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Executive Summary 
This IMPACT-se report examines 130 textbooks from the Syrian Arab Republic’s national school curriculum for the 

2025-2026 school year, the first under the new Syrian administration and the presidency of Ahmed al-Sharaa. The 

report analyzes textbooks for Grades 1-12 across the new Syrian national curriculum, comparing them with the re-

spective Assad-era versions published between 2011 and 2023, using IMPACT-se’s UNESCO-derived methodology for 

evaluating peace and tolerance in education. The study concentrates on humanities school subjects, such as Social 

Studies, History, Geography, Islamic Education, and Arabic Language, but incorporates textbooks from a wide range 

of other subjects, including Sciences, Music, English, and French. The study reviews and compares textbook content 

as a whole, but notably focuses on the multiple changes, additions, and omissions introduced as part of the relatively 

rapid post-civil war reforms of the Syrian national curriculum under the new administration. The curriculum changes, 

even though confined to specific chapters and passages rather than an overhaul of entire textbooks, are most insight-

ful and indicative of the new Syrian administration’s intent and priorities for shaping the national curriculum.  

The findings reveal a broad ideological transformation of the Syrian curriculum. Assad-era Ba’athist, pan-Arabist, and 

Syrian-national content and narratives have been substantially replaced by concepts of Islamist political ideology, 

Sunni Muslim exceptionalism, and pan-Islamist nationhood. Across subjects and grades, the curriculum redefines 

Syrian identity, historical memory, and regional relations through a framework grounded in Sunni-Muslim Arab iden-

tity that marginalizes religious and ethnic minorities, rejects gender equality and restricts women’s roles in society, 

normalizes violent conflict against the Other rather than seeking peaceful resolution, and limits exposure to pluralism 

and coexistence. This report finds that the intent behind the Syrian Ministry of Education’s January 2025 paper of cur-

riculum reform directives, as examined in IMPACT-se’s February 2025 review, predominantly persists in the 2025-2026 

curriculum reform. Many suggested changes outlined in the January 2025 paper have indeed been implemented in 

the new curriculum. Some deviations from the January 2025 paper are noticeable in the new curriculum, yet those 

appear unsystematic rather than indicative of a coherent alternative approach. For example, at times the same in-

struction was implemented in one textbook and overlooked in another.

The main themes which the report finds best reflect this ideological transformation are:

AN ISLAMIST IDENTITY FOR SYRIA

•	 Islam is now presented as core to Syrian identity. Loyalty to Syrian patriotic nationalism or to pan-Arabist senti-

ments is sharply reduced in favor of loyalty to the wider pan-Islamist nationhood of the ummah.

•	 Civic discourse is increasingly replaced by Islamic conceptions of law, society, and political order. Islamic civili-

zation is presented as the main source of justice, human rights, legislation, and proper relations between the ruler 

and the ruled. New content elevates Islamic shariah, counsel (šūrā), and divine authority over secular state law, 

democracy, and state institutions.

•	 Scientific and philosophical content is removed or religiously reframed to align with Islamic doctrine. Evolu-

tion and the Big Bang Theory are deleted or altered, while scientific language is increasingly Islamized, such as 

replacing “Nature’s gift” with “Allah’s gift” in a Natural Sciences textbook.

SUNNI ISLAM DOMINATES WHILE LOCAL MINORITIES ARE MARGINALIZED OR ERASED

•	 Sunni Muslim identity dominates, and most of Syria’s minorities are marginalized or erased. Islamic Education 

lessons promoting religious tolerance have either been removed or altered, as have secular references to equity 

and equality before the law, and historical examples of Muslim-Christian coexistence in early Islam. Christians re-

main acknowledged, shown as part of Syrian society, and their holy sites remain depicted, but new revisions insist 

that Christian presence must be theologically subordinate to Islam and Islamic law. Other local minority groups 

such as Kurds, Turkmen, and Druze are almost entirely absent from the curriculum, and historical figures from 

these communities are rarely identified as such. Shi’i and Alawite symbols are actively contested, such as dele-

gitimizing the Shi’i Fatimid Caliphate and marginalizing Alawite leaders.
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•	 Jews are generally described in demonizing terms, denied collective history and often portrayed through 

antisemitic tropes in their conflicts with the Prophet Muhammad and the early Muslims. On occasion, anti-Jew-

ish collective stereotyping is extended beyond the early Islamic context, generalizing treachery, disloyalty and 

hostility as inherent and enduring characteristics of Jews. Jewish national identity is rejected outright, with Jews 

described as “a hodgepodge of peoples, not a single nation.”

VIOLENCE IS GLORIFIED AND ISLAMIZED

•	 Jihad, martyrdom, and self-sacrifice in battle are presented as central to identity and as legitimate, often de-

sirable, ideals. Sacrifice and martyrdom once made in defense of “the homeland” now become sacrifice “for the 

sake of Allah,” “resistance fighters” become “jihad fighters”, and martyrs who die performing jihad are promised 

“eternal life in Paradise.” 

•	 Violence is glorified through graphic literary descriptions, religious teaching, and historical narratives. Text-

books honor controversial historic figures who employed and promoted violent means and engaged in armed 

religious and nationalistic struggles, such as ‘Izz al-Din al-Qassam and Dalal al-Mughrabi. Peace and reconciliation 

receive little attention. 

PORTRAYALS OF WOMEN AND GENDER EQUALITY ARE DIMINISHED

•	 Portrayals of gender equality and women’s active role in society have been sharply reduced. Women are now 

framed mainly as wives and mothers, expected to obey husbands. They are depicted in stricter Islamic dress, most 

often through the addition of a hijab to existing illustrations of girls and women. Revised content on appropriate 

Islamic attire now advocates the Salafi-standard full-body-covering burqa’ for women. References to Syrian civic 

law guaranteeing gender equality were removed, as well as previous references to female public agency and rep-

resentation.

THE ASSAD LEGACY IS REWRITTEN

•	 The Assad personality cult is dismantled and replaced with an anti-Assad narrative. Hafez and Bashar al-Assad 

are portrayed as corrupt, sectarian, authoritarian and destructive, while the 2011 uprising is portrayed as the mor-

ally and historically justified restoration of an authentic Islamic-Arab Syria. 

HOSTILITY TOWARDS THE WEST PERSISTS

•	 Europe and the West are predominantly portrayed through a hostile civilizational narrative. Medieval Euro-

peans are described as “backward” and driven by greed and colonial ambition, while Western colonialist states 

including France and Britain are repeatedly associated with exploitation, plunder, occupation, conspiracy and 

waging “war on the Arabic language.” European achievements are frequently attributed to earlier Arab-Islamic 

civilization.

•	 The United States is portrayed primarily as an imperial, violent and destabilizing power. Textbooks accuse it of 

invading Iraq to seize its wealth and oil, destroying its infrastructure and “killing its learned men,” and credit Iraqi 

resistance with inflicting “heavy losses” that forced the US withdrawal. The US is further accused of supporting 

Zionism, fueling instability in the region such as in Lebanon and South Sudan, taking over South America’s econ-

omy, and pursuing global political and economic domination. The US is described as morally inferior to Islamic 

civilization by demonstrating how the nuclear bombing of Japan contradicts Islamic values. While the curriculum 

acknowledges the American Revolution as an anti-colonial struggle and credits the US with important inventions, 

these are immediately overshadowed by criticism of American foreign policy, militarism, and global hegemony. 

Executive Summary
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SOME KEY REGIONAL RELATIONS ARE REPOSITIONED

•	 Formerly praised Assad allies Iran and Hezbollah are now delegitimized, with Iran identified as an enemy and 

no longer praised for the 1979 revolution, its support for Palestine and its technological and nuclear achievements. 

Hezbollah is no longer presented as a resistance movement but as an accomplice to Assad responsible for atroc-

ities against Syrians.

•	 Turkey and the historical Ottoman Empire are now both portrayed positively. Revised maps now depict the 

Hatay Province as part of Turkey, indicating an abandonment of Syria’s territorial claims over that region. Refer-

ences to the “Ottoman occupation” and “foreign Turkic rule” have been removed, and Arab nationalist resistance 

to Ottoman rule is recast as undermining Islamic territorial integrity and collaborating with foreign adversaries.

•	 Israel remains consistently demonized and delegitimized. Israel’s existence is denied and it is referred to various-

ly as “enemy,” “thieving,” and “filth.” Palestinian violence against Israel is consistently justified and glorified, and 

military actions during the 1948 war by the Jewish side are compared to “Nazi crimes against the Jews.” Historical 

peace agreements with Israel are presented in a negative light. Interest in the Golan Heights as a Syrian national 

issue has declined and it is now framed as one of many occupied Muslim lands.

Executive Summary
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Introduction 
This report presents a comprehensive analysis of the reforms introduced to the 2025-2026 Syrian national curriculum, 

the first national school curriculum under the new Syrian administration led by President Ahmed al-Sharaa. The new 

curriculum was issued in September 2025, shortly after the collapse of the Assad regime in December 2024, as part 

of the new Syrian administration’s first attempt to consolidate authority over the Syrian state, society, and education 

system. In this context, official state school textbooks are more than instructional material. They serve as an effective 

state instrument for defining political legitimacy, religious authority, national identity, collective memory, social be-

longing, and the boundaries of acceptable citizenship. This report is therefore helpful in understanding the 2025-2026 

curriculum as an early and particularly revealing indicator of how the new Syrian administration seeks to reshape the 

country after more than five decades of Assad family rule (1970-2024) and thirteen years of civil war (2011-2024).

Previous Research on the Syrian Curriculum

Previous research on the Syrian school curriculum, including earlier IMPACT-se studies, has established both the main 

features and ideological trends of Assad-era national education and the prospective direction of curricular reform 

announced by the new Syrian administration in early 2025. Together, these studies provide the comparative basis for 

assessing both continuity with and change from the Assad-era curriculum and the extent to which the new admin-

istration’s announced reform agenda was ultimately implemented in the 2025-2026 curriculum. IMPACT-se’s exam-

ination of the Syrian curriculum began with a study of textbooks produced under the Assad regime, at a time when 

regional peace initiatives raised the question of whether education was evolving to support reconciliation. The Center 

for Monitoring the Impact of Peace (CMIP) 2001 report on Jews, Zionism and Israel in Syrian school textbooks found 

that, despite diplomatic changes in the region, Syrian textbooks maintained a worldview shaped by Arab nationalism, 

armed resistance, and rejection of Israel’s legitimacy.1 Peace education was largely absent: Israel was omitted from 

maps, and neither Israelis nor Jews were presented as local groups with whom coexistence might be possible. At the 

same time, the report found that explicit religious hatred toward Jews was not the curriculum’s defining characteris-

tic. Rather, its central concern lay in the denial of Israel’s legitimacy as a Jewish nation-state and the portrayal of the 

Arab-Israeli conflict as permanent and irreconcilable.

Nearly two decades later, and in the wake of the ensuing Syrian civil war, IMPACT-se’s 2018 study of the revised cur-

riculum issued by the Assad regime showed that the civil war had not produced a fundamental ideological transfor-

mation in state education.2 The Assad regime’s revised textbooks still emphasized a centralized Arab-Syrian identity, 

loyalty to the Syrian state, and pan-Arab belonging, while largely marginalizing Syria’s ethnic, religious, and political 

diversity. Issues of peace, tolerance, and “the Other” remained problematic: Western influence was viewed with sus-

picion, Israel continued to be treated with hostility, and pluralism was formally acknowledged more than genuinely 

embraced. The curriculum’s treatment of Syrian national identity revealed a striking continuity between pre-war and 

wartime education: even amid profound national fragmentation, the revised textbooks issued by the Assad regime 

sought to preserve a monolithic state narrative rather than cultivate inclusive citizenship or reconciliation.

