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Executive Summary

This IMPACT-se review examines textbooks from the State of Qatar’'s national school
curriculum, approved for the 2023-2024 school year, and compares them with earlier
editions to identify changes in the curriculum. A total of 55 textbooks have been studied
for this review, covering social studies, geography, history, Islamic education, Arabic lan-
guage and Arabic literature. The contents of the textbooks are analyzed according to
UNESCO-based standards of peace and tolerance in education.

All previously identified problematic content in Qatari textbooks remains un-
changed, indicating no progress since 2021-2022 and a plateau in the previously
observed positive trendline.

Textbooks continue to teach antisemitic content. This consists of religiously mo-
tivated polemic, teaching that Jewish people are materialistic, arrogant, and hostile
to Islam; and antisemitism in the context of the Arab-lsraeli conflict, teaching that
Jewish people cynically manipulate global affairs, have no ties to Israel/Palestine;
nor right to self-determination, and are undeserving of empathy.

Violent jihad and glorification of martyrdom remain a prominent feature. Violent
interpretations of jihad prevail, and are embedded in a variety of contexts, partic-
ularly in Islamic education.

Disrespect towards non-Muslims is expressed through terminology such as “Infi-
dels” and “pagans/polytheists”, unflattering portrayals of non-Muslims, and discus-
sion of punishment for disbelief in Islam. Objective information about non-Islamic
faiths is rare. Non-Islamic nations such as the US and European countries are oc-
casionally treated with suspicion.

There is a disproportionate focus on the conflict with Israel. Textbooks employ a
consistently Arab nationalist, anti-Israel narrative, in the service of which histori-
cally dubious content is taught. Violence against Israel is legitimized. Some content
appears to reject peace with Israel and the Two-State Solution. Israel is recognized
in name only, but its territory is considered Palestinian on maps and in texts.

Educational materials in the curriculum contradict Qatar’'s declared policies and
public statements by Qatari officials and government on condemning antisemitism,
countering religious extremism, supporting a Two-State Solution to the Israeli-Pal-
estinian conflict, and combating intolerance and hatred through education.




- Main Findings

The State of Qatar is a small and dynamic country, straddling the border between clash-
ing ideologies and trends in the Middle East and the Gulf region. One of the world’s
wealthiest states, Qatar aspires to become a regional and global hub with a highly visible
profile, specializing in media, education, sports, the knowledge economy, transportation
and diplomacy. At the same time, it continues to face internal challenges, as close to 90%
of the population, by some estimates, do not possess citizenship, while its minority citi-
zenry is only allowed limited political rights. External challenges also abound, in part re-
sulting from Qatar’s consistent engagement with hardline Islamist actors, and its conflict-
ing interests vis-a-vis its neighbors, Iran, and the West.

Qatar’s current approach to national education may be inferred to some extent from the
words of its leadership. In the past decade, Qatari officials and government entities made
a number of public statements proclaiming Qatar's commitment to peace and tolerance,
particularly in the area of education. In 2018, Minister of State for Foreign Affairs, Sultan
bin Saad bin Sultan Al Muraikhi, called to “stand in the way of unacceptable phenomena
such as racial and religious hatred and bigotry” by “inculcating the values of moderation
(wasatiyyah) and tolerance”.! In 2021, Minister of Education and Higher Education,
Buthaina bint Ali Al Jabr Al Nuaimi, proclaimed that Qatar “aspires to disseminate the
concepts of tolerance, language of dialogue, and respect for differing opinions within its
educational policies and frameworks.”? In its official website, the Qatari government de-
fines the nation’s role in “combatting terrorism” as involving, among other things, “devel-
oping a culture of conciliation and co-existence, accepting others, [and] rejecting sec-
tarianism”.®> Most recently, one Qatari embassy published a statement condemning “an-
tisemitism, Islamophobia, and all forms of bigotry” and asserting that any educational
partners found to promote such hate-based speech would be considered “wholly unac-
ceptable” and barred from operating in Qatar.# While the significance and authority of
these normative statements is debatable, they serve as a useful point of reference for
assessing Qatar’'s educational vision and the degree to which it is implemented in prac-
tice.
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Curricula often reveal the contours of how a given nation sees itself and the Other, and
hopefully, a future direction for the society. Thus, a curriculum translates into a national
project — a survey of sorts — that may reflect the intentions of a nation, but possibly goes
far beyond. IMPACT-se’s goal is to provide an assessment of nation’s curriculum, by an-
alyzing as many textbooks as possible using international standards based on UNESCO
and UN declarations, as well as other recommendations and documents on peace and
tolerance education.

IMPACT-se has published two full reports on the Qatari curriculum: one in August
2020,%and an updated version in June 2021 (in collaboration with the Henry Jackson So-
ciety), which included a methodological discussion and a foreword by leading Qatar
scholar David B. Roberts. The foreword illustrated the pragmatism of Qatari policies, yet
surmised that “even if the critical links and rationales underpinning Qatar's foreign poli-
cies are pragmatic and geostrategic in nature, generations of teaching such extreme and
relatively extreme sentiments has surely had some impact, somewhere, on the decision-
making chain.”® Our qualified review of 314 textbooks for the calendar years 2016-2020
determined that the Qatari curriculum did not yet meet international standards, and re-
flected in many ways the same overall tension facing Qatar’s leadership: between Qatar’s
Islamist affinities, and its desire to be seen as an open, neutral, and progressive leader
in the Gulf region. Textbooks taught Qatari children to accept others different to them-
selves and advocated for peace; at the same time, they echoed antisemitic canards and
reinforced the Qatari regime’s apparent support for Islamist militant groups. While the
curriculum emphasized nationalist identities over tribal affiliations, it also exhibited the
influence of-pan-Islamic and pan-Arab nationalism as well as elements associated with
Salafism and the Muslim Brotherhood. A slight movement away from radical jihadism was
observed, however, and Qatar’s curriculum remained heavily influenced by Western ed-
ucators, displaying the Qatari gift for embracing contradictions.

On the basis of these in-depth studies, in April 2021 IMPACT-se published a review of
remaining problematic examples identified in Qatari textbooks for the 2020-2021 school
year.” A second review of remaining problematic content, which also included other
changes made to the curriculum, was published in December of that year, with a fore-
word by antisemitism and textbook research expert David A. Weinberg, for the 2021-
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2022 school year, covering only fall semester textbooks,® complemented by a third re-
view covering both semesters and published in July 2022.5° All three reviews found a
generally positive trendline, albeit at a slow rate of progression. Qatari textbooks did not
fully meet UNESCO standards, but they were closer to reaching this goal than they had
previously been. The greatest degree of progress was observed in removing material
containing antisemitic content; smaller, yet still substantial progress, was made in reduc-
ing hate towards non-Muslims and encouragement to violent jihad. Israel continued to
receive disproportionate attention and be treated with clear hostility, but the inflamma-
tory tone was moderated.

Since the publication of these reviews, recent developments in the region have merited
a revisit of the Qatari national curriculum. In 2022, the US Administration designated the
State of Qatar a “Major Non-NATO Ally”,'"® formalizing the nation’s intensive diplomatic
and military engagement with the West. At the same time, the Qatari leadership’s ties to
Hamas, a US- and internationally recognized terrorist organization, have come under in-
creased scrutiny following the faction’s unprecedentedly brutal October 7, 2023 attacks
on lIsrael. In the months following the attack, and in tandem with the developing Israel-
Hamas war, media gathered from open sources has documented Qatari schools holding
extracurricular educational activities with inflammatory anti-Israel messaging, with one
Doha school hosting a student’s exhibition titled “the Traits of the Jews” naming charac-
teristics such as arrogance and deceitfulness," as well as a Qatari state-sponsored chil-
dren’s magazine propagating militant content, such as justification of violence, glorifica-
tion of martyrdom and demonization of Jewish people, all in the context of the Israeli-
Palestinian conflict.’”” This suggests that, at the very least, in the immediate aftermath of
those developments, the nation’s overall contradictory approach remains unaffected.

This updated review of the Qatari school curriculum covers textbooks published for both
fall and spring semesters of the 2023-2024 schoolyear, from grades 1-12. The review
lists examples of material found to be in violation of international standards of peace and

8 IMPACT-se, Review of Changes and Remaining Problematic Content in Qatari Textbooks 2021-22 Fall Editions Grades
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9 IMPACT-se, Review of Changes and Remaining Problematic Content in 2027-2022 Qatari Textbooks: Annual Report
(Fall & Spring Editions) (July 2022).
https://www.impact-se.org/wp-content/uploads/Review-of-Changes-and-Remaining-Problematic-Content-in-
2021%E2%80%932022-Qatari-Textbooks-Annual-Report.pdf

0 The White House, Memorandum on the Designation of the State of Qatar as a Major Non-NATO Ally, Presidential De-
termination No. 2022-10, 10 March 2022.
https://www.whitehouse.gov/briefing-room/presidential-actions/2022/03/10/memorandum-on-the-designation-of-the-
state-of-gatar-as-a-major-non-nato-ally/

C. Todd Lopez, “Major Non-NATO Ally’ Designation Will Enhance U.S., Qatar Relationship,” DOD News, 31 January
2022.
https://www.defense.gov/News/News-Stories/Article/Article/2917336/major-non-nato-ally-designation-will-enhance-
us-qgatar-relationship/
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tolerance education according to IMPACT-se assessment (see methodology on p. 81). A
total of 69 examples are listed in this review, taken from 54 textbooks, 27 of which are
still taught (see list of quoted textbooks on p. 83); these textbooks cover history, geog-
raphy, social studies, Islamic education, Arabic language, and Arabic literature. This re-
view also includes an appendix (see p. 73) containing additional examples which saw
modifications in 2021-2022 textbooks as compared to previous editions, and continue
to be taught in their new modified form, but have not been listed in previous reviews.
These examples, six in number, are all taken from the history textbook for the second
semester of Grade 12, and mostly relate to the Israeli-Palestinian conflict; they exhibit a
general trend of slight moderation, but largely reveal a narrative which is hateful overall,
and remained ever since.

IMPACT-se’s review of the 2023-2024 Qatari textbooks found no change in comparison
to the 2021-2022 versions. This means that all instances of problematic material identi-
fied in IMPACT-se’s previous (2022) review, which pertained to the textbooks’ coverage
of Jewish faith and history, treatment of non-Muslims, attitude towards violent jihad, and
the Arab-Israeli conflict, has remained intact for two consecutive years and continue to
be taught. It also means that the upward trendline observed in previous studies, in terms
of advancing closer to UNESCO standards of peace and tolerance in education, has ef-
fectively plateaued. As such, all examples previously marked as “altered” (or “moder-
ated”, if not improved entirely) are included in the present review, but shall now be ana-
lyzed from a synchronous perspective as remaining, meaning they have been left un-
changed.

On the whole, the Qatari school curriculum teaches antisemitic content, which largely
consists of two types. The first is religiously motivated polemic, found in Islamic contexts,
teaching that Jews are materialistic and arrogant in their beliefs (to be contrasted with
Muslims), that they are disobedient to God, and are inherently hostile to Islam and Mus-
lims; in content of this type, students are taught to avoid “resembling” Jews, and indi-
rectly induced to see Jewish people as “evil”. The second type includes antisemitic atti-
tudes employed to promote an Arab nationalist narrative in the context of the Arab-Israeli
conflict; this includes flat denial of Jewish historic ties to the region of Israel/Palestine, a
tendential portrayal of Jewish self-determination as unjustifiable, racist, and cynical, and
a conspicuous lack of information which may foster empathy or understanding of the
Jewish experience, such as the history of Jews in the Arab and Islamic world, or the
Holocaust.

Violent jihad and glorification of martyrdom are a persistent feature of the Qatari curric-
ulum.™ The textbooks primarily offer violent interpretations of jihad, involving war against
enemies of the Faith, self-sacrifice and death, or both; this sort of jihad is described as
“the peak of Islam”, and education on the basis of this value is described as “optimal”.
Violent jihadis held up as a key principle to be learned in a wide variety of contexts within
Islamic studies, including multiple surahs from the Qur'an, as well as historic Islamic fig-
ures and events, such as Ali bin Abu Talib or the Battle of Khaybar, both of which infuse

13 See discussion of this issue, and theories on Islamist influence on the Qatari curriculum, in our June 2021 report: Un-
derstanding Qatari Ambitions, pp. 5-18.



this idea within textbooks with the element of killing non-Muslims. On the other hand,
there is a noted avoidance of discussing the application of violent jihadin a contemporary
setting.

The attitude displayed by the curriculum towards non-Muslims is colored by multiple ex-
amples expressing hate and disrespect. Islamic Education textbooks frequently refer to
non-Muslims using terms with strong negative connotations in the Arabic language, such
as “Infidels” (kuffan and “pagans” or “polytheists” (musrikan). Such people are described
as sinful, immoral, and deserving of extreme punishment; this punishment is occasionally
specified to be eternal torture in Hellfire. Students are also warned that non-Muslims may
persuade them to abandon their religion, and thus discouraged from befriending them.
Non-Islamic beliefs are also portrayed negatively — usually being simply labeled “false” -
but are generally rarely discussed, other than alleged Jewish beliefs. It is also worth not-
ing that Qatari textbooks occasionally display a somewhat antagonistic attitude towards
certain non-Islamic countries, such as the US and some European countries, particularly
but not exclusively in the context of their role in the Arab-Israeli conflict.

Israel and the Arab-Israeli conflict are a focus of disproportionate interest in Qatari text-
books. A consistently Arab nationalist, anti-Israel narrative is employed, portraying Israel
and Israelis as an immoral force, devoid of human motivations and undeserving of em-
pathy, contrasted with the unquestionably just Palestinian Arab cause. In the service of
this narrative, Qatari students are occasionally taught historically dubious or unfounded
ideas, such as the myth that the ancient Canaanite people were Arabs, and are not chal-
lenged by exposure to differing points of view on the conflict. In addition, the use of
violence against Israel is legitimized, and sometimes even glorified, both in historic as
well as contemporary contexts. In a challenge to international law and decades-long re-
ality in the region, Qatari textbooks invariably take the position that the entirety of Israel,
in its pre-1967 borders, is unlawfully occupied Palestinian territory; this last point in par-
ticular, when taken in conjunction with content which encourages students “not to con-
cede any part of Palestine” and to reject “normalization in its various forms”, seems to
suggest that peace with Israel is fundamentally unacceptable. This somewhat contra-
dicts the Qatari leadership’s stated policy, that the country seeks peace with Israel upon
the achievement of a two-state solution to the Israeli-Palestinian conflict.™

14 ”His Highness the Amir's Interview with the French Magazine ‘Le Point’,” State of Qatar Government Communications
Office (GCO), 14 September 2022, accessed 20 June 2024.
https://www.gco.gov.ga/en/engagements/his-highness-the-amirs-interview-with-the-french-magazine-le-point/



https://www.gco.gov.qa/en/engagements/his-highness-the-amirs-interview-with-the-french-magazine-le-point/

Jews and Antisemitism

Examples remaining

History, Grade 12, Vol. 1, 2023-2024, pp. 20-21. (Previously: History, Grade 12, Vol. 1,
2021-2022, pp. 20-21.)

Remaining:

A history textbook devoted to teaching about WWII fails to mention the Jewish Holo-
caust, Nazi policy against Jews in Germany and elsewhere, or the antisemitic compo-
nents of Hitler's ideology. Instead, the textbook presents an image and explanation of
Mein Kampf and vaguely alludes to Hitler's “racist ideas.”
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Values | learn:

Resist racial discrimination in all its forms, using peaceful methods.

Hitler’s methods in implementing his Nazi policy:

These methods may be elucidated through the following chart:

Organizing the youth and teaching them the nationalist, racist principles of Nazi theory.

Unifying the country’s economic policy, to allow the government control over production and distribution.

Taking control of the regular German military, to be subject to Hitler's command.

Eliminating national leaders Hitler considered to be political rivals, and abolishing political parties.

Embarking on a purification campaign across Germany, where moderate members of his party were eliminated.

[]

Read the following historic text, then answer:

[Photo of the cover of Mein Kampf] Picture of the book “My Struggle”

All schools and universities across all levels of education in Germany were transformed in accordance with Nazi ideology. Hit-
ler’s book, “My Struggle,” became the official manifesto of the education system, and as their guidebook in the field of peda-
gogy. Most of the teachers were Nazis, and the government worked to affirm Hitler’s racist ideas.

