudi Arabia declared in the United Nations its utter refusal to the demand to legalize homosexu-

ality or sexual perversions? What does this position indicate?
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Example 47.

Social Studies, Grade 4, 2025-26, p. 98 (Previously: Social Studies, Grade 4, Vol. 1-3, 2024-25, p. 100; Social Studies, 

Grade 4, Vol. 1-3, 2023-24, p. 100; Social Studies, Grade 4, Vol. 1-3, 2022-23, p. 100; Social Studies, Grade 4, Vol. 1, 2021-

22, p. 86)

Removed in 2025-26: 

In a Grade 4 Social Studies textbook, gender stereotypes are no longer reinforced through an example about budget-

ing. In the example, which was altered in 2025, a boy and a girl must decide which product to buy—the more expensive 

item, or the cheaper one. While the boy debates between two phones, the girl is shown to be deciding between two 

handbags. The modified example now shows only a girl deciding between two different laptops, thereby eliminating 

the gender stereotypes associated with the earlier portrayal and presenting girls in a more academically and techno-

logically oriented context. 

Gender

2025-262021-2024

Social Studies, Grade 4, 2025-26, p. 98Social Studies, Grade 4, Vol. 1-3, 2024-25, p. 100
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Content Altered

Example 48.

Islamic Studies - Fiqh (1), Grade 12, (Pathways System), 2025-26, p. 29. (Previously: Islamic Studies - Fiqh [1], Grade 

12, [Pathways System], 2024-25, p. 28; Islamic Studies - Fiqh [1], Grade 12, [Pathways System], 2023-24, p. 28; Islamic 

Studies - Fiqh [1], Grades 10-12 [Courses System], 2021-22, pp. 32-33)

Altered in 2025-26: 

A Grade 12 Islamic Studies lesson titled “Criteria for Choosing a Wife” was reintroduced in the 2023 edition after hav-

ing been removed in 2022 but was subsequently moderated in 2025 through the removal of Hadiths stating that 

the best woman is one who “obeys him when he commands her” and “makes him happy when he looks at her.” The 

lesson presented students with Hadiths quoting the prophet Muhammad, outlining desirable qualities in a prospec-

tive bride, including wealth, social standing, and obedience to her husband. As part of a broader restructuring of the 

textbook’s marriage unit, the 2025 edition’s removal of such content reflects a less hierarchical portrayal of marital 

relations.

2025-262023-24, 2024-25

Islamic Studies - Fiqh (1), Grade 12, (Pathways 

System), 2025-26, p. 29

Islamic Studies - Fiqh (1), Grade 12, (Pathways 

System), 2024-25, p. 28

2- Read the following texts, then deduce from them 
the criteria that the law urges to observe when choos-
ing a wife:
Prophet Muhammad said: “A woman may be married 
for four reasons: for her property, her rank, her beauty 
and her religion; so get the one who is religious and 
prosper.”

2- Read the following texts, then deduce from them 
the criteria that the law urges to observe when choos-
ing a wife:
Prophet Muhammad said: “A woman may be married 
for four reasons: for her property, her rank, her beauty 
and her religion; so get the one who is religious and 
prosper.”
Prophet Muhammad said: “The best woman is the one 
who makes him happy when he looks at her, obeys him 
when he commands her, and she does not go against 
his wishes with regard to herself nor her wealth.

*Red font indicates removed content.

Gender
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Example 49.

Islamic Studies, Grade 4, 2025-26, p. 160 (Previously: Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, 

Grade 4, Vol. 1-3, 2024-25, p. 140; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, Vol. 1-3, 2023-24, 

p. 140; Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, Vol. 1-3, 2022-23, p. 144; Islamic Studies - 

Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, Vol. 2, 2021-22, p. 49)

Altered in 2024-25: 

A Grade 4 Islamic Studies lesson on dress and gender norms was substantially revised in 2024, reducing its emphasis 

on cross-gender clothing and replacing condemnatory language with a broader discussion of modesty, appearance, 

and cultural identity. Previously, the textbook perpetuated gender stereotypes about clothing when teaching the 

Prophet Muhammad’s sunan (guidelines) on the matter. More specifically, the chapter referenced that “imitating 

men in women’s clothing or women in men’s clothing” is not permissible.

Although the 2023–24 edition removed a direct question asking students about the “consequences of men wearing 

women’s clothes,” the textbook continues to prohibit wearing clothing associated with the opposite sex, even for pur-

poses of humor or theatrical performance. This prohibition is accompanied by the assertion that “strength and rough-

ness” are inherently male traits, while “softness, kindness, and tenderness” are feminine. The lesson further teaches 

that wearing the clothes of the opposite sex can cause people to acquire the characteristics associated with that sex, 

thus abandoning those traditionally linked to their own. 

In 2024, the section was entirely rewritten, replacing the hadith cursing “men who imitate women and women who 

imitate men” with a Qur’anic verse that emphasizes the roles of garments in the maintenance of chastity and adorn-

ment. Even though students are still taught that one should not wear the opposite gender’s clothing, this is no longer 

the focus, as it appears alongside other general guidelines, such as dressing with modesty, avoiding excessive pur-

chase of clothing items, and taking pride in the national dress, as it “preserves the Saudi identity.” 

2024-25, 2025-262023-24

Islamic Studies, Grade 4, 2025-26, p. 160Islamic Studies - Tawhid, Hadith and Sira, Fiqh 

and Suluk, Grade 4, Vol. 1-3, 2023-24, p. 140

God Almighty said: “O children of Adam! We have pro-
vided for you clothing to conceal your private parts and 
for adornment. But the best clothing is righteousness. 
That is from the signs of Allah that perhaps they will 
remember.” (Al-A’raf, 26)
God Almighty has blessed us with the gift of clothing, to 
give us beauty and modesty. Our true religion instructs 
us via several etiquettes regarding clothing, including:
• Taking care of the clothes’ cleanliness and pleasant 
scent.
• Dressing with modesty.
• Avoiding images, phrases, marks and forms that of-
fend public taste.
• Wearing what is suitable for one’s age and appropri-
ate to the occasion, and not imitating men in women’s 
clothing or women in men’s clothing.
• Moderation in purchasing clothes and avoiding ex-
travagance.
• Taking pride in the national dress, preserving our Sau-
di identity.

A note of clothing: No imitation of another gender in 
clothes:
The Prophet forbade man to be like woman in his ap-
pearance, just as he forbade woman to be like a man 
in her appearance. It is reported that Ibn Abbas said: 
“The Messenger of Allah has cursed men who imitate 
women and women who imitate men.”
It is not permissible for men to wear female clothing, 
and it is not permissible for women to wear male cloth-
ing. This prohibition includes both serious and jocular 
situations, as the Prophet threatened that whoever 
acts like this will be cursed with expulsion and banish-
ment from the mercy of Allah Almighty, since this act 
has a negative impact on the impersonator, which is 
that a man gets used to tenderness and softness, in-
stead of the strength and roughness with which he 
was created. As for the woman, if she gets used to imi-
tating the man in clothing, she leaves behind the soft-
ness, kindness, and tenderness that are innate in her.

Gender
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Content Remaining

Example 50.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2025-26, p. 74 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2024-25, p. 66; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2023-

24, p. 62; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2022-23, p. 64; Islamic Studies - Tawhid, Tafsir, 

Hadith, Fiqh, Grade 8, Vol. 1, 2020-21, p. 140)

Remaining: 

In a Grade 8 Islamic Studies textbook, a restrictive prohibition on women stomping their feet, which had been re-

moved in 2021 after appearing in the 2020 edition, was reinstated in 2022 but substantially softened in 2023. Accord-

ing to the textbook’s interpretation of a Qur’anic verse (24: 31) which is understood as a prohibition that women should 

“not stomp their feet to make known what they conceal of their adornment,” women were forbidden to stomp their 

feet in the presence of strangers, so as to prevent their anklets from drawing the attention of strangers to their legs. 

As of 2023, rather than emphasizing the risk of attracting male attention or tempting men, the textbook explains the 

verse as guidance intended to protect women, preserve their dignity, and safeguard their chastity.

2023-24, 2024-25, 2025-262022-23

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 8, Vol. 2, 2025-26, p. 74

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 8, Vol. 2, 2022-23, p. 64

[God Almighty said: women should] “not stomp their 
feet to make known what they conceal of their adorn-
ment” - women shall not stomp their feet when walk-
ing with the intention that their hidden adornment 
shall be made known, such as anklets and the likes of 
it.
[This teaches:]
Women’s chastity in their dressing, looks, and walk is 
one of the things that Islamic religion urges to safe-
guard and protect.

[God Almighty said: women should] “not stomp their 
feet to make known what they conceal of their adorn-
ment” - women shall not stomp their feet when walk-
ing, resonating the sound of their concealed adorn-
ments, such as anklets and the likes of it, so that it will 
not attract the gazes of men.
This teaches:
The prohibition for women to stomp their feet when 
walking in front of strangers, so that the sound of their 
concealed adornments will not be heard.

*Red font indicates removed content.

*Yellow highlight indicates altered content.
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Example 51.

Social Studies, Grade 6, 2025-26, pp. 123, 141 (Previously: Social Studies, Grade 6, Vol. 1-3, 2024-25, pp. 122, 139; Social 

Studies, Grade 6, Vol. 1-3, 2023-24, pp. 122, 139; Social Studies, Grade 6, Vol. 1-3, 2022-23, pp. 58, 60; Social Studies, 

Grade 6, Vol. 1, 2021-22, pp. 57, 58) 

Remaining: 

In this Grade 6 Social Studies textbook, students are taught that Saudi Arabia’s Vision 2030 reform agenda emphasizes 

the important role of women in bolstering Saudi society and its economy. The text also teaches that Saudi Arabia seeks 

to provide women with greater opportunities so they can be active participants in society and economy.

Gender

The Kingdom’s Vision 2030 emphasizes the importance 

of the role of Saudi women, and it states:

Saudi women are an important part of our strength. 

We will continue to develop their talents, to benefit 

from their abilities, and to enable them to access 

appropriate opportunities to build their future, so 

that they will take part in the development of our 

society and economy.
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Example 52.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2025-26, pp. 132-133 (Previously: Islamic Studies - 

Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2024-25, pp. 106-107; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 

9, Vol. 2, 2023-24, pp. 104-105; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2022-23, pp. 114-115; Islam-

ic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2021-22, pp. 140-141)

Remaining: 

A Grade 9 Islamic Studies textbook teaches students a Hadith about the Prophet Muhammad cursing men and wom-

en who imitate the opposite sex. The textbook expands upon the Hadith and teaches that men and women cannot 

dress like the opposite sex, nor can they display the characteristics of the opposite sex, for otherwise they will become 

accustomed to such traits and abandon their innate character created by Allah. The textbook concludes that men 

cannot be feminine and “tender,” whereas women cannot be “rough” and “severe.”  However, it should be noted that 

the 2022-23 edition of the textbook removed additional passages further emphasizing that Allah will severely punish 

those who imitate the opposite sex.

2022-23, 2023-24, 2024-25, 2025-262021-22

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2025-26, pp. 132-133

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2021-22, pp. 140-141

Ibn Abbas narrated: “The Messenger of Allah cursed 
the men who imitate women and the women who im-
itate men.”
It is forbidden for a man to imitate a woman with her 
own clothing or with her characteristics, such as imita-
tion of her voice.
It is forbidden for a woman to imitate a man with his 
own clothing.
Imitating women leads to bad consequences for a 
man, as he becomes accustomed to femininity, which 
is contrary to the strength and masculinity he is creat-
ed with by Allah.
If a woman becomes accustomed to imitating a man 
in dress, she will have abandoned her innate feminini-
ty, kindness, and tenderness.
I will prove:
-Exaggeration and excessive tenderness is not suitable 
for men.
- Roughness and severity do not suit women.