A recent study by researchers at the University of Macedonia in Thessaloniki, comparing representations of “the 

Other” in both Emirati and Assad-regime Syrian school textbooks, found that Syrian history textbooks under Assad 

approached world history from a distinctly Arab nationalist perspective, presenting other peoples, civilizations, and 

historical actors primarily through their relationship with the Arab nation. Rather than encouraging students to un-

derstand the experiences and viewpoints of different societies on their own terms, the curriculum tended to evaluate 

other peoples and societies according to the manner in which they supported, opposed, or affected Arab nationalist 

interests. European colonial powers were often depicted as exploitative and oppressive, while the Jewish national 

movement and the Arab-Israeli conflict featured prominently as defining historical struggles. This produced a nar-

rative in which “the Other” was frequently presented as a political rival, occupier, or external force rather than as a  

1    Arnon Groiss and Yohanan Manor, “Jews, Zionism and Israel in Syrian School Textbooks,” New York: CMIP, June 2001.

2    Eldad J. Pardo and Maya Jacobi, “Syrian National Identity: Reformulating School Textbooks During the Civil War,” Jerusalem: IMPACT-se, July 2018,

https://www.impact-se.org/wp-content/uploads/Syrian-National-Identity_IMPACT-se_July-2018-.pdf.

https://www.impact-se.org/wp-content/uploads/Syrian-National-Identity_IMPACT-se_July-2018-.pdf


6

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

Introduction

complex society with its own history and perspectives. The authors argue that this reflected the broader priorities of 

the Assad-era Baʿthist educational project, which used history education to strengthen Arab national identity and 

a sense of shared struggle, while leaving relatively little room for historical empathy, pluralism, or a more nuanced 

engagement with different cultures and peoples.3 

HTS’s experience of governing the opposition-held Idlib region through the Syrian Salvation Government during 2018-

2024 is significant, as it provides a precedent for the 2025-2026 national-level curriculum revision. During the Syrian 

civil war, education in Idlib and surrounding areas did not develop from an entirely new curriculum model. Available 

reporting on northwestern Syria indicates that schools under the HTS-linked Syrian Salvation Government used a 

unified curriculum based on the pre-2011 Syrian curriculum, with deletions of material related to the Assad regime 

or considered contradictory to Islamic shariah.4 This earlier opposition-held curriculum therefore already followed a 

method that resembles the 2025-2026 national revision: retaining the structure of older Syrian textbooks while re-

moving regime-centered content and reshaping religiously sensitive material. While the 2025-2026 Syrian national 

curriculum should indeed be defined as a hurried post-Assad emergency measure, it can also be seen as a larger 

national-scale repetition of the hurried focused revision of existing Assad-regime textbooks practiced under the 2018-

2024 Syrian Salvation Government in opposition-controlled Idlib.

Another such precedent is found in the Dar al-Waḥy al-Sharīf (DWS) school network, founded in 2017 under HTS 

patronage in northwestern Syria and is currently active across several Syrian provinces. Dar al-Waḥy al-Sharīf consti-

tuted an autonomous school network directly affiliated with HTS and teaching a curriculum aligned with its Islamist 

and jihadist ideology. Both its school network and curriculum were distinct from the Syrian Salvation Government’s 

broader school system in Idlib and from its revised Syrian national curriculum. The Dar al-Waḥy al-Sharīf network has 

become the region’s most expansive educational institution of its kind, serving around 16,000 children across more 

than seventy institutions by the 2024-2025 academic year. Its distinct curriculum combines religious scripture learn-

ing with Islamist pedagogy, and its motto “toward an exceptional Qur’anic generation” captures a curriculum de-

signed to fuse religious, moral, and social instruction.5 The network therefore offers an important comparison point for 

the 2025-2026 national curriculum. Compared with the model of Dar al-Waḥy al-Sharīf, the 2025-2026 Syrian national 

curriculum examined in the present report is assessed here as less ideologically coherent and less fully Islamized. 

Nevertheless, the school network helps clarify the educational ethos from which HTS-linked governance emerged: 

centrality of religious scripture, Islamic moral formation, controlled identity-building, and loyalty to an Islamist politi-

cal order.

The latest IMPACT-se contribution to the study of Syrian textbooks shifts attention from the Assad regime to Hay’at 

Tahrir al-Sham’s (HTS) proposed reforms to the Syrian national curriculum. In a February 2025 report, IMPACT-se re-

viewed the prospective changes decreed by the new HTS-led Ministry of Education in January 2025 for implemen-

tation during the 2024-2025 school year.6 The proposed amendments marked a significant development and a new 

phase in Syrian curriculum research: the question was no longer only how the Ba‘thist state had used education, but 

also how new authorities seek to reshape identity, religion, and their own political legitimacy through textbooks. The 

review found a deliberate effort to remove symbols associated with the Assad regime, including references to Ba‘thist  

3    Maria Darla and Panos Kourgiotis, “Teaching the Others’ History in an Arab National Context: Comparing Emirati to Syrian School Textbooks,” 

Genealogy 9(3): 91 (2025), https://www.mdpi.com/2313-5778/9/3/91.

4    Aamer Almustafa, “Education System in Northwestern Syria: A Long Road Ahead,” The Tahrir Institute for Middle East Policy, June 9, 2023.

5    Omar Sayfo, “Toward an Exceptional Qur’anic Generation: How Dar al-Wahy al-Sharif Schools Shape Islam, Identity, and Power in Northwest Syria,” 

International Journal of Middle East Studies 57, no. 4 (2025), pp. 604-622.

Tal Beeri and Dvir Peri, “What the World Does Not See: al-Sharaa’s Islamist Education System – Will It Become Syria’s Central Education System?”, Alma 

Research and Education Center, December 28, 2025: 

https://israel-alma.org/what-the-world-does-not-see-al-sharaas-islamist-education-system-will-it-become-syrias-central-education-system/;

Dvir Peri, “The ‘Dar al-Wahi al-Sharif’ School Network in Syria: Jihadist and Anti-Israel Indoctrination,” Alma Research and Education Center, July 7, 2026: 

https://israel-alma.org/wp-content/uploads/2026/07/The-Dar-al-Wahi-al-Sharif-School-Network-in-Syria-Jihadist-and-Anti-Israel-Indoctrination.pdf;

Dvir Peri, “Dar al-Wahi al-Sharif: Further Examples of Islamist, Jihadist, and Antisemitic Indoctrination in its School Textbooks”, Alma Research and 

Education Center, July 26, 2026: 

https://israel-alma.org/wp-content/uploads/2026/07/Dar-al-Wahi-al-Sharif-Further-Examples-of-Islamist-Jihadist-and.pdf.

6    Tomer Shporn, “A Review of Hay’at Tahrir al-Sham’s Intended Changes to the Syrian Curriculum,” London: IMPACT-se, February 2025,

https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-the-Syrian-Curriculum.pdf.

https://www.mdpi.com/2313-5778/9/3/91
https://israel-alma.org/what-the-world-does-not-see-al-sharaas-islamist-education-system-will-it-bec
https://israel-alma.org/wp-content/uploads/2026/07/The-Dar-al-Wahi-al-Sharif-School-Network-in-Syria
https://israel-alma.org/wp-content/uploads/2026/07/Dar-al-Wahi-al-Sharif-Further-Examples-of-Islamis
https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-t
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ideology, state-centered loyalty, Syrian and Arab nationalism, and the Assad personality cult. At the same time, the re-

port identified HTS’s aim to introduce a more explicitly Islamist political orientation by revising religious terminology,  

strengthening Islamic references across subjects, and reframing historical and cultural narratives through a Sunni Is-

lamic lens, all at the expense of national, civic, and humanistic values. The report also highlighted concerns regarding 

HTS’s approach to pluralism and inclusivity, particularly with respect to religious minorities and women. 

A recent June 2026 study by Eldad J. Pardo and Carmit Valensi at the Institute for National Security Studies (INSS) 

likewise examined the new Syrian curriculum as an indicator of the emerging political and ideological direction of 

post-Assad Syria. The INSS study employed a more selective corpus of textbooks and assessed the 2025-2026 curricu-

lum’s overall content primarily as a whole, identifying broad characteristics such as conservative Syrian Arab national-

ism, strengthened religious content, and the continued presence of anti-Israel narratives alongside certain instances 

of moderation.7 This report adopts a different methodological emphasis, systematically comparing 130 textbooks with 

the earlier editions from which they were revised, treating the distinction between altered and retained material as 

analytically significant. This comparative approach also leads to a different weighting of the evidence in several areas, 

as the report finds that the pattern of deliberate revisions supports stronger conclusions than would emerge from a 

selective reading of the curriculum as a homogeneous whole.

The Founding of a New Syria: Historical and Ideological Background

Before examining the corpus of the reformed curriculum under the new Syrian administration, it is important to pay 

special attention to the political, ideological, and historical background that forms the broader context of these cur-

riculum reforms. The new circles in power in the Syrian administration emerged largely from Sunni Islamist, jihadist, 

and Salafi-jihadist militant organizations. The current Syrian president, Ahmed al-Sharaa, also known by his former 

nom de guerre Abu Muhammad al-Jolani, was born in 1982 in Riyadh, Saudi Arabia, to a Syrian Sunni Muslim family 

originating from the Golan Heights. In 1989, al-Sharaa moved as a child with his family to Damascus, Syria, where he 

grew up, attended school, and began university studies. In 2003, al-Sharaa dropped out of university and travelled to 

Iraq to fight against the American-led invasion of Iraq, where he joined the Islamist-jihadist forces led by Abu Mus‘ab 

al-Zarqawi (1966-2006), which in October 2004 pledged allegiance to Osama bin Laden and al-Qaeda’s central lead-

ership, and officially became al-Qaeda in Iraq (AQI). Around 2005-2006, al-Sharaa was captured and detained by 

American and Iraqi forces, including at Camp Bucca in Iraq. By 2011, al-Sharaa had been released and returned to his 

previous organizational allegiance, then operating as the Islamic State in Iraq (ISI) under the leadership of Abu Bakr 

al-Baghdadi (1971-2019). In August 2011, al-Sharaa was ordered by ISI, with the blessing of al-Qaeda’s central leadership, 

to establish and lead a new al-Qaeda wing to operate in Syria under the name Jabhat al-Nusra. In 2013, when Abu Bakr 

al-Baghdadi attempted to incorporate Jabhat al-Nusra into his newly proclaimed Islamic State in Iraq and al-Sham 

(ISIS), al-Sharaa rejected the move and instead pledged allegiance directly to al-Qaeda’s leader Ayman al-Zawahiri. 

Despite the later split of the Islamic State from al-Qaeda in 2014 and the following subsequent violent clashes be-

tween the two, Jabhat al-Nusra remained loyal to the authority and direct affiliation of al-Qaeda’s central leadership. 

Jabhat al-Nusra consequently remained directly affiliated with al-Qaeda’s central leadership, while Abu Bakr al-Bagh-

dadi’s ISIS increasingly broke with al-Qaeda. The organizational split culminated in al-Qaeda’s formal disavowal of ISIS 

in February 2014 and subsequent prolonged violent clashes in Syria between al-Sharaa’s al-Qaeda-affiliated Jabhat 

al-Nusra and Abu Bakr al-Baghdadi’s independent ISIS.8 

In July 2016, Jabhat al-Nusra publicly announced the severing of its formal ties with al-Qaeda and reconstituted itself 

as Jabhat Fath al-Sham (JFS), a move presented by al-Sharaa as intended to remove foreign pretexts for targeting 

the organization and to embed it more firmly within the Syrian revolutionary arena. In January 2017, JFS merged 

with several other Islamist jihadist armed factions to form Hay’at Tahrir al-Sham (HTS), which gradually developed  

7    Eldad J. Pardo & Carmit Valensi, “The Collapse of the Assad Regime and Syria’s Future Through the Lens of Syrian Textbooks”, INSS, June 2026: 

https://www.inss.org.il/strategic_assessment/syria-books/.