What is your opinion of Hitler’s policy? ......

Evaluate Nazi ideology in light of human rights. ......



2.

Islamic Education, Grade 8, Vol. 1, 2023-2024, pp. 26-28. (Previously: /slamic Educa-
tion, Grade 8, Vol. 1, 2021-2022, pp. 26-28.)

Remaining:

A lesson teaching the first verses of Al-Saff Surah from the Quran offers the narrative
that Jews are evil, as it evokes messages whereby Jewish people are forever cursed by
Allah to never accept the truth of Islam, which is why they consistently reject Islam. The
lesson focuses on Moses and Jesus, both Islamic prophets who were initially rejected by
their people, according to the Quran. The textbook informs students that Allah punished
“Moses’s nation”for rejecting him, by taking from it the ability to accept divine guidance.
Immediately afterwards, the lesson speaks of “the Children of Israel”rejecting Jesus and
his prophecy of the coming of Muhammad, who was likewise rejected by “them” The
lesson concludes by stating that “none is more evil/”than people who “have been invited
to Islam and rejected it”, though the relevant Qur'anic verse more strictly condemns peo-
ple “who invent lies about Allah when being invited to /slam”. There is no attempt made
to contextualize the Quranic message as being relevant to a particular time and place.
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“And [mention, O Muhammad,] when Musa said to his people, ‘O my people, why do you harm me while you certainly know
that | am the messenger of Allah to you?’ And when they deviated, Allah caused their hearts to deviate. And Allah does not
guide the defiantly disobedient people.”

- What is the Lesson of the Mentioned Story?

Allah reminds the believers, of Moses’s reproach to his people who hurt him with their words and actions, even though they
knew he is a Messenger of Allah Almighty! [Allah also reminds] how, when they deviated from the truth, He punished them
with what they deserved, and deviated their hearts from accepting the righteous path,; because they preferred falseness over




truth and deviated from the righteous path. Here the Justice of Allah becomes clear: He does not lead a nation astray at first;
He shows them the way, and if they choose to stray, He punishes them.

“And [mention] when Isa, the son of Maryam, said, ‘O Sons of Israel, indeed | am the Messenger of Allah to you confirming
what came before me of the Torah and bringing good tidings of a messenger to come after me, whose name is Ahmad.” But
when he came to them with clear evidence, they said, ‘This is obvious magic.”

- What Did Jesus, Son of Mary, Inform the Children of Israel of?

Allah reminds the Believers about what happened to Jesus with the Children of Israel when he explained to them that he is the
Allah’s Messenger to them, and not a god, that he confirms the Torah that was sent down to Musa and announced his arrival,
and that he announces Ahmad (Muhammad) as the last Prophet and Messenger. When the Prophet [Muhammad] came and
performed the miracles that prove the truth of his Message, they disbelieved him, described him as a sorcerer, and described
the noble Qur’an as clear magic.

“And who is more unjust than one who invents about Allah untruth while he is being invited to Islam. And Allah does not guide
the wrongdoing people.”

- What is the Punishment on Those who Say Lies about Allah?
The Noble Verse makes it clear that none is more evil, or further from the Right Path, than those who have been invited to Islam
and rejected it, and invent lies about Allah, by ascribing to Him a partner. [...]




Islamic Education, Grade 8, Vol. 1, 2023-2024, pp. 70-71. (Previously: /slamic Educa-
tion, Grade 8, Vol. 1, 2021-2022, pp. 70-71.)

Remaining:

A chapter about the Battle of Khaybar, fought between the Muslim forces of the Prophet
Muhammad and the Jewish Arabian tribe of Banu Nadir, may be perceived as a deliberate
choice to promote a narrative which portrays Jewish people as inherently hostile to Islam
and Muslims. The text underscores the Jewish identity of the Jewish Arabian tribe of
Banu Nadir, consistently referring to them as “the Jews of Banu Nadir” or simply “the
Jews” Students are asked how a small group of people [Jews] can be a threat to Mus-
lims. A repeated emphasis on the Jewish nature of historical enemies of Muslims — es-
pecially when those enemies are described as traitors and/or cowards, as in this context
— conveys the message that those adversaries’ Jewish identity was central to their hos-
tility, de-emphasizing more rational factors, such as the tribal politics of 7"-century Ara-
bia.
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Khaybar: An agricultural, fortified city, which is located about 165 kilometers north of Medina. When the Prophet expelled the
Jews of Banu Nadir from Medina in the year 4 AH [626 AD], this brought much sorrow to the Jews. They became resentful
towards the Muslims, and Khaybar became a danger that threatens the safety of the Muslims.

In your opinion, how can a small group of people, who are far away from Medina, be a threat to the state of the Muslims?

He [Muhammad] ordered his Companions to go to Khaybar in order to punish the Jews there for their treachery against the
Muslims, and to put an end to the danger they posed to the Islamic state.




Islamic Education, Grade 5, Vol. 2, 2023-2024, pp. 113, 115. (Previously: /slamic Edu-
cation, Grade 5, Vol. 2, 2021-2022, pp. 113, 115.)

Remaining:

In a chapter about the life of the Islamic prophet Isa (Jesus), under a subsection titled
“the Children of Israel’'s Attitude towards the Preaching of [Isa]”, it is taught that the Is-
raelites sought to kill him and incited the Romans to have him crucified. This may invoke
the antisemitic association of Jews with prophet killing, which amounts to deicide in Is-
lamic contexts,’in combination with the antisemitic stereotype of Jewish manipulation.’®
Curiously, the Quranic quotation cited by the textbook does not support the narrative
being presented, simply stating that “[the People of the Book] did not kill [Isa], nor did
they crucify him”.
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[Isa’s] Mission and Message:

- The Children of Israel were deeply in error, as they deviated from the Truth that Musa had brought. So, Allah Almighty sent
them His Prophet Isa to return them to the true religion. Our Lord Isa preached his people to worship Allah alone, he delivered
them Allah Almighty’s commands and he demanded that they become pure by worshiping the Exalted Allah. [...]

The Children of Israel’s Attitude to the Preaching of Allah’s Prophet Isa:

- Allah’s Prophet Isa called upon his people to worship Allah alone, and he started arguing with them and explaining to them
their corrupt behavior and the polytheism they are performing. However, most of them accused Isa of lying, and only a few
believed in him.

- Isa continued to call the wrongdoers among his people to return to Allah until they got tired of him and wanted to kill him.
They exhausted every method to achieve their goal: they incited the Romans against him and tried to hand him over to his
enemies to crucify him, but Allah saved his prophet Isa from them and raised him to heaven. The Almighty said: “And [the
People of the Book] did not kill [Jesus], nor did they crucify him, but [another] was made to resemble him to them. And indeed,
those who differ over it are in doubt about it. They have no knowledge of it except the following of assumption. And they did
not kill him, for certain. Rather, Allah raised him to Himself. And ever is Allah Exalted in Might and Wise.” [4:157-158]

5 For another example from the Qatari curriculum where Jews are associated with deicide, see Example 14 (p.23).
6 The verb “to incite” (harradin this example) is often used in association with Jews to present them as a manipula-
tive actors who, in their cowardice, do not endanger themselves. See in this report Example 13 (p.22).



History, Grade 12, Vol. 2, 2023-2024, pp. 14-15. (Previously: History, Grade 12, Vol. 2,
2021-2022, pp. 14-15.)

Remaining:

Students are taught that the Jews “fled”from Palestine following the Roman invasion of
63 BCE, and in doing so “their connection to Palestine was severed”, invoking the anti-
semitic stereotype of Jewish cowardice while flatly denying a fundamental component
of Jewish identity. This is followed by a timeline of historical events in Palestine which
dubiously describes the ancient Canaanites as “Arabs”, followed by questions which en-
courage students to deduce that Arabs were present in the land before the Jews, all of
which serves to directly refute any Jewish claim of indigeneity to the region.
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In ancient times, Palestine was subjected to external invasion. The last example of this was the Romans’ invasion in 63 BCE, in
which they destroyed Jerusalem, and the Jews who remained in it fled to Egypt, Iraq, the Arabian Peninsula, and the rest of the
world. Thus, their connection to Palestine was severed.

Look at the following timetable of the most important historical events in Palestine, throughout historical times:

The Arab Canaanites immigrate to Palestine — 2800 BCE.

The Jews (the Children of Israel) enter Palestine — 1190 BCE.

The foreign (Roman) occupation of Palestine — 63 BCE.

The Arab-Islamic liberation of Palestine — 636.

The British colonization of Palestine — 1917-1948.

Using the timetable, answer:

o Who was first present in Palestine — the Arabs or the Jews? Support your opinion with proof.
e Using the internet, write an historical article that, through the use of evidence, proves the historical right of the Arabs in
Palestine.

7 Jeffrey Herf, Nazi Propaganda for the Arab World (New Haven: Yale University Press, 2009), pp. 197-198.



Islamic Education, Grade 11, Vol. 1, 2023-2024, pp. 144-145. (Previously: /slamic Edu-
cation, Grade 11, Vol. 1, 2021-2022, pp. 144-145.)

Remaining:

An Islamic education lesson teaches as fact ( “historic truth”) dubious claims that are in-
tended to directly discredit Jewish claims to indigeneity in the region of Israel/Palestine.
The lesson teaches the unfounded idea that the ancient Canaanites, who inhabited pre-
sent-day Israel and Palestine in the Bronze Age before the ancient Israelites, were Ar-
abs.’® More specifically, the Canaanites are described as “an Arab tribe”who “originated
in the Arabian Peninsula”. The lesson also falsely claims that the (“Arab”) Canaanites
were the first inhabitants of the region, which in fact had been continuously inhabited for
tens of thousands of years by that point. The lesson concludes by stating that the Arabs
“have the best claim” (ahaqqiyyah) to Palestine, strongly insinuating that this is to be
contrasted with that of the Jews.
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Historic Truth:

Historical studies prove that the first ones who settled in Palestine are the Canaanites, and this was before the birth of Christ
by six thousand years. They are an Arab tribe that moved to Palestine from the Arabian Peninsula, and Palestine was named
with their name after they moved to it [as Canaan]. As for the Jews, they first entered into Palestine about 600 years after the
entrance of Abraham, at which point they entered it around 1400 years before the birth of Christ.

Thus, the Canaanites are the ones who entered and settled in Palestine before the Jews by 4,500 years, and this proves the
Arabs’ right to Palestine, whether from the legal-religious perspective as well as from the aspect of who was the first resident
and owner of the land.

Based on the historical truth you have in your hands, how may we prove that Arabs have the best claim to the land of Palestine?

'8 This may be a misunderstanding of a linguistic theory which holds that the historic homeland (Urheimat) of Semitic
languages, including the Canaanite language(s), was located somewhere in the Arabian Peninsula. However, this theory
is not accepted by most historic linguists, and using the textbooks’ logic would imply that all speakers of Semitic lan-
guages, Jews included, are Arabs. See: Edward Lipinski, Semitic Languages: Outline of a Comparative Grammar (Leu-
ven: Uitgeverij Peeters en Departement Oosterse Studies, 1997), p. 42.



Islamic Education, Grade 7, Vol. 2, 2023-2024, pp. 75-78. (Previously: /slamic Educa-
tion, Grade 7, Vol. 2, 2021-2022, pp. 75-78.)

Remaining:

Ancient Jewish Arabian tribes who waged war and conflict against the Prophet Muham-
mad are introduced and referred to in this lesson as “the Jews” This well-known motif
ties those ancient tribes’ hostility toward Islam to their Jewish identity, and informs a
wider narrative that sees the Jews as an eternal enemy of Muslims and Arabs. In addition,
many of the actions attributed to the Jewish tribes in this lesson — such as lying, schem-
ing and spreading discord — conform to traditional antisemitic stereotypes.
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[Left column:]

However, the Jews did not stay true to the articles of the Covenant, and turned to inducing dispute and tribalism. A sect of them
even betrayed the Muslims in the darkest and most severe circumstances, as they sought to bring the Muslims’ downfall and
the end of Islam. Examples of this are:

First: The Banu Qaynuqa:

a. Their Breach of the Covenant:

- The Jews of the Banu Qaynuqa tribe did not stay true to the Covenant the Messenger arranged with them, nor did they fulfill
their commitments as were defined in the Covenant.

- They took up hostile attitudes toward the Messenger and the Muslims, they were furious and envious when the Muslims won
in Badr, and they declared their hostility toward the Muslims. The Prophet gathered them in their market in Medina and advised
and warned them that he will strike them the same way he struck the Quraysh in Badr, but in response to the Prophet, they
challenged him and threatened him.

Second: The Banu Nadir:

a. Their Breach of the Covenant:

- The Banu Nadir tribe conspired against the Prophet and wanted to kill him by dropping a rock on him when he sat under their
wall. But when one of them climbed to drop the rock, the angel Jibreel came down to inform the Prophet of their intentions.

[.]



b. The Messenger’s Response:
- The Banu Nadir fled to their forts and asked for aid from the Hypocrites and the Banu Qurayza, but they did not help them.
- Allah struck fear into the hearts of the Banu Nadir and they surrendered.

[Right column:]

Third: The Banu Qurayza:

a. Their Breach of the Covenant:

- When the Confederates gathered to invade Medina [during the Battle of the Trench], the Banu Qurayza breached their Cove-
nant with the Muslims and joined the Confederates.

Bonus: When the Muslim army went to besiege the Banu Qurayza tribe, the Banu Qurayza sent one of their men to spy around
the fort that the Prophet designated to protect the women and the children, to expose their weaknesses and report back to the
Jews, but Safiyya, the Messenger’s aunt, killed him.

The Applicable Lessons:
2- Allah strikes fear in the hearts of the enemies to help His Prophet.




8. History, Grade 12, Vol. 2, 2023-2024, p. 13. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 13.))

Remaining:

An explanation of Palestine’s religious significance discusses its importance to Islam and
Christianity, while ignoring its significance to Judaism. The text teaches that “the hearts
of Christians and Muslims are attached to the land of Palestine”, but says nothing about
Jews. The text additionally hails Islamic-Christian coexistence in Jerusalem, emphasizing
the existence of religious brotherhood in Palestine, which is manifested /n mosques and
churches embracing each other” but since Judaism is conspicuously omitted from this
portrayal, it is understood that Jews and Judaism have no part in Jerusalem or the Holy
Land, and thus one cannot live alongside them.
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Palestine has religious importance. This is because it is:

- A holy land in which the blessed Al-Agsa Mosque is located: the Muslims’ first direction of prayer, the second mosque built on
earth, the third of the two holy mosques, and the destination of the Prophet Muhammad'’s night journey, from which he as-
cended to the sky.

- The land of the prophets; on its land many prophets lived and died, and it is the cradle of the Lord Messiah, peace be upon
him.

- It has the most famous holy cities: Jerusalem, in which the Church of the Holy Sepulcher is located, and Bethlehem.

Therefore, the hearts of Muslims and Christians are attached to the land of Palestine.

Since ancient times, Jerusalem has been considered a model of Islamic-Christian coexistence. It was, and still is, a meeting place
of civilizations, and religious brotherhood in Palestine is manifested in mosques and churches embracing each other, in a scene
rarely seen in the world.




Islamic Education, Grade 10, Vol. 1, 2023-2024, pp. 18-19. (Previously: /s/lamic Educa-
tion, Grade 10, Vol. 1, 2021-2022, pp. 18-19.)

Remaining:

A lesson about the Al-Jumu‘ah Surah from the Qur'an chooses to focus on a specific
verse (62:5), which accuses the Jews of failing to uphold the Torah they were given by
Allah. The lesson takes this verse to teach students to specifically avoid “resembling
Jews” as an intrinsic part of proper adherence to Islamic teaching. The lesson does not
explain, however, what “resembling Jews”means or how to avoid it, or why resembling
Jews should be avoided in particular. Other ideas the lesson derives from the same verse
are “all in the Universe praise Allah Almighty”and “the Prophet's Mission is one of the
greatest blessings on the [Islamic] Nation”, both of which are ideas represented by nu-
merous other verses in the Quran.
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‘The example of those who were entrusted with the Torah and then did not take it on is like that of a donkey that carries
volumes [of books]. Wretched is the example of the people who deny the signs of Allah. And Allah does not guide the
wrongdoing people’ (62:5)

After memorizing the aforementioned Verses, write the Verses that demonstrate the following meanings:

- All in the Universe praise Allah Almighty.