Introduction: In Allah Almighty’s wisdom, He made the 
characteristics of the male and the female to suit each 
of them in dress, appearance, etc. This is the purpose of 
honoring, for violating this by imitating one of the sex-
es with the characteristics of the other is a departure 
from the innate character that Allah has created each 
sex with. Allah has ordained a severe punishment for 
that, as shown in the hadith of the lesson.
Ibn Abbas narrated: “The Messenger of Allah cursed 
the men who imitate women and the women who im-
itate men.”
Among the things that distinguish men from wom-
en is: clothing and adornment. Men have their own 
clothes and adornment, and so do women.
It is forbidden for a man to imitate a woman with her 
own clothing or with her characteristics, such as imita-
tion of her voice.
It is forbidden for a woman to imitate a man with his 
own clothing.
Imitating women leads to bad consequences for a 
man, as he becomes accustomed to femininity, which 
is contrary to the strength and masculinity he is creat-
ed with by Allah.
If a woman becomes accustomed to imitating a man 
in dress, she will have abandoned her innate feminini-
ty, kindness, and tenderness.
Prove:
-Exaggeration and excessive tenderness is not suitable 
for men.
-Roughness and severity do not suit women.

*Red font indicates removed content.

Gender
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Example 53.

Islamic Studies - Tawhid, Fiqh, and Suluk, Grade 3, Vol. 2, 2025-26, pp. 78-79 (Previously: Islamic Studies - Tawhid, 

Fiqh, and Suluk, Grade 3, Vol. 3, 2024-25, pp. 50-51; Islamic Studies - Tawhid, Fiqh, and Suluk, Grade 3, Vol. 3, 2023-24, 

pp. 50-51; Islamic Studies - Tawhid, Fiqh, and Suluk, Grade 3, Vol. 3, 2022-23, p. 51; Islamic Studies - Tawhid, Fiqh, and 

Suluk, Grade 3, Vol. 2, 2021-22, p. 75)

Remaining: 

A Grade 3 Islamic Studies textbook teaches students that men should not resemble women in their attire and vice 

versa, reinforcing traditional gender norms and potentially encouraging negative perceptions of those who do not 

conform to prescribed gender roles. However, the lesson has been moderated over time. Earlier editions (up to 2021-

22) had also instructed students not to imitate non-Muslims in their dress, but this passage was removed in the 2022-

23 edition. 

Gender

2023-24, 2024-25, 2025-262022-232021-22

Islamic Studies - Tawhid, Fiqh, and Suluk, 

Grade 3, Vol. 2, 2025-26, pp. 78-79

Islamic Studies - Tawhid, Fiqh, and Suluk, 

Grade 3, Vol. 3, 2022-23, p. 51

Islamic Studies - Tawhid, Fiqh, and Suluk, 

Grade 3, Vol. 2, 2021-22, p. 75

* I take pride in my national clothing, which rep-

resents our national identity in the Kingdom of 

Saudi Arabia.

* It is forbidden for men to imitate women and 

for women men; as if men should imitate wom-

en in their clothing, or women should imitate 

men in theirs.

2- Wearing appropriate clothing

* I take pride in my humble national clothing.

* It is forbidden for men to imitate women and 

for women men; as if men should imitate wom-

en in their clothing, or women should imitate 

men in theirs.

Wearing appropriate clothing 

* I take pride in my humble national clothing, 

and I will not resemble a non-Muslim. 

* It is forbidden for men to imitate women and 

for women men; as if men should imitate wom-

en in their clothing, or women should imitate 

men in theirs.

*Red font indicates removed content. *Green font indicates added content.



69

Review of Saudi Textbooks 2024-2026   	 July 2026

Example 54.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2025-26, p. 179 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2024-25, p. 136; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 

2023-24, p. 134; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2022-23, p. 150; Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2021-22, p. 190; Islamic Studies - Tafsir, Hadith, Tawhid, Fiqh, Grade 9, Vol. 2, 2020-

21, p. 229)

Remaining: 

In a Grade 9 Islamic Studies textbook chapter concerning the legal aspects of dress, students are taught that Islam 

forbids imitation of the opposite gender in clothing, appearance, and voice. The lesson supports this idea through its 

presentation of a hadith teaching that the Prophet Muhammad cursed those who imitate the opposite gender. Stu-

dents are then instructed to explain the hadith and the “danger of this phenomenon spreading in society.” It should 

be noted that in previous editions (up to 2022-23), students were also taught that adopting the appearance of people 

of other religions is prohibited, which was removed in later versions. 

Gender

2023-24, 2024-25, 2025-262021-22, 2022-232020-21

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2025-26, p. 179

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, 

Grade 9, Vol. 2, 2021-22, p. 190

Islamic Studies - Tafsir, Hadith, Tawhid, Fiqh, 

Grade 9, Vol. 2, 2020-21, p. 229

3.Women Imitating Men and Men Imitating 

Women:

It is forbidden for a woman or a man to imitate 

one another in their characteristics in terms of 

speech, movement, voice, dress, and appear-

ance. And in the hadith of Ibn Abbas, who said: 

“The Messenger of Allah cursed men who imi-

tate women, and women who imitate men.”

Activity:

In cooperation with your classmates, and in 

light of what you have learned in the explana-

tion of the abovementioned hadith in the les-

son “Rulings on imitation” in this unit, clarify the 

meaning of “curse” and the logic of prohibiting 

men to imitate women and vice versa, and the 

danger of this phenomenon spreading in soci-

ety.

3. Imitating non-Muslims:

It is not permissible for a Muslim to imitate 

non-Muslims in their own appearance and 

clothing. This prohibition is intensified if one 

mimics them in their worship and rituals. Evi-

dence for this is the hadith of Ibn Umar, who 

said: “He said: ‘He who imitates a people is one 

of them.’”

4. Women Imitating Men and Men Imitating 

Women:

It is forbidden for a woman or a man to imitate 

one another in their characteristics in terms of 

speech, movement, voice, dress, and appear-

ance. This is one of the major sins that make 

one be deserving of a curse, just as in the had-

ith of Ibn Abbas, who said: “The Messenger of 

Allah cursed men who imitate women, and 

women who imitate men.”

4. Women Imitating Men and Men Imitating 

Women:

It is forbidden for a woman or a man to imitate 

one another in their characteristics in terms of 

speech, movement, voice, dress, and appear-

ance. This is an abominable prohibited matter 

that makes one be deserving of a curse, just as 

in the hadith of Ibn Abbas, who said: “The Mes-

senger of Allah cursed men who imitate wom-

en, and women who imitate men.”

*Red font indicates removed content. *Green font indicates added content.*Yellow highlight indicates altered content.
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Israel and Zionism

Content Removed

Example 55.

Social Studies, Grade 7, 2025-26, p. 68 (Previously: Social Studies, Grade 7, Vol. 1-3, 2024-25, p. 68; Social Studies, 

Grade 7, Vol. 1-3, 2023-24, p. 68; Social Studies, Grade 7, Vol. 1-3, 2022, p. 70)

Removed in 2024-25: 

In a Grade 8 Social Studies textbook, a passage on Islamic architecture and the historical construction of fortresses 

and citadels no longer identifies Acre—and specifically the Citadel of Acre—as being located in Palestine rather than 

Israel.  References to Syria and Jordan were also removed, with the locations of the featured citadels now identified by 

city rather than country. This change shifts the examples from a national to a citybased geographical framework and 

removes incorrect attributions to the city of Acre.

2024-25, 2025-262022-23, 2023-24

Social Studies, Grade 7, 2025-26, p. 68Social Studies, Grade 7, Vol. 1-3, 2023-24, p. 68

Fortresses and Citadels:

Muslims were devoted to building citadels and fortress-
es in order to protect the borders of the State - small, 
fortified cities that include places of residence, public 
facilities, water, and markets. Among the most famous 
of these are the Citadel of Acre, the Citadel of Aleppo, 
the Citadel of Saladin in Cairo, Krak des Chevaliers in 
Homs, and the Rabad Castle in Ajloun. 

Fortresses and Citadels:

Muslims were devoted to building citadels and fortress-
es in order to protect the borders of the State - small, 
fortified cities that include places of residence, public 
facilities, water, and markets. Among the most famous 
of these are the Citadel of Aleppo in Syria, the Citadel 
of Saladin in Cairo, Krak des Chevaliers in Homs, Syria, 
the Citadel of Acre in Palestine, and the Rabad Castle 
in Jordan.

*Red font indicates removed content.*Yellow highlight indicates altered content.
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Example 56.

Arabic Language (2-1) - Language Competencies, Grade 11 (Pathways System), 2025-26, p. 67 (Previously: Arabic 

Language [2-1] - Language Competencies, Grade 11 [Pathways System], 2024-25, p. 67; Arabic Language [2] - Lan-

guage Competencies, Grade 11 [Pathways System], 2023-24, p. 69; Arabic Language [2-1] - Language Competencies, 

Grade 11 [Pathways System], 2022-23, p. 67)

Removed in 2024-25: 

A Grade 11 Arabic Language exercise no longer features the sentence “the Muslims will never give up Jerusalem.” The 

statement implied that Muslim control over or presence in Jerusalem was under threat, reflecting a broader religious 

and political narrative surrounding the city. Its removal eliminates a politically charged reference that could be inter-

preted as framing Jerusalem as a site of ongoing struggle between Muslims and other groups, particularly Israel.

Israel and Zionism

2024-25, 2025-262023-24

Arabic Language [2-1] - Language Compe-

tencies, Grade 11 [Pathways System], 2024-25 

– 2025-26, p. 67

Arabic Language [2] - Language Competen-

cies, Grade 11 [Pathways System], 2023-24, p. 69

1) Extract from the following sentences every word that 
has undergone addition or omission, along with clari-
fication.

* Zayd joined a sport club.

[...]

1) Extract from the following sentences every word that 
has undergone addition or omission, along with clari-
fication.

* The Muslims will never give up Jerusalem.

* Zayd joined a sport club.

[...]

*Red font indicates removed content.
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Example 57.

Social Studies, Grade 5, 2025-26, pp. 126, 152 (Previously: Social Studies, Grade 5, Vol. 1-3, 2024-25, pp. 128, 154; Social 

Studies, Grade 5, Vol. 1-3, 2023-24, pp. 128, 154; Social Studies, Grade 5, Vol. 1-3, 2022-23, pp. 130, 156)

Removed in 2024-25: 

In a Grade 5 Social Studies textbook, several maps of Saudi Arabia and the surrounding region previously omitted Isra-

el and labeled the entire territory as “Palestine.” In the 2024-25 edition, the label “Palestine” was removed from these 

maps, as well as the labels of all other countries which do not border Saudi Arabia. While Israel is still not identified on 

these maps, the revision removes the explicit designation of the entire territory as Palestine, meaning the maps no 

longer explicitly erase Israel’s existence.

Israel and Zionism

2024-25, 2025-262022-23, 2023-24

Social Studies, Grade 5, 2025-26, pp. 126, 152Social Studies, Grade 5, Vol. 1-3, 2023-24,  

pp. 128, 154
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Example 58.

Social Studies, Grade 5, 2025-26, pp. 146, 168 (Previously: Social Studies, Grade 5, Vol. 1-3, 2024-25, pp. 148, 170; Social 

Studies, Grade 5, Vol. 1-3, 2023-24, pp. 148, 170; Social Studies, Grade 5, Vol. 1-3, 2022-23, pp. 150, 172)

Removed in 2025-26: 

In a Grade 5 Social Studies textbook, several maps of Saudi Arabia and the surrounding region previously omitted Israel 

and labelled the entire territory as “Palestine.” However, in the 2025-26 edition the Palestine label was removed from 

these maps, alongside the labels of other countries that do not border Saudi Arabia, continuing a similar revision made 

to other maps in the 2024-25 edition (see previous example.)

Israel and Zionism

2025-262022-23, 2023-24, 2024-25

Social Studies, Grade 5, 2025-26, pp. 146, 168Social Studies, Grade 5, Vol. 1-3, 2023-24, 

 pp. 148, 170
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Content Altered

Example 59.