8    On Ahmed al-Sharaa- / Abu Muhammad al-Jolani’s trajectory from the Iraqi jihadist milieu to Jabhat al-Nusra, Jabhat Fatah al-Sham, and HTS, see: 

‘The rise of Abu Mohammed al-Jolani: From jihadist in Iraq to Syria’s new strongman,’ Le Monde, December 9, 2024; Charles Lister, The Syrian Jihad: Al-

Qaeda, the Islamic State and the Evolution of an Insurgency, Oxford: Oxford University Press, 2015; Charles Lister, ‘Profiling Jabhat al-Nusra,’ Brookings 

Doha Center Analysis Paper, no. 24, July 2016.

https://www.inss.org.il/strategic_assessment/syria-books/
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into the dominant military and governing force in northwestern Syria. Over the following years, HTS increasingly 

repositioned its ideology of global jihad and political Islamism around Syria, distancing itself organizationally from 

al-Qaeda’s transnational command structure and agenda, suppressing or marginalizing some rival jihadist factions,  

consolidating territorial control, and building governance and administrative institutions across the Idlib region. This 

development reflected a significant strategic and political adaptation in which HTS combined continued Islamist and 

jihadist ideological commitments with increasingly pragmatic territorial governance and state-like administration. 

Under its consolidated rule over Idlib during 2018-2024, HTS had therefore become not merely the organizational suc-

cessor to Jabhat al-Nusra, but a territorially rooted Islamist political-military movement whose leadership had increas-

ingly prioritized Syrian governance, institutional consolidation, and political survival, while preserving and adapting 

substantial elements of its Islamist and jihadist ideological heritage.9 

On November 27, 2024, a coalition of Syrian nationalist and Islamist rebel groups led by Hay’at Tahrir al-Sham (HTS, 

“The Levant Liberation Committee”), operating under the Military Operations Command, launched Operation Deter-

rence of Aggression (Radʿ al-ʿUdwān) against Syrian Arab Army (SAA) positions in northwestern Syria. The offensive 

began with the attempt to seize Aleppo, Syria’s largest northern city and a major symbolic and strategic center of the 

civil war. Aleppo fell to rebel forces on November 30, creating the opening for a rapid campaign against other major 

regime-held cities. Hama was captured on December 5, Daraa on December 6, and Homs, Suwayda, and Quneitra on 

December 7. On December 8, 2024, rebel forces entered Damascus, ending more than five decades of Assad family 

rule under Hafez al-Assad and his son Bashar al-Assad. Bashar al-Assad and his wife left Syria for Moscow, bringing 

the Assad dynasty’s control of the Syrian state to an end after thirteen years of civil war. The speed of the campaign 

gave the new authorities immediate control over state institutions but also left them facing the more difficult task of 

transforming military victory into political rule.10 

Abu Mohammad al-Jolani, the commander of HTS, who has been indoctrinated by the radical Salafi-jihadi ideology 

of al-Qaeda and the Islamic State in Iraq and an ascending actor under Jabhat al-Nusra and later on its distant de-

scendant HTS, now finds himself at the top of the shaky pyramid that is post-civil war Syria. Assuming the office of 

the President of the Syrian Arab Republic on January 29, 2025, al-Jolani had to work on two parallel courses, to consol-

idate his power on the one hand, and bring stability to war-torn Syria on the other hand.11 On the international front, 

al-Jolani had to convince the world of his shift from the dogmatic and radical hotbed of global jihad to the pragmatic 

domain of politics and statehood. Presenting a new face and name to the world, al-Jolani, who had forsaken his nom 

de guerre and returned to his original name Ahmed al-Sharaa, used the first year of his term as President to initiate 

a diplomatic blitz. In the course of 2025, he conducted meetings with prominent state leaders, including French 

President Emmanuel Macron, Saudi Arabia’s Crown Prince Mohammed Bin Salman, Turkey’s President Recep Tayyip 

Erdoğan‏ and Russian President Vladimir Putin, culminating in a meeting with US President Donald Trump at the 

White House12 and a historic speech at the 80th session of the United Nations General Assembly in New York city.13 

Apart from holding these meetings, which de facto indicated recognition of the new Syrian governing authority, a 

major achievement contributing to al-Sharaa’s efforts to push Syria forward was the lifting of sanctions on Syria and 

its figureheads.14 

9    On the public break between Jabhat al-Nusra and al-Qaeda and its renaming as Jabhat Fatah al-Sham, see ‘Al-Nusra Front cuts ties with al-Qaida 

and renames itself,’ The Guardian, July 28, 2016; Everything You Need to Know about the New Nusra Front,’ Time, July 28, 2016. On Jabhat al-Nusra and 

HTS in the Syrian jihadist field, see Charles Lister, The Syrian Jihad: Al-Qaeda, the Islamic State and the Evolution of an Insurgency, Oxford: Oxford 

University Press, 2015; Aaron Y. Zelin, The Age of Political Jihadism: A Study of Hayat Tahrir al-Sham, Washington Institute for Near East Policy, 2022.

10    For a timeline of Operation Deterrence of Aggression, see: Antoinette Radford, “The Assad regime ruled Syria for 50 years. Here’s how it fell in less 

than two weeks”, CNN website, December 9, 2024, https://www.cnn.com/2024/12/09/middleeast/timeline-syria-assad-regime-toppled-intl.

11    “General Command appoints Ahmed al-Sharaa as President of Syria”, Enab Baladi website, January 29, 2025. 

https://english.enabbaladi.net/archives/2025/01/general-command-appoints-ahmed-al-sharaa-as-president-of-syria

12    “Syria, a (Former) Jihadist in Washington: What to Know about the Trump–Al-Sharaa Meeting”, Italian Institute for International Political Studies 

(ISPI) website, November 11, 2025, 

https://www.ispionline.it/en/publication/syria-a-former-jihadist-in-washington-what-to-know-about-the-trump-al-sharaa-meeting-223137.

13    Al-Sharaa’s full speech: “Syria - President Addresses United Nations General Debate, 80th Session | #UNGA”, United Nations YouTube channel, 

September 24, 2025. https://www.youtube.com/watch?v=jcyTMLGljzc.

14    Conor Lennon, “Security Council lifts terror-related sanctions on Syrian President”, United Nations website, November 6, 2025, 

https://news.un.org/en/story/2025/11/1166303; 

Sam Tabahriti and Daphne Psaledakis, “US, Britain remove sanctions on Syria’s president”, Reuters website, November 8, 2025. 

https://www.reuters.com/world/middle-east/britain-removes-sanctions-syrias-president-interior-minister-2025-11-07.

https://www.cnn.com/2024/12/09/middleeast/timeline-syria-assad-regime-toppled-intl
https://english.enabbaladi.net/archives/2025/01/general-command-appoints-ahmed-al-sharaa-as-presiden
https://www.ispionline.it/en/publication/syria-a-former-jihadist-in-washington-what-to-know-about-th
https://www.youtube.com/watch?v=jcyTMLGljzc
https://news.un.org/en/story/2025/11/1166303
https://www.reuters.com/world/middle-east/britain-removes-sanctions-syrias-president-interior-minist
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On the domestic front, al-Sharaa has been confronting the sectarian rifts that seem to have escalated during the 

Syrian Civil War, and even more so in its aftermath. The new regime under al-Sharaa opted for two conflicting cours-

es of action. One is the violent persecution and oppression of any opposition or threat to the new government, which 

has been exercised on numerous occasions since al-Sharaa’s rise to power. In March 2025, hundreds of civilians from 

the Alawite ethno-religious group, to which the Assad (originally al-Wahsh) family belonged, were massacred in 

the northwestern coastal regions by armed groups and volunteers aligned with the former HTS and the new Syrian 

government. Intermittent clashes between Bedouin tribes and Druze in Suwayda Province in southern Syria in April 

and July 2025 were mitigated by brutal intervention of the military and paramilitary forces of al-Sharaa’s regime. In 

January 2026, and continuing at the time of writing, regime forces seized Kurdish-held territories that used to be 

controlled by the Syrian Democratic Forces (SDF) in northeastern Syria.15 Additionally, a painful reminder of the pres-

ence of jihadi factions and non-governmental sectarian extremism was given in June 2025, when a suicide attack 

struck a church in the heart of Damascus, which was linked to a virtually anonymous Sunni Muslim group named 

Saraya Ansar al-Sunnah.16 Despite the infrequent sect-based unrest, initial steps on the course of rehabilitating Syr-

ia’s societal foundations have been observed, although they seemingly avoided the media spotlight. For instance, 

on December 31, 2024, a few weeks after the takeover of Damascus, President al-Sharaa met a delegation of clerics 

from different Christian sects, who affirmed to the new Syrian President that Christians “are an integral component 

of Syrian society”.17 On January 16, 2026, Ahmed al-Sharaa signed Decree No. 13, which grants citizenship to all Syrian 

Kurds and affirms that they are “an inseparable part of Syria’s unified and diverse national identity”, without hurt-

ing the particular characteristics that differentiate them as an ethnoreligious sect.18 On January 18, 2026, just over a 

year into President al-Sharaa’s rule, the Ministry of Foreign Affairs issued a statement affirming “that the unity and 

cohesion of the Syrian people, in all its components, is the solid foundation for any lasting stability.”19 With its unique 

diverse social tapestry, healing the bleeding wounds of sectarianism will likely continue to pose a complex challenge 

to al-Sharaa’s regime. As this report demonstrates, these references to unity and cohesion often involve promoting 

a single dominant perspective rather than fostering the inclusion of Syria’s diverse religious, ethnic, and social com-

munities.

A further indication of al-Sharaa’s attempt to institutionalize the new political order came with the reconstitution of 

Syria’s People’s Assembly. Following indirect elections and presidential appointments, the newly formed legislature 

held its inaugural session in Damascus on July 12, 2026, the first parliamentary sitting since the fall of the Assad re-

gime. Al-Sharaa presented the Assembly as part of a broader process of consolidating state institutions and described 

consultation (shūrā), dialogue, and the rule of law as foundations of the new political order.20 The move, however, also 

drew criticism from the Islamic State (ISIS), which continued to portray al-Sharaa’s transition from Salafi-jihadist lead-

er to head of the current Syrian state as an ideological betrayal. In an editorial published in its weekly al-Nabaʾ in early  

15    On the recent clashes between the regime and the Kurds, see: “How Syria’s Sharaa captured Kurdish-held areas while keeping the US onside”, 

Reuters website, January 22, 2026.

https://www.reuters.com/world/middle-east/how-syrias-sharaa-captured-kurdish-held-areas-while-keeping-us-onside-2026-01-21;

Hugo Bachega, “Rapid rollback of Kurdish-led forces reshapes Sharaa’s Syria”, BBC website, January 22, 2026. 

https://www.bbc.com/news/articles/c9311l0d40qo.

More on the confessional tensions in Syria under al-Sharaa, see: Philip Loft, “Research Briefing: Syria one year after Assad: Religious minorities”, House 

of Commons Library website, December 11, 2025. https://commonslibrary.parliament.uk/research-briefings/cbp-10429; 

Carmit Valensi and Amal Hayek, “The New Syria—One Year After al-Sharaa’s Rise to Power”, The Institute for National Security Studies (INSS) website, 

INSS Insight No. 2070, December 14, 2025. https://www.inss.org.il/publication/syria-year-after

16    Aaron Y. Zelin, “The Damascus Church Attack: Who Is Saraya Ansar al-Sunnah?”, The Washington Institute, June 25, 2025, 

https://www.washingtoninstitute.org/policy-analysis/damascus-church-attack-who-saraya-ansar-al-sunnah.

17    Souheil Lawand, “Hopes rise for Christians as Church leaders meet new Syria leader”, EWTN News website, January 4, 2025, 

https://www.ewtnnews.com/world/middle-east/hopes-rise-for-christians-as-church-leaders-meet-new-syria-leader.

18    “President al-Sharaa issues decree that confirms Kurds as basic part of Syrian people”, Syrian Arab News Agency (SANA) website, January 16, 2026, 

https://sana.sy/en/politics/2290787.