- One of the greatest blessings on the [Islamic] Nation is the Mission of the Prophet, peace be upon him.

- Performing deeds in accordance with what the Muslim knows of his religion, while not resembling the Jews.




10. /slamic Education, Grade 11, Vol. 2, 2023-2024, p. 44. (Previously: /slamic Education,
Grade 11, Vol. 2, 2021-2022, p. 44.)

Remaining:

An Islamic Education textbook misinforms students about tenets of Jewish belief, teach-
ing them that Jewish people worship (or have worshipped) the Golden Calf, that they
revere a character called Uzayr, that they believe themselves to be God’s own children,
and that they venerate the Talmud more than the Torah (the latter of which is recognized
by Islam as a heavenly-inspired text). These non-factual statements — some of which are
based on interpretation of Islamic sources'™ — not only do they not accurately reflect the
beliefs of real-life followers of Judaism, but they appear designed to promote an antise-
mitic portrayal of Jewish people as exceptionally arrogant and disloyal to God, both of
which are grave offenses from an Islamic point of view.
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What happened to their thoughts and beliefs:

Jews are originally the People of the Book and monotheism, but their beliefs went through changes and alterations. Examples
of this are:

1. They turned to anthropomorphism, as they took the calf as an idol for them after they left Egypt.

2. They took Ezra, or “Uzair,” as the son of God. He was the one who discovered Musa’s Torah after it was lost, according to
their claims.

3. They believe that reward and punishment are given in this world, with reward being victory and support, and punishment
being loss, humiliation, and enslavement, as well as [believing] that they will not be punished in the Afterlife, except for only a
few days, the number of days they worshipped the calf, for they are the sons of God Almighty and His most beloved, and they
are God'’s chosen people.

4. For them, the Talmud occupies a very important place, which exceeds that of the Torah.

9 For example, Uzayr is mentioned in the Qur'an, 9:30: “The Jews say, ‘Uzayr is the son of Allah’; and the Christians say,
‘The Messiah is the son of Allah.” That is their statement from their mouths; they imitate the saying of those who disbe-
lieved before them. May Allah destroy them; how are they deluded?”.




1.

Islamic Education, Grade 10, Vol. 1, 2023-2024, pp. 97-98. (Previously: /s/lamic Edu-
cation, Grade 10, Vol. 1, 2021-2022, pp. 97-98.)

Remaining:

The lesson teaches the Al-Jumu‘ah Surah from the Qur'an, implicitly criticizing Jews for
being materialistic in their attachment to life, and for not placing importance on the af-
terlife like Muslims. The first message the Surah conveys is that the “Jews covet life in
this world”, not realizing that “death is the end of all living things”. The textbook does
not attempt to contextualize this message about Jewish people, explain its importance
for understanding the text, how it applies in practice, or why it is specifically directed at
Jews.
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The Al-Jumu‘ah Surah is Medinan and has 11 Verses. These Verses from the Al-Jumu‘ah Surah present the Jews’ determination
to live in this world. The Verses also establish that death is the end of all living things, and that mankind shall find the result of
his deeds in the Day of Resurrection . . .

“Say, ‘O you who are Jews, if you claim that you are allies of Allah, excluding the [other] people, then wish for death, if you
should be truthful.”” But they will not wish for it, ever, because of what their hands have put forth. And Allah is Knowing of the
wrongdoers. “Say, ‘Indeed, the death from which you flee—indeed, it will meet you.”” Then you will be returned to the Knower
of the unseen and the witnessed, and He will inform you about what you used to do [...”] [62:6-8].




12. Arabic Language, Grade 4, Vol. 2, 2023-2024, p. 46. (Previously: Arabic Language,
Grade 4, Vol. 2, 2021-2022, p. 46.)

Remaining:

A passage about Jerusalem mentions its holy sites — the Al-Agsa Mosque, the Church of
the Holy Sepulcher, and the Dome of the Rock — while conspicuously ignoring any Jewish
holy site in the city, or the city’s importance for Judaism and Jewish history. In effect, the
textbook presents a narrative which invalidates a fundamental element of Jewish identity
and beliefs.
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The Adjective

Read the following paragraph and then answer what follows it:

“Jerusalem is an Arab city, which includes the Al-Agsa Mosque, the third holiest site and one of the mosques that people are
drawn to. It has an ancient church whose keys have been carried by Muslims until this day; it is the famous Church of the Holy
Sepulcher, and near it, the Dome of the Rock Mosque was built when Umar bin Al-Khattab, God be pleased with him, and the
victorious Muslims established a foundation of coexistence and harmony among its people, without distinction.”

- What has characterized Jerusalem ever since the Islamic conquest?




13. /slamic Education, Grade 7, Vol. 1, 2023-2024, pp. 74, 77, 81. (Previously: /s/lamic Ed-
ucation, Grade 7, Vol. 1, 2021-2022, pp. 74, 77, 81.)

Remaining:

A lesson on the Battle of the Trench (627 AD), fought between the early Muslims and a
confederation of pagan Arabian tribes, describes the ancient Jewish-Arabian tribes of
Banu Nadir and Banu Qurayza as “the Jews” and associates them with antisemitic stere-
otypes of treason and manipulation. The textbook describes the Jewish tribes betraying
the Muslims’ trust, breaking agreements, and inciting other non-Muslim tribes to attack
the Muslims, all while pointedly referring to both of them as “the Jews of Banu Nadir” and
“the Jews of Banu Qurayza”; the textbook concludes that “the danger of treachery and
treason”is a major lesson to be learned here. Rather than highlighting the objective cir-
cumstances, factors, and interests that led to conflict between early Islam and the vari-
ous non-lIslamic forces of ancient Arabia, the authors’ choice to repeatedly refer to hostile
factions in Islamic history as “the Jews” appears to be an attempt to create a link between
their Jewish identity and their hostility to Islam, implying that Jews and Muslims are nat-
ural enemies.
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Causes of the Battle of the Trench:

1. The Jews of Banu Nadir incited the [Arabian] tribes to wage war against the Muslims.

In 4 AH [626 AD], the Prophet banished the Jews of Banu Nadir from Medina to Khaybar as a result of their treachery and
betrayal. As their hearts continued to boil with resentment against the Messenger of God (PBUH) and his Calling, they were
determined to take revenge.

The leaders of Banu Nadir, led by Huyayy ibn Akhtab, set out to the Arabian tribes, and incited them to join in attacking the
Muslims. They went to the Quraysh tribe and came to an agreement with them, whereby they would wage war against the
Muslims [...]

At this crucial stage, the Jews of Banu Qurayza breached their covenant with the Muslims and announced that they are joining
the [pagan Arabian] warbands, so the Muslims were surrounded on all sides.

Learned Lessons:
I shall summarize situations which show what is to be learned from the Battle of the Trench, using the following themes:

[.]

4. The danger of treachery and treason.



14. /slamic Education, Grade 9, Vol. 1, 2023-2024, p. 93. (Previously: /s/lamic Education,
Grade 9, Vol. 1, 2021-2022, p. 93))

Remaining:

A section praising the steadfastness of the Prophet Muhammad accuses the ancient
Jewish-Arabian tribe of Banu Nadir of attempting to murder him - in what amounts to
deicide — while pointedly referring to them as “the Jews of Banu Nadir”. Rather than high-
lighting the objective circumstances, factors, and interests that led to conflict between
early Islam and the various non-Islamic forces of ancient Arabia, the authors’ choice to
refer to hostile factions in Islamic history as “the Jews” appears to be an attempt to create
a link between their Jewish identity and their hostility to Islam, implying that Jews and
Muslims are natural enemies, and to introduce students to antisemitic stereotypes - in
this case, associating Jews with deicide.
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Examples of Perseverance from the Prophets, peace be upon them:
Speaking of perseverance, the Prophets appear at the forefront of those who are steadfast.

1. The perseverance of the Messenger of God Muhammad (PBUH) when facing the tribulations he was subjected to:

Besides Fatimah, all of his children died in his lifetime, as well as his spouse Khadijah, his uncle, and his grandfather, who were
the closest to his heart. His tribe excommunicated him and his relatives caused him harm, such as Abu Lahab and his spouse,
the bearer of firewood [Qur’anic reference].

He was forced to leave from Mecca, the place most loved in his heart, to Medina, where he was exposed to attempts to kill him
by the Jews of Banu Nadir.




15.

16.

History, Grade 12, Vol. 2, 2023-2024, p. 20. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 20.)

Remaining:

When teaching about the 1917 Balfour Declaration (termed “Balfour’s Promise”) — the
British government’s landmark recognition of Jewish national claims to Palestine — the
Qatari textbook ignores its significance for the Jewish community, instead focusing on
geopolitical motives which inspired Britain to produce the proclamation, such as currying
favor with the Jews in America and Russia for their influence in these states. This not
only evokes antisemitic stereotypes of Jewish people wielding excessive political and
financial power, but also serves as part of a narrative that Jewish and Zionist causes are
not naturally self-evident, and that support for them is not driven by human empathy, but
by cynical interests — in contrast to the Palestinian cause.
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B. Balfour’s Promise of 1917:

This is a pledge issued by Britain’s Foreign Secretary, Balfour, for the Zionist movement, about establishing a national home for
the Jews in Palestine.

Britain was motivated to issue it because of:

1. Britain’s need for Jewish influence to compel the US to participate in the First World War on the side of Britain and its allies
(which actually happened in 1917).

2. Britain’s wish to control Palestine, in order to protect Britain’s foothold in Egypt.

3. Gaining the affection of the Jews in Russia and compelling them to pressure the country to carry on in the war.

History, Grade 12, Vol. 2, 2023-2024, p. 16. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 16.)

Remaining:

A section on the “Jewish Question” teaches that hostility toward Jews in Russia began
when “the Jews began feeling persecuted in Eastern Europe”. \While acknowledging the
existence of antisemitic persecution, the textbook’s choice to describe its victims as
“feeling” (yas‘urdn, may also be translated as “realizing” or “becoming aware of”) it, rather
than “being exposed to”, “being targeted by” or “suffering”, may open the door to the
possibility that antisemitism is self-inflicted or part of the Jews’ imagination.
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B. The Birth of the Jewish Question:
The Jews began feeling persecuted in Eastern Europe. The hostility toward them increased after being accused of murdering
the Tsar of Russia Alexander Il in 1881. [...]



17. History, Grade 12, Vol. 2, 2023-2024, p. 17. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 17.)

Remaining:

In the context of the history of Zionism, students are taught of a 1905-1907 “London
Colonial Conference”,?° where the creation of a buffer state in the eastern Mediterranean
was proposed, with the goal of separating the Asian and African regions of the Arab
world. This proposed buffer state is described in the textbook as ‘@ Auman barrier”.
Choosing to present this plan in the context of Zionism strongly implies that the creation
of Israel — located in the eastern Mediterranean, between Asia and Africa — was the real-
ization of a global imperialist conspiracy, intended to harm Arab people, rather than a
manifestation of another people’s desire for self-determination. This content serves as
part of a narrative that Jewish and Zionist causes are not naturally self-evident, and that
support for them is not driven by human empathy, but by cynical interests — in contrast
to the Palestinian cause.
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C. The Idea of a Buffer State:

The idea of a “buffer state” appeared in the London Colonial Conference (1905—-1907) [sic]. The attendees recommended the
formation of this state, so as to form a human barrier in the eastern Mediterranean, and divide the Arab Motherland into two:
an Asian part and an African part. This took place in the framework of achieving colonial goals in the Arab region.

20 No conference under this title took place in London in the years described by the Qatari textbook. This may be a ref-
erence to the 1907 Imperial Conference in London, where a major topic of discussion was the status of existing British
colonies.



18. History, Grade 12, Vol. 2, 2023-2024, p. 28. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 28.)

Remaining:

A lesson on the 1942 Biltmore Conference (which the Qatari textbook misidentifies with
the city of Baltimore, Maryland) —a summit of Zionist organizations at Hotel Biltmore in
New York, which called for the establishment of a Jewish political entity in Palestine —
teaches that a key foundation of Zionist policy was “linking American interests with Zi-
onist goals”in place of the UK, due to what is described as “the US’s ability to steer
global politics”. This presentation effectively paints Zionism as a movement primarily
driven by opportunism and lust for power. This content serves as part of a narrative that
Jewish and Zionist causes are not naturally self-evident, and that support for them is not
driven by human empathy, but by cynical interests —in contrast to the Palestinian cause.
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A. The USA and the Zionist Movement:

During WWII, the Zionist organization laid the foundations for its policy, based on the following:

e Having the US taking the place of Britain, because of the US’s ability to steer global politics.

e Linking American interests with Zionist goals, placing all Zionist means at the service of the American war effort during the
war, and supporting American interests in the Middle East, especially after the discovery of oil.

The 1942 Baltimore [sic] Conference:

This is a Zionist conference that was held in the American city of Baltimore [sic], and it was attended by representatives of
Zionist organizations and by members of the American Congress, including Harry Truman, who became president of the US
(1945-1950).

Key resolutions of the conference: [right to left:]

The establishment of a Jewish state.

Forming a Jewish military force with its own flag.

Opening the door to unrestricted Jewish immigration to Palestine.

Cancelling the 1939 Third White Paper.

Granting the Jewish Agency administrative and regulatory rights in Palestine, in preparation for the Jews receiving matters of
control and administration in it.



19. History, Grade 12, Vol. 2, 2023-2024, p. 24. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 24.)

Remaining:

A lesson on the 1929 Palestine riots, termed “the Al-Buraqg Uprising”, accuses the “Zion-
/sts” of fabricating the sacred status of the Western Wall in Jerusalem, the holiest place
in Judaism, as a pretext for the riots. The lesson also dubiously teaches that the riots
targeted “Zionist gangs”, even though the historical consensus is that the 1929 Arab
rioters did, in fact, target Zionist and non-Zionist Jewish civilians indiscriminately.?’
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2- The 1929 Al-Buraq Uprising:

The Al-Buraqg Uprising was the first uprising the included the entirety of Palestine, however it targeted only the Zionist gangs
and not the British presence.

The reasons for the uprising are:

Observe the following chart:

Reasons for the Al-Buraq Uprising:

- The Zionists’ claim that the Buraq Wall is a holy place for them.

- Raising the Zionist flag in front of the wall.

- Increasing the number of Zionist colonies and arming them against the Arabs.

Enrichment Information:

The Al-Burag Wall:

This is the western wall of the Noble Sanctuary of Jerusalem, as it is the wall that the Prophet Muhammad landed upon during
the Night of Isra and Mi‘raj, and to which he tied al-Buraq [his horse]. The Jews name the wall “the Wailing Wall.”

The Uprising’s Events:
The events started with Arab demonstrations at the Al-Agsa Mosque, protesting against the Jews.

21 For further reading see: Hillel Cohen and Haim Watzman, Year Zero of the Arab-Israeli Conflict 1929 (Waltham, MA:
Brandeis University Press, 2015).



- Jihad, Martyrdom and Violence

Examples remaining

20. /slamic Education, Grade 6, Vol. 2, 2023-2024, p. 139. (Previously: /slamic Education,
Grade 6, Vol. 2, 2021-2022, p. 139.)

Remaining:

An Islamic education lesson teaches that one of the ways to measure a good Muslim
woman is to raise children to sacrifice their lives, in what is understood to be violent jihad.
The chapter about classical Islamic figure Nusaybah bint Ka'b praises the fact that she
raised her children “to love jihad”, pointing out that her three children later “died as mar-
tyrs for the sake of Allah Aimighty”. The textbook authors describe this type of upbring-
ing as “optimal”.
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Umm Umarah—Role Model for Women Raising Sons:

Nusaybah bint Ka‘b performed her role of raising her children in the optimal manner; she raised them to love Islam and to love
jihad in order to elevate the words “there is no God beside Allah”; and to give up all that is theirs for the sake of Allah. The
books of the Prophet’s biography teach us that her three children died as martyrs for the sake of Allah Almighty.




21. /slamic Education, Grade 12, Vol. 2, 2023-2024, p. 27. (Previously: /slamic Education,
Grade 12, Vol. 2, 2021-2022, p. 27.)