History, Grade 11 (Pathways System), 2025-26, p. 167 (Previously: History, Grade 11 [Pathways System], 2024-25, p. 167; 

History, Grade 11 [Pathways System], 2023-24, p. 167)

Altered in 2025-26: 

A section in a Grade 11 History textbook praising King Salman’s humanitarian activity, including his support for Pales-

tinians, no longer refers to Israel as “the Zionist Enemy.” Instead, in the 2025-26 edition, it is referred toas “the Israeli 

Occupation”. The section teaches about Salman’s support for Muslim victims of natural disasters and wars, in many 

cases wars with Israel. In this context, the section mentions Salman’s support for Egypt and Syria following the out-

break of the 1973 War against “the Israeli Occupation” (or in previous editions “the Zionist Enemy”). While the change 

of terminology reduces hostility toward Israel, the use of the term “the Israeli Occupation,” especially as it appears to 

refer to Israel as a whole rather than specific territories, continues to reflect a position of non-recognition of Israel. The 

passage also mentions that a committee headed by Salman raised funds for the Second Intifada (“Intifadat al-Quds”), 

without specifying the intended recipients or purposes for those funds. 

2025-262024-25

History, Grade 11 (Pathways System), 2025-26, p. 167History, Grade 11 (Pathways System), 2024-25, p. 167

And because care for the wellness of all is among his 
traits, he dedicated a large portion of his life to helping 
the Muslims everywhere through fundraising commit-
tees and various aid programs. He headed the fund-
raising committee for the Suez victims of 1956; the 
main fundraising committee for Algeria in 1956; the 
people’s committee in support of the families of Jor-
danian martyrs of 1967; the people’s committee in sup-
port of the Palestinians in 1967; the people’s commit-
tee in support of Pakistani victims in 1973; the people’s 
committee in support of Egyptian and Syrian efforts 
following the outbreak of the 1973 war with the Israeli 
Occupation [...]; and the higher fundraising committee 
in the Riyadh region for the al-Quds Intifada in 2000 .

And because care for the wellness of all is among his 
traits, he dedicated a large portion of his life to helping 
the Muslims everywhere through fundraising commit-
tees and various aid programs. He headed the fund-
raising committee for the Suez victims of 1956; the 
main fundraising committee for Algeria in 1956; the 
people’s committee in support of the families of Jor-
danian martyrs of 1967; the people’s committee in sup-
port of the Palestinians in 1967; the people’s commit-
tee in support of Pakistani victims in 1973; the people’s 
committee in support of Egyptian and Syrian efforts 
following the outbreak of the 1973 war with the Zionist 
enemy [...]; and the higher fundraising committee in 
the Riyadh region for the al-Quds Intifada in 2000 .

Palestinian president Yasser Arafat grants King Sal-
man bin Abdulaziz the Medal of Palestine

Palestinian president Yasser Arafat grants King Sal-
man bin Abdulaziz the Medal of Palestine

*Yellow highlight indicates altered content.

Israel and Zionism
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Content Remaining

Example 60.

Social Studies, Grade 8, 2025-26, pp. 226, 244-245 (Previously: Social Studies, Grade 8, Vol. 1-3, 2024-25, pp. 226, 244-

245; Social Studies, Grade 8, Vol. 1-3, 2023-24, pp. 226, 244-245; Social Studies, Grade 8, Vol. 1-3, 2022-23, pp. 228, 246-

247; Social Studies, Grade 8, Vol. 2, 2021-22, pp. 94, 112-113)

Remaining: 

In a Grade 8 Social Studies textbook, Israel’s existence is omitted from maps throughout this textbook. The entire 

territory of Israel is labeled as “Palestine,” and marked as an Arab Muslim country, with no country name or border 

markings delineating Israel’s existence, thus denying it its status as a sovereign state.

Israel and Zionism

[Map key: light green:] Arab Countries

[Green:] Islamic Countries
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Example 61.

Social Studies, Grade 10 (Pathways System), 2025-26, p. 24 (Previously: Social Studies, Grade 10 [Pathways System], 

2024-25, p. 24; Social Studies, Grade 10 [Pathways System], 2023-24, p. 24; Social Studies, Grade 10 [Pathways Sys-

tem], 2022-23, p. 26; Social Studies, Grades 10-12 [Courses System], 2022-23, p. 67) 

Remaining: 

The below example from a Grade 10 Social Studies textbook depicts Zionists prior to the establishment of Israel as 

cunning and devious. Students are taught that Haim Weizmann, a prominent Zionist leader and future President of 

the State of Israel, tried to bribe King Ibn Saud to “abandon the issue of Palestine,” and not be “a major obstacle to the 

Zionist movement’s ambitions.” The textbook describes Ibn Saud’s response, who considered Weizmann’s “criminal 

audacity” as despicable and vile. This presents Zionists in a conspiratorial way, encouraging a negative view of the 

movement as a whole.

Israel and Zionism

What are the contents of this letter?

As a result of King Abdulaziz’s strong position during the beginning of the Second World War, Haim Weizmann, head of 

the World Zionist Organization, sent a request through one of the Europeans to King Abdulaziz, to abandon the issue of 

Palestine in exchange for a large sum of money, because he and the Kingdom of Saudi Arabia constitute a major obstacle 

to the Zionist movement’s ambitions.

What was King Abdulaziz’s response?

King Abdulaziz’s response arrived: There is personal hostility between me and Weizmann, because he had the criminal 

audacity to o�er me despicable payment for me to be a traitor to my religion and my country. Is there any greater vileness 

or meanness than this?! 
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Example 62.

Social Studies, Grade 9, 2025-26, p. 216 (Previously: Social Studies, Grade 9, Vol. 1-3, 2024-25, p. 216; Social Studies, 

Grade 9, Vol. 1-3, 2023-24, p. 216; Social Studies, Grade 9, Vol. 1-3, 2022-23, p. 218)

Remaining: 

In a Grade 9 Social Studies textbook, Israel is erased from a map which labels the entire territory of Israel, the Palestin-

ian Authority and Hamas-controlled Gaza as “Palestine.” No indication is given of Israel’s existence as a sovereign state, 

reflecting a one-sided depiction of the Israeli–Palestinian conflict and the geography of the region.

Israel and Zionism
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Example 63.

Social Studies, Grade 10 (Pathways System), 2025-26, p. 32 (Previously: Social Studies, Grade 10 [Pathways System], 

2024-25, p. 32; Social Studies, Grade 10 [Pathways System], 2023-24, p. 32; Social Studies, Grade 10 [Pathways Sys-

tem], 2022-23, p. 32; Social Studies, Grades 10-12 [Courses System], 2022-23, p. 34) 

Remaining: 

In a Grade 10 Social Studies lesson discussing Saudi Arabia’s support of various Arab countries, including Lebanon, 

students are taught that Israel’s 1982 invasion of Lebanon was aimed at “occupying more Arab lands,” and that stop-

ping Palestinian attacks was merely a pretext given by Israel to carry it out. The lesson describes these attacks, which 

included terror attacks against Israeli civilians, in a positive manner, referring to them as “Fedayeen (selfsacrifice) 

attacks”. The text also refers to the towns in the north of Israel that were targeted by the attacks as “settlements (mus-

tawtanat),” despite their location within internationally recognized territory.  

It should be noted that the language used to refer to Israel was somewhat moderated in 2023, as the terms “the Zion-

ist enemy” and “the Israeli enemy” were replaced with “the Israeli Occupation.” While this marks a mild improvement, 

the term continues to delegitimize Israel’s existence. 

Israel and Zionism

However, the events saw a dangerous development in 1982, when the Israeli occupation army invaded Lebanon claiming 

that the goal is putting an end to the Palestinian fedayeen (self-sacrifice) attacks on the Israeli settlements in the north, 

while in fact the Israeli Occupation was aiming at occupying more Arab lands.   
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Example 64.

Social Studies, Grade 10 (Pathways System), 2025-26, pp. 23-24 (Previously: Social Studies, Grade 10 [Pathways Sys-

tem], 2024-25, pp. 23-24; Social Studies, Grade 10 [Pathways System], 2023-24, pp. 23-24; Social Studies, Grade 10 

[Pathways System], 2022-23, pp. 25-26; Social Studies, Grades 10-12 [Courses System], 2022-23, pp. 67-68)    

Remaining: 

A lesson in a Grade 10 Social Studies textbook celebrating Saudi Arabia’s support of the “Palestinian Cause,” delegiti-

mizes Israel’s existence in any borders, describing it as an “occupying state” since its establishment in 1948. The lesson 

details the actions taken by the different Saudi kings in support of Palestine, starting with King Abdulaziz’s attempts 

prior to Israel’s establishment to persuade the United States that “the Jews have no rights to Palestine’s Arab land.” 

The following section discussing the 1948 War refers to Israelis as “the Israeli occupiers” and teaches that following 

the war, “the establishment of the occupying state of Israel was announced,” thus describing Israel as an illegitimate 

entity since its inception.   

However, it should be noted that the language used to refer to Israel was somewhat moderated in 2023, as the terms 

“the Zionist enemy” and “the Israeli enemy” were replaced with “the Israeli Occupation,” which, although slightly 

more moderate, still constitutes a complete lack of recognition of the state. 

Israel and Zionism

The Kingdom of Saudi Arabia's Support of the Palestinian Cause:

The Kingdom of Saudi Arabia has a great and significant role in supporting the Palestinian cause and in coming to the 

aid of that which is right. The stances it took regarding the Palestinian cause were the following:

King Abdulaziz bin Abdul Rahman Al Saud:

* He met the American President Roosevelt at the Bitter Lakes [in Egypt] at the end of World War II in 1945 to discuss the 

Palestinian cause, and tried to persuade him that the Jews have no rights to Palestine's Arab land.

* The Kingdom of Saudi Arabia rejected the UN General Assembly's resolution of partition of Palestine.

* The Kingdom of Saudi Arabia contributed with its army when the Arab League approved military intervention in 1948.

* The Kingdom of Saudi Arabia welcomed thousands of Palestinians to live in it a�er the Naksa [1967 War]  

(See the continuation of the example on the following page)
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Israel and Zionism

The 1948 Palestine War:

A�er the resolution on the partition of Palestine in 1947, there were bloody clashes and battles between the Arabs of 

Palestine and some Arab volunteers on one side, and the occupying Israelis on the other side. The Arab fighters proved 

their bravery and gave a great example of heroism and sacrifice. And on 15/5/1948, Britain withdrew from Palestine, and 

the establishment of the occupying State of Israel was announced.    
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Regional and Domestic Issues

Example 65.

Critical Thinking, Grade 10 (Pathways System), 2025-26, pp. 118, 127, 148 (Previously: Critical Thinking, Grade 10 [Path-

ways System], 2024-25, pp. 118, 127, 148; Critical Thinking, Grade 10 [Pathways System], 2023-24, pp. 118, 127, 147; Crit-

ical Thinking, Grade 10 [Pathways System], 2022-23, pp. 118, 127, 147)

In the Grade 10 Critical Thinking textbook, several texts are dedicated to presenting the Muslim Brotherhood as a “devi-

ant” “terrorist group [jamā'ah ʼirhābiyyah].” They are accused of harming the internal unity of the Muslim community, 

attempting to take over the rule of the state, having no interest in promoting Islamic values, and grooming children 

from a young age to join their organization, exploiting them for their nefarious ideals.  

Anything that a�ects unity in respect of Muslim rulers, such as spreading doubts and [wrong] ideas, or establishing groups 

that require a pledge of allegiance [to their leader], loyalty or promise to [maintain] propaganda and order, or anything 

of the sort, is forbidden according to the Qur’an and the way of the Prophet. The Muslim Brotherhood are at the forefront 

of these groups of which we warn. It is a deviant group, laboring to oppose and rebel against rulers, instigate civil wars 

in countries, and shake the [foundations of] coexistence in the homeland [...] 