19    “Statement Issued by The Ministry of Foreign Affairs and Expatriates of The Syrian Arab Republic,” MOFA Syria, (January 18, 2026)
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%D9%88%D8%B2%D8%A7%D8%B1%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B1%D8%AC%D9%8A%D8%A9-%D9%88%D8%A7%D9%84%D9%8

5%D8%BA%D8%AA%D8%B1%D8%A8%D9%8A%D9%8604.

20    SANA, “Syria’s New People’s Assembly Holds Inaugural Session”, July 12, 2026: https://sana.sy/en/syria/2328935/

Reuters, “New Syrian parliament meets for first time in Damascus”, July 12, 2026: 

https://www.reuters.com/world/middle-east/new-syrian-parliament-meets-first-time-damascus-2026-07-12/.

https://www.reuters.com/world/middle-east/how-syrias-sharaa-captured-kurdish-held-areas-while-keepin
https://www.bbc.com/news/articles/c9311l0d40qo
https://commonslibrary.parliament.uk/research-briefings/cbp-10429
https://www.inss.org.il/publication/syria-year-after
https://www.washingtoninstitute.org/policy-analysis/damascus-church-attack-who-saraya-ansar-al-sunna
https://www.ewtnnews.com/world/middle-east/hopes-rise-for-christians-as-church-leaders-meet-new-syri
https://sana.sy/en/politics/2290787
https://mofaex.gov.sy/en/news/%D8%A8%D9%8A%D8%A7%D9%86-%D8%B5%D8%A7%D8%AF%D8%B1-%D8%B9%D9%86-%D9%88%D8%B2%D8%A7%D8%B1%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B1%D8%AC%D9%8A%D8%A9-%D9%88%D8%A7%D9%84%D9%85%D8%BA%D8%AA%D8%B1%D8%A8%D9%8A%D9%8604
https://mofaex.gov.sy/en/news/%D8%A8%D9%8A%D8%A7%D9%86-%D8%B5%D8%A7%D8%AF%D8%B1-%D8%B9%D9%86-%D9%88%D8%B2%D8%A7%D8%B1%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B1%D8%AC%D9%8A%D8%A9-%D9%88%D8%A7%D9%84%D9%85%D8%BA%D8%AA%D8%B1%D8%A8%D9%8A%D9%8604
https://mofaex.gov.sy/en/news/%D8%A8%D9%8A%D8%A7%D9%86-%D8%B5%D8%A7%D8%AF%D8%B1-%D8%B9%D9%86-%D9%88%D8%B2%D8%A7%D8%B1%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B1%D8%AC%D9%8A%D8%A9-%D9%88%D8%A7%D9%84%D9%85%D8%BA%D8%AA%D8%B1%D8%A8%D9%8A%D9%8604
https://sana.sy/en/syria/2328935/
https://www.reuters.com/world/middle-east/new-syrian-parliament-meets-first-time-damascus-2026-07-12
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July 2026, ISIS attacked the formation of the People’s Assembly as an illegitimate form of human-made legislation 

opposed to divine sovereignty and God’s granted laws. Reporting on the editorial described how the Islamic State 

organization called for the destruction of “rule by the people” in favor of rule by God alone and treated the Assembly’s 

reinstating as contrary to Islamic shariah.21 This criticism is particularly significant because it illustrates an ideological 

distance between al-Sharaa’s increasingly state-centered and institution-building approach and more uncompromis-

ing Salafi-jihadist conceptions of political authority.

This increasingly pragmatic political behavior should not necessarily be understood as evidence of an equivalent 

ideological transformation in every sphere of the new Syrian state. Al-Sharaa’s transition from Salafi-jihadist com-

mander to state president has required accommodation with foreign governments, international institutions, minori-

ty communities, and competing domestic constituencies, creating strong incentives for moderation in public rhetoric 

and political practice. The school curriculum, however, serves a different function. Unlike diplomatic statements or 

short-term political compromises, textbooks define the values, identities, historical narratives, and forms of political 

and religious legitimacy that the state seeks to transmit systematically to future generations. The curriculum can 

therefore provide a particularly revealing indication of the new Syrian administration’s longer-term ideological prior-

ities, including elements that may be expressed less openly in its external diplomacy or immediate political conduct. 

This distinction is important to this report: the ideological patterns identified in the 2025-2026 textbooks should not 

be read as a simple reflection of every policy pursued by al-Sharaa’s government, but as evidence of the normative 

social and political order that the new Syrian administration considered sufficiently important to incorporate into the 

Syrian curriculum during their first year in power.

The contrast between al-Sharaa’s political pragmatism and the ideological content of the curriculum becomes par-

ticularly significant when compared with criticism directed at him by more uncompromising Salafi-jihadist actors. 

The Islamic State has repeatedly attacked al-Sharaa for abandoning the absolutist political program of global jihad 

in favor of diplomacy, state institutions, consultation, and accommodation with foreign and domestic actors. Its July 

2026 al-Nabaʾ editorial on Syria’s new People’s Assembly, for example, rejected parliamentary legislation and popular 

political authority in favor of exclusive divine sovereignty, illustrating the ideological distance between ISIS and the 

institutional model now being developed in Damascus. Yet this political divergence does not mean that the new 

Syrian curriculum has abandoned the broader ideological repertoire from which al-Sharaa and HTS emerged. As this 

report demonstrates, the textbooks continue to elevate Islam as a principal source of political and moral authority, 

strengthen the role of shariah, privilege the Islamic ummah over competing national frameworks, and present jihad 

and martyrdom as elevated forms of sacrifice. The curriculum therefore occupies an important intermediate position: 

it does not reproduce the uncompromising doctrine or political and ideological Salafi-jihadi agenda, but neither does 

it simply mirror the pragmatic moderation visible in al-Sharaa’s diplomacy and state-building. Instead, it preserves 

and institutionalizes significant Islamist and pan-Islamist elements that could be traced back to Salafi-jihadi ideolog-

ical background within Syrian education while the government simultaneously pursues a more pragmatic political 

course.

21    Abdullah al-Bashir, “The new Syrian People’s Assembly: priorities, powers and limitations”, The New Arab (Damascus), July 7, 2026: 

https://www.newarab.com/news/new-syrian-assembly-begins-priorities-powers-and-limitations,

Aymenn Jawad al-Tamimi, “Islamic State Editorial on the New Syrian Parliament”, July 4, 2026: 

https://www.aymennaltamimi.com/p/islamic-state-editorial-on-the-new-eb5?utm,

I24NEWS، 5 يوليو 2026، “ ماذا وراء هجوم داعش على مجلس الشعب السوري والرئيس أحمد الشرع؟”:
https://www.i24news.tv/ar/%D8%A3%D8%AE%D8%A8%D8%A7%D8%B1/middle-east/artc-ac414c24

RT، 4 يوليو 2026، “’داعش’ يصوب على مجلس الشعب السوري ويواصل هجومه على الشرع”:
https://arabic.rt.com/middle_east/1806986-%D8%AF%D8%A7%D8%B9%D8%B4-%D9%8A%D8%B5%D9%88%D8%A8-%D8%B9%D9%84%D9%89-

%D9%85%D8%AC%D9%84%D8%B3-%D8%A7%D9%84%D8%B4%D8%B9%D8%A8-%D8%A7%D9%84%D8%B3%D9%88%D8%B1%D9%8A-%D9%88%D9%

8A%D9%88%D8%A7%D8%B5%D9%84-%D9%87%D8%AC%D9%88%D9%85%D9%87-%D8%B9%D9%84%D9%89-%D8%A7%D9%84%D8%B4%D8%B1%D

8%B9/ 

المرصد السوري، 4 يوليو 2026، “افتتاحية نارية لـ”النبأ”.. تنـ ـظـ ـيم “الـ ـدولـ ـة الإسـ ـلامـ ـية” يهـ ـاجـ ـم مجلس الشعب ويكفّر أعضاءه”:
h t t p s : / / w w w . f a c e b o o k . c o m / s y r i a h r o / p o s t s / % D 8 % A 7 % D 9 % 8 1 % D 8 % A A % D 8 % A A % D 8 % A 7 % D 8 % A D % D 9 % 8 A % D 8 % A 9 -

%D9%86%D8%A7%D8%B1%D9%8A%D8%A9-%D9%84%D9%80%D8%A7%D9%84%D9%86%D8%A8%D8%A3-%D8%AA%D9%86%D9%-

80-%D9%80%D8%B8%D9%80-%D9%80%D9%8A%D9%85-%D8%A7%D9%84%D9%80-%D9%80%D8%AF%D9%88%D9%84%D9%80-%D9%80%D8%A9-

%D8%A7%D9%84%D8%A5%D8%B3%D9%80-%D9%80%D9%84%D8%A7%D9%85%D9%80-%D9%80%D9%8A%D8%A9-%D9%8A%D9%87%D9%80-

%D9%80%D8%A7%D8%AC%D9%80-%D9%80%D9%85-%D9%85%D8%AC%D9%84%D8%B3/1472177838273937/ 

https://www.newarab.com/news/new-syrian-assembly-begins-priorities-powers-and-limitations, 
https://www.aymennaltamimi.com/p/islamic-state-editorial-on-the-new-eb5?utm
https://www.i24news.tv/ar/%D8%A3%D8%AE%D8%A8%D8%A7%D8%B1/middle-east/artc-ac414c24 
https://arabic.rt.com/middle_east/1806986-%D8%AF%D8%A7%D8%B9%D8%B4-%D9%8A%D8%B5%D9%88%D8%A8-%D8%B9%D
https://arabic.rt.com/middle_east/1806986-%D8%AF%D8%A7%D8%B9%D8%B4-%D9%8A%D8%B5%D9%88%D8%A8-%D8%B9%D
https://arabic.rt.com/middle_east/1806986-%D8%AF%D8%A7%D8%B9%D8%B4-%D9%8A%D8%B5%D9%88%D8%A8-%D8%B9%D
https://arabic.rt.com/middle_east/1806986-%D8%AF%D8%A7%D8%B9%D8%B4-%D9%8A%D8%B5%D9%88%D8%A8-%D8%B9%D
https://www.facebook.com/syriahro/posts/%D8%A7%D9%81%D8%AA%D8%AA%D8%A7%D8%AD%D9%8A%D8%A9-%D9%86%D8%A
https://www.facebook.com/syriahro/posts/%D8%A7%D9%81%D8%AA%D8%AA%D8%A7%D8%AD%D9%8A%D8%A9-%D9%86%D8%A
https://www.facebook.com/syriahro/posts/%D8%A7%D9%81%D8%AA%D8%AA%D8%A7%D8%AD%D9%8A%D8%A9-%D9%86%D8%A
https://www.facebook.com/syriahro/posts/%D8%A7%D9%81%D8%AA%D8%AA%D8%A7%D8%AD%D9%8A%D8%A9-%D9%86%D8%A
https://www.facebook.com/syriahro/posts/%D8%A7%D9%81%D8%AA%D8%AA%D8%A7%D8%AD%D9%8A%D8%A9-%D9%86%D8%A
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The Syrian Ministry of Education 2024/25 Decree for Curriculum Reforms

On December 29, 2024, the Ministry of Education in Syria published an executive order (no. 3422/943) prescribing 

immediate directives for curriculum reform, implementing specific changes for the 2024-25 textbooks based on the 

2023-24 editions. Reviewing what is hereafter referred to as the “Directives Matrix,” in February 2025 IMPACT-se pub-

lished a breakdown of the reform into official (declared) and unofficial (inferred) directives. These directives effec-

tively called for the removal of Assad-Ba‘thist era symbols of state and accomplishments, National (civic) Education 

textbooks, and negative references to the Ottoman Empire, as well as the Islamization of nationalistic elements and 

scientific concepts, the rejection of secular and foreign influences, and the marginalization of women. The report con-

cluded that the changes are part of the regime’s broader strategy to consolidate power and align the nation with its 

Islamist values, reflecting “a trend of curricular Islamification in accordance with Sunni Islamic values,” while attempt-

ing to present a more moderate image internationally.22  

The planned revisions by the Syrian Ministry of Education catalyzed immediate and widespread public opposition, 

characterized by nationwide calls for protests and demands for the resignation of Education Minister Nadhir al-Qadi-

ri.23 Critics and scholars expressed significant alarm over a perceived shift from a secular nationalist framework to an 

Islamist ideological interpretation of Syrian identity. Beyond the removal of the Ba‘th or Assad legacy, the modifica-

tion of phrases such as “defending the nation” to “defending Allah,” the removal of fundamental scientific theories like 

Evolution and the Big Bang, the excision of pre-Islamic historical references—including the downplaying of Queen 

Zenobia–the deletion of texts describing the Ottoman Empire as a “brutal authority” and the deletion of sections on 

“Chinese philosophical thought” were viewed as an attempt to rewrite the nation’s cultural history. These changes, 

which also included removing the “National Education” subject from the curriculum, instead bolstering religious 

studies instruction, fueled concerns that the new leadership intended to advance a more restrictive religious vision 

through the state’s education system. Beyond general public dissent, the unilateral nature of these educational re-

forms has alienated civil society activists and ethnic or religious minorities, who fear the erosion of the government’s 

promises of inclusivity and representative governance. While some segments of the population welcomed the re-

moval of content glorifying the former Assad regime, activists argued that the broad erasure of historical fact and 

content on ancient civilizations threatens the pluralistic fabric of Syrian society. 