Remaining:

This passage teaches, based on a verse from Al Imran Surah, that God will reward men
and women who fought and died for Islam, and will grant them entry to Paradise. The
lesson does not attempt to caution that dying as a result of violent struggle should not
be considered the utmost objective, and students are offered no alternative interpreta-
tions of this Quranic verse.
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“And their Lord responded to them, ‘Never will | allow the work of any worker among you to be lost; whether male or female;
you are of one another. So those who emigrated or were evicted from their homes or were harmed in My cause or fought or
were killed—I will surely remove from them their misdeeds, and | will surely admit them to gardens beneath which rivers flow
as reward from Allah, and Allah has with Him the best reward.”” (3:195)

Allah responded to the believers’ prayers that he will not allow the effort of a righteous deed to be lost, whether it was a male
orafemale. [...] Those who left their homes to please Allah, those who were expelled from their homes, those who were harmed
for their obedience to their Lord and their worship of Him, those who fought and were killed for the sake of Allah to elevate His
word — He will forgive them for their sins, and will not take those sins into account. He will allow them to enter into gardens,
beneath which rivers flow as a reward from Allah. Allah has the best rewards.




22. /slamic Education, Grade 8, Vol. 1, 2023-2024, pp. 72-73. (Previously: /slamic Educa-
tion, Grade 8, Vol. 1, 2021-2022, pp. 72-73.)

Remaining:

A text on the Battle of Khaybar, fought between the Muslim forces of the Prophet Mu-
hammad and the ancient Jewish Arabian tribe of Banu Nadir in 629 CE, concludes by
asking students what “the sublime goal of jihad in /slam”is; the answer appears to be to
bring non-Muslims to convert under threat of violence. Furthermore, the text under-
scores the Jewish identity of the Muslims’ enemies in that battle, consistently referring
to them as “the Jews”, thus essentializing their hostility to Muslims as one derived from
their Jewish identity.
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The Beginning of the Fighting and the Fall of the Fortifications:

The Jews fled to their fortifications and entrenched in them, because their habit is to not engage in war. The Messenger and
the Muslims had besieged them for a while, until he said: “Tomorrow | will give the banner to a person who is loved by Allah
and his Messenger, and who loves Allah and his Messenger, and he will not come back until it is conquered for Him.” (narrated
by Ahmad)

The following day, the Messenger of Allah gave the banner to Ali bin Abu Talib. He conquered it after he invited them to embrace
Islam; as he executed the Prophet’s advice, who said: “Go to them patiently and calmly till you enter the land. Then, invite them
to Islam, and inform them what is enjoined upon them, for, by Allah, if Allah gives guidance to somebody through you, it is
better for you than possessing red camels.” However, they refused to embrace it, so the army of Muslims conquered their forts
one by one. The first of their forts to be conquered was the fort of Na‘im, which was the most fortified of Khaybar’s forts.

I will explain:

Using the previous passage, the sublime goal of jihad for the sake of Islam.




23. /slamic Education, Grade 6, Vol. 1, 2023-2024, pp. 133-134. (Previously: /slamic Edu-
cation, Grade 6, Vol. 1, 2021-2022, pp. 133-134.)

Remaining:

A lesson about celebrated Islamic figure Ali bin Abu Talib, cousin and son-in-law of the
Prophet Muhammad, glorifies his killing of non-Muslim polytheists and Jews as a major
testament to his excellence as a human being. To emulate Ali, one of the lessons stu-
dents are encouraged to take from his character is the value of sacrificing their lives for
Islam.
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3. His bravery:

Ali was a role model of bravery, sacrifice, and courage, as witnessed by everyone who knew him. He participated in all the
battles besides the Battle of Tabuk, by orders of the Prophet. He faced and killed many polytheist warriors, such as Walid ibn
Utbah in the Battle of Badr, Amr ibn Abd al-Wudd in the Battle of the Trench, and Jewish horseman Marhab in the liberation
of Khaybar.

Lessons Learned:

[]
3. Sacrificing oneself for the sake of defending the Faith.




24. History, Grade 11, Vol. 1, 2023-2024, p. 120. (Previously: History, Grade 11, Vol. 1,
2021-2022, p. 120.)

Remaining:

A history lesson about Ottoman Sultan Murad | (reigned 1362-1389), who died in battle
while fighting the Christian Serbians in present-day Kosovo, includes a short excerpt
from his will, where he asks Allah to let him “drink from the cup of martyrdom”in return
for military victory for Islam. Immediately afterwards, students are prompted to deduce
from this text what the key positive qualities of the Sultan’s personality are. As a result,
students learn that death in battle for Islam is the true marker of a great figure, rather
than leadership, military, or administrative capabilities.
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From the will of Sultan Murad:
“I asked Allah to let me drink from the cup of martyrdom, if this means that Islam will be victorious by my martyrdom. Allah
Almighty answered my wish, praise and gratitude be to Him, for | will have died having seen the victory of the army of Islam

[.J

- What are the most important positive qualities for which Murad | is characterized?




25. /slamic Education, Grade 8, Vol. 1, 2023-2024, pp. 105-107. (Previously: /slamic Edu-
cation, Grade 8, Vol. 1, 2021-2022, pp. 105-107.)

Remaining:

The textbook’s interpretation of Quranic verses from the As-Saff Surah expand upon the
rewards awaiting those who perform violent jihad against “the Enemies of the Faith”.
Students are thus encouraged to wage war and sacrifice their lives and property in the
name of jihad, for doing so will abolish all their sins, give them certain victory, and grant
them happiness in the afterlife; they are also led to see the world as full of “enemies” of
Islam.
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[Left column:]

When Allah explained that the Polytheists want to extinguish the light of Allah, He commanded the Believers to strive against
the enemies of the religion, and He called upon them to sacrifice their wealth and lives and perform jihad for the sake of Allah.
He also explained to them that it is a profitable transaction to whoever wants happiness in both worlds [this world and the
afterlife.] He said:

“[It is that] you believe in Allah and His Messenger and strive in the cause of Allah with your wealth and your lives. That is best
for you, if you would know.”

Allah explained that this victorious, profitable transaction is faith in Allah and in His Messenger, and jihad for the sake of Allah

Almighty; for the victory of His religion by sacrificing wealth and lives for Allah Almighty. This is best for you more than the
transaction of the fleeting world.



“He will forgive for you your sins and admit you to gardens beneath which rivers flow and pleasant dwellings in gardens of
perpetual residence. That is the great attainment. And [you will obtain] another [favor] that you love—victory from Allah and
an imminent conquest; and give good tidings to the believers.”

Whoever makes a transaction with Allah Almighty of faith and jihad for His sake, will be forgiven for his sins and will be admitted
to a garden with rivers and pleasant dwellings. This is the reward to whoever achieves this great attainment. Then, another
favor [that will be given] to you—believers and jihad warriors—that you love, is victory from Allah and an imminent conquest
for your benefit; this meaning the conquest of Mecca, the admission of people to the religion of Allah in multitudes, and good
tidings to the believers—O Muhammad—by this reward and by this favor.

[Right column:]

1 will cooperate with my classmates in filling the following table:
Future rewards

Immediate rewards

Among the Usable Lesson from the Noble Verses:

1. Faith in Allah and jihad for His sake are a profitable transaction for the believers.

2. Jihad brings future benefits in the form of forgiveness of sins, as well as immediate ones in the form of victory over the
Enemies.

[]

4. The invitation to the victory of the religion of Allah Almighty and the elevation of His word; following the example of the
Messengers, may peace be upon them.

5. The support of Allah to the people of Faith and their victory upon the people of Unbelief; for the truth is always clear and
granted victory.




26. /slamic Education, Grade 8, Vol. 1, 2023-2024, pp. 22, 25, 28, 103. (Previously: /s-
lamic Education, Grade 8, Vol. 1, 2021-2022, pp. 22, 25, 28, 103.)

Remaining:

Eighth graders are taught that God loves jihad warriors who “fight” (yuqatilin) for His
sake, favoring a violent interpretation of jihad. The text also informs students that God
defends Islam against “the powers of Unbelief” who may “unite against it”, thus instilling
a sense of hostility against the non-Islamic world.
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[Left column:]

About the Verses:

The Al-Saff Surah is a Medinan Surah, and it consists of fourteen Verses. It comes to emphasize the victory that Allah Almighty
will grant to the religion of Islam over anything else. It also comes to encourage people to adopt means to reach an end that
will bring such victory, as it warns the believers from breaking the promise, and stimulates them to stand up for the religion of
Allah Almighty and to perform jihad for his sake.

About the Noble Verses:

The former Noble Verses come to emphasize the victory that Allah Almighty will grant to the religion of Islam over anything
else. It also comes to encourage people to adopt means to reach an end that will bring such victory, as it warns the believers
from breaking the promise, and stimulates them to stand up for the religion of Allah Almighty and to perform jihad for his sake.

[Right column:]

“Indeed, Allah loves those who fight in His cause in a row as though they are a [single] structure joined firmly.”

- What is the wisdom behind comparing those who fight for the sake of Allah to a structure joined firmly?

After the Almighty warned those who say what they do not do, it is followed by explaining who he loves—those who fight for
the sake of elevating His religion, so much so that their firmness, unity, and undoubted truth make them a structure that is so
strong, no one can destroy it.

The Usable Lessons from the Noble Verses:

3. The love of Allah toward those who wage jihad for His sake.

[]

6. Allah defends his religion, even if the forces of Unbelief unite against it.




27. Islamic Education, Grade 8, Vol. 1, 2023-2024, pp. 76, 78. (Previously: /slamic Educa-
tion, Grade 8, Vol. 1, 2021-2022, pp. 76, 78.)

Remaining:

An Islamic Education lesson on the historic Battle of Mu'tah (629 AD), which took place
between early Muslims and the Byzantine Empire, glorifies martyrdom in war. The lesson
quotes a Muslim participant in the battle who proclaimed that battle has only two possible
outcomes: victory or martyrdom, with both being equally elevated as “rewards”. Rather
than providing further information about the battle, or perhaps cautioning against apply-
ing the idea of religious warfare to the present era, students are asked to contemplate
the meaning of this quote and speak to their classmates about it, which can encourage
them to view death in battle as a desirable outcome.
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Paving the Way:

Allah Almighty said: “We have sent you only as a deliverer of good news and a warner to all of humanity” (34:28)
- Who is being addressed to in this noble Verse?

- What does the noble Verse indicate?

The situation was decided when Abdallah ibn Rawahah said: “O nation, we do not fight people with numbers, nor strength; we
fight for one of two rewards: victory or martyrdom.”

| Explain for my Classmates:
The intention behind Abd Allah ibn Rawahah saying: “we fight for one of two rewards: victory or martyrdom.”




28.

29.

Christians, Infidels and Polytheists

Examples remaining

Arabic Language, Grade 12, Vol. 1, 2023-2024, p. 91. (Previously: Arabic Language,
Grade 12, Vol. 1, 2021-2022, p. 91.)

Remaining:

A grammar exercise gratuitously evokes graphic imagery and expresses intolerance to-
wards non-Muslims. As part of the exercise, students are asked to analyze verbs that
appear in an extract from a play. An example of usage for the verb arada (“to present,
expose”) is “Allah exposed the Infidels to the Hellfire”, despite the fact that this sentence
does not appear in the play.
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2- Explain the meaning of “‘arada” according to its context, as following:

[]
- Allah exposed the Infidels to the Hellfire.

slamic Education, Grade 11, Vol. 1, 2023-2024, p. 46. (Previously: /slamic Education,
Grade 11, Vol. 1, 2021-2022, p. 46.)

Remaining:

A passage condemns Christianity and Judaism as religions which “have been corrupted”,
and that polytheistic elements “have been inserted into them” polytheism, meanwhile,
is treated as a form of “lgnorance”which is “false” While this is a part of Islamic dogma,
using this strongly negative language in a school textbook cultivates feelings of religious
supremacy and deep intolerance of people with differing religious beliefs.
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Allah Almighty sent His Messenger Muhammad with the message of Islam to the entirety of humanity, in order to bring them
from the shadow of ignorance and polytheism into the light of knowledge and monotheism, from the narrowness of the world
to its breadth, and from worshiping idols to worshiping Allah Almighty. Idol worshipping and paganism had spread all over the
world, and the heavenly religions [i.e. Christianity and Judaism] were corrupted and false idol worshipping principles were
inserted into them. In the Arabian Peninsula, the tribes worshipped idols and statues from rock and other materials, and they
abandoned the religion of Abraham.




30. /slamic Education, Grade 7, Vol. 1, 2023-2024, pp. 107, 110. (Previously: /slamic Edu-
cation, Grade 7, Vol. 1, 2021-2022, pp. 107, 110.)

Remaining:

Based on an interpretation of Surah 49 (Al-Hujurat), students are taught that Allah
blesses Muslims by making them hate unbelief (kufr), since it “angers Allah”. This lesson
does not attempt to contextualize the message to a specific time, situation or group of
people, and may thus compel students to harbor hate and intolerance toward non-Mus-
lims and their beliefs in their day-to-day lives, and to feel ashamed if they do not possess
such hatred.
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The Verses discuss the importance of verifying information, so no one would be unjustly wronged. They also discuss the im-
portance of reconciliation between Believers, and that in Allah Almighty’s grace to us, He made us love faith, and hate Unbelief
and sin.

“And know that among you is the Messenger of Allah. If he were to obey you in much of the matter, you would be in difficulty,
but Allah has endeared to you the faith and has made it pleasing in your hearts and has made hateful to your disbelief, defiance
and disobedience. Those are the [rightly] guided.” [49:7].

It is in Allah’s mercy towards the believers” worship that He made them love faith and adorned it in their hearts, so their minds
will incline to the truth and will stay away from Unbelief, falsehood, sin, and everything that angers Allah.

“[It is] as bounty from Allah and favor. And Allah is Knowing and Wise.” [49:8]
This Verse reminds the believers that Allah Almighty grants grace, nobility, and comfort, and that in His grace towards them,
He sent them a Prophet to teach them, He made them love faith, and He made them hate Unbelief and sin.




31. /slamic Education, Grade 9, Vol. 1, 2023-2024, p. 54. (Previously: /slamic Education,
Grade 9, Vol. 1, 2021-2022, p. 54.)

Remaining:

Students are taught that polytheism is “the greatest sin” (huwa akbaru d-0undb), and
that those who partake in it may expect the worst punishment — namely, spending eter-
nity in Hellfire. Furthermore, Muslims are warned to be constantly wary of polytheism so
as to “avoid falling into it”, which may be understood to mean that contact with polythe-
ists can result in Muslims abandoning their religion. This lesson inspires deep intolerance
of non-Muslims — who are implied here to be worse than any criminal — and encourages
students to adhere to their religion out of fear, rather than love.
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- We do not know of a sin that carries a punishment with it quite like polytheism, for it is the greatest sin and follows with the
worst punishments. Is there a worst injustice than polytheism and adopting a Lord other than Him?

The Almighty said: “Indeed, Allah does not forgive [a shared] association with Him, but He forgives what is less than that for
whom He wills. And he who associates others with Allah has certainly created a tremendous sin.” [4:48]

- Polytheism has a danger that transcends the worldly life and could place its owner eternally in Hellfire, and every Muslim must
be aware of it, to be cautious of it, and to avoid falling into it.




32.

33.

Islamic Education, Grade 4, Vol. 2, 2023-2024, p. 39. (Previously: /s/lamic Education,
Grade 4, Vol. 2, 2021-2022, p. 39.)

Remaining:

Fourth graders are taught that on the Day of Resurrection, believers will go to Heaven
and “wicked infidels” (al-kafirin al-fasigin) — a phrase which does not appear in the
Quran — will go to Hell. Implying that “infidels” may be inherently wicked may lead stu-
dents to believe that non-Muslims are people of bad morals and their natural enemy, and
will be punished horribly. This contradicts lessons elsewhere in the Qatari curriculum,
which stress the high value Islam places on tolerance toward other religions.
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The Proof that Living Beings will be Judged on the Day of Resurrection:
- The great Qur’an has many Verses that teach us that almighty Allah judges everyone on the Day of the Resurrection and that
the loyal believers will be rewarded with Heaven and the wicked infidels will be rewarded with Hell.

Islamic Education, Grade 10, Vol. 2, 2023-2024, p. 97. (Previously: /s/lamic Education,
Grade 10, Vol. 2, 2021-2022, p. 97.)