[Pictures right to le�]

Terrorist explosion - [the headquarters of Saudi] Public Security in Riyadh - April 21, 2004

Terrorist explosion - Khobar [Towers] - January 25, 1996 (p. 118) 

(See the continuation of the example on the following page)
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Regional and Domestic Issues

Grooming in the Muslim Brotherhood group begins at a young age, so that it is easier to train them and control their 

wishes and feelings and “play” with their emotions. The group absconds with the young to beaches, resorts, ball courts, 

summer centers and graveyards, and once the children and the group’s followers gullibly swear allegiance to them, it is 

impossible for them to discuss, argue or ask questions. More so, they can only follow orders without contemplation, as 

the group begins giving secret directives which they cannot divulge [to anyone]. (p. 127)

[Partial Translation]

What is the undeclared goal of the Muslim Brotherhood terrorist group? And what are their methods for influencing young 

men and women to turn them from moderation to extremism and violence? And what is our national role - as critical 

thinkers - in unveiling their falseness during each stage of dra�ing followers?

[...]
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Example 66.

Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2025-26, pp. 57-58 (Previously: Islamic Studies - Tawhid, 

Tafsir, Hadith, Fiqh, Grade 9, Vol. 3, 2024-25, pp. 37-38; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 3, 

2023-24, pp. 37-38; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 3, 2022-23, pp. 42-43; Islamic Studies 

- Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2021-22, pp. 66-67; Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 

9, Vol. 3, 2020-21, p. 178)

A Grade 9 Islamic Studies lesson teaches students to beware of “deviant groups” such as Hezbollah, Al-Qaeda, ISIS and 

the Tablighi Jamaat, due to their exploitation of religion for their own interests. Special attention is given to the Muslim 

Brotherhood, which is accused of contradicting Islam and fomenting conflict, with the sole purpose of seizing power. 

The text also states that extremist terrorist groups under the Muslim Brotherhood “wreaked havoc in the country and 

among the people, as known and evident in crimes of violence and terrorism around the world.”

Regional and Domestic Issues

Warning Against Deviant Groups

A Muslim must adhere to the Book and the Sunnah methodically and behaviorally, as he is warned against contradicting 

them by adding or subtracting. The Council of Senior Scholars in the Kingdom of Saudi Arabia has clarified that anything 

that a�ects the unity, national cohesion, the consensus around the ruler, the spreading of similarities and ideas, and the 

establishment of groups, organizations, sects, and parties is considered forbidden according to the Book and Sunnah.

Those terrorist sects and parties include the party called Hezbollah, Al-Qaeda, ISIS, the Tablighi Jamaat, and other parties 

and sects that seek to divide societies, incite them, and exploit religion for their interests. This is what the Ministry of 

Interior warned against and clarified their hostility and hatred for the Kingdom of Saudi Arabia.

Those deviant groups also include the group that calls itself the Muslim Brotherhood; a statement issued by the Council 

of Senior Scholars in the Kingdom warned against this group in particular, as well as other deviant groups that do not 

represent the approach of Islam, but rather follow their partisan goals that contradict the guidance of our true religion, 

hiding from religion and practicing what contradicts it in terms of dividing, inciting against safe societies, and stirring 

up sedition, violence, and terrorism.

At the forefront of these groups that we warn against is the Muslim Brotherhood, for it is a deviant group based on arguing 

with rulers, rebelling against leaders, stirring up strife in countries, destabilizing coexistence in the unified nation, and 

describing Islamic societies as ignorant. Since its establishment, this group has not shown any interest in the Islamic 

faith, nor in the lore of the Book and the Sunnah, but its goal is to seize leadership. Therefore, the history of this group 

has been full of evils and temptations, as it gave birth to extremist terrorist groups that wreaked havoc in the country 

and among the people, as known and evident in crimes of violence and terrorism around the world. 
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Example 67.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, p. 89 (Previously: Islamic Studies - Tawhid [1], 

Grade 11 [Pathways System], 2024-25, p. 89; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2023-24, p. 89; 

Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, p. 100; Islamic Studies - Tawhid [1], Grades 10-12 

[Courses System], 2022-23, p. 100; Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2021-22, p. 204)

A Grade 11 Islamic Studies textbook contains a section on the oath of allegiance to the ruler (bay’a) accuses separatist 

sects and “errant parties and groups” (“internationalist groups” in 2021) of promoting harmful ideas on this oath of 

allegiance, and its impact on the homeland’s political affairs. It is worth noting that in a later chapter in the textbook, 

these parties and groups are further discussed, as they include the Muslim Brotherhood, al-Qaeda, ISIS, Hezbollah, 

Al-Jihad Al-Islami, Ansar-Allah (the Houthis) and Al-Sururiya (dubbed a Khawarij group).

Since 2022, the textbook no longer criticizes the Shi‘i perceptions of governance (the preeminent authority of the Hid-

den Imam over the Islamic community); and Western democratic systems of governance, including holding elections. 

However, the textbook still specifically identifies the so-called “secret guide” [of the Muslim Brotherhood (allegedly 

the true leader who clandestinely controls the operations of the organization and instructs the general guide)] as a 

wrong perception of allegiance.

While the 2021 edition construed the three as un-Islamic forms of governance, which stem from foreign propagators of 

“political Islam,” the 2022 edition now only generally labels the one as “contrary to the correct approach.”

Regional and Domestic Issues

2022-23, 2023-24, 2024-25, 2025-262021

Islamic Studies - Tawhid (1), Grade 11 (Pathways 

System), 2025-26, p. 89

Islamic Studies - Tawhid (1), Grades 10 - 12 

(Courses System), 2021-22, p. 204

Enlightenment:

Theorists of errant parties and groups and of separat-
ist sects have striven to define the meaning of alle-
giance with several misleading meanings that are in 
accordance with their orientations, and which resulted 
in the belittling of the ruler’s rights and the destabiliza-
tion and penetration of homelands. These meanings 
include the following:

1- That the oath of allegiance and its mechanisms and 
conditions were not given by texts with conclusive ev-
idence, but rather by general texts. This meaning is 
contrary to the correct approach.

2- Linking the meaning of allegiance with the inten-
tion of strengthening the relative position of a hid-
den guide [murshid] or jurist whose command and 
thought they control, rather than the legal ruler to 
whom guardian-ship was assembled and governance 
was established. This meaning is also contrary to the 
correct approach.

[Partial Translation]

The oath of allegiance [bay’a]… is one of the most im-
portant elements of the system of government for any 
country. It is one of the most important factors for its 
stability and development.

… In the era of the modern nation-state, theorists and 
sheikhs of internationalist groups and separatist sects 
have attempted to construe the meaning of allegiance 
in accordance with their orientations. Sometimes they 
establish the meaning of allegiance to strengthen 
the relative position of a hidden guide [murshid], and 
sometimes to propagate a hidden Imam, and at other 
times to propagate Western democracy and elections. 
In so doing they use theories of the political Islam that 
is managed by secret groups and organizations from 
outside the country, while laboring to confirm that 
their groups and organizations or [ideological] school 
deserve loyalty above that to their homeland or its rul-
er [...]

And these [groups] have attempted to impose their re-
ligious mandate on the [general] understanding of the 
pledge of allegiance and the homeland [...] 



85

Review of Saudi Textbooks 2024-2026   	 July 2026

Regional and Domestic Issues

Example 68.

Critical Thinking, Grade 10 (Pathways System), 2025-26, p. 109 (Previously: Critical Thinking, Grade 10 [Pathways 

System], 2024-25, p. 109; Critical Thinking, Grade 10 [Pathways System], 2023-24, p. 109; Critical Thinking, Grade 10 

[Pathways System], 2022, p. 109)

For Grade 10 students, the textbook emphasizes the importance of critical thinking as a means of reinforcing religious 

and national responsibility and safeguarding individuals against extremist and destructive ideologies.  The text iden-

tifies as terrorist groups “the Muslim Brotherhood and their followers, or those who agree with them, for instance the 

Sururiyun [a Saudi salafist movement], al-Qaeda, al-Jihad, al-Takfir wa-l-Hijra,” reflecting the Saudi state’s broad classi-

fication of Islamist movements it considers extremist or politically subversive.

The skills of critical thinking assist in doing away with the line of bigotry, as they include: the ability to implement reason 

and thought; distinguishing between one’s feelings toward a situation and the extant information about it; refraining from 

passing quick judgment based on other views and without scrutiny; the will to connect premises and conclusions; inclining 

to understand relations between things in proper context. These skills prevent the individual from becoming an extremist 

and a bigot, for the application of critical thinking e�ectively renders him opposite and impervious to extreme or generally 

bigoted thought. Moreover, [critical thinking] pushes him closer to his national and religious obligations. Critical thinking 

skills causes the citizen to reject erroneous thought and terrorist movements and groups, and to discover the dogmatic 

and intellectual perversions of extremist groups, such as the terrorist Muslim Brotherhood and their followers, or those 

who agree with them, for instance the Sururiyun [a Saudi salafist movement], al-Qaeda, al-Jihad, al-Takfir wa-l-Hijra.
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Regional and Domestic Issues

Example 69.

Social Studies, Grade 5, 2025-26, pp. 26, 29 (Previously: Social Studies, Grade 5, Vol. 1-3, 2024-25, pp. 26, 29; Social 

Studies, Grade 5, Vol. 1-3, 2023-24, pp. 26, 29; Social Studies, Grade 5, Vol. 1-3, 2022-23, pp. 28, 31; Social Studies, Grade 

5, Vol. 1, 2021-22, pp. 28, 31)

In a Grade 5 Social Studies chapter on the fourth Caliph Ali Ibn Abi Talib, Islamic extremists are condemned.  The text-

book compares the extremist sect of Kharijites who killed Ali to “the Kharijites of the present,” implicitly referring to 

Islamic extremists. It teaches that both the Kharijites and Islamic extremists rebelled against rulers, killed Muslims, de-

clared Muslim scholars as infidels, and created chaos in the Islamic world. Students are then asked to compare modern 

terrorism perpetrated by Islamists to the actions of the Kharijites. The textbook therefore condemns Islamic extremism, 

using an infamous historic sect for comparative purposes, teaching that rebellion against rulers (implicitly including 

Saudi rulers) is forbidden and leads to chaos.

Kharijites

[Lower row:]

[Textboxes in the right and middle columns:] Their characteristics: religious excess; disobeying the ruler.

[Bottom le� textbox:] The similarities between the Kharijites of the past and [the Kharijites of] the present:

1 - They disobeyed the orders of the rulers.

2 - They declared scholars, rulers, and those who oppose them as infidels.

3 - They killed Muslims.

4 - They spread chaos and destruction in the lands of Muslims and others.   

4 - The Muslims have su�ered from the deviation of some of their people, who committed acts of terror to frighten Muslims. 

What are the similarities between them and the Kharijites of the past?  
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Regional and Domestic Issues

Example 70.

Social Studies, Grade 10 (Pathways System), 2025-26, pp. 45-46 (Previously: Social Studies, Grade 10 [Pathways Sys-

tem], 2024-25, pp. 45-46; Social Studies, Grade 10 [Pathways System], 2023-24, pp. 45-46; Social Studies, Grade 10 

[Pathways System], 2022-23, pp. 47-48; Social Studies, Grades 10-12 [Courses System], 2021-22, pp. 47-48.; Social 

Studies, Grades 10-12 [Courses System], 2020-21, pp. 47-48; Social Studies, Grades 10-12 [Courses System], 2019-20, 

pp. 45-47)

A Grade 10 Social Studies textbook teaches about Saudi Arabia’s role in the fight against terrorism. In a section titled 

“the war against terrorism,” Islam is described as a religion of love and tolerance, denouncing terrorism and extremism. 

The section explains that Saudi Arabia has suffered from acts of terrorism, including suicide attacks that led to the kill-

ing of innocent people, and explicitly condemns such acts according to the principles of Islam. The section also focuses 

on manifestations of Islamic extremism (the ghulat and the Kharijites who assassinated the third and fourth Caliphs 

‘Uthman ibn ‘Affan and ‘Ali ibn Abi Talib) in early medieval history, as well as the Saudi Arabia’s role in establishing the 

Islamic Military Alliance (which has 41 member states) to fight terrorism in 2015. The lesson promotes a clear message 

of opposition to terrorism and religious extremism, portraying Saudi Arabia as a leading actor in efforts to combat vio-

lence and promote security, stability, and moderation.