In an attempt to mitigate this backlash, Minister al-Qadiri issued clarifying statements characterizing the modifi-

cations as “mere deletions” of regime-era propaganda rather than a comprehensive overhaul. He asserted that the 

curriculum would remain substantially unchanged until specialized committees could conduct a formal review, a 

move interpreted by some as a hasty retreat in the face of public indignation. To sidestep accusations of Islamism, 

an implicitly apologetic statement was recently made by Minister Al-Qadiri, who claimed “Our problem is not with 

the approved and internationally recognized Syrian curriculum […], but with introducing thoughts and principles of 

the defunct [Assad] regime to our noble curriculum and attempting to plant [integrate] them–which represents a 

fabrication of the facts.”24 Interestingly, the former Minister of Education Darem Tabbaa supported Al-Qadiri and at-

tempted to defend the reform, claiming “[The current] curriculum develops students’ learning, critical thinking, anal-

ysis and synthesis skills, among others, and is based on international standards that take into account local cultural 

relevance.”25 Al-Qadiri similarly stressed to foreign media that the revision would be limited to “inaccuracies” in the  

22    Tomer Shporn, “A Review of Hay’at Tahrir al-Sham’s Intended Changes to the Syrian Curriculum,” IMPACT-se, February 2025,

https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-the-Syrian-Curriculum.pdf.

23    NBC News, “Syria School Curriculum Changes: Islamist Rebels, Assad,” 

https://www.nbcnews.com/news/world/syria-school-curriculum-changes-islamist-rebels-assad-rcna186078; 

Deccan Herald, “Assad is Out, but So is a Revered Queen: Textbook Changes Unsettle Syrians,” 

https://www.deccanherald.com/world/assad-isout-but-so-is-a-revered-queen-textbook-changes-unsettle-syrians-2-3344190;

The Wall Street Journal, “Syria’s New Islamic Government Creates Controversy with Education Overhaul,” 

https://www.wsj.com/world/middleeast/syrias-new-islamic-government-creates-controversy-with-education-overhaul-006cd52e; 

WorldCrunch, “Syria Islamists School Curricula,” https://worldcrunch.com/world-affairs/syria-islamists-school-curricula. 

24    Facebook, “Post by the Syrian Ministry of Education,” December 20, 2024, 

https://www.facebook.com/permalink.php/?story_fbid=982116020608940&id=100064316544313.

25    “How Syria’s Post-Assad Curriculum Reforms Reveal Political and Educational Tensions,” The New Arab, January 8, 2025, 

https://www.newarab.com/features/inside-debate-over-curriculum-reforms-post-assad-syria.

https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-t
https://www.nbcnews.com/news/world/syria-school-curriculum-changes-islamist-rebels-assad-rcna186078
https://www.deccanherald.com/world/assad-isout-but-so-is-a-revered-queen-textbook-changes-unsettle-s
https://www.wsj.com/world/middleeast/syrias-new-islamic-government-creates-controversy-with-educatio
https://worldcrunch.com/world-affairs/syria-islamists-school-curricula
https://www.facebook.com/permalink.php/?story_fbid=982116020608940&id=100064316544313
https://www.newarab.com/features/inside-debate-over-curriculum-reforms-post-assad-syria.
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Islamic Education curriculum.26 In an interview to the Al-Arabiya channel, Al-Qadiri stated that the proposed changes 

would be forwarded to professional committees for evaluation.27 In a separate statement for the Syrian state-run news 

agency SANA (Syrian Arab News Agency), Minister Al-Qadiri said the intended changes were only limited to removing 

content glorifying the Assad regime as well as the former Syrian flag.28 He also stated that “changes and amendments 

to the curriculum will occur only after the situation stabilizes in Syria,” stressing that “there is a significant difference 

between a comprehensive modification and the mere deletion of some paragraphs.”29 However, it is clear from IM-

PACT-se’s analysis of the document’s content that the directive extended well beyond these areas, affecting a wide 

range of other subjects.

In an interview to Al-Jazeera published in September 2025, Mohammed Sa’id Qaddour, Syrian Director of Education 

in the MOE, justified the sweeping curriculum reforms as a “professional and radical” correction of over 50 years of 

Ba’thist ideological distortion, asserting that it is the “legitimate right” of the revolution to provide an “honest narra-

tive” of Syria’s history. He detailed the systematic removal of content glorifying the former regime and the unprece-

dented inclusion of the 2011 Syrian Revolution, its symbols, and its victories, while also addressing previous omissions 

such as political maps in geography. Structurally, Qaddour noted that “National Education” has been replaced by a 

“Humanitarian Affairs” subject modeled after international standards, and Islamic Education has been simplified to 

prioritize linguistic benefits while avoiding “problematic issues.” Finally, he emphasized a strategic shift toward “dig-

ital transformation” and interactive e-books designed to encourage independent scientific research, aiming to build 

strong student characters capable of resisting extremist ideologies found on social media.30 The reform is therefore 

not merely an educational undertaking, but a highly sensitive redefinition of Syria’s history, identity, and post-Assad 

national narrative–one that the MOE is heavily invested in publicly promoting and legitimizing.

The Directives Matrix provided an early indication of the trajectory of the new Syrian administration’s educational re-

forms and, as such, attracted considerable international media attention. To properly assess the extent to which the 

regime has been able or willing to follow its educational vision, it is necessary to juxtapose the directives matrix with 

the published 2025-26 textbook editions. The Directives Matrix was an interim measure rather than a comprehensive 

list of reform directives. It was originally intended for the 2024-2025 textbooks, which remained in circulation. As a 

result, it reflected only the broad direction of the changes later implemented in the revised 2025-2026 curriculum, 

which ultimately underwent far more extensive revisions than the matrix itself indicated. There are varying degrees of 

implementation, ranging from full, through partial to none. It is unclear whether, and to what extent, media report-

ing and public backlash affected implementation. It may nevertheless be concluded that the implementation of the 

Directives Matrix was not systematic. Similar content or themes were subject to directives in some textbooks but not 

in others, and where directives did exist, their implementation often varied from one textbook to another. Likewise, 

the evidence does not show that any particular theme or subject was implemented more consistently than others. 

Coincidentally, some directives that have not been fully implemented were highlighted in media coverage (including 

that of IMPACT-se’s February 2025 report); the section about female Syrian activist Nāzik al-ʿĀbid was retained de-

spite intended removal, and the prescribed full deletion of a lesson on Chinese Philosophy saw only partial removal 

(see both cases below).

26    BBC News, “New Syrian government’s school curriculum changes spark concern,” https://www.bbc.com/news/articles/c1ln12056ppo;

The Independent, “Syria School Curriculum Backlash,”

https://www.independent.co.uk/news/world/middle-east/syria-school-curriculum-backlash-b2673175.html;

CNN, “Changes to Syria’s School Curriculum Spark Online Outrage,”

https://edition.cnn.com/2025/01/02/middleeast/changes-to-syrias-school-curriculum-spark-onlineoutrage/index.html.

27    “The Syrian Minister of Education: ‘Changing and Removing Everything Promoted by the Assad Regime via the Curricula,’” Al-Arabiya TV, January 

5, 2025, https://www.youtube.com/watch?v=FTK3KhN-wIQ;

“Following a Dispute Triggered by Changes to the Curriculum: The Syrian Minister of Education Responds,” Al-Jazeera TV, January 12, 2025, 

https://www.youtube.com/watch?v=p-Q57VGJZ60.

28    Syrian Arab News Agency (SANA), “Minister of Education: We Will Not Modify Curricula”, December 21, 2024,

https://sana.sy/en/syria/343030/.

29    Chantal Da Silva and Ammar Cheikh Omar, “Anger over changes to school curriculum exposes Syria’s fragile unity”, NBC News website, January 

4, 2025, https://www.nbcnews.com/news/world/syria-school-curriculum-changes-islamist-rebels-assad-rcna186078.

30    “With a new school year, the main changes in the Syrian school curricula,” Al-Jazeera (September 25, 2025),

https://www.aljazeeramubasher.net/news/2025/9/25/%D9%85%D8%B9-%D8%B9%D8%A7%D9%85-%D8%AF%D8%B1%D8%A7%D8%B3%D9%8A-

%D8%AC%D8%AF%D9%8A%D8%AF-%D8%A3%D8%A8%D8%B1%D8%B2-%D8%A7%D9%84%D8%AA%D8%BA%D9%8A%D9%8A%D8%B1%D8%A7%D8%

AA-%D9%81%D9%8A.

https://www.bbc.com/news/articles/c1ln12056ppo
https://www.independent.co.uk/news/world/middle-east/syria-school-curriculum-backlash-b2673175.html
https://edition.cnn.com/2025/01/02/middleeast/changes-to-syrias-school-curriculum-spark-onlineoutrag
https://www.youtube.com/watch?v=FTK3KhN-wIQ
https://www.youtube.com/watch?v=p-Q57VGJZ60
https://sana.sy/en/syria/343030/
https://www.nbcnews.com/news/world/syria-school-curriculum-changes-islamist-rebels-assad-rcna186078
https://www.aljazeeramubasher.net/news/2025/9/25/%D9%85%D8%B9-%D8%B9%D8%A7%D9%85-%D8%AF%D8%B1%D8%A7%
https://www.aljazeeramubasher.net/news/2025/9/25/%D9%85%D8%B9-%D8%B9%D8%A7%D9%85-%D8%AF%D8%B1%D8%A7%
https://www.aljazeeramubasher.net/news/2025/9/25/%D9%85%D8%B9-%D8%B9%D8%A7%D9%85-%D8%AF%D8%B1%D8%A7%
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Additionally, many directives referred to textbook editions that were superseded by older editions when the 2025–26 

curriculum was prepared, rendering the specific page references or wording of those directives largely irrelevant. This 

was mainly the case in Islamic Education, History, Geography, and Social Studies textbooks, regardless of the content. 