Remaining:

In how it interprets a verse from the Qur'anic Al-Israa Surah, the textbook forbids showing
any kind of “inclination”(rukdan or mayl) towards “infidels” and polytheists, promising dou-
bled punishment both in life and in death. As the lesson does not clarify what is meant
by “inclination”, the text can be interpreted to mean that students should shun and hate
non-Muslims, for fear of being punished.
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“Then [if you had inclined to those who are blind in this life], We would have made you taste double punishment in life and
double after death. Then you would not find for yourself against Us a helper.” [17:75]

- What will become of those who incline to the infidels and the polytheists?

Allah Almighty tells His Prophet that if he felt but the slightest inclination toward the Infidels, God forbid, his punishment would
have been doubled in life and doubled in death; he would not have found anyone to help him in the world and protect him from
the punishment in the afterlife.



34. /slamic Education, Grade 9, Vol. 1, 2023-2024, p. 74. (Previously: /slamic Education,

35.

Grade 9, Vol. 1, 2021-2022, p. 74.)

Remaining:

A chapter about the importance of zakat (charity) dictates that it is not imposed on “in-
fidels”, rather than simply non-Muslims.
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Among the Conditions under which Zakat is Obligated:
1. Islam: Zakat is not imposed on an infidel.

Arabic Language, Grade 9, Vol. 2, 2023-2024, p. 70. (Previously: Arabic Language,
Grade 9, Vol. 2, 2021-2022, p. 70.)

Remaining:

Students are taught to have a negative opinion of non-Muslims in an Arabic grammar
exercise. The exercise inserts a passage from what appears to be a poem, in which Islam
is praised and “unbelief” (kufr) is viewed as “foul”.
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1- Find the exclamation verb, its subject, and the object to which the exclamation is aimed at:

a- O, how many brothers there are when you count them, but in times of trouble they are few.

b- O, how great it is when Faith and success in life meet together, and how repugnant is men’s unbelief and failure in life.
c- Respect he who has the Qur'an memorized!




36. /slamic Education, Grade 6, Vol. 1, 2023-2024, pp. 98, 101. (Previously: /s/lamic Edu-
cation, Grade 6, Vol. 1, 2021-2022, pp. 98, 101.)

Remaining:

The sixth-grade textbook’s interpretation of Quranic verses from the Lugman Surah
teaches that polytheism is one of the worst sins (min ‘azami d-dundbi) that a human can
commit — an idea not mentioned in the cited Qur'anic verse — and that it “wrongs the
soul”, and results in punishment from Allah. Students are also taught to disobey their
parents if they try to influence them to become polytheists or “infidels”. Such content
fosters deep fear and intolerance of non-Muslims.
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“And [mention, O Muhammad], when Lugman said to his son while he was instructing him, ‘O my son, do not associate [any-
thing] with Allah. Indeed, association [with him] is great injustice.”” [31:13].

- Then Allah Almighty tells us about Lugman’s devotion to his son and his righteous love toward him, as he advised him to
worship only Allah Almighty and not associate anything with him or corrupt his soul with polytheism; because it is one of the
most grievous sins that annihilates mankind and that deserves Allah Almighty’s punishment.

“But if they endeavor to make you associate with Me that of which you have no knowledge, do not obey them but accompany
them in [this] world with appropriate kindness and follow the way of those who turn back to Me [in repentance]. Then to Me
will be your return, and | will inform you about what you used to do.” [31:15]

- If parents order their children to perform polytheism, unbelief, or to commit sins, they must not obey them and disobey the
Creator, but they are to obey them when it comes to righteous deeds and following the path of those who believe in Allah and
the Tawhid [Oneness of Allah;] Allah will reward the people for their righteous deeds, or punish them for their evil deeds. One
should not forget his parents’ authority, but instead respect them and do good by them, even if they try to have him practice
polytheism.

Some of the Usable Lessons from these Noble Verses:

[.]

3. Warning against polytheism and explaining that it wrongs the soul.




37. Islamic Education, Grade 6, Vol. 2, 2023-2024, pp. 112, 115. (Previously: /s/lamic Edu-
cation, Grade 6, Vol. 2, 2021-2022, pp. 112, 115.)
Remaining:

Polytheism is described as the greatest sin, punishable with an eternity in Hell, and as
categorically unforgivable. Without clarification as to how this may apply (or not) in mod-
ern life, this passage could contribute to feelings of hatred, intolerance, or enmity toward
adherents to non-monotheistic religions.
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Sins are of different levels; there are small ones; there are big ones; and there are the most grievous ones, like polytheism,
disobeying parents, and giving false testimony in human law.

- 1. “Polytheism.”

The greatest sin in disobeying Allah Almighty is associating another with Him in worship. The Almighty said: “Indeed, association
[with Him] is great injustice.” [31:13] It is the harshest punishable sin that Allah Almighty will never forgive. The Almighty said.:
“Indeed, Allah does not forgive association with Him, but He forgives what is less than that for whom He wills.” [4:48] This is
the Greater Polytheism that will prevent whoever does it from entering Heaven and will [punish him with] eternity in hellfire.

The Lessons Learned from the Noble Hadith:
- Polytheism is the greatest sin that Allah Almighty does not forgive.




38. /slamic Education, Grade 8, Vol. 1, 2023-2024, pp. 124, 129. (Previously: /slamic Edu-
cation, Grade 8, Vol. 1, 2021-2022, pp. 124, 129.)

Remaining:

A chapter about death explains two possible infinite outcomes one can expect when
dying: Muslims ( “Believers”) will reside in Heaven with a tranquil mind; non-Muslims ( “/n-
fidels”) will suffer in Hell and be humiliated. Students are made to internalize this idea by
creating a table comparing the fate of Muslims and non-Muslims after dying. This sort of
content inspires deep fear of death and of having one’s personal beliefs questioned or
explored, and potentially encourages intolerance of non-Muslims, who are understood
here to be needing salvation from horrible suffering if they do not accept Islam.
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[Left column:]

The State of Mankind in the Face of Death:

Mankind, at death, faces two states:

1. The state of the Believer in face of death:

He is surrounded with peace and tranquility, his spirit is cleansed, and the angels give him the good news, as the Almighty said:
“Indeed, those who have said, ‘Our Lord is Allah’ and then remained on a right course—the angels will descend upon them,
[saying], ‘Do not fear and do not grieve but receive good tidings of Paradise, which you were promised.”” [41:30]

2. The state of the Infidel in face of death:

He is surrounded by anxiety and fear, his soul is ruined, and the angels take his soul away with reprimand and threat; as Allah
Almighty said: “And if you could but see when the wrongdoers are in the overwhelming pangs of death while the angels extend
their hands [saying], ‘Discharge your souls! Today you will be awarded the punishment of [extreme] humiliation for what you
used to say against Allah other than the truth and [that] you were, toward His verses, being arrogant.”” [6:93]

[Right column:]

The People of Faith: Peace and tranquility; cleansed mind,; good news of Heaven.

The People of Unbelief: fear and anxiety; destruction of the soul; threat of hellfire.

Question Three: Compare the state of the Believer to the state of the Infidel in the face of death, using the following table:
The state of the Believer while facing death: ......

The state of the Infidel while facing death: ......




39. /slamic Education, Grade 9, Vol. 1, 2023-2024, pp. 55-57. (Previously: /slamic Educa-
tion, Grade 9, Vol. 1, 2021-2022, pp. 55-57.)

Remaining:

This textbook dedicates an entire chapter to polytheism and its evil nature in the eyes of
Islamic teaching. The chapter characterizes polytheism as consisting of two types, with
varying severity, both considered immoral, and both resulting in divine punishment. This
sort of content encourages students to believe they must be intolerant toward non-Mus-
lims, and perceive this to be a central aspect of Islamic faith.
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Types of Polytheism:

Polytheism is of two major types, and each one includes its own categories:

Greater Polytheism: Creating a peer for Allah, the One Who created you. This type of polytheism excludes one from Islam and
places them in Hellfire for eternity.

Lesser Polytheism: It has come to be known in a few hadiths as “hidden polytheism”; this will not exclude one from Islam.
From the Prophetic Sunnah:

The Noble Sunnah of the Prophet includes many hadiths that warn against polytheism and the severity of its punishment and
its impact on whoever perpetrates it, among them:

Abdallah Bin Masud said: “The Prophet said: ‘Whoever dies while still invoking anything other than Allah as a rival to Allah, will
enter Hell (fire).” And | [Abdallah] said: ‘Whoever dies without invoking anything as a rival to Allah, will enter Paradise.”
Comparison between Greater and Lesser Polytheism:

Lesser Polytheism (Left) Greater Polytheism (Right)
Will not exclude from religion Will exclude from religion
He will be in Hellfire forever, if he enters it He will be in Hellfire forever
Under Allah’s will, whether He wants to punish or forgive him He is forbidden to enter Heaven
Under Allah’s will, whether He wants to punish or forgive him No forgiveness until repentance

Only polytheistic action nullified All actions nullified




40. /slamic Education, Grade 10, Vol. 1, 2023-2024, pp. 125-126. (Previously: /slamic Edu-
cation, Grade 10, Vol. 1, 2021-2022. pp. 125-126.)

Remaining:

An entire chapter in this textbook is dedicated to the topic of “unbelief” (kufr), which is
presented as the opposite of Islamic faith. It is split into two categories, with varying
levels of severity, both considered immoral, and both resulting in divine punishment. This
content encourages students to believe they must be intolerant of non-Muslims, and
perceive this to be a central aspect of Islamic faith.
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The Definition of Unbelief [kufr]:

Literally: to hide and cover up.

Meaning: words, deeds, or opinions that contradict Faith.

Types of Unbelief:

Unbelief is divided to two categories:

Greater Unbelief (exclusion from community of believers)

Lesser Unbelief (unbelief without unbelief)

Among the Examples of Community-Excluding Unbelief:

There are several examples of this kind of unbelief: whoever meets Allah Almighty with one of them shall not be forgiven, no
intercession will avail him on the Day of Resurrection, and he shall spend eternity in Hellfire.

Examples of Community-Excluding Unbelief: unbelief of refutation; unbelief of vanity and pride,; unbelief of hypocrisy.

Among the Example of Lesser Unbelief:

This refers to all sins mentioned in the Qur’an or the Sunnah as unbelief. However, whoever practices it is not excluded from
Islam, and he is subject to the will of Allah, whether He shall wish to punish him or forgive him. He also might be given inter-
vention by intercessors.

Examples of Lesser Unbelief: unbelief of Allah’s blessing; fighting a Muslim; swearing by other than Allah Almighty.



41. /slamic Education, Grade 9, Vol. 2, 2023-2024, p. 25. (Previously: /slamic Education,
Grade 9, Vol. 2, 2021-2022, p. 25.)

Remaining:

Polytheists are portrayed as liars and immoral people who commit obscenities and atroc-
ities, in an interpretation of a verse from the Qur'anic Al-A'raf Surah. The lesson does not
indicate that the verse refers to a specific group of people or is applicable to any partic-
ular time.
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The Polytheists’ False Claims and the Response to Them:
“And when they commit an immorality, they say, ‘We found our fathers doing it, and Allah has ordered us to do it.” Say, ‘Indeed,
Allah does not order immorality. Do you say about Allah that which you do not know?””

- This noble Verse points to the atrocities and obscenities the polytheists commit, followed by the lying and false claim that
Allah Almighty is the one who ordered them to do so, though Allah Almighty does not order immorality.




42.

Israel and the Israeli-Palestinian Conflict

Examples remaining

Islamic Education, Grade 11, Vol. 1, 2023-2024, p. 147. (Previously: /slamic Education,
Grade 11, Vol. 1, 2021-2022, p. 147.)

Remaining:

In a subsection titled “The Duty of Muslims towards Palestine, Jerusalem and Al-Agsa
Mosque”, Qatari students are told in Islamic education that they should “exert any effort
that would aid the liberation of Palestine from the Occupation” while “not conceding on
any part of Palestine, foritis an Arab, Islamic land.” As the Qatari curriculum consistently
identifies the entirety of Israel’s territory as Palestinian, this line seems to be asserting
that Islam mandates Israel's destruction. This outlook is then applied in opposition to
positive Arab-Israeli relationships in the wider region, asking students for “ideas to pro-
tect Palestine, Jerusalem, and the al-Agsa Mosque” against “normalization and its various
forms” with Israel?? — and “expose the Occupation’s efforts to Judaize the land and the
holy places” —invoking conspiracy theories surrounding alleged Israeli government plans
to “Judaize” holy places in Jerusalem, such as the Al-Agsa Mosque. Taken together, this
lesson seems to suggest peace and coexistence with Israel may be impossible or even
impermissible — somewhat contradicting the stated position of Qatar’s leadership?® —and
that taking a public stance on the Israeli-Palestinian conflict is a key part of Islamic faith,
thereby promoting a highly politicized and potentially incendiary version of religion.

22 This may be a reference to the 2020 Abraham Accords, which invovled the normalization of ties between Israel and
several Arab countries, including two of Qatar's neighbors Bahrain and the UAE. These agreements are not explicitly
mentioned in 2023 Qatari textbooks, despite their significance in the history of the Arab-Israeli conflict, which is other-
wise taught extensively. It is possible that not enough time has elapsed for an event this recent to be introduced into
history textbooks.

23 Reuters Staff, “Qatar Emir Tells Kushner Two-State Solution Needed to End Palestine-Israel Conflict,” Reuters, 2 Sep-
tember 2020.

https://www.reuters.com/article/instant-article/idAFL8N2FZ3FD
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The Muslims’ Duty toward Palestine, Jerusalem, and Al-Agsa:

Because the cause of Palestine is tied with dogma, Muslims have several duties towards it, including:

1- Teaching and educating Muslim children about aspects of the Palestinian Cause and about the Zionist aggression against
Palestine and Jerusalem, and creating dogmatic ties between them and Palestine.

2- Exerting any effort that would aid the liberation of Palestine from the Occupation.

3- Supporting the Palestinian people politically, materially, and in terms of morale.

4- Not conceding any part of Palestine, for it is an Arab, Islamic land.

5- Supporting and backing the children of Jerusalem, and striving to secure them in their land and confront the expulsion
schemes they face.

I will Think and Share:

I will suggest a number of ideas to protect Palestine, Jerusalem, and the Al-Agsa Mosque, through the following axes:
- Expose the Occupation’s efforts to Judaize the land and the holy places.

- Legal actions to hold the Occupation’s leaders accountable.

- Taking a stand on normalization and its various forms.




43. /slamic Education, Grade 11, Vol. 1, 2023-2024, p. 146. (Previously: /slamic Education,
Grade 11, Vol. 1, 2021-2022, p. 146.)

Remaining:

In this Islamic education textbook, students are told that Israel is deliberately seeking to
expel Palestinians from their land, “Judaize” it, and “obliterate [Palestine’s] Arab and /s-
lamic identity”. Students are asked to discuss among each other the “dangers” of the
1947 UN plan to partition Mandatory Palestine, effectively rejecting international law and
the two-state solution. The 1948 establishment of Israel is described as an “occupation’,
with Israel referred to by a variety of terms such as “Occupation State”, “Zionist State”,
and “Israeli Entity”, expressing non-recognition.

(| s Gl ) Aliowa AT 93 L (e |9 dnlacul® o0 -3 <‘>
coaadd e Gl ) Glam ¥ el day 3 gugeall Aol ole] 501948 ale @5
Sl 2 gm s ey Lesd 0 gl s 835 5o
o Busdx Aa83 s g« oplaaadd P> | JLeSauls Aaslall 515 21967 ale 39
Lo sh (ualo g clasadd 5 e Jony D> ¥1 U5 Yo colasadd 7 55 J ol selsl)
Aadlly d all

:.a_'U;,_,;_iL.!;Rnlngu%nyMMﬁm&@l
«

«

3- Partition of Palestine and the Declaration of Establishment of an Occupation State (the Israeli Entity):

In 1948, after the end of the British Mandate in Palestine, the Zionist State was declared, and that day became known as “Day
of the Nakba [Catastrophe]”.

In 1967, the Zionists completed the occupation of Palestine, and a new batch of Palestinians were expelled out of Palestine.
The Occupation still works to Judaize Palestine, and obliterate its Arab and Islamic identity.

I shall research the dangers brought about by the partition of Palestine, its Judaization and the expulsion of its people. | will
discuss this with my group.