(See the continuation of the example on the following page)
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[Partial translation]

The war against terrorism

Islam is the religion of wasatiyya [middle way; moderation] - not of exaggeration which leads to extremism, and not of 

negligence which leads to decay, as God Almighty said: “Thus We appointed you a midmost nation that you might be 

witnesses to the people, and that the Messenger might be a witness to you”.

Our Prophet Muhammad called for moderation in worship and in ideology [...]

Throughout Islamic history, groups of extremists appeared, like the Kharijites during Uthman’ ibn A�an’s rule as Caliph, 

whose extremism led them to kill the Caliph Uthman and then the Caliph Ali ibn Abi Talib.

In our contemporary history, groups and factions with extreme ideologies and practices have appeared, performing 

deeds that resulted in disasters and calamities. In the wake of the wars and displacement that some Islamic countries 

have seen, extremists have appeared, purporting to elevate Islam and the Muslims. But they brought about suicide and 

the murder of Muslims, asylum seekers, and innocents.

The Kingdom of Saudi Arabia, like other countries who su�ered from the terrorism of extremists, saw how they carried 

out bombings, destruction, and the killing of innocents [...].

The kingdom hastened to stand by di�erent countries to face and fight this disease by every means possible, and declare 

that Islam is free from these [terrorist] acts, and that it is a religion of love and peace [...] 
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Example 71.

History, Grade 11 (Pathways System), 2025-26, p. 165 (Previously: History, Grade 11 [Pathways System], 2024-25, p. 165; 

History, Grade 11 [Pathways System], 2023-24, p. 165; History, Grade 11 [Pathways System], 2022-23, p. 165; History, 

Grades 10-12 [Courses System], 2022-23, p. 183; History, Grades 10-12 [Courses System], 2021-22, p. 181; History, Grades 

10-12 [Courses System], 2020-21, p. 166; History, Grades 10-12 [Courses System], 2019-20, p. 166)

In a Grade 11 History textbook, a passage about Saudi Arabia’s foreign policy under King Salman praises the Saudi role 

in “protect[ing] Yemen’s legitimate [government], and fight[ing] terrorism and extremism.” While not providing explicit 

detail regarding the nature of the Saudi role, the textbook seems to praise the Saudi military intervention in the Ye-

meni civil war, and to condemn the Houthi movement as terrorist organization. The passage therefore presents Saudi 

Arabia’s actions in Yemen as part of a broader effort to uphold regional stability, support legitimate governance, and 

combat extremism

The Political Level:

Foreign policy during King Salman ibn Abd al-Aziz's rule became active and influential, as a result of [Saudi Arabia’s] 

status, capabilities and principles. Saudi Arabia moved to protect Yemen’s legitimate [government], fight terrorism and 

extremism, and support international e�orts to strengthen stability in the Arab region.
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History, Grade 11 (Pathways System), 2025-26, p. 92 (Previously: History, Grade 11 [Pathways System], 2024-25, p. 92; 

History, Grade 11 [Pathways System], 2023-24, p. 92; History, Grade 11 [Pathways System], 2022-23, p. 94; History, 

Grades 10-12 [Courses System], 2022-23, p. 110; History, Grades 10-12 [Courses System], 2021-22, p. 109); 

Social Studies, Grade 6, 2025-26, p. 43 (Previously: Social Studies, Grade 6, Vol. 1-3, 2024-25, p. 43; Social Studies, 

Grade 6, Vol. 1-3, 2023-24, p. 43; Social Studies, Grade 6, Vol. 1-3, 2022-23, p. 45; Social Studies, Grade 6, Vol. 1, 2021-22, 

p. 43)

Recent editions of the Grade 11 History textbook (2021–2025) continue to portray the Ottomans as adversaries of the 

Saudi state. Since 2022, however, the textbooks have consistently referred to them as “aggressors” (muʿtadi) rather 

than ghazi, a term that can carry both the negative meaning of invader and the positive Islamic connotation of a war-

rior engaged in holy struggle. The change was likely intended to prevent this ambiguity, thereby removing any trace 

of Islamic legitimacy from the Ottomans, and in turn increasing that of the Saudis who fought them. While explicit 

criticism of modern Turkey was not identified, the overall negative portrayal of the Ottomans as “aggressors” could 

extend to modern Turkey. Notably, the textbook illustrates Ottoman aggression through its account of the Battle of 

Medina in 1227 AH/1812 CE. According to the text, Ottoman forces fired cannons at the holy city of Medina and con-

tinued their bombardment even after a ceasefire had been declared, resulting in additional casualties. This portrayal 

reinforces the image of the Ottomans as aggressors and emphasizes the perceived severity of their actions against 

the Saudi state.

Regional and Domestic Issues

2022-23, 2023-24, 2024-25, 2025-262021-22

History, Grade 11 (Pathways System),  

2025-26, p. 92

History, Grades 10-12 (Courses System), 

 2021-22, p. 109

 [Partial translation]

Battle of Holy Medina

The Saudi defending forces [Murabitun] and people 
showed extreme courage in protecting Holy Medina. 
But the huge numbers of the aggressor forces and 
their wickedness in having no respect for the sancti-
ty of the city where the Prophet’s mosque and shrine 
exist, led the Saudis to surrender. They did this on the 
condition that [the Ottomans] would not damage the 
city or harm its inhabitants. The aggressor forces did 
not comply with the treaty, and after entering [the city] 
began firing cannons to kill more.

[Partial translation]

Battle of Holy Medina

The Saudi defending forces [Murabitun] and people 
showed extreme courage in protecting Holy Medina. 
But the huge numbers of the invading [ghaziya] forces 
and their wickedness in having no respect for the sanc-
tity of the city where the Prophet’s mosque and shrine 
exist, led the Saudis to surrender. They did this on the 
condition that [the Ottomans] would not damage the 
city or harm its inhabitants. The invading forces did not 
comply with the treaty, and after entering [the city] be-
gan firing cannons to kill more.

The End of the First Saudi State:

The Imam Abdullah bin Saud was a brave leader who 
faced the enemies with great courage with his loyal 
men, but the armies of the aggressor [muʿtadiya] Ot-
toman state sent by the Ottoman Wali of Egypt, Mu-
hammad Ali, were huge…   

The End of the First Saudi State:

The Imam Abdullah bin Saud was a brave leader who 
faced the enemies with great courage with his loyal 
men, but the armies of the invader [ghaziya] Ottoman 
state sent by the Ottoman Wali of Egypt, Muhammad 
Ali, were huge…   

*Red font indicates removed content. *Green font indicates added content.
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Example 73.

History, Grade 11 (Pathways System), 2025-26, p. 88 (Previously: History, Grade 11 [Pathways System], 2024-25, p. 

88; History, Grade 11 [Pathways System], 2023-24, p. 88; History, Grade 11 [Pathways System], 2022-23, p. 90; History, 

Grades 10-12 [Courses System], 2022-23, p. 106; History, Grades 10-12 [Courses System], 2021-22, p. 105; History, Grades 

10-12 [Courses System], 2020-21, p. 98; History, Grades 10-12 [Courses System], 2019-20, p. 98)

In a Grade 11 History textbook, the Ottomans are portrayed as the Saudi state’s “most prominent” enemy. The textbook 

states that while trying to eliminate the Saudi state, the Ottomans neglected their protection of holy sites, resulting in 

the theft of valuable items that have religious significance, such as the Ka’ba’s Black Stone. 

The Ottoman state is considered to be among the most prominent enemies of the first Saudi state. It has worked and 

made every e�ort to eliminate [the Saudi state] from the moment it annexed the Hijaz and committed itself to the honor 

of performing the service [khidma sahiha] of the Two Holy Mosques properly. The Ottoman state therefore neglected the 

Two Holy Mosques and was unable to achieve security in the Holy Land. Moreover, the Two Holy Mosques were exposed 

to several incidents, including the the� of a piece of the Black Stone and some belongings of the Prophet’s Chamber.
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Example 74.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, pp. 90, 92-93 (Previously: Islamic Studies - Tawhid 

[1], Grade 11 [Pathways System], 2024-25, pp. 90, 92-93; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 

2023-24, pp. 90, 92-93; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, pp. 101, 103-104; Islamic 

Studies - Tawhid [1], Grades 10-12 [Courses System], 2022-23, pp. 101, 103-104; Islamic Studies - Tawhid [1], Grades 10-

12 [Courses System], 2021-22, p. 209; Islamic Studies – Tawhid [1], Grades 10-12 [Courses System], 2020-21, p. 208, 211; 

Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2019-20, p. 207; Islamic Studies - Tawhid [1], Grades 10-12 

[Courses System], 2018-2019, p. 207)

In a Grade 11 Islamic Studies chapter discussing the pledge of allegiance to the Muslim ruler, students learn that it is a 

sin to insult, incite or rebel against the Saudi ruler. In addition, the textbook claims that instigating verbal, written, or 

armed challenges against him is strictly forbidden, as it encourages people to disobey or attack him. The passage goes 

on to state that all must obey him in “pleasant and unpleasant situations, in times of hardship and ease.” The previous 

2021 version taught that rebellion against the ruler was forbidden, even if the ruler does something impermissible. 

However, this statement was not carried forward into the 2022 edition.

[Partial Translation]

The rule of legal allegiance to the ruler

God has made it obligatory, according to the Qur’an and the Sunna of the Prophet, to pledge allegiance to the Muslim 

ruler, who bears the responsibility of governance in pleasant and unpleasant situations, and in times of hardship and 

ease. [...] This is a�irmed in the hadith [...] “whoever dies without having given an oath of allegiance [to the ruler] has 

died a death of the Jahiliyya”. This hadith indicates [...] the prohibition to rebel against rulers.

[Concerning the laws concerning the ruler]

3 - The prohibition to rebel against him:

Once a ruler has received the pledge of allegiance, it is incumbent to obey him, and any challenge against him is forbidden, 

be it verbally, in writing, or in arms, or by inciting people to disobey or attack him [...]
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Example 75.

Social Studies, Grade 7, 2025-26, pp. 215-216 (Previously: Social Studies, Grade 7, Vol. 1-3, 2024-25, pp. 215-216; Social 

Studies, Grade 7, Vol. 1-3, 2023-24, pp. 215-216; Social Studies, Grade 7, Vol. 1-3, 2022-23, pp. 217-218; Social Studies, 

Grade 7, Vol. 2, 2021-22, pp. 115-116; Social Studies, Grade 7, Vol. 1-3, 2020-21, pp. 118)

In a lesson on the remit of national security services, a Grade 7 social studies textbook explains that Saudi Arabia calls 

for moderation in worship, sayings, and actions, in order to protect against the dangers of extremism, terrorism, fanat-

icism, atheism, and challenges to Islam. While the text acknowledges the importance of tackling extremist behavior, it 

also warns students against the dangers of atheism, and any challenge to Islam.

Protection of Thought:

That is the protection of human thought, intellect, and understanding from deviation and rebellion against the middle 

way, and moderation in terms of faith, politics and Being. [It is also] the protection of [man] from extremism, exaggeration, 

atheism, challenging Islam or the Qur’an or the prophetic Hadith, or the persona of the Prophet.

The state has taken means to verify the protection of thought, including:

1. Creating programs to fight errant and deviant thought that destabilizes security.

2. Sending religious scholars to advise those who harbor this thought.

3. Propagating the moderate way in acts of worship, sayings, and deeds, which is a divine Islamic plan.

Did you know?

Terrorism:

Any act of violence or threat to any purpose, committing an individual or collective criminal project. It aims to spread 

fear among people and harm them and endanger their lives and security, or their shared or personal belongings, or 

security forces.
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Example 76.