One example is the replacement of “commitment to the law” with “commitment to Islamic shariah” in an Islamic 

Education textbook. The change was not implemented on the page cited in the directive matrix because the new 

textbook was based on the 2017-2018 edition rather than the 2023-2024 edition referenced in the matrix, where the 

phrase no longer appeared. Nevertheless, the change was implemented elsewhere in the same textbook without a 

specific directive, demonstrating that the matrix set the broader tone for implementation.31 

The following section demonstrates the extent to which selected directives were implemented in the 2025-2026 cur-

riculum (most of these directives were flagged in IMPACT-se’s February 2025 report): The Islamification of educational 

content constitutes a central principle of the proposed reforms to the Syrian curriculum. It covers not only Islamic 

Education, but most subjects within the curriculum, and entails the removal of content perceived as contradicting 

Islamic teachings or adapting them accordingly. For example, following the directives, a lesson about the “Origin of 

Life and its Development on Earth” from a Biology and Geology textbook was removed,32 and the phrase “nature’s 

gift” was changed to “Allah’s gift” in a Sciences textbook.33 

[…] [Grade] 1 – [Vol.] 1 – [Page] 52 – change phrase “nature’s giving” to “Allah’s giving”

However, some directives were partially implemented. For example, a directive calling for the removal of an entire 

paragraph on brain evolution was implemented only in part: while most of the text was deleted, the comparative 

illustration of the vertebrate brain was retained in modified form, being replaced with an illustration of the human 

brain alone.34 Another directive was to delete a section on Chinese Philosophical thought, which was only partially 

implemented, removing the section on Yin and Yang but leaving the title and some of its content intact.35 By contrast, 

some directives were not implemented. For example, a directive to remove an illustration of a sorcerer from a Grade 1 

Mathematics textbook was not carried out, and the illustration remains unchanged,36 despite the critical approaches 

from the Islamic perspective towards “sorcerers and conjurers” found elsewhere in the curriculum.37 A directive to 

change the meaning of the “Straight Path” from the “path of good” to the “path of Islam” from a lesson on Surah al-

Fātiḥa in the Grade 1 Islamic Education textbook was also not implemented.38 Likewise, a line from a love poem which  

mentions supplication to the clouds to make rain fall was retained despite being directed for removal.39 Another 

31    Islamic Education, Grade 9, 2025-26, p. 105 (previously: Islamic Education, Grade 9, 2017-18, p. 106). The directive applies to 2023-24 edition, p. 20.

32    Biology and Geology, Grade 8, 2023-24, pp. 202-209.

33    Sciences, Grade 1, Vol. 1, 2024-25, p. 48 (previously: Sciences, Grade 1, Vol. 1, 2023-24, p. 52).

34    Biology, Grade 12 (Scientific Track), 2025-26, p. 12.

35    Philosophy, Grade 10 (Humanities Track), 2025-26, p. 22 (previously: Philosophy, Grade 10 (Humanities Track), 2023-24, p. 26).

36    Mathematics, Grade 1, Vol. 1, 2025-26, p. 30 (previously: Mathematics, Grade 1, Vol. 1, 2023-24, p. 37).

37    Islamic Education, Grade 12, 2025-26, pp. 75, 77 (previously: Islamic Education, Grade 12, 2017-18, pp. 71, 73).

38    Islamic Education, Grade 1, 2025-26, p. 10 (previously: Islamic Education, Grade 1, 2024-2025, p. 8; Islamic Education, Grade 1, 2023-24, p. 14).

39    Arabic Language and its Literature, Grade 10, 2025-26, p. 32 (previously: Arabic Language and its Literature, Grade 10 [Scientific and Literary], 

2023-24, p. 43. For another unimplemented directive to change the phrase “The Straight Path - the Path of Goodness” to “The Path of Islam” in a lesson 

about Surah al-Fātiḥa, see Islamic Education, Grade 1, 2025-26, p. 10 (previously: Islamic Education, Grade 1, 2024-2025, p. 8; Islamic Education, Grade 1, 

2023-24, p. 14).
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example illustrating the unsystematic application of the Directives Matrix concerns Queen Zenobia of Palmyra.40 

While her removal was directed in a Grade 3 Islamic Education textbook, no equivalent directive was issued for the 

Grade 3 Arabic Language textbook, where references to her remain.41  

This refers to material glorifying the Assad regime, Baʿthist nationalism, Syrian state symbols, and secular-nationalist 

narratives, replacing them with content more aligned with the Islamist ideological outlook of the new authorities. It 

also includes the erasure or reframing of Assad era achievements (such as wars with Israel) largely as failures. The fully 

implemented examples include replacing the old Syrian flag with the new one,42 and removing references to the na-

tional anthem in some textbooks.43 However, some directives within this theme were only partially implemented. For 

example, a lesson on national holidays that was intended to be removed in its entirety was instead revised: holidays 

such as Independence Day and Army Day were retained, while the accompanying images were removed.44 Another 

example is a directive to remove the reference to the Assad regime’s anthem from an Arabic Language textbook; the 

textbook, instead replaced the phrase “Repeating the Syrian Arab Anthem” with the phrase “I love my country.”45 Ex-

amples of unimplemented directives include a proposal to remove the lesson “Literature on National and Pan-Arab 

Issues,” which teaches Arab resistance and independence poetry, including Palestinian literature and poems relating 

to the 1967 and 1973 Arab-Israel wars.46 The treatment of the 1973 war provides another example of inconsistent im-

plementation. In this lesson, as well as in others across the curriculum, it continues to be referred to as the “October 

Liberation War” despite directives to replace this terminology with “the 1973 war.”47 Another directive that was not 

implemented concerned the removal of an entire lesson titled “Syrian Influential Figures.” The lesson remains in the 

curriculum and includes biographical profiles of Nāzik al-ʿĀbid, a Syrian nationalist and women’s rights activist criti-

cal of Ottoman and French rule, Jules Jammal, a Syrian naval officer who died during the 1956 Suez Crisis, and other 

prominent Syrian figures.48 

The proposed curricular changes strengthen themes of martyrdom, jihad, and armed struggle by introducing more 

explicit religious justifications for sacrifice and militancy within historical and Islamic educational contexts. However, 

the implementation of most directives relating to martyrdom cannot be assessed because they concerned Islamic 

Education textbooks whose 2025-2026 editions were based on the 2017-2018 (or earlier) editions rather than the ref-

erenced 2023-2024 versions. Nonetheless, a broader trend to distance depictions of martyrdom from non-religious 

settings can be observed elsewhere in the curriculum. One example appears in an Arabic language textbook, where 

illustrations of a girl and a boy in military uniform–accompanied by textboxes containing poetic verses praising mar-

tyrdom for the homeland–were removed from the 2025-2026 edition despite the absence of any official directive 

requiring their removal.49 However, another Arabic Language textbook did not implement a directive requiring the 

removal of an activity in which students summarize a lesson on martyrdom and martyrs, including its emphasis on 

the sons of martyrs.50  

The proposed directives promote a more favorable portrayal of the Ottoman Empire, softening or removing previous 

criticism and presenting Ottoman rule in a more positive Islamic-historical framework. The general directives in the 

40    Islamic Education, Grade 3, 2023-24, p. 19.

41    Arabic Is My Language, Grade 3, Vol. 1, 2025-26, pp. 88-89 (previously: Arabic Is My Language, Grade 3, Vol. 1, 2023-24, pp. 98-99).

42    Mathematics, Grade 4, 2025-26, p. 75 (previously: Mathematics, Grade 4, 2023-24, p. 83).

43    Arabic Is My Language, Grade 2, Vol. 1, 2025-26, p. 5 (previously: Arabic is My Language, Grade 2, Vol. 1, 2023-24, p. 9).

44    Social Studies, Grade 3, 2025-26, pp. 109-110 (previously: Social Studies, Grade 3, 2023-24, pp. 123-124).

45    Arabic is My Language, Grade 2, Vol. 1, 2025-26, p. 7 (previously: Arabic is My Language, Grade 2, Vol. 1, 2023-24, p. 11).

46    Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, pp. 4-7 (previously: Arabic Language and Its Literature, Grade 12 

[Humanities Track], 2023-24, pp. 8-12).

47    Ibid. In another such instance, while a directive to replace the term “the October Liberation War” with “the 1973 War” in a history textbook was 

irrelevant for the specific pages and section referenced in the directives matrix, it was nonetheless applied in a different section in the same textbook. 

History, Grade 12 (Humanities Track), 2025-26, p. 93 (previously: History, Grade 12 (Humanities Track), 2017-18, p. 96), The directive applies to edition 2023-

24, pp. 143, 171.

48    Other figures include Ibrahim Hananu (1869-1935), a Syrian revolutionary of Kurdish origin who was a major figure in the Arab nationalist 

movement in northern Syria, leading a revolt against the French colonial presence in northern Syria in the early 1920s; Abu Khalil al-Qabbani (1833-1903), 

the “Father of Syrian theatre”; and Sulaiman al-Issa (1921-2013), a prominent Syrian poet and educator who advocated for Arab unity and nationalism. 

See Social Studies, Grade 3, 2025-26, pp. 96-99 (previously: Social Studies, Grade 3, 2023-24, pp. 110-113).

49    Arabic is My Language, Grade 5, Vol. 2, 2025-26, pp. 66-67 (previously: Arabic is My Language, Grade 5, Vol. 2, 2023-24, pp. 66-67).

50    Arabic Language and its Literature, Grade 11, 2025-26, p. 125. (previously: Arabic Language and its Literature, Grade 11 [Literary], 2023-24, p. 161).
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above Directives Matrix instructed replacing the term “Ottoman occupation” with “Ottoman rule,” underscoring the 

importance attached to revising the curriculum’s portrayal of the Ottoman Empire. Additionally, a directive to remove 

a passage mentioning the “brutal Ottoman sultanate,” “the Ottomans’ injustice […] oppression and torture they ex-

ercised against the Arabs” was removed,51 and such changes are reflected across the curriculum. However, despite 

the directive for removal, one textbook retains a section praising Martyr’s Day, commemorating the martyrdom of 

Syrian and Lebanese Muslims and Christian nationalists, who were executed on 6 May 1916 by the Ottoman governor 

of Greater Syria Djemal Pasha.52 

The proposed curricular changes promote more conservative Islamic gender norms, including greater emphasis on 

traditional roles for women, modesty, and religiously framed conceptions of family and society. For example, a direc-

tive to remove references to the third-century Palmyrene queen Zenobia and the historically contested Islamic female 

warrior Khawla bint al-Azwar from a section on the contribution of Arab women to society in a Grade 3 Islamic Educa-

tion textbook was effectively implemented. However, this was not because the directive itself was applied; rather, the 

2025–26 textbook was based on the 2017–18 edition, which did not include the section, instead of the 2023–24 edition 

to which the directive referred.53 However, in an English textbook, the directive to remove images which show girls 

and boys running with their bodies visible was only partially implemented. Rather than removing the illustrations al-

together, they were replaced with images showing, only their faces.54 Conversely, a directive to remove an illustration 

of a woman from a calculus exercise was not implemented,55 and neither was a directive to remove pictures of girls in 

ballerina outfits from an English textbook.56 

The planned revisions introduce more explicitly Islamic perspectives on religious minorities, including changes af-

fecting the portrayal of non-Muslim and heterodox communities such as Jews, Christians, Druze, and Alawites, in 

some cases reinforcing exclusionary or sectarian narratives. Notably, an interpretation of the Qur’anic phrase “those 

who have evoked [God’s] anger or those who are astray” (Surah al-Fātiḥa), commonly understood as referring to Jews, 

Christians, or idolaters, was instead explained in the Assad-era textbook as “those who have gone astray from the path 

of good.” Instead of implementing the directed change to “the Jews and the Christians,” the revised textbook adopts 

the more general formulations “those who knew the truth but deliberately abandoned it” and “those who abandoned 

the truth out of ignorance and deviation.”57 Further evidence of the directives’ unsystematic and incomplete nature 

is provided by changes made to this theme despite the absence of prior instructions. This includes the mitigation of 

the role of the Syrian Alawite Salih al-Ali in leading the revolt against the French forces landing on the Syrian coast 

(1919-1921), relegating content on him to that of the Sunni Syrian rebel Shaykh Umar al-Bitar and removing his image 

featuring visible Alawite elements.58 

These findings show that the Directives Matrix should not be understood as a comprehensive or systematically im-

plemented blueprint, but as an early expression of the new authorities’ broader ideological direction. Although imple-

mentation varied considerably and was often complicated by the reuse of older textbook editions, where the new edi-

tions were based on the 2023–2024 versions, most changes stipulated in the January 2025 decree were implemented, 

demonstrating the commitment and determination of the Ministry of Education under Muhammad Abd al-Rahman 

Turko since late March 2025. Overall, the curriculum reflects a shift away from Baʿthist secular nationalism toward a 

more explicitly Islamist narrative, including the reframing of national history, gender roles, martyrdom, Ottoman rule, 

and religious minorities. Changes made without corresponding directives further indicate that the matrix understat-

ed the reform’s scope. The published textbooks therefore reveal an ideologically consequential and determined, yet 

administratively fragmented, reform process.