44. History, Grade 11, Vol. 2, 2023-2024, p. 157. (Previously: History, Grade 11, Vol. 2,
2021-2022, p. 157.)

Remaining:

Learning about the 1917 Balfour Declaration (termed “Balfour’s Promise’), students are
taught that the British government’s proposal of a Jewish national home in the region of
Palestine was more than simply an apparent breach of British promises to Arab leaders,
but was in fact “in violation of the truth and moral values” and constituted “an act of
flagrant aggression against the Palestinians and their deeply rooted historic rights”. This
language presents Jewish ties to the region as fictional or, at the very least, unworthy of
mention or consideration, while also strongly implying that Jewish self-determination is
fundamentally irreconcilable with Arab national rights. The text further explains that Brit-
ain made this pledge in order “to gain the Jews’ support during the war”, portraying the
Jews and the British as historical co-conspirators against the Arabs, and makes the mis-
leading and simplistic historical claim that the Balfour Declaration directly caused the
1948 Palestinian Arab loss of land and homes (Nakba).
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2. Balfour’s Promise, 2 November 1917

During WWI, Britain issued a declaration pledging the establishment of a national home for the Jews in Palestine, at the expense
of the Arabs, the original owners of the land. The aim was for Britain to gain the Jews’ support during the war. As a result,
Palestine was placed under the Mandate in 1920, and in 1948 Britain helped establish a Jewish state.

Balfour’s Promise incurred resentment in Arab countries, for it was effectively an act of flagrant aggression against the Pales-
tinians and their deeply rooted historic rights in their homeland, in violation of truth and moral values, and in contradiction
with agreements the English had made with the Arabs.

[Photo of Arab Palestinian refugees]

Balfour’s Promise was one of the causes of the Palestinian Nakba.




45. History, Grade 12, Vol. 2, 2023-2024, pp. 34-35. (Previously: History, Grade 12, Vol.
2,2021-2022, pp. 34-35.)

Remaining:

Infographics about Palestine under the British Mandate (1917-1948) teach students that
the UK and the US supported the “Judaization of Palestine”in this period. Examples of
“Judaization”, according to this textbook, include “establishing a military force for the
Jews”, “supporting Jewish immigration”, appointing Jewish officials, and making Hebrew
an official language. This historic depiction ignores factors which led to Jewish migration
and militarization in that period, such as antisemitism in Europe and Arab violence against
Jewish civilians in Palestine, and likewise fails to mention British efforts to forcefully sup-
press both phenomena, rather insinuating that both are in fact products of a deliberate
British colonialist project. Jewish self-determination is thus portrayed here as a facade
for an imperialist conspiracy of world powers against the Arabs.
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[Right to left:]
The Judaization of Palestine
Represented by:

e Appointing a Jewish High Commissioner for Palestine.
e Making most civil servants Jewish.
e Making Hebrew an official language.

Results of the Colonialist Policy
Represented by:

e Increasing the number of Jews in Palestine.
e The Jews receiving ownership over Arab lands.
e Establishing a military force for the Jews.

The Role of the US in Supporting Zionism:
The US tied its interests with Zionism. In the Baltimore Conference [sic], it supported Jewish immigration and the formation of
a Jewish military force. In addition, it supported the 1947 Partition Plan for Palestine.



46. Arabic Language, Grade 8, Vol. 1, 2023-2024, pp. 127-128, 130, 132. (Previously: Ara-
bic Language, Grade 8, Vol. 1, 2021-2022, pp. 127-128, 130, 132.)

Remaining:

In an Arabic-language textbook, a poem by Egyptian poet Ali Mahmoud Taha (1901-1949)
titled “Palestine” calls on Arab readers to commit violent jihad, “draw swords”and sacri-
fice their lives, in order to defend Palestine and Jerusalem from “the oppressors’ and
“the butchers” The poem also pointedly references Jerusalem’s ‘“churches and
mosques”, ignoring the holy city’s significance to Judaism. The textbook follows with a
brief history which claims that “the Zionists”, or “the Enemy”, have been “occupying” Je-
rusalem since 1948 — expressing non-recognition of Israel.
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[Left:]

Palestine

Ali Mahmoud Taha

1- Brother, the oppressors crossed their limits, [so] jihad has become justified, and self-
sacrifice too

2- Shall we let them usurp the Arab essence, the glory of fatherhood and dominion?

3- Without the clank of swords, they will never answer us with a voice or an echo

4- So, draw your sword from its sheath, and never put it back again

5- Brother, O proud Arab, today is the day, not tomorrow

6- Brother, the East came in the form of a nation that rejects deviation and revives the
right path

7- Brother, we have a sister in Jerusalem for whom the butchers prepared their knives

8- Brother, rise to the direction of prayer, East and West, so we can protect the church
and the mosque

9- Brother, if my blood flows in its moist soil and | clench my hand over its pebbles

10- Search for a free heart that refuses to be trampled by the enmity

11- And seize the flag of truth from a grip revealed by war’s tumult and grown by dew

12- Palestine, our chests will protect you, whether in life or in death

[Right:]




Palestine is the beating heart of the Arab and Islamic homeland. It is the nation’s past, present, and future, because of its holy
religious status.

Following its occupation by the Zionists in 1948, authors, sermon deliverers, and poets rushed to defend it, so their words will
move the peoples’ consciences, and their determination will encourage its rescue from the claws of the enemy.

These poets include the poet Ali Mahmoud Taha, who excelled in his talent and wrote this poem while encouraging both the
Arab and Islamic worlds to defend Palestine and its holy sites.

1- Choose the correct answer from the following options:

a- What is the main idea the stanzas revolve around?

- Drawing the swords to fight the aggressors.

- Calling to liberate Palestine and the Al-Agsa Mosque.

- Noble life is better than humiliation and disgrace.

- Amazement by the Muslims’ neglect of the cause of Palestine.

11- The poem carries clear historical references. Explain them.




47. History, Grade 12, Vol. 2, 2023-2024, p. 16. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 16.)

Remaining:

The main takeaway students are taught from the history of Zionism is that they must
reject “deas which call for racial discrimination and the preference of one group over
the other”. As other national movements, such as Arab nationalism, are not similarly
framed in the context of racism, this appears to imply that Jewish nationalism is inher-
ently and uniquely racist, an idea identified as antisemitic.?*
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A- The Spread of Nationalism in Europe:

In the modern era, each European society formed its own nationalism, such as German and Italian nationalism, which helped
the emergence of the Zionist movement and the thought of establishing their own nationalism and of gathering them in a
specific land “Palestine.”

Values | Learn:
I reject ideas that call for racial discrimination and for preferring one group of people over another.

24 International Holocaust Remembrance Alliance, Working Definition of Antisemitism, 2015.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism



https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism

48. History, Grade 12, Vol. 2, 2023-2024, p. 51. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 51.)

Remaining:

Students are taught that Israel has “ambitions to expand and take over Arab territory”
as an explanation of the cause of the 1967 war, downplaying the significant role played
by threats to wipe Israel off the map, repeated attacks on Israeli civilians, and a mari-
time blockade in motivating Israel to take military action in that war, as well as the fact
that Israel ceded much of the territory captured during the war in the 1979 Egypt-lsrael
peace agreement. Phrasing the lesson in this particular manner suggests that Israel’s
aims today are still to take over Arab territory, adding to conspiracy theories about
Jews and Israel, and rendering peace with Israel a pointless objective.

3&7’).’3]‘ QL.U.U; -

Jil o) g Lalol Badons
e g tu}‘i.“ ‘3
Ayl gl

A- Causes of the War:
Realizing Israel’s ambitions to expand and take over Arab territory.




49. /slamic Education, Grade 11, Vol. 1, 2023-2024, p. 146. (Previously: /slamic Education,
Grade 11, Vol. 1, 2021-2022, p. 146.)

Remaining:

An explanation of Palestinian history misleadingly teaches that the 1917 Balfour Declara-
tion (termed “Balfour’s Promise”) was the start of Jewish mass-migration to Palestine? —
supporting a historically dubious narrative that the UK government conspired with the
Zionist movement to secure the establishment of a Jewish state in Palestine. The actual
causes of this migration are not taught. According to the textbook, the only outcome of
that migration was that the Jews of Palestine “set up terrorist gangs and committed
dreadful massacres”, furthering the idea that Jewish people lack human motivation or
morality.
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2- The British Mandate:

Palestine remained under the British Mandate until 1948, as the British Foreign Minister, Balfour, gave the Jews a promise in
1917 that they could establish their state in Palestine, which was later called “Balfour’s Promise”. Following this, thousands of
Jews started to immigrate to Palestine and settle in it, where they formed armed terrorist Zionist gangs that killed Palestinians
and committed dreadful massacres, which led to the displacement of many people from their homes.

25 The conventional date for the start of mass Jewish migration to Palestine (a/yah) in the modern era was the First Ali-
yah, a wave of approximately 30,000 Jews who immigrated to Ottoman Palestine in the two last decades of the 19th
century, largely motivated by Zionist ideology and desire to escape antisemitic persecution in the Russian Empire. “The
First Aliyah,” The National Library of Israel.

https://www.nli.org.il/en/discover/israel/zionism/zionism-history/first-aliyah

Qatari textbooks appear to downplay this and subsequent Zionist immigration waves that took place under the auspices
of the Ottoman Empire, potentially as they challenge the curriculum's narrative that the Islamic Ottomans supposedly
resisted Zionism and the non-Islamic British enabled its success.



https://www.nli.org.il/en/discover/israel/zionism/zionism-history/first-aliyah

50. History, Grade 12, Vol. 2, 2023-2024, p. 73. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 73.)

Remaining:

Students are taught that the First Intifada (1987-1993) made Israel realize that the con-
flict cannot be solved using force, thus leading to its recognition of the Palestinian peo-
ple’s presence and signing of the 1993 Oslo Accords. The textbook does not mention
that the Palestinians also pledged to abandon the use of violence and recognized Israel's
existence, thus implying that the violence that accompanied the Intifada was justified.
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A- The Political Consequences:
[Right to Left:]
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e The US and Israel recognized the presence of the Palestinian people.

e The Israeli government realized that the conflict with the Palestinians cannot be resolved militarily.
e The Arabs of 1948 showed solidarity with the Intifada against the Israeli oppression.

e The 1993 Oslo Accords were signed and the Palestinian Authority was established.

51. History, Grade 12, Vol. 2, 2023-2024, p. 74. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 74.)

Remaining:

Students learn that during the Second Intifada (2001-2004), Palestinians “resorted to
military operations to face the Occupation’s crimes”, in reference to suicide bombings
and other terror attacks against Israeli civilians which characterized that period. The les-
son effectively legitimizes violence against civilians, in violation of international law and
the Oslo Accords, while blaming Israel for presumably forcing Palestinian groups to resort
to such methods.
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e The Palestinians resorted to military operations in order to face the Occupation’s crimes.
e [sraeli airplanes bombed the Palestinian Authority’s headquarters in Gaza and the West Bank.




52.

53.

Social Studies, Grade 9, Vol. 2, 2023-2024, p. 135. (Previously: Soc/al Studies, Grade
9, Vol. 2, 2021-2022, p. 135.)

Remaining:

Following a chapter about colonialism, which praises the Arab liberation movements, stu-
dents are asked whether Palestinian resistance against “the /sraeli Occupatior!’ is leqiti-
mate or an act of violence. Students are led to the conclusion that violence is justified.
There is no discussion about the limits of confrontation and the importance of peace-
making — for example, at what point negotiations toward a two-state solution represent
an important avenue for achieving Palestinians’ legitimate rights and aspirations while
living in peace with Israel and Jews.
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Activity 3: In your opinion, is the resistance of the Palestinian people against the Israeli Occupation considered a legitimate
form of resistance, or an act of violence? Support your opinion with evidence.

History, Grade 12, Vol. 2, 2023-2024, pp. 42-43. (Previously: History, Grade 12, Vol.
2,2021-2022, pp. 42-43.)

Remaining:

The internationally recognized pre-1967 territory of Israel is labelled “Occupied Pales-
tine”in maps outlining borders following the wars in 1948 and 1967. The map does not
label the Jordanian and Egyptian occupation of the West Bank and the Gaza Strip during
the 1949-1967 period.
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[Left:]

Map showing Palestine after the 1948 War
[Map key: green:] West Bank and Gaza Strip
[Orange:] Occupied Palestine




54. Arabic Language, Grade 6, Vol. 2, 2023-2024, pp. 137-138. (Previously: Arabic Lan-
guage, Grade 6, Vol. 2, 2021-2022, pp. 137-138.)

Remaining:

Alesson in a sixth-grade Arabic Language textbook, which revolves around a poem titled
“Jerusalem is Arab”, teaches that Jerusalem is an exclusively Arab city, and that the city’s
connection to Judaism is effectively a fabrication by “the Occupier”. The lesson also
stresses the brutality of “the Israeli Occupation”, which the poem associates with the
verb “to conspire” (or “devise [a ruse]”; dabbard), invoking the antisemitic stereotype of
Jewish people as manipulative and conspiratorial — a stereotype frequently invoked else-
where within the Qatari curriculum. The lesson fails to objectively convey the reality of
life for the city’s Arab and Jewish residents, nor the conceivable notion that it may be
shared or revered by Arabs and non-Arabs alike.
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Reading

Poem—Jerusalem is Arab

Haroun Hashem Rasheed

4- You are Arab, O Jerusalem, no matter how much they conspire for you in the shadows, make preparations, or disguise
themselves

7- They dream you will lose your sites, which were built by a great people, the best

8- We are here, in Jerusalem, on top of its mountains and lowlands, for all eternity we camp out [in it]

9- You will remain invincible as long as time, O Jerusalem, no matter how much they try or conspire

Atmosphere

Palestine is an Arab state and its capital is the city of Jerusalem. It is under the Israeli Occupation, which perpetrated brutal
actions against its people, such as torturing, killing, and destroying homes. The occupier claimed that this land is the land of
the Jews and that they own it, not the Arabs. In this poem, the poet demonstrates the falseness of this claim and emphasizes
that Jerusalem is an Arab city, no matter how much the aggressors try to change this truth.




55. Geography, Grade 12, Vol. 1, 2023-2024, p. 134. (Previously: Geography, Grade 12,
Vol. 1, 2021-2022, p. 134.)

Remaining:

A geography textbook describes the Sea of Galilee as being in “Palestine”, despite it
being located in internationally recognized Israeli territory.
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Divisions of lakes according to formation

[]

[Left] C. Tectonic lakes

These form along fault lines, as is the case with the Dead Sea, Lake Baikal in Russia, and Lake Tiberias [the Sea of Galilee] in
Palestine.

56. History, Grade 12, Vol. 2, 2023-2024, p. 40. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 40.)

Remaining:

A map about the outcome of the 1948 Arab-Israeli War is titled “A Map of Occupied Pal-
estine After the 1948 War”, and labels internationally-recognized Israeli territory (in or-
ange) as “Occupied Palestine”. International law and UN resolutions which support Is-
rael’s existence within that territory are ignored.
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Figure 2:
A Map of Occupied Palestine after the 1948 War
[Map key: orange:] Occupied Palestine




57. History, Grade 12, Vol. 2, 2023-2024, p. 52. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 55.)

Remaining:

A map of the aftermath of the 1967 Six-Day War is titled “Map of the 1967 Aggression”,
and internationally recognized pre-1967 Israeli territory (orange) is labeled as “Occupied
Palestine”. International law and UN resolutions which support Israel's existence within
that territory are ignored.
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Figure 4: Map of the 1967 Aggression

[Map key: orange:] Occupied Palestine

58. Social Studies, Grade 5, Vol. 1, 2023-2024, p. 26. (Previously: Soci/al Studies, Grade
5, Vol. 1, 2021-2022, p. 26.)

Remaining:

Israel is erased from maps that discuss the Arabian Peninsula’s geography and how a
country’s geographic location affects its economy. Internationally recognized Israeli ter-
ritory is instead labeled “Palestine”.
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[Label on Israel’s territory:] Palestine




59. History, Grade 12, Vol. 2, 2023-2024, p. 12. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 12.)

Remaining:

Students are taught that the entire territory of Israel is Arab Palestine, and that “the global
Zionist movement” denied the Palestinians their rightful territory. The implication is that
merely accepting Israel's existence, in any territorial arrangement, would mean to con-
cede to a global anti-Arab conspiracy.
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The geography and history of Palestine attest that it is Arab and that it is a part of our Arab and Islamic homeland. Its cause
occupies the mind of every Arab and Muslim, and history glorifies those who defended its Arab identity and held on to its soil.
It is the cause of a homeland deprived of its territory by the global Zionist movement.