Social Studies, Grade 8, 2025-26, p. 179 (Previously: Social Studies, Grade 8, Vol. 1-3, 2024-25, p. 177; Social Studies, 

Grade 8, Vol. 1-3, 2023-24, p. 177; Social Studies, Grade 8, Vol. 1-3, 2022-23, p. 179; Social Studies, Grade 8, Vol. 2, 2021-

22, p. 67)

A Grade 8 Social Studies lesson on the Gulf Cooperation Council (GCC) emphasizes the unity between residents of the 

GCC countries in terms of religion, origin, language, history, traditions and customs, and economic activity.

Shared Features:

The residents of the GCC countries enjoy shared features that have added to their unity and made them one nation. 

Among the most important of these features are:

1- Their religion is one, which is Islam. This is one of the most prominent features.

2- They have one origin: they belong to Arab tribes that originate from the Arabian Peninsula.

3- Their language is one, which is the Arabic language.

4- Their countries are neighbors and overlook the Arabian Gulf.

5- They share a common history.

6- Their traditions and customs are close to each other.

7- Their economic activity - both in the past and present - is similar.
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Example 77.

Social Studies, Grade 8, 2025-26, p. 189 (Previously: Social Studies, Grade 8, Vol. 1-3, 2024-25, p. 187; Social Studies, 

Grade 8, Vol. 1-3, 2023-24, p. 187; Social Studies, Grade 8, Vol. 1-3, 2022-23, p. 189; Social Studies, Grade 8, Vol. 2, 2021-

22, p. 77)

Students are taught some of the GCC’s political and military achievements, which include “permanent support for the 

Palestinian issue, in all international forums,” support for the sovereignty of Iraq and Yemen, the establishment of the 

Peninsula Shield Force, a joint defense agreement for the GCC countries, and more.

Examples of the GCC’s Achievements:

Political Achievements:

· Fulfillment of Arab and Islamic solidarity.

· Permanent support for the Palestinian issue, in all international forums.

· Support of Iraq and Yemen’s unity, stability, and sovereignty.

Military and Security Achievements:

· Establishment of a unified military force for quick intervention, called “The Peninsula Shield Force.”

· A joint defense agreement for the GCC countries.

· Cooperation in the fields: war on terror, war on drugs, criminal investigation, and tra�ic.
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Example 78.

History, Grade 11 (Pathways System), 2025-26, p. 43 (Previously: History, Grade 11 [Pathways System], 2024-25, p. 

43; History, Grade 11 [Pathways System], 2023-24, p. 43; History, Grade 11 [Pathways System], 2022-23, p. 45; History, 

Grades 10-12 [Courses System], 2022-23, p. 45; History, Grades 10-12 [Courses System], 2021-22, p. 45; History, Grades 

10-12 [Courses System], 2020-21, p. 38; History, Grades 10-12 [Courses System], 2019-20, p. 38)

In a Grade 11 History textbook, an enrichment section teaches students that the “Arab Gulf” is the only correct appella-

tion for the body of water east of Saudi Arabia. It explains that referring to it as the “Persian Gulf” is the result of “some 

countries trying to spread” this nomenclature, due to their “anti-Arab bias.” Rather than presenting the multiple histor-

ical links of nations to different locations, students are led to believe that there is a conspiracy to disregard Arab claims 

to the Gulf, implicitly driven by Iran. 

Ancient sources refer to the Arabian Gulf by 

many names [...] The Greek [sic] historian, 

Pliny [the Elder] called it the Gulf of Arabs, 

which constitutes its earliest documented 

name in history books. Some countries try 

to spread the name “Persian Gulf”, since this 

name is common in recent Western sources. 

Yet, this designation is recent and incorrect; 

it is inapplicable for a gulf surrounded by 

Arabs from the western side - in the form 

of the states of the Arabian Gulf - and from 

the eastern side, inhabited as it was by 

many Arab tribes. It also does not occur in 

historical nomenclature; rather, it contains 

an anti-Arab bias.
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Example 79.

Critical Thinking, Grade 9, 2025-26, pp. 7, 32 (Previously: Critical Thinking, Grade 9, 2024-25, pp. 7, 32; Critical Think-

ing, Grade 9, 2023-24, pp. 7, 32; Critical Thinking, Grade 9, 2022-23, pp. 7, 36)

This Grade 9 Critical Thinking textbook establishes the importance of building a strong and vigilant mind that can 

“immunize himself against corrupt ideas.” The textbook goes on to state that the orientation of thinking is a crucial 

part of establishing societal values, which it explicitly states are built on “tolerance, respect for the Other, and creative 

cooperation.” The textbook claims that in the age of media, the “process of acculturation” goes beyond borders and na-

tions, and so students are encouraged to fortify their national identity and a “discerning mind” while at the same time 

not “confining oneself or dissolving into the cultures of others.” The textbook explains that the explosion of information 

on social media holds many benefits, but also many risks in the form of misinformation and negative ideas, some of 

which are “created by foreign security institutions that are hostile toward the Kingdom,” further validating the need to 

be perceptive and aware of these problems.  

Staying Away from Exaggeration and Fighting Extremism or Dissolving into the Cultures of Others:

Organizing [one’s] thinking is part of firmly establishing society’s values, which are built on tolerance, respect for the 

Other, and creative cooperation for the sake of building the future. In addition, the skills of thinking allow the individual 

to use his mind to face the changes that are happening in the world, in a variety of fields, and immunize himself against 

corrupt ideas. This especially applies to the openness of the media, as the borders have vanished, and the process of 

acculturation has gone beyond countries and nations. This requires fortifying the national identity, and thus it becomes 

necessary to develop an alert, free, and discerning mind, as well as choosing what suits it and what suits the public 

interest, without confining oneself or dissolving into the cultures of others.

I Will Read (1)

Our current time is characterized by an explosion of knowledge and an unprecedented openness between countries and 

human societies. Despite the benefits and advantages that come with this openness, it is also accompanied by many 

deceptions, problems, and excessive slogans. This is due to the media and digital revolution, and due to the openness of 

its means and tools, as it has become a tool the enemies of the homeland might exploit to spread poison through fake 

messages and inappropriate values, because the lower the level of the individual’s awareness, the easier it is to influence 

him more deeply. This requires being vigilant of such malicious attempts and improving the ability to treat and use our 

mind when it comes to false arguments and excessive slogans it carries. That is, by rejecting and overcoming them, as well 

as by noticing that the negative ideas that are being spread, some of which are common on social media, are actually 

deceptive opinions that have no evidence to back them up. Furthermore, some of them are opinions, plots, and claims 

created by foreign security institutions that are hostile towards the Kingdom. Therefore, we need to be fully aware and 

know how to accurately and carefully distinguish between opinions and truth, by raising the following reflective questions:
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Example 80.

Islamic Studies - Tawhid (1), Grades 10-12 (Pathways System), 2025-26, pp. 99-100, 107-108 (Previously: Islamic Stud-

ies - Tawhid [1], Grade 11 [Pathways System], 2024-25, pp. 99-100, 107-108; Islamic Studies - Tawhid [1], Grade 11 [Path-

ways System], 2023-24, pp. 100, 106-108; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, pp. 111, 

117-119; Islamic Studies - Tawhid [1], Grades 10-12 [Courses System], 2022-23, pp. 111, 117-119)

In a Grade 10 Islamic Studies textbook, a chapter on the dangers of extremist thought places atheist ideology alongside 

several religious extremist and terrorist groups, including the Muslim Brotherhood, al-Qaeda, ISIS, Hezbollah, Ansar 

Allah (the Houthis), and Al-Sururiyya, which the textbook describes as a Khawarij group. Moreover, atheism is associ-

ated with the immoral conduct of non-religious groups, which the textbook equates to terror organizations.  The text-

book also identifies moral disintegration and promiscuity as dangers associated with ostensibly non-religious “errant” 

groups. A statement by King Salman places “moral disintegrators” alongside religious extremists as threats to society, 

while a statement by Crown Prince Muhammad bin Salman warns that “extremist terrorism” has damaged the image 

of Islam.

[Partial Translation]

Our message to everyone is that there is no place among us for extremists who consider moderation as moral disintegration, 

using our tolerant religion to realize his goals; and there is no place for moral disintegrators who consider our war against 

extremism a means to disseminate moral disintegration and to use our religion’s facilitating nature to realize his goals [...]

King Salman ibn ‘Abd al-Aziz Al Saud. 

(See the continuation of the example on the following page)
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The Kinds of Errant Parties and Groups:

There are two kinds of errant parties and groups:

1. The first kind - purportedly religious but in fact are the opposite. For example: The Muslim Brotherhood, al-Qaeda, ISIS, 

Jabhat al-Nusra, Hezbollah, the Houthis, the Sururiyya.

2. The second kind- purportedly non-religious, operating under the guise of “liberty,” but concealing atheism and 

disintegration of safeguarded values and morals.

His Royal Highness Prince Muhammad ibn Salman, may Allah protect him, said:

The greatest threat generated by the extremist terrorism is causing damage to the reputation of our orthodox religion 

and distorting our faith. Therefore, we shall not allow what they have done - including the distortion of this tolerant 

faith, terrorization of the innocent in Islamic countries and all the countries of the world - to continue more than [the 

way things are] today.

[Partial Translation]

The Dangers of errant parties and groups externalizing non-religious [elements] (right to le�)

Dispersing atheism [...]

Doubting the principles of Islamic Religion

Exalting atheist figures, calling to follow their example, and promulgating their thought 

Dispersing moral disintegration and promiscuousness
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Example 81.

Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025-26, pp. 103, 108 (Previously: Islamic Studies - Tawhid 

[1], Grade 11 [Pathways System], 2024-25, pp. 103, 108; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 

2023-24, pp. 103, 107; Islamic Studies - Tawhid [1], Grade 11 [Pathways System], 2022-23, pp. 114, 118; Islamic Studies - 

Tawhid [1], Grades 10-12 [Courses System], 2022-23, pp. 114, 118)

A Grade 11 Islamic Studies textbook warns against the inherent dangers of “errant” groups, a category that includes 

both religious terrorist factions and atheists. The lesson attributes “armed rebellion, mayhem, loss of security, expelling 

Muslims from their lands, and appointing enemies as rulers over them” to such groups, particularly in the context of 

the “so-called” Arab Spring revolutions. By linking these developments to “errant” movements, the textbook portrays 

the Arab Spring in a negative light and suggests that extremist actors were chiefly responsible for its consequences. A 

related passage similarly blames these groups for promoting “strikes, protests, gatherings, and collective statements.”

[Among the inherent dangers of terrorist organizations:]

6 - Armed rebellion, mayhem, loss of security, expelling Muslims from their lands, and appointing enemies as rulers over 

them, similar to what occurred in the so-called Arab Spring revolutions. These errant [terrorist] groups and parties played 

a great part in inciting them. The ensuing killings and destruction, and the loss of lives and of development e�orts, [all] 

resulted from them igniting the flames of riot and cooperating with their homelands’ enemies abroad. (p. 108)

5 - Inciting to [organize] strikes, protests, gatherings and collective statements. (p. 103)
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Example 82.

Applications of Law, Grade 12 (Pathways System), 2025-26, pp. 19-24 (Previously: Applications of Law, Grade 12 

[Pathways System], 2024-25, pp. 19-24; Applications of Law, Grade 12 [Pathways System], 2023-24, pp. 19-24)

A newly introduced Grade 12 Applications of Law textbook dedicates a lesson to counter-terrorism laws. The lesson 

teaches students about Saudi laws prescribing lengthy prison sentences for membership in terrorist organizations 

and for financing their activities. Students are then presented with case studies involving support for terrorist groups 

and asked to identify the offenses committed and the corresponding punishments under Saudi law. Students are also 

introduced to the Islamic Military Counter Terrorism Coalition, a Saudi-led alliance of 41 Muslim-majority countries. 

According to the textbook, the coalition combats terrorism both through military cooperation and by countering ex-

tremist ideology, while promoting what it describes as the tolerant principles and values of Islam.

First Case Study:

Surur, a Saudi citizen, was in contact with the intelligence branch of a terror entity outside the Kingdom of Saudi Arabia. 