51    Arabic Language and its Literature, Grade 12 (Humanities Track), 2025-26, p. 43 (previously: Arabic Language and its Literature, Grade 12 

(Humanities Track), 2023-24, p. 78).

52    Arabic is My Language, Grade 6, Vol. 1, 2025-26, p. 17 (previously: Arabic is My Language, Grade 6, Vol. 1, 2023-24, p. 24), Another mention of 

Martyr’s Day in the Islamic Education textbook was replaced with a pan-Islamic message. Islamic Education, Grade 8, 2025-26, p. 101 (previously: Islamic 

Education, Grade 8, 2017-18, p. 103).

53    Arabic Is My Language, Grade 3, Vol. 1, 2025-26, pp. 88-89 (previously: Arabic Is My Language, Grade 3, Vol. 1, 2023-24, pp. 98-99).

54    English, Grade 10, Student’s Book, 2025-26, pp. 81-82 (previously: English, Grade 10, Student’s Book, 2023-24, pp. 87-88).

55    Mathematics, Grade 2, Vol. 1, 2025-26, p. 22 (previously: Mathematics, Grade 2, Vol. 1, 2023-24, p. 26).

56    Emar – English Series (Pupil’s Book), Grade 1, 2025-26, p. 75 (previously: Emar – English Series [Pupil’s Book], Grade 1, 2024-25, p. 75).

57    Islamic Education, Grade 1, 2025-26, p. 11 (previously: Islamic Education, Grade 1, 2023-24, p. 15).

58    History, Grade 12 (Humanities Track), 2025-26, p. 37 (previously: History, Grade 12 (Humanities Track), 2017-18, p. 38).
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Essential Concepts and Key Terminology: Islamization, Islamism, 

and Pan-Islamism

The conceptual terminology used throughout this report is essential to understanding its evidence, analysis, and 

conclusions. The following key terms are therefore meticulously defined according to their use and meaning in this 

report. “Islamization” refers to the growing use of Islamic references, categories, values, and doctrinal boundaries as 

organizing principles of education, ideology, and social and political agenda.59 “Islamism” or “political Islam” refers 

more specifically to political movements and ideologies that seek to use Islam as the main source of political inspi-

ration, political authority, social order, law, and governance. An Islamist movement is therefore not merely a religious 

movement, but one that sees Islam, its commandments, textual sources, legal tradition, and moral worldview as the 

basis for organizing countries and societies.60 This distinction is central to the chapter: the new curriculum does not 

simply include more religious material, but repeatedly presents Islam as the main framework for identity, authority, 

law, conflict, morality, knowledge, and social order. “Pan-Islamism” is a related but more specific idea. It refers to the 

belief that Islam should serve as the primary basis of political identity and collective self-determination, superseding 

divisions based on ethnicity, local geography, language, or nation-state borders. In pan-Islamist thought, Muslims are 

imagined first and foremost as members of a transnational Islamic community, the Islamic collective ummah, whose 

shared religious belonging is more politically meaningful than local, ethnic, or national differences. Historically, this 

idea developed in response to the weakening of Muslim empires, European colonialism, and the fragmentation of 

Muslim societies, and it later became central to many modern Islamist movements.61 In the curriculum analyzed here, 

the pan-Islamist dimension appears when Syrian or Arab identity, the homeland or motherland, the Arab nation, lo-

cal-national duty, or regional conflicts are reframed through Islam, Allah, the Faith, the lands of the Muslims, and the 

ummah.

These concepts are also part of the ideological environment from which Syria’s new rulers emerged. Salafi-jihadi and 

Islamist militant movements such as al-Qaeda, ISIS, Jabhat al-Nusra, HTS, and other armed factions differ in doctrine, 

strategy, and political adaptation, but they share a broad ideological repertoire: Islam as the basis of legitimate order, 

the ummah as a transnational community of loyalty, shariah as a source of authority, jihad and martyrdom as elevat-

ed forms of struggle and sacrifice, and suspicion toward secular nationalism and non-Islamic sources of legitimacy.62 

This framework is especially relevant because Syria’s new ruling networks emerged from Sunni Islamist, Jihadist, and  

59    On Islamization as the reorganization of knowledge, education, and social meaning through Islamic principles and worldview, see Ismail Raji al-

Faruqi, Islamization of Knowledge: General Principles and Work Plan, Herndon, VA: International Institute of Islamic Thought, 1982; Syed Muhammad 

Naquib al-Attas, Islam and Secularism, Kuala Lumpur: Muslim Youth Movement of Malaysia (ABIM), 1978; Rosnani Hashim, “Islamization of the 

Curriculum,” The American Journal of Islamic Social Sciences 16, no. 2 (1999): pp. 27-43. For the broader “Islamization of knowledge” project as an 

educational and epistemological program seeking to integrate Islamic principles with modern disciplines, see also Isma’il Raji al-Faruqi and Abdullah 

Omar Naseef, eds., Social and Natural Sciences: The Islamic Perspective, Jeddah: King Abdulaziz University, 1981; Isma’il Raji al-Faruqi, Al Tawhid: Its 

Implications for Thought and Life, Herndon, VA: International Institute of Islamic Thought, 1982.

60    On Islamism or political Islam as the attempt to reshape political, social, economic, cultural, and legal order through Islamic principles, see John 

L. Esposito and Emad El-Din Shahin, eds., The Oxford Handbook of Islam and Politics, Oxford: Oxford University Press, 2013; Shahram Akbarzadeh, ed., 

Routledge Handbook of Political Islam, London and New York: Routledge, 2012; Mohammed Ayoob, The Many Faces of Political Islam: Religion and 

Politics in the Muslim World, Ann Arbor: University of Michigan Press, 2008. See also Olivier Roy, The Failure of Political Islam, Cambridge, MA: Harvard 

University Press, 1994; Gilles Kepel, Jihad: The Trail of Political Islam, Cambridge, MA: Belknap Press of Harvard University Press, 2002; Martin Kramer, ed., 

The Islamism Debate, Tel Aviv: Moshe Dayan Center for Middle Eastern and African Studies, 1997; Gudrun Krämer, “Political Islam,” in Richard C. Martin, 

ed., Encyclopedia of Islam and the Muslim World, New York: Macmillan Reference USA, 2004.

61    On pan-Islamism as a transnational ideology of Muslim unity and collective political identity centered on the ummah, see Jacob M. Landau, 

The Politics of Pan-Islam: Ideology and Organization, Oxford: Clarendon Press, 1990. On its late Ottoman, colonial, and anti-imperial contexts, see 

Azmi Özcan, Pan-Islamism: Indian Muslims, the Ottomans and Britain, 1877-1924, Leiden: Brill, 1997; Kemal H. Karpat, The Politicization of Islam: 

Reconstructing Identity, State, Faith, and Community in the Late Ottoman State, Oxford: Oxford University Press, 2001. For a recent global intellectual 

history of the modern idea of the “Muslim world” and its relationship to pan-Islamic political imagination, see Cemil Aydin, The Idea of the Muslim 

World: A Global Intellectual History, Cambridge, MA: Harvard University Press, 2017. See also Nile Green and James Gelvin, eds., Global Muslims in the 

Age of Steam and Print, Berkeley: University of California Press, 2014.

62    On Salafi-jihadism and global jihad as ideological fields, see: Quintan Wiktorowicz, “Anatomy of the Salafi Movement,” Studies in Conflict & 

Terrorism 29, no. 3 (2006): pp. 207-239; Thomas Hegghammer, “The Rise of Muslim Foreign Fighters: Islam and the Globalization of Jihad,” International 

Security 35, no. 3 (Winter 2010/11): pp. 53-94; Fawaz A. Gerges, The Far Enemy: Why Jihad Went Global, 2nd ed., Cambridge: Cambridge University Press, 

2009. On Jabhat al-Nusra and HTS in the Syrian jihadist field, see Charles Lister, The Syrian Jihad: Al-Qaeda, the Islamic State and the Evolution of an 

Insurgency, Oxford: Oxford University Press, 2015; Aaron Y. Zelin, The Age of Political Jihadism: A Study of Hayat Tahrir al-Sham, Washington Institute 

for Near East Policy, 2022.
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Salafi-Jihadist militant organizations, and not from a secular-nationalist or liberal-democratic political tradition.63 HTS 

and its allied factions formed the core military-political force that overthrew the Assad regime and elevated al-Sharaa 

to Syria’s transitional presidency.64 This does not make the 2025-2026 Syrian curriculum identical to the doctrine of 

these organizations. It does make the curriculum a necessary site of careful analysis, as networks rooted in this ideo-

logical milieu now control the new Syria’s state institutions and can translate political victory into education, identity 

formation, and social authority. 

Although the textbooks do not identically reproduce the full doctrines of al-Qaeda, ISIS, Jabhat al-Nusra, or HTS, it 

appears the curriculum draws heavily on the same broader Salafi-jihadi ideological repertoire of Islamism and pan-Is-

lamism.65 Islam makes the foundation of political and moral order, shariah is a source of authority, the Islamic ummah 

is the primary defining collective identity, jihad and martyrdom are frameworks of sacrifice, Islamic civilization is the 

superior historical reference point, and religious doctrine is the boundary of legitimate culture and knowledge. This is 

the key context for the examples that follow. Islamization also extends to altering examples so that they employ more 

accurate Islamic-specific terminology, as one finds in changing the Arabic word for Jerusalem al-Quds to Bayt al-Ma-

qdis,66 or the term for Crusaders al-Ṣalībiyyūn to al-Faranjah.67 The curricular changes analyzed in this chapter show 

how the new Syrian state narrative is being constructed around Islam as the primary source of belonging, legitimacy, 

and public meaning.

Analytical & Methodological Challenges

The 2025-2026 curriculum should be read in light of the exceptional circumstances under which it was produced. 

The new textbooks were not the result of a long, stable, and comprehensive educational reform. They were prepared 

during a political transition, with consequent urgency, and often through revision of earlier Assad-era textbooks. This 

makes the pattern of changes especially important. Deletions, retained passages, altered wording, replaced imag-

es, and small graphic edits are not minor technical details; they show what the new authorities considered urgent 

enough to change, remove, preserve, or reshape during the first curriculum cycle under the new regime. The report 

therefore compares the 2025-2026 textbooks with earlier Syrian textbooks and with the January 2025 curriculum 

decree where relevant, while the full methodological framework is presented separately in the Methodology section.

The older Assad-era curriculum serves in this report as a baseline for comparison, not as a model of democratic 

education. The previous curriculum was shaped by authoritarian Baʿthist state ideology, Assad family rule, Arab na-

tionalism, and regime-centered political loyalty. At the same time, it included civic, secular, and formal egalitarian 

language on citizenship, women’s participation, constitutional rights, national unity, and interreligious coexistence. 

63    On the Islamist and jihadist composition of the Syrian armed opposition forces led by HTS in the 2024 offensive, and on HTS’s previous identity 

as Jabhat al-Nusra, al-Qaeda’s Syrian affiliate, see Jason Burke, “Why did Syrian militants HTS seize Aleppo – and how did they do it so quickly?”, The 

Guardian, December 2, 2024; “How HTS, an ex-branch of al-Qaeda, is softening its image to gain power in Syria,” Le Monde, December 4, 2024. For 

background on HTS’s military and governing role in northwestern Syria before the Assad regime’s fall, see Aaron Y. Zelin, The Age of Political Jihadism: A 

Study of Hayat Tahrir al-Sham, Washington, DC: Washington Institute for Near East Policy, 2022; Jerome Drevon and Patrick Haenni, “How Global Jihad 

Relocalizes and Where It Leads: The Case of Hay’at Tahrir al-Sham, Syria,” European University Institute, Middle East Directions, 2021.