Let us learn about its geography, its historical roots, how it was deprived, and how its sons struggled until 1948.

Palestine’s Geographic Location:

Figure 1: The Map of Palestine.

Figure 2: Palestine’s Location in the Arab Homeland

Palestine is located in West Asia, in the southern part of the Mediterranean Sea’s eastern shore. Its area is about 27 thousand

km?.




60. Social Studies, Grade 9, Vol. 2, 2023-2024, p. 119. (Previously: Social Studies, Grade
9, Vol. 2, 2021-2022, p. 119.)

Remaining:

A lesson on colonialism teaches that settler colonialism must be rejected, as it is “among
the most extreme forms of colonialism on nations, as residents from the colonial state
are settled by force instead of the indigenous inhabitants”; however, as an example of
settler colonialism, the textbook does not provide the obvious, major, consensual histor-
ical cases such as the United States, Canada or Australia, but rather chooses the “Zionist
settlement in Palestine”?® as the only example of this phenomenon. This depiction not
only delegitimizes Israel's existence as a nation and encourages students to “reject” it —
it effectively erases Jewish history and ties to the region of Palestine. Equivocating Israel
with settler colonialism ignores the fact that the Jews do not possess a “colonial state”
from which they immigrated to Palestine, that the Jews have had many motivations for
moving to the region, that the Jews themselves are considered indigenous to the region,
and that settling “by force instead of the indigenous inhabitants” is not a core tenet of
mainstream Zionism.
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Forms of Colonialism:

The world knew different forms of colonialism, the most prominent of which include:

Military: one state taking over another one by force and robbing all its valuables by any means. Examples: the French occupa-
tion of Algeria.

Settlement: considered among the most extreme forms of colonialism of nations, as residents from the colonial state are settled
by force instead of the indigenous inhabitants.

Examples: the Zionist settlement in Palestine.

Values learned: Reject all forms of colonialism.

26 |t is possible to understand this phrase as a reference exclusively to Israeli settlement in the West Bank, however, this
is rendered improbable by the fact that nowhere in the Qatari textbooks is the tern “Palestine” limited to the West Bank
and the Gaza Strip, nor is pre-1967 Israel treated as a legitimate nation.



61. Geography, Grade 12, Vol. 2, 2023-2024, p. 180. (Previously: Geography, Grade 12,
Vol. 2, 2021-2022, p. 180.)

Remaining:

Israel is not included on a regional map of the Middle East and North Africa in a geography
lesson about borders. Instead, the entire territory is labeled “Palestine”, in defiance of
international resolutions affirming Israel’'s existence and territory.
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[Map key] Political borders
Figure 13: Map of political borders of Arab countries

62. History, Grade 12, Vol. 2, 2023-2024, p. 29. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 29.)

Remaining:

Students are taught that prior to the 1947 UN Partition Plan for Palestine, Britain prepared
the Jews ‘“politically, economically, and militarily” in Palestine, implicitly in contrast to
Palestinian Arabs who presumably received no such aid. This historically inaccurate
statement contributes to the narrative that Jewish self-determination in Palestine was
the product of a global imperialist conspiracy rather than an authentic national move-
ment.

1'51947 MMSM‘ MY‘)l)z-g ®
aly o6,y Boliandly Gl a5l slacl cualdy oabauds § adgll Lillasyy wlaa o) g

o0 0239 Koyl Laiiag ootlosnld e Lolumil el @058 s Bunall @adl e Zuaill (i

B- The UN’s 1947 Resolution to Partition Palestine:
After Britain arranged the situation in Palestine and prepared the Jews politically, economically, and militarily, it decided to
present the issue to the UN, deciding to end its mandate on Palestine.




63. History, Grade 12, Vol. 2, 2023-2024, p. 75. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 75.)

Remaining:

Students learn that the Second Intifada (2001-2004) resulted in the deaths of Palestini-
ans as well as Israeli soldiers, but not the hundreds of Israeli civilians who were killed in
Palestinian terror attacks and suicide bombings and who represented the majority of Is-
raeli casualties during that time period. Instead, the textbook focuses on losses sustained
by lsraeli society and its economy, thus legitimizing Palestinian nationalist violence
against civilians, termed “the Resistance”, as a successful and morally acceptable mode
of operation.
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The Second Intifada’s Consequences for the Israelis:

e The collapse of the Israeli sense of security under the weight of the Intifada.

e The death of many soldiers of the Occupation army due to raids of Palestinian cities and clashes with the Resistance.

e Israel’s economy was affected by the Intifada and stagnated.

e The failure of the policy of assassinations and targeting the leaders of Palestinian organizations.

e The spread of the phenomenon of refusal to do military service in the Israeli army, as well as desertion of it, due to the rise
of the Palestinian Resistance.




64. History, Grade 12, Vol. 2, 2023-2024, p. 81. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 81.)

Remaining:

The textbook showcases a photo of Qatari Emir Tamim bin Hamad meeting Ismail Hani-
yeh, leader of Hamas, recognized as a terrorist organization by the US, EU, Japan, and a
number of other countries. While the latter is not identified by name, he is described as
one of the “leaders of the Palestinian national action.”
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Meetings of his Majesty the dear Emir, Sheikh Tamim bin Hamad Al Thani, with leaders of the Palestinian national action

65. History, Grade 12, Vol. 2, 2023-2024, p. 30. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 30.)

Remaining:

Students are taught that after the UN issued the 1947 Partition Plan for Palestine, conflict
ensued in the region “between the Arabs on one side, and the Jews and British coloni-
alism on the other”. This establishes a dubious historic narrative, according to which the
Jews and the British Mandatory administration in Palestine were natural allies who con-
spired against the Arabs of Palestine, and which associates the Jews of Palestine with
colonial imperialism. Historical facts which may challenge this narrative — such as British
expulsion of Jewish refugees, in accordance with Arab demands, or anti-British Zionist
militant activity represented by organizations such as the Irgun — are ignored.
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After the Partition Plan was issued, confrontations began to increase between the Arabs on one side, and the Jews and British
colonialism on the other. Events followed quickly, which ended with the establishment of Israel in 1948 and the Arabs entering
the War of 1948.




66. History, Grade 12, Vol. 2, 2023-2024, pp. 86-87. (Previously: History, Grade 12, Vol.
2,2021-2022, pp. 86-87.)

Remaining:

A flow chart describing the First (1987-1993) and Second (2001-2004) Palestinian Inti-
fadas, or uprisings, whitewashes and minimizes the violence associated with both peri-
ods. Suicide bombings and terrorist acts by Palestinian militants during the Intifadas, tar-
geting Israeli civilians as well as military, are euphemistically described as “armed oper-
ations” or “military operations”, and portrayed as a natural reaction to ongoing Israeli
oppression. Subsequent Israeli violence, and loss of Palestinian lives and property, is
likewise minimized — somewhat unusually for the Qatari curriculum - likely in an effort to
portray the Intifadas as altogether positive milestones in Palestinian history, thus side-
stepping the important question of whether increasing violence might come at the price
of further violence. Instead, the textbook claims for instance that the Second Intifada
brought about a wave of Israelis who refuse to serve in the IDF, a lost opportunity to
acknowledge the pluralistic and democratic nature of Israeli society.
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1987 First Palestinian Intifada

Stages: divided into:

* First stage: popular confrontations.

* Second stage: self-reliance.

* Third stage: use of armed operations.

Results:

Political: exemplified by:

* The US and Israel recognizing the existence of the Palestinian people.
* There can be no military solution.

* The 1948 Arabs expressing solidarity with the Intifada.
Economic: exemplified by:

* Israel economically affected.

* Decrease in tax revenue [for Israel].

* Workers striking and refusing to work.

2000 Second Palestinian Intifada
Events: exemplified by:




67.

* Shootings begin on 30 September.

* Occupation forces using helicopters followed by bombing the Palestinian Authority headquarters.
* Palestinians having no choice but to engage in military operations.

* Negotiations held on 21 January to save the peace process.

Results:

For Palestinians, exemplified by:

* Most Palestinian leaders eliminated.

* Withdrawal [of Israel] from the Gaza Strip.

* It showed the that the Palestinian people reject the peace process as it was at that time.
For Israelis, exemplified by:

* Prestige of Israeli security collapsing.

* Impact on the economy in Israel.

* Refusal to serve in the military and killing of numerous Israelis.

History, Grade 12, Vol. 2, 2023-2024, p. 38. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 38.)

Remaining:

At the end of a lesson about Palestine under the British Mandate (1917-1948), students
are instructed to use their newly-learned material to prove that the British authorities
deliberately sought to “Judaize” Palestine. This portrays Jewish self-determination as a
facade for a British imperialist conspiracy against the Arabs. Facts which may complicate
this depiction, such as British attempts to forcefully suppress Jewish immigration to Pal-
estine, are ignored here.
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Third question: With the use of evidence, prove the following statements:
1- Palestine has a religious status in the hearts of the Arabs and Muslims.
2- British policy has been based on Judaizing Palestine ever since declaring the mandate.




68. History, Grade 12, Vol. 2, 2023-2024, pp. 8, 57, 70, 77 (Previously: History, Grade 12,
Vol. 2, 2021-2022, pp. 8, 57,70, 77.)

Remaining:

The textbook chapter on the history of the Arab-Israeli conflict is dominated by a hostile
narrative towards Israel. The textbook equates the country with British colonialism and
“the Great Powers”, thus presenting its creation as global imperialist conspiracy and min-
imizing its successes, while dismissing the notion that it may be supported for anything
but cynical interests or that it has any self-evident reason to exist. Likewise, the entirety
of Israel's territory is treated as occupied Palestinian land, expressing principled non-
recognition of the country in defiance of international law. Furthermore, the textbook
uniquely ascribes to Israel immoral actions and unjustifiable violence, denying the coun-
try as a group of people of any human motivation (except perhaps greed, as insinuated
by “stages of Israel's expansion”), while violence against Israel is either ignored or justi-
fied. All in all, while this chapter seeks to cultivate Arab Qatari identity through solidarity
with the Palestinians, it conveys to students an extremely one-sided, flawed understand-

ing of the conflict.
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By the end of the unit, you will have learned:

[]

o To explain the stages of Israel’s expansion in taking over the Palestinian lands on a map.

e To make a connection between British colonialism over Palestine and the declaration of Israel’s establishment.
e To explain the impact of Balfour’s Promise on the current state of the Palestinian people.

[.]
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The 1948 Palestine War:
Its Parties:
They are:

Palestine: suffered from poor equipment and economic means.
Arab states: suffered from poor equipment and coordination in the field.
Israel and the great powers: sought to mobilize a strong, well-trained army.
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Lesson 3: The Palestinian Intifada and Peace Negotiations:

After the occupation of the entirety of Palestine in 1967, military rule and control was imposed on all aspects of life within
Palestinian society, using every oppressive method. This included opening fire, making arrests, demolishing homes, expropriat-
ing lands, and settlement expansion. This is why the Palestinian Intifadas were launched against Israel.
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- The 1979 Peace Treaty Between Egypt and Israel:

[-.]

On the basis of the Camp David Conference, on 26 March 1979 the peace treaty was signed between Egypt and Israel, with the
participation of the United States.

[-.]

Figure 1: Map of the Sinai Peninsula

[Text on Israeli territory:] Palestine




69. History, Grade 12, Vol. 2, 2023-2024, p. 11. (Previously: History, Grade 12, Vol. 2,
2021-2022, p. 11.)

Remaining:

Students are asked to write about the methods used to “face the consequences of Bal-
four’s Promise”, referring to the British government’s 1917 landmark recognition of Jewish
national claims to Palestine, and the role that British foreign secretary Balfour played in
the establishment of Israel “on the land of Palestine”. The framing of both questions sug-
gests that Israel’s creation was a one-dimensionally disastrous and illegitimate process,
involving “consequences” for Palestinians and seizure of what is implied to be their right-
ful land, and no other perspectives are considered. This belligerent message is juxta-
posed with a photo of the Al-Agsa Mosque in Jerusalem, associating Israel’s creation
with implied loss of a venerated Islamic holy site, and thus elevating the religious aspect
of the conflict.
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e How did Theodor Herzl and Arthur Balfour participate in establishing the State of Israel on the land of Palestine?
e | will infer which methods were used to face the consequences of Balfour’s Promise on the land of Palestine following WWI.




Appendix: Additional Examples Altered in
2021

The following is a list of selected examples taken from Qatari school textbooks for the
2023-2024 school year, which saw changes compared to previous years but was not
listed in previous IMPACT-se publications. As such, these examples are marked as al-
tered, or, in the case they were improved completely, as moderated. In practice, all of
the examples listed herein are taught in their current form since the 2021-2022 school
year.

History, Grade 12, Vol. 2, 2023-2024, p. 23. (Previously: History, Grade 12, Vol. 2,
2020-2021, p. 23.)

Altered (in 2021; remaining as of 2023):

A timeline of violent clashes in Palestine in the British Mandate period (1920-1948) no
longer lists the 1935 armed uprising led by Sheikh Izz al-Din al-Qassam, founder of the
jihadist movement in Palestine and namesake of the military wing of Hamas, as a major
milestone in Palestinian history. However, another textual reference to Al-Qassam’s re-
volt as a major milestone, at the bottom of the same page, remained with no change.
Other changes to the lesson include the selective removal of terms such as “(national)
fight” (kifah), “Intifada”, and “(British) Mandate”, and the introduction of vocabulary such
as “struggle” (nidal), “resistance” (mugawamah), and “(British) colonialism”. One potential
interpretation for this surprisingly systematic yet specific effort is a possible desire to
shift the discourse around the Palestinian issue from Arab nationalist terms to more
global, anti-colonialist terms.

2020-2021 2023-2024

History, Grade 12, Vol. 2, 2020-2021, p. 23. History, Grade 12, Vol. 2, 2023-2024, p. 23.
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Part 5: The Palestinian People’s Revolt against the British

Mandate and Jewish Immigration:

Look at the following timeline of key events in the stage of

national fight up until the beginning of WWII:

The 1920 Intifada

The 1929 Al-Buraq Revolt

Part 5: The Palestinian People’s Resistance against British
Colonialism and Jewish Immigration:

Look at the following timeline of key events in the stage of
national resistance up until the beginning of WWII:

The 1920 Revolt

The 1935 Sheikh Izz al-Din al-Qassam Revolt The 1929 Al-Buraq Revolt

The 1936 Great Palestinian Revolt.
-

The 1936 Great Palestinian Revolt
-




The Palestinian people’s fight took many forms, such as po-
litical fighting (1918-1929), which focused on peaceful re-
sistance against the Zionist project and attempting to per-
suade Britain to revoke Balfour’s Promise. The other form was
armed fighting, which included the 1929 Al-Buraq Uprising,
the Sheikh Izz Al-Din Al-Qassam Uprising, and the 1936 Great
Palestinian Revolt.

*Yellow highlight indicates altered content.

*Red font indicates removed content.

The Palestinian people’s struggle took many forms, such as
political struggle (1918-1929), which focused on peaceful
resistance against the Zionist project and attempting to
persuade Britain to revoke Balfour’s Promise. The other
form was armed resistance, which included the 1929 Al-Bu-
raq Uprising, the Sheikh Izz Ad-lin Al-Qassam Uprising, and
the 1936 Great Palestinian Revolt.




History, Grade 12, Vol. 2, 2023-2024, p. 35. (Previously: History, Grade 12, Vol. 2,
2020-2021, p. 35.)

Altered (in 2021; remaining as of 2023):

An infographic summarizing the Arab-Jewish conflict in Palestine during the British Man-
date period (1920-1948) no longer lists the 1935 armed uprising led by Sheikh 1zz al-Din
al-Qassam, founder of the jihadist movement in Palestine and namesake of the military
wing of Hamas, as a major milestone in Palestinian history. The lesson also moderated a
reference to “the Jews” as seeking to implement the 1947 UN partition plan “by force”
and with “European and American support”. Nevertheless, the lesson still points out that
the partition of the territory was adopted “with American support”to begin with, which,
given the textbook’s overall hostile approach towards international recognition of Zion-
ism, may insinuate that the plan did not represent the genuine will of the international
community.