He met some of the heads of the intelligence branch of the terrorist entity and agreed with them to provide financial 

support and information about the Saudi army. A�er the Kingdom’s relevant authorities arrested the man identified as 

Surur, the investigations showed that he joined a terrorist entity and was in contact, and provided it with a sum of 100,000 

riyal and with the agreed upon information.

A�er reading the events mentioned in the case study, and the following articles of the law, answer the following: 

Explain the criminal actions committed by Surur, and the punishments prescribed for these actions. 

(See the continuation of the example on the following page)
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Additional information:

The Islamic Military Counter Terrorism Coalition

The formation of the coalition was initiated by the Kingdom of Saudi Arabia, and announced in December 2015 by His 

Royal Highness Crown Prince and Prime Minister Mohammad bin Salman bin Abdulaziz Al Saud, to unite the e�orts of 

Muslim countries in confronting terror.

The Islamic Military Counter Terrorism Coalition aspires to achieve few strategic goals, as follows:

1. Ideological and educational e�orts to refute terrorist ideology and to emphasize the tolerant Islamic principles and 

val-ues.

2. Joint media discourse to raise public consciousness about the dangers of terrorism and to counteract terrorist 

propaganda.

3. E�icient measures to strengthen the actions of protecting, exposing, and reducing financing of terror.

4. Coordinating military support to member countries to help them defeat armed terrorist organizations and reducing 

the people’s su�ering.          
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IMPACT-se’s research goal is to provide an accurate and comprehensive assessment of a national system’s school 

curriculum, by analyzing a large quantity of textbooks using international standards based on UNESCO and UN dec-

larations as well as other international recommendations and documents on education for peace and tolerance. 

During research, the textbooks are read thoroughly and individual examples are selected on the basis of relevance to 

research and criteria. The examples are then analyzed as is, without interpretation or paraphrasis, by trained experts 

and linguists, in terms of both their content and their didactic significance. Finally, the examples are generalized to 

establish the examples’ significance in the overall narrative, determining the curriculum’s adherence (or lack thereof) 

to international standards of peace and tolerance education.

Textbook research is a highly effective means to understand how the “Self” and the “Other” in a given society are 

conceptualized through educational materials. Two established approaches to qualitative textbook analysis are gen-

erally employed: content analysis, which examines the text itself, i.e. what it says in plain terms; and discourse analysis, 

which examines the language, narrative and context of the text, while paying close attention to omissions, contradic-

tions and assumptions embedded in the text. This latter method provides insight into coded or implicit messaging. 

Elements of historical, political and religious background are also considered when they are deemed to provide fur-

ther context. IMPACT-se research uses both methods simultaneously and in a complementary manner, thus allowing 

to reliably uncover the significance of the text and how it may be perceived by the intended reader, i.e. the student, 

and minimize the observer bias on the part of the researcher. 

The diverse nature of textual analysis necessitates clearly defined scope and parameters. As such, the methods of 

textual analysis mentioned above are employed with a focus on pre-defined topics and themes. To assess compliance 

with international educational standards, textbooks are approached with attention to the conceptualization of the 

“Self” and the “Other” in environments of conflict, and messages involving violence and incitement to violence; hate 

and intolerance; and peace and peaceful conflict resolution. These issues may be identified with the help of research 

questions, which serve as suggested leads and prompts for the researcher in exploring the context, aspects, signifi-

cance and potential ramifications of a specific content example.12 Also explored are issues that arise from the source 

material itself, such as culture- or nation-specific issues. For example, the identity of the “Other” differs from one so-

ciety to another, and in many cases there are multiple groups of people labeled as such; the “Other” may be ethnic, 

religious, racial, national, socio-economic, gender, sexual, or any combination of the above. As such, each corpus of 

textbooks requires a unique set of criteria for identifying and collating content examples.

To ensure accuracy, research is conducted while taking into account known limitations and constraints. Since the 

contents of school curricula are created by multiple individuals and inconsistencies may occur even within a single 

textbook, the sample of textbooks to be researched is generally aimed to be as large as possible, encompassing mul-

tiple school grades and subjects. Favoring large samples also allows for a more accurate analysis of discourse and 

narrative that can only be perceived on a macro level, to pinpoint gaps and oversights, reach meaningful conclusions 

and facilitate actionable recommendations. Textbooks are selected for research after a preliminary study, on the basis 

of their verified use within the national education system and their assessed potential for relevance to pre-defined 

research topics. 

In its assessment of educational materials, IMPACT-se employs UNESCO and other UN declarations, as well as interna-

tional recommendations and documents on education for peace and tolerance. The use of internationally-recognized 

standards allows for an objective, empirical and fair analysis of a wide range of educational materials from diverse 

12  Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,” 2013.

      https://www.impact-se.org/research-questions-2/;

also see suggested frameworks for the application of research questions in identifying violence and intolerance in textbook research: 

Georg Eckert Institute, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019, pp. 20–21, deposited in UK Parliament Libraries 16 June 

2020, ref. no. DEP2020-0322.

https://depositedpapers.parliament.uk/depositedpaper/2282265/files
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societies, mitigating political, national or religious biases on the part of the researcher and preventing prejudice to-

wards any particular group of people. The use of these standards for evaluating educational content has been en-

dorsed by bodies of the European Union, among others.13 These standards are as follows:

1.	 RESPECT: The curriculum should promote tolerance, understanding and respect toward the “Other,” his or her 

culture, achievements, values and way of life.14 

2.	 INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the “Other” as an individual, his 

or her desire to be familiar, loved and appreciated.15 

3.	 NO HATE: The curriculum should be free of wording, imagery and ideologies likely to create prejudices, 

misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and national hatred, 

as well as any other form of hatred or contempt for other groups or peoples.16 

4.	NO INCITEMENT: The curriculum should be free of language, content, and imagery that disseminate ideas or 

theories which justify or promote acts and expressions of violence, incitement to violence, hostility, harm and 

hatred toward other national, ethnic, racial or religious groups.17 

5.	 PEACEMAKING: The curriculum should develop capabilities for non-violent conflict resolution and promote 

peace.18 

6.	UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ guides, maps, illustrations, 

aids) should be up-to-date, accurate, complete, balanced and unprejudiced, and use equal standards to promote 

mutual knowledge and understanding between different peoples.19 

7.	 GENDER IDENTITY AND REPRESENTATION: The curriculum should foster equality, mutual respect, and should 

aim for equal representation between individuals regardless of their gender identity. It should also refrain from 

language, content, and imagery that depicts limiting and/or exclusionary gender roles.20 

8.	SEXUAL ORIENTATION: The curriculum should be free of language, content, and imagery that promulgates 

violence or discrimination on the basis of sexual orientation.21 

13  European Parliament, Resolution with Observations Forming an Integral Part of the Decisions on Discharge in Respect of the Implementation of  

      the General Budget of the European Union for the Financial Year 2022, Section III – Commission and Executive Agencies (2023/2129(DEC)), 

      11 April 2024, item no. 198. https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf  

14  As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995, Articles 1,  

      4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding Between Peoples  

      (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of human personality  

      and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship  

      among all nations, racial and religious groups and shall further the activities of the United Nations for the maintenance of peace.

15  The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural contexts.  

      See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual  

      Respect and Understanding between Peoples (1965), Principles IV, V.

16  Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,  

      approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

17  As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the United  

      Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights  

      (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

18  Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference  

      of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and signed 

      by member states of UNESCO on November 16, 1995, Article 5.

19  Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to  

      human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Article V.14.

20  The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, notes the  

      Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and fundamental  

      freedoms for all, without distinction as to gender.

21  Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN General  

      Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals based on their  

      gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which  

      contradict the most basic principles of the UN and have no place in education.
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9.	SOUND PROSPERITY and COOPERATION: The curriculum should educate for sound and sustainable economic 

conduct and preservation of the environment for future generations. It should encourage regional and local 

cooperation to that effect.22 

The abovementioned standards are applied by the researcher in conjunction with specific guidelines for textbook 

development promoted by UNESCO itself. These include the following:

1.	 Treating textbooks as a tool for facilitating teaching and learning processes that foster peace, equality and mu-

tual understanding;23  

2.	 The integration of human rights principles and pedagogical processes that teach peaceful conflict resolution, 

non-discrimination and other practices and attitudes for “learning to live together”;24  

3.	 Incorporation of content that is free from harmful gender, religious and other stereotypes,25 or generalizations 

that may oversimplify the representation of other groups or set one group against the other,26 with the recogni-

tion that hate speech can be particularly dangerous in conflict situations, as it fuels violence and atrocity crimes.27  

Instead, educational materials should actively aim to challenge and eradicate underlying prejudices and stereo-

types and contribute to overcoming their consequences,28 and confront essentialist, generalizing ascriptions to 

entire populations;29 

4.	Adherence to factual information on other groups in a manner that facilitates understanding, providing neutral 

information about controversies,30 alerting students to and “prebunking” conspiracy theories,31 and rejecting 

denial or distortion of proven historical facts;32 

5.	 Avoiding a dominant narrative voice associated with one particular ethno-racial or national structure, but crit-

ically question dominant narratives by means of counter-narratives and present the perspectives of different 

groups on current affairs and historical controversies;33 

6.	The promotion of peace, with attention to the emotive level of words, attitudes to different groups of people and 

nations, identifying and countering hate speech, and managing conflict through dialogue,34 

22  Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to  

      human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6,  

      and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the cultural, social, economic,  

      political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO  

      on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN Declaration on the Promotion among Youth of the  

      Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.

23  Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO, 2014), p. 12.

      https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng  

24  A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11.

      https://inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf 

25  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  

      (New Delhi: UNESCO, 2017), p. 29. https://unesdoc.unesco.org/ark:/48223/pf0000259932  

26  Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), p. 13.

      https://unesdoc.unesco.org/ark:/48223/pf0000247337  

27  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 13, 14. 

      https://unesdoc.unesco.org/ark:/48223/pf0000384872  

28  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  

      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 11. 

      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 

      fundamental?hub=87862

29  Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), p. 27.

30  Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), pp. 15–16.

      https://unesdoc.unesco.org/ark:/48223/pf0000247337 

31  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 32–33. 

      https://unesdoc.unesco.org/ark:/48223/pf0000384872

32  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  

      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9. 

      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

      fundamental?hub=87862

33  Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), pp. 53, 61.

34  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  

      (New Delhi: UNESCO, 2017), p. 166.   https://unesdoc.unesco.org/ark:/48223/pf0000259932 
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7.	 The promotion of peace-building, that is, a broader concept of “positive peace” that is an expression of the fun-

damental dignity of and respect for life;35 

8.	Recognition of past violence and crimes, both local and global, such as the Holocaust, and discussion of the dy-

namics of identity-based hate that caused them;36

9.	The use of tools such as literature to foster tolerance and empathy, helping students to see the world from the 

perspective of other people and to experience how others feel;37 

10. The incorporation of real-life examples in science and mathematics to promote sustainable development, dis-

carding impertinent political, violent, or conflict-oriented messaging,38 and employing STEM subjects to build 

bridges between communities and transcend frontiers;39 

11. Combating sexism and unequal gender representation in textbooks;40 

12. Appropriateness to age, developmental needs and the mental wellbeing of students.41 

In addition to UNESCO recommendations, IMPACT-se takes the following two criteria into consideration when assess-

ing educational materials’ compliance with international standards:

1.	 Educational material should respect international law, relevant resolutions, previous agreements and obliga-

tions. This may include, for example, the principle of a negotiated two-state solution to the Israeli-Palestinian 

conflict.

2.	 Educational material should be void of antisemitic content, which is to be evaluated on the basis of the Interna-

tional Holocaust Remembrance Alliance (IHRA) working definition of antisemitism.42 While UNESCO has not ad-

opted this nor any other single definition of antisemitism,43 it has recommended teaching about contemporary 

  

35  Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21.

      https://unesdoc.unesco.org/ark:/48223/pf0000232222 

36  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 33–34, 42, 45, 46. 

      https://unesdoc.unesco.org/ark:/48223/pf0000384872

37  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  

      (New Delhi: UNESCO, 2017), p. 175.

      https://unesdoc.unesco.org/ark:/48223/pf0000259932 

38  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  

      (New Delhi: UNESCO, 2017), pp. 37–42, 67–100.

      https://unesdoc.unesco.org/ark:/48223/pf0000259932

39  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  

      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9. 