2020-2021 2023-2024
History, Grade 12, Vol. 2, 2020-2021, p. 35. History, Grade 12, Vol. 2, 2023-2024, p. 35.
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3. The Sheikh Izz al-Din al-Qassam Revolt: The 1947 Partition Plan for Palestine:
The first organized armed movement to confront Britain e The UN, with American support, issued a plan to
and the Jews. It started in northern Palestine. partition Palestine into an Arab state and a Jewish
state, with Jerusalem being under an international
The 1947 Partition Plan for Palestine: regime.
e The UN, with American support, issued a plan to The Arabs rejected the plan, while the Jews sought to imple-
partition Palestine to an Arab state and a Jewish ment it.

state, with Jerusalem being under an international
regime.
The Arabs rejected the plan, while the Jews, with European
and American support, sought to implement it by force.

*Yellow highlight indicates altered content.

*Red font indicates removed content.




History, Grade 12, Vol. 2, 2023-2024, p. 52. (Previously: History, Grade 12, Vol. 2,
2020-2021, p. 52.)

Moderated (in 2021: removed as of 2023):

A section on the aftermath of the 1967 Six-Dar War was modified to remove a mention
of the PLO’s fedayeen activity “to liberate the land”, which served to endorse the PLO’s
militant tactics, and now instead just states that the PLO was founded at that time. In
addition, a passage discussing the shift of focus in the Arab world from “liberating 1948-
occupied Palestine” to “retrieving the 1967-occupied territories” was removed, thus elim-
inating implied criticism of Arab leadership at the time while simultaneously opening the
door to potential future recognition of Israel.

2020-2021 2023-2024
History, Grade 12, Vol. 2, 2020-2021, p. 52. History, Grade 12, Vol. 2, 2023-2024, p. 52.
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4. The emergence of the Palestinian Resistance, represented
by the fedayeen activity carried out by the Palestine Liber-
ation Organization to liberate the land.

[]

6. The shift in the Arabs’ goal following the 1967 Aggres-
sion to become retrieving the 1967-occupied territories
instead of liberating 1948-occupied Palestine.

*Yellow highlight indicates altered content.
*Red font indicates removed content.

*Green font indicates added content.




History, Grade 12, Vol. 2, 2023-2024, pp. 84, 89. (Previously: History, Grade 12, Vol.
2,2020-2021, pp. 92, 97.)

Altered (in 2021; remaining as of 2023):

A subsection on Qatar’s official stance on the Israeli-Palestinian conflict was modified in
2021 to replace references to “the Zionist Entity” with “Israel”, opening the door to po-
tential future recognition of the country. However, the text expresses other hardline
views on the conflict which may be difficult to reconcile with reality; it clarifies that Qatar
will reject any “deals”which “@iminish”Palestinian refugees’ right to return to their homes,
and condemns Israel’'s designation of Jerusalem as its capital while simultaneously de-
claring the city — apparently in its entirety — to be the rightful capital of Palestine alone.
The text’'s denunciation of “schemes to Judaize” Jerusalem also seems to express un-
willingness to accept Jewish presence in the city. On the other hand, a short passage
accusing Israel of wantonly destroying the Gaza Strip in a series of wars was removed in
2021.

2020-2021 2023-2024
History, Grade 12, Vol. 2, 2020-2021, p. 92. History, Grade 12, Vol. 2, 2023-2024, p. 84.
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3. The State of Qatar’s Historical Stance regarding Israeli

3. The State of Qatar’s Historical Stance regarding Israeli )
Practices:

Practices: . . -
The State of Qatar has taken a firm stance regarding Israel’s

The State of Qatar has taken a firm stance regarding the .
practices:

Zionist Entity’s practices: ) )
e [Qatar] has rejected deals which come at the expense

e [Qatar] has rejected deals which diminish the legiti- of the legitimate rights of the Palestinian people, such
mate rights of the Palestinian people, such as the as the right of refugees to return to their homes.
right of refugees to return to their homes. e Rejection of the Israeli decision to consider Jerusalem
e Rejection of the Zionist decision to consider Jerusa- the capital of Israel, and [asserting] that it is the capi-
lem the capital of Israel, and [asserting] that it is the tal of the independent state of Palestine.
capital of the independent state of Palestine. e Rejection of schemes to Judaize the city of Jerusalem
e Rejection of schemes to Judaize the city of Jerusalem and change the situation there.
and change the situation there.
Add to your Knowledge:

The Gaza Strip faced Israeli aggression in the 2008 war,
the 2012 war, and in 2014, when Israel carried out oper-
ations to destroy infrastructure. Israel continues to be-
siege the Gaza Strip until now.




History, Grade 12, Vol. 2, 2020-2021, p. 97. History, Grade 12, Vol. 2, 2023-2024, p. 89.
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e [Qatar] has demanded a firm international stance to e [Qatar] has demanded a firm international stance to
be taken against the Zionist Entity. be taken against Israel.

*Yellow highlight indicates altered content.

*Red font indicates removed content.

History, Grade 12, Vol. 2, 2023-2024, p. 73. (Previously: History, Grade 12, Vol. 2,
2020-2021, p. 73.)

Altered (in 2021; remaining as of 2023):

A short introduction to the Second Intifada (2001-2004) was modified to replace the
epithet “Zionist Entity” with “the Israeli Occupation”, expressing potential recognition of
Israel. The text accuses Israel of pursuing a “policy of violence”towards Palestinians as
background to the Intifada, supporting the narrative that the extreme violence associated
with that period was justified or otherwise the fault of Israel.

2020-2021 2023-2024

History, Grade 12, Vol. 2, 2020-2021, p. 73. History, Grade 12, Vol. 2, 2023-2024, p. 73.
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2. The Second Palestinian Intifada (2000 Al-Agsa Intifada): 2. The Second Palestinian Intifada (2000 Al-Agsa Intifada):
The Occupying Zionist Entity continued its policy of violence  The Israeli Occupation continued its policy of violence and
and harshness toward the Palestinian people [...] harshness toward the Palestinian people [...]

*Yellow highlight indicates altered content.




History, Grade 12, Vol. 2, 2023-2024, p. 110. (Previously: History, Grade 12, Vol. 2,
2020-2021, p. 110.)

Altered (in 2021; remaining as of 2023):

A section on the challenges facing the Muslim minority in Europe was modified to relate
to challenges facing Muslim minorities all around the world. As such, a passage which
disparaged mixed (i.e. interreligious) marriages as “leading to the weakening of the Mus-
lim minority”was removed from the textbook, and instead replaced with a passage about
economic hardships faced by Muslims in some African countries, and another passage
about the difficulty experienced by Muslims in Europe and the Americas to integrate
while maintaining their identity. In spite of these developments, the text maintains the
idea that non-Islamic media actively spreads misinformation about Islam in order to vilify
it, although now it concedes that only “some” media does so; and it accuses the political
right in non-Islamic countries of harboring “hostility” towards Muslims due to “racism and
bigotry”. As topics of racism, bigotry and disinformation in Islamic countries are not ex-
plored in the Qatari curriculum, this content has the effect of generating one-sided re-
sentment and hostility towards the non-Islamic world.

2020-2021 2023-2024
History, Grade 12, Vol. 2, 2020-2021, p. 110. History, Grade 12, Vol. 2, 2023-2024, p. 110.
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Challenges Facing Muslim Minorities in the World.

[]

Living Conditions:

Members of Muslim minorities, especially in Africa, face
various challenges, including low average annual income,
as they live in poor economic conditions with few resources
and lacking means.

The negative image promoted by media of Muslims, by as-
sociating [Islam] with violence and terrorism.

The Far Right’s hostility toward Muslims, because of its rac-
ism and bigotry against immigrants from the Third World
in general, and Muslims in particular.

Dilemma between Integration and Isolation:
Muslim minorities, especially in Europe and America, live in
a state of dilemma between integration and isolation; the
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Islamic identity and the fear of it dissolving constitute the
primary challenge for that minority, especially with those
who have obtained the nationalities of the countries to
which they immigrated and have full citizenship rights. This
identity crisis constitutes the biggest obstacle for Muslim
families in those societies, as Muslim families seek to por-
tray the features of Islamic personhood with its different
components, while at the same time trying hard to assimi-
late into the societies that surround them.

Negative Portrayal:
The negative image promoted by some media of Muslims, by
associating [Islam] with violence and terrorism.

The Hostility of the Right:

The Far Right’s hostility toward Muslims, because of its racism
and bigotry against immigrants from the Third World in gen-
eral, and Muslims in particular.




- Methodology

IMPACT-se applies methodological standards which are based on UNESCO and UN declara-
tions, and international recommendations and documents on education for peace and tolerance
(see notes). Our methodology is designed to consider every detail within the textbooks; it does
not paraphrase, rely on interpretations, or attempt to illustrate preconceived notions. The fol-
lowing is an updated, condensed version of the IMPACT-se UNESCO-derived standards for

peace and tolerance in school education:
(B RESPECT /8 NO INCITEMENT
The curriculum should be free of lan-

The curriculum should promote toler- guage, content, and imagery that dis-

2 seminate ideas or theories which justify
ance, understanding and respect toward . .
" "o g or promote acts and expressions of vio-
the "Other," his or her culture, achieve-

ments, values and way of life.2’ lence, incitement to violence, hostility,
' ' harm and hatred toward other national,
ethnic, racial or religious groups.?®

Sl PEACEMAKING

The curriculum should develop capabili-
ties for non-violent conflict resolution and
promote peace.*®

Sl UNBIASED INFORMATION

YAl INDIVIDUAL OTHER

The curriculum should foster personal
attachment toward the "Other" as an in-
dividual, his or her desire to be familiar,
loved and appreciated.®

Kl NO HATE

The curriculum should be free of word-
ing, imagery and ideologies likely to cre-
ate prejudices, misconceptions, stereo-
types, misunderstandings, mistrust, ra-
cial hatred, religious bigotry and national
hatred, as well as any other form of ha-
tred or contempt for other groups or

Educational materials (textbooks, work-
books, teachers’ guides, maps, illustra-
tions, aids) should be up-to-date, accu-
rate, complete, balanced and unpreju-
diced, and use equal standards to pro-
mote mutual knowledge and under-
standing between different peoples.®?

peoples.®

27 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on No-
vember 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mu-
tual Respect and Understanding Between Peoples (1965), Principles |, Ill. Universal Declaration of Human Rights (1948):
Education shall be directed to the full development of human personality and to the strengthening of respect for human
rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations, racial and
religious groups and shall further the activities of the United Nations for the maintenance of peace.

28 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD),
adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the
International Covenant on Civil and Political Rights (ICCPR), adopted by the United Nations General Assembly Resolution
2200A (XXI) on December 16, 1966.

29 The goal of education for peace is the development of universally recognized values in an individual, regardless of
different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the
Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principles
IV, V.

30 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by
the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declara-
tion of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, Article 5.
31Based on Ibid., Articles Ill.6, IV.7 and VII1.39; and on the Integrated Framework for Action on Education for Peace, Hu-
man Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris, No-
vember 1995, Article 18.2.

32 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth
session, Paris, November 19, 1974, Article V.14.




GENDER IDENTITY AND REPRESENTA- SOUND PROSPERITY AND COOPERA-

TION TION

The curriculum should educate for sound
and sustainable economic conduct and
preservation of the environment for fu-
ture generations. It should encourage re-
gional and local cooperation to that ef-
fect.3

The curriculum should develop capabili-
ties for non-violent conflict resolution
and promote peace.%®

Sl SEXUAL ORIENTATION

The curriculum should be free of lan-
guage, content, and imagery that prom-
ulgates violence or discrimination on the
basis of sexual orientation.*®

33 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by
the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declara-
tion of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, Article 5.

34 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its eighteenth
session, Paris, November 19, 1974, Articles lll.6, and IV.7. On the imperative for developing “systematic and rational tol-
erance teaching methods that will address the cultural, social, economic, political and religious sources of intolerance,”
see the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16,
1995, Article 4.2. On education for international cooperation, see also the UN Declaration on the Promotion among Youth
of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle Il.

35 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Coun-
cil, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and practices around
the world which target individuals based on their gender identity and/or sexual orientation for discrimination, violence,
and even extrajudicial, summary or arbitrary executions—all of which contradict the most basic principles of the UN and
have no place in education.




- List of Quoted Textbooks

The following Qatari curriculum textbooks were analyzed for the research in this study.
The titles both here and referenced in the text have been translated into English to aid the

reader.

Grade 4
1. Arabic Language, Grade 4, Vol. 2, 2021-2022
2. Arabic Language, Grade 4, Vol. 2, 2023-2024
3. [Islamic Education, Grade 4, Vol. 2, 2021-2022
4. [slamic Education, Grade 4, Vol. 2, 2023-2024

Grade 5

/slamic Education, Grade 5, Vol. 2, 2021-2022
6. /slamic Education, Grade 5, Vol. 2, 2023-2024
7. Social Studjes, Grade 5, Vol. 1, 2021-2022

8. Social Studies, Grade 5, Vol. 1, 2023-2024

o

Grade 6
9. Arabic Language, Grade 6, Vol. 2, 2021-2022
10. Arabic Language, Grade 6, Vol. 2, 2023-2024
1. Islamic Education, Grade 6, Vol. 1, 2021-2022
12. Islamic Education, Grade 6, Vol. 1, 2023-2024
13. Islamic Education, Grade 6, Vol. 2, 2021-2022
14. /slamic Education, Grade 6, Vol. 2, 2023-2024

Grade 7
15. Islamic Education, Grade 7, Vol. 1, 2021-2022
16. /slamic Education, Grade 7, Vol. 1, 2023-2024
17. Islamic Education, Grade 7, Vol. 2, 2021-2022
18. Islamic Education, Grade 7, Vol. 2, 2023-2024

Grade 8
19. Arabic Language, Grade 8, Vol. 1, 2021-2022
20. Arabic Language, Grade 8, Vol. 1, 2023-2024
21. Islamic Education, Grade 8, Vol. 1, 2021-2022
22. [slamic Education, Grade 8, Vol. 1, 2023-2024




Grade 9

23. Arabic Language, Grade 9, Vol. 1, 2021-2022

24. Arabic Language, Grade 9, Vol. 1, 2023-2024

25. Islamic Education, Grade 9, Vol. 1, 2021-2022
26. Islamic Education, Grade 9, Vol. 1, 2023-2024
27. Islamic Education, Grade 9, Vol. 2, 2021-2022
28. Islamic Education, Grade 9, Vol. 2, 2023-2024
29. Social Studies, Grade 9, Vol. 2, 2021-2022

30. Social Studies, Grade 9, Vol. 2, 2023-2024

Grade 10
31. Islamic Education, Grade 10, Vol. 1, 2021-2022
32. Islamic Education, Grade 10, Vol. 1, 2023-2024
33. Islamic Education, Grade 10, Vol. 2, 2021-2022
34. Islamic Education, Grade 10, Vol. 2, 2023-2024

Grade 11
35. History, Grade 11, Vol. 1, 2021-2022
36. History, Grade 11, Vol. 1, 2023-2024
37. History, Grade 11, Vol. 2, 2021-2022
38. History, Grade 11, Vol. 2, 2023-2024
39. Islamic Education, Grade 11, Vol. 1, 2021-2022
40. Islamic Education, Grade 11, Vol. 1, 2023-2024
41. Islamic Education, Grade 11, Vol. 2, 2021-2022
42. Islamic Education, Grade 11, Vol. 2, 2023-2024

Grade 12

43. Arabic Language, Grade 12, Vol. 1, 2021-2022
44. Arabic Language, Grade 12, Vol. 1, 2023-2024
45. Geography, Grade 12, Vol. 1, 2021-2022

46. Geography, Grade 12, Vol. 1, 2023-2024

47. Geography, Grade 12, Vol. 2, 2021-2022

48. Geography, Grade 12, Vol. 2, 2023-2024

49. History, Grade 12, Vol. 1, 2021-2022

50. History, Grade 12, Vol. 1, 2023-2024

51. History, Grade 12, Vol. 2, 2021-2022




52. History, Grade 12, Vol. 2, 2023-2024
53. Islamic Education, Grade 12, Vol. 2, 2021-2022
54. Islamic Education, Grade 12, Vol. 2, 2023-2024

Pre-2021 Textbooks
55. History, Grade 12, Vol. 2, 2020-2021