      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 

      fundamental?hub=87862 

40   Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Methodological Guide (Paris: UNESCO, 2009).

      https://unesdoc.unesco.org/ark:/48223/pf0000158897_eng 

41  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  

      Citizenship and Sustainable Development (UNESCO: Paris, 2023), pp. 8, 10, 11.

      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

      fundamental?hub=87862  

42  International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism. 

      https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism

      Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular for education and training purposes for teachers,  

      NGOs, state authorities and the media”

      European Commission, “Definition of antisemitism”, 2021;

      https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-xenophobia/ 

      combating-antisemitism/definition-antisemitism_en 

      European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1 June 2017;

      https://www.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html 

      Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December 2018.

      https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/

43  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 13.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702
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(post-1945) manifestations of antisemitism,44 with specific examples including Holocaust denial and the char-

acterization of Western support for the State of Israel in that context,45 asking Jews to disavow their connection 

with Israel,46 and criticism of Israel in cases where it is informed by antisemitic assumptions and beliefs that are 

simply applied to Zionism, Israel and the Israeli-Palestinian conflict.47 UNESCO has also recommended teaching 

about the Jewish Holocaust,48 local Jewish heritage,49 the diversity of Jewish beliefs, commonalities with other 

communities, and positive contributions of Jewish individuals, as well as using a multi-perspective approach to 

teaching about the Israeli-Palestinian conflict.50  

44  Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 14–15.

      https://unesdoc.unesco.org/ark:/48223/pf0000396116 

45  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 22.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702

46  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 81.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702

47  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 24.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702

48  Addressing Anti-Semitism through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 14, 33, 34, 46.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702

49  Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 21–23.

      https://unesdoc.unesco.org/ark:/48223/pf0000396116

50  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 41.

      https://unesdoc.unesco.org/ark:/48223/pf0000263702
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The following Saudi curriculum textbooks have been analyzed by IMPACT-se for this re-search; not all were quoted in 

the examples. Digital versions available on request..

Grade 1

1.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 1, Vol. 1, 2024.

2.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 1, Vol. 1, 2025.

3.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 1, Vol. 2, 2024.

4.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 1, Vol. 2, 2025.

5.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 1, Vol. 3, 2024.

6.	 Life and Family Skills, Grade 1, Vol. 1, 2024.

7.	 Life and Family Skills, Grade 1, Vol. 1, 2025.

8.	 Life and Family Skills, Grade 1, Vol. 2, 2024.

9.	 Life and Family Skills, Grade 1, Vol. 2, 2025.

10.	 Life and Family Skills, Grade 1, Vol. 3, 2024

Grade 2

11.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 2, Vol. 1, 2024.

12.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 2, Vol. 1, 2025.

13.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 2, Vol. 2, 2024.

14.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 2, Vol. 2, 2025.

15.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 2, Vol. 3, 2024.

16.	 Life and Family Skills, Grade 2, Vol. 1, 2024.

17.	 Life and Family Skills, Grade 2, Vol. 1, 2025.

18.	 Life and Family Skills, Grade 2, Vol. 2, 2024.

19.	 Life and Family Skills, Grade 2, Vol. 2, 2025.

20.	 Life and Family Skills, Grade 2, Vol. 3, 2024.

Grade 3

21.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 3, Vol. 1, 2024.

22.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 3, Vol. 1, 2025.

23.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 3, Vol. 2, 2024.

24.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 3, Vol. 2, 2025.

25.	 Islamic Studies - Tawhid, Fiqh and Suluk, Grade 3, Vol. 3, 2024.

26.	 Life and Family Skills, Grade 3, Vol. 1, 2024.

27.	 Life and Family Skills, Grade 3, Vol. 1, 2025.

28.	 Life and Family Skills, Grade 3, Vol. 2, 2024.

29.	 Life and Family Skills, Grade 3, Vol. 2, 2025.

30.	 Life and Family Skills, Grade 3, Vol. 3, 2024.

Grade 4

31.	 Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 4, 2024.

32.	 Islamic Studies, Grade 4, 2025.

33.	 Life and Family Skills, Grade 4, 2024.

34.	 Life and Family Skills, Grade 4, 2025.

35.	 Social Studies, Grade 4, 2024.

36.	 Social Studies, Grade 4, 2025.

List of Textbooks
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Grade 5

37.	 Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 5, 2024.

38.	 Islamic Studies, Grade 5, 2025.

39.	 Life and Family Skills, Grade 5, 2024.

40.	 Life and Family Skills, Grade 5, 2025.

41.	 Social Studies, Grade 5, 2024.

42.	 Social Studies, Grade 5, 2025.

Grade 6

43.	 Islamic Studies - Tawhid, Hadith and Sira, Fiqh and Suluk, Grade 6, 2024.

44.	 Islamic Studies, Grade 6, 2025.

45.	 Life and Family Skills, Grade 6, 2024.

46.	 Life and Family Skills, Grade 6, Vol. 1, 2025.

47.	 Life and Family Skills, Grade 6, Vol. 2, 2025.

48.	 Social Studies, Grade 6, 2024.

49.	 Social Studies, Grade 6, 2025.

Grade 7

50.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 1, 2024.

51.	 Islamic Studies, Grade 7, Vol. 1, 2025.

52.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 2, 2024.

53.	 Islamic Studies, Grade 7, Vol. 2, 2025.

54.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 7, Vol. 3, 2024.

55.	 Life and Family Skills, Grade 7, 2024.

56.	 Life and Family Skills, Grade 7, 2025.

57.	 Social Studies, Grade 7, 2024.

58.	 Social Studies, Grade 7, 2025.

Grade 8

59.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 1, 2024.

60.	 Islamic Studies, Grade 8, Vol. 1, 2025.

61.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 2, 2024.

62.	 Islamic Studies, Grade 8, Vol. 2, 2025.

63.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 8, Vol. 3, 2024.

64.	 Life and Family Skills, Grade 8, 2024.

65.	 Life and Family Skills, Grade 8, 2025.

66.	 Social Studies, Grade 8, 2024.

67.	 Social Studies, Grade 8, 2025.

Grade 9

68.	 Critical Thinking, Grade 9, 2024.

69.	 Critical Thinking, Grade 9, 2025.

70.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 1, 2024.

71.	 Islamic Studies, Grade 9, Vol. 1, 2025.

72.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 2, 2024.

73.	 Islamic Studies, Grade 9, Vol. 2, 2025.

74.	 Islamic Studies - Tawhid, Tafsir, Hadith, Fiqh, Grade 9, Vol. 3, 2024.

75.	 Life and Family Skills, Grade 9, 2024.

76.	 Life and Family Skills, Grade 9, 2025.

77.	 Social Studies, Grade 9, 2024.

78.	 Social Studies, Grade 9, 2025.
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Grade 10

79.	 Arabic Language (1.1)-Language Competencies, Grade 10 (Pathways System), 2024.

80.	 Arabic Language (1.1)-Language Competencies, Grade 10 (Pathways System), 2025.

81.	 Arabic Language (1.2)-Language Competencies, Grade 10 (Pathways System), 2024.

82.	 Arabic Language (1.2)-Language Competencies, Grade 10 (Pathways System), 2025.

83.	 Critical Thinking, Grade 10 (Pathways System), 2024.

84.	 Critical Thinking, Grade 10 (Pathways System), 2025.

85.	 Islamic Studies - Hadith (1), Grade 10 (Pathways System), 2024.

86.	 Islamic Studies - Hadith (1), Grade 10 (Pathways System), 2025.

87.	 Islamic Studies - Quran and Tafsir, Grade 10 (Pathways System), 2024.

88.	 Islamic Studies - Quran and Tafsir, Grade 10 (Pathways System), 2025.

89.	 Social Studies, Grade 10 (Pathways System), 2024.

90.	 Social Studies, Grade 10 (Pathways System), 2025.

Grade 11

91.	 Arabic Language-Language Studies, Grade 11 (Pathways System), 2024.

92.	 Arabic Language-Language Studies, Grade 11 (Pathways System), 2025.

93.	 Arabic Language (2.1)-Language Competencies, Grade 11 (Pathways System), 2024.

94.	 Arabic Language (2.1)-Language Competencies, Grade 11 (Pathways System), 2025.

95.	 Arabic Language (2.2)-Language Competencies, Grade 11 (Pathways System), 2024.

96.	 Arabic Language (2.2)-Language Competencies, Grade 11 (Pathways System), 2025.

97.	 History, Grade 11 (Pathways System), 2024.

98.	 History, Grade 11 (Pathways System), 2025.

99.	 Islamic Studies - Hadith (2), Grade 11 (Pathways System), 2024.

100.	Islamic Studies - Hadith (2), Grade 11 (Pathways System), 2025.

101.	 Islamic Studies - Qira’at (1), Grade 11, (Pathways System), 2024.

102.	Islamic Studies - Qira’at (1), Grade 11, (Pathways System), 2025.

103.	Islamic Studies - Qira’at (2), Grade 11, (Pathways System), 2024.

104.	Islamic Studies - Qira’at (2), Grade 11, (Pathways System), 2025.

105.	Islamic Studies - Quranic Sciences, Grade 11 (Pathways System), 2024.

106.	Islamic Studies - Quranic Sciences, Grade 11 (Pathways System), 2025.

107.	Islamic Studies - Tafsir (1), Grade 11 (Pathways System), 2024.

108.	Islamic Studies - Tafsir (1), Grade 11 (Pathways System), 2025.

109.	Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2024.

110.	 Islamic Studies - Tawhid (1), Grade 11 (Pathways System), 2025.

111.	 Islamic Studies - Tawhid (2), Grade 11 (Pathways System), 2024.

112.	 Islamic Studies - Tawhid (2), Grade 11 (Pathways System), 2025.

113.	 Quranic Sciences, Grade 11 (Pathways System), 2024.

114.	 Quranic Sciences, Grade 11 (Pathways System), 2025.

Grade 12

115.	 Applications of Law, Grade 12 (Pathways System), 2024.

116.	 Applications of Law, Grade 12 (Pathways System), 2025.

117.	 Geography, Grade 12 (Pathways System), 2024.

118.	 Geography, Grade 12 (Pathways System), 2025.

119.	 Islamic Studies - Fiqh (1), Grade 12 (Pathways System), 2024.

120.	Islamic Studies - Fiqh (1), Grade 12 (Pathways System), 2025.

121.	 Islamic Studies - Fiqh (2), Grade 12 (Pathways System), 2024.
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122.	 Islamic Studies - Fiqh (2), Grade 12 (Pathways System), 2025.

123.	 Islamic Studies - Hadith Terminology, Grade 12 (Pathways System), 2024.

124.	Islamic Studies - Hadith Terminology, Grade 12 (Pathways System), 2025.

125.	 Islamic Studies - Principles of Fiqh, Grade 12 (Pathways System), 2024.

126.	Islamic Studies - Principles of Fiqh, Grade 12 (Pathways System), 2025.

127.	 Islamic Studies - Religious Duties, Grade 12 (Pathways System), 2024.

128.	Islamic Studies - Religious Duties, Grade 12 (Pathways System), 2025.

129.	 Islamic Studies - Tafsir (2), Grade 12 (Pathways System), 2024.

130.	Islamic Studies - Tafsir (2), Grade 12 (Pathways System), 2025.

131.	 Life Skills, Grade 12 (Pathways System), 2024.

132.	 Life Skills, Grade 12 (Pathways System), 2025.

133.	 Literature Studies, Grade 12 (Pathways System), 2024.

134.	Literature Studies, Grade 12 (Pathways System), 2025.

135.	 Rhetoric and Literary Criticism Studies, Grade 12 (Pathways System), 2024.

136.	Rhetoric and Literary Criticism Studies, Grade 12 (Pathways System), 2025.
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