64    On HTS and allied forces as the central military-political force in the 2024 offensive that brought down the Assad regime and formed the core 

of the new ruling order, see: “The Key Players to Know to Understand What’s Happening in Syria,” Time, December 11, 2024; “US drops $10M terrorism 

bounty offered for capture of Syrian rebel leader who ousted Assad,” Associated Press, December 20, 2024; Jason Burke, “Why did Syrian militants HTS 

seize Aleppo – and how did they do it so quickly?”, The Guardian, December 2, 2024; “How HTS, an ex-branch of al-Qaeda, is softening its image to gain 

power in Syria,” Le Monde, December 4, 2024.

65    For studies of ISIS curricular production, textbook indoctrination, and the integration of religious and jihadist content into education, see: Jacob 

Olidort, Inside the Caliphate’s Classroom: Textbooks, Guidance Literature, and Indoctrination Methods of the Islamic State, Policy Focus 147, Washington, 

DC: Washington Institute for Near East Policy, 2016; Olivier Arvisais and Mathieu Guidère, “Education in Conflict: How Islamic State Established Its 

Curriculum,” Journal of Curriculum Studies 52, no. 4 (2020): pp. 498-515; Olivier Arvisais and Mathieu Guidère, “The Integration of Religious Elements into 

ISIS Textbooks,” Religion & Education 47, no. 2 (2020): pp. 188-203. For HTS-linked education in northwest Syria, see: Omar Sayfo, “Toward an Exceptional 

Qurʾanic Generation: How Dar al-Wahy al-Sharif Schools Shape Islam, Identity, and Power in Northwest Syria,” International Journal of Middle East 

Studies 58, no. 1 (2026): pp. 1-19; Tal Beeri and Dvir Peri, “What the World Does Not See: al-Sharaa’s Islamist Education System – Will It Become Syria’s 

Central Education System?”, Alma Research and Education Center, Special Report, December 28, 2025. On HTS’s wider ideological and organizational 

evolution, see: Aaron Y. Zelin, The Age of Political Jihadism: A Study of Hayat Tahrir al-Sham, Washington, DC: Washington Institute for Near East 

Policy, 2022; Jerome Drevon and Patrick Haenni, “How Global Jihad Relocalises and Where It Leads: The Case of Hay’at Tahrir al-Sham, Syria,” European 

University Institute, Middle East Directions, 2021.

66    History, Grade 10 (Humanities Track), 2025-26, p. 154 (previously: History of Civilizations, Grade 10, 2014-15, p. 149).

67    History, Grade 10 (Humanities Track), 2025-26, pp. 156, 158 (previously: History of Civilizations, Grade 10, 2014-15, pp. 151, 153).
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The comparison with earlier textbooks therefore helps identify the specific direction of the 2025-2026 revisions: what 

the new curriculum removed, what it preserved, what it intensified, and what it transformed. This distinction is es-

sential because the report does not idealize the Assad-era curriculum; it uses it to measure the ideological priorities 

of the first post-Assad curriculum.

The following Main Findings section summarizes the report’s central conclusions, while the Methodology section ex-

plains the textbook corpus, comparison method, and selection of examples. The thematic chapters then examine the 

revised curriculum’s treatment of Islamization, minorities and other religions, Israel and Zionism, the Assad regime 

and its legacy, violence and self-sacrifice, the West, regional and intra-Islamic affairs, and gender roles and women’s 

rights. Together, these chapters assess the first 2025-2026 curriculum as a key early document of the new Syrian ad-

ministration’s identity project.

This updated report aims to offer a fresh and deeper look into the state school curriculum of Syria to uncover its major 

themes and evaluate its adherence to international educational standards. As before, the study featured in this report 

employs the established IMPACT-se method of textbook content analysis, with textbooks analyzed individually on the 

basis of international education standards and scanned for overarching themes and issues. A total of 130 textbooks 

had been studied in full (see List of Analyzed Textbooks) from Grades 1 to 12. Textbooks were selected primarily from 

humanities subjects, i.e. Social Studies, History, Geography, Islamic Education, and Arabic, English and French litera-

ture and language.

As its second goal, this report also offers an insight into the transformation of Syrian textbooks during the time pe-

riod encompassing the replacement of the longstanding Assad regime with the new HTS-led government. Regime 

change occurs rarely in history, and the opportunities to examine how it affects educational content, narrative and 

values are even rarer. In Syria’s case, the modifications made to the curriculum in 2025–2026 are of exceptional in-

terest. Syria’s regime change took place in December 2024, a mere three months after the start of the school year, 

meaning that from the perspective of Syria’s new government, schoolchildren across Syria were exposed to ideolog-

ically obsolete educational materials for much of the 2024-2025 school year; this likely created a sense of urgency to 

update textbooks as quickly as possible. At the same time, Syria’s deficient means after a decade and a half of civil war 

means that the new government was forced to prioritize and focus on amendments it deemed the most important. 

Moreover, the new government was facing distrust, uncertainty and lack of confidence both at home and abroad 

regarding its future direction and sustainability, and thus had to carefully choose textbook modifications that would 

serve its interests without antagonizing various groups within and outside the country. As such, it would be extraor-

dinarily illuminating to examine the curriculum amendments as soon as they are made, thereby gaining a valuable 

look into the new regime’s priorities and internal thinking processes.  

To a large degree, the current Syrian curriculum builds on previous iterations, displaying a tendency to make minor 

modifications to existing textbooks rather than introducing whole new ones. Therefore, wherever possible, textbooks 

were examined side-by-side with their previous versions to identify specific amendments and establish broad trend-

lines of change. In most cases, currently-taught Syrian textbooks were found to be amended from earlier Assad-era 

textbooks–typically those dated 2017-2018, with some going as far back as 2011-2012–rather than being based on the 

latest published edition before the regime changed, i.e. for the 2023-2024 school year. The reason for this is unclear. 

A preliminary examination of 2023–2024 textbooks did not reveal a significant change to the dominant pro-Assad 

narrative found in those older editions that ultimately served as basis for amendment. The upshot is that it is unlikely 

that anti-Assad officials would have found those older editions to be particularly ‘compatible’ with their intended ed-

ucational reform in some special fashion. More likely, it may be speculated that the choice to ignore recent editions 

could reflect the age of textbooks that had been available to HTS-affiliated educational authorities during their con-

trol of Idlib, before they assumed control over the rest of Syria. This is supported by the existence of a small number 

of textbooks dated pre-2024 which were found to contain anti-Assad content, indicating that they were published by 

opposition factions while Assad was still in power. At any rate, for the purposes of this report, currently used textbooks 

were explicitly compared to their directly modified antecedent, regardless of dating, rather than their immediate 

chronological predecessor in 2023-2024, as this comparison method reveals the deliberate amendments made by 

education officials.
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Future Reforms and Continuing Educational Contention

Recent reports and online evidence suggest that the January 2025 educational decree and its implementation a few 

months later were merely a first stage intended to provide an urgent and initial response to the new regime’s need 

to consolidate power and assert dominance via the powerful and significant field of education. In early January 2026, 

“Informed sources” in the Syrian Education Ministry declared preparations to restructure the Islamic Education cur-

riculum were underway and would include the insertion of content based on the legacy of “classic” religious scholars, 

such as the renowned medieval traditionist and theologian Taqi al-Din Ahmad Ibn Taymiyya, across the curriculum of 

the subject. More broadly, reports circulated in Syrian social media platforms claimed the Education Ministry intends 

to expand the scope of change and devise a new unified curriculum that will gradually span grades 1-12 over the 

course of three years: grades 1, 4, 7 and 10 in 2027, grades 2, 5, 8 and 11 in 2028, and finally grades 3, 6, 9 and 12 in 2029.68 

Reports on this intended measure, which was justified by the need to “amend erroneous exegeses,” were accom-

panied by an AI-generated image of the front cover of a grade 1 Islamic Education textbook, to which was added an 

image of Ibn Taymiyya alongside the illustrative title “Ibn Taymiyya’s Epistemic Method.”69 While initial responses to 

this step were mixed in sentiment,70 if the case of the January 2025 educational decree were to serve as a precedent, 

should this plan be complete, it is plausible that the level of concern and discontent will rise. On the other hand, a 

decision of the Damascus Education Ministry to reduce the class hours of Islamic Education met strong objection that 

was echoed in demonstrations and sit-ins in the public sphere.71  

Another agent of agitation is the regime-minority tension, which has surfaced time and again in educational contexts 

in the form of disagreements and protest regarding attempts to impose the official curriculum of the new regime, 

sometimes referred to as “the Damascus curriculum”, which would replace autonomous curricula that have been 

taught and learned by specific minorities for years, as a means for the new regime to expand its control and influ-

ence.72 While several instances from different ethnoreligious groups have surfaced in the course of 2025, that of the 

Kurds living in the SDF-run Democratic Autonomous Administration of North and East Syria (DAANES) seems to be 

the most vociferous one thus far. Recently, under the cover of taking over parts of SDF-controlled territories, the Edu-

cation Ministry of the al-Sharaa regime started to work on providing textbooks from the Damascus curriculum to the 

local Kurdish population.73 

The 2025-2026 curriculum examined in this report has not remained a one-year transitional measure. In August 2026, 

the Syrian Ministry of Education officially announced that the same curriculum, referred to officially as the “Damascus 

curriculum,” would remain in use during the 2026-2027 school year as well, and would be applied uniformly across 

all Syrian provinces. The Ministry presented this as a step toward unifying educational reference points and content 

throughout the country, while separately indicating that work had already begun on national standards for a future 

new curriculum. The Ministry of Education also announced that the next stage on its agenda is the creation of a com-

plete new national curriculum.74 

68    See for instance a post by Bariaa Misrabi, Facebook, December 27, 2025, https://www.facebook.com/61551935001684/posts/122259700310064500.

69    See for instance a tweet by @Dkhlakdotcom, X (formerly Twitter), January 3, 2026, https://x.com/Dkhlakdotcom/status/2007376901266977182.

70    Cf. a tweet by @AlJolanigangs, X (formerly Twitter), January 4, 2026, https://x.com/AlJolanigangs/status/2007924772039266483; a post by “The Secular 

Assembly for Illumination” (التجمع العل¡� للتنوير), Facebook, January 4, 2026. https://www.facebook.com/groups/553883368850468/posts/1948613919377399.

71    “Amid direct threats to Minister of Educations | Residents stage sit-in protest in Hama, expressing rejection of reduction of Islamic Education class 

hours”, Syrian Observatory For Human Rights (SOHR) website, October 2, 2025, https://www.syriahr.com/en/370904.

72    In the years of the Civil War in Syria, several curricula have been developed and taught as an alternative to the Assad regime curriculum; more 

on these, see Suzanne H. Hammad and Logan Cochrane, “Disrupted education a view from inside Syria: critical literature review and lessons for policy 

and practice”, Development in Practice, Volume 35, Issue 5 (2025), pp. 719-736. Digital version: https://doi.org/10.1080/09614524.2025.2478496; Shavan 

Ibrahim, “Three Conflicting Curricula in Syria’s Education System Today”, Daraj website, January 24, 2025. 

https://daraj.media/en/three-conflicting-curriculas-in-syrias-education-sector-today

73    “Education Ministry works on providing the Syrian state curriculum in the recently liberated provinces” 

SANA website, January 21, 2026. https://sana.sy/education/2380428 ,(وزارة التربية تعمل على توفª منهاج الدولة السورية في المحافظات المحررة حديثاًً)

74     SANA، 17 أغسطس 2026، “وزارة التربية: مناهج دراسية موحدة في كل المحافظات للعام الدراسي 2026-2027‏”: https://sana.sy/education/2555148/

https://www.facebook.com/61551935001684/posts/122259700310064500
https://x.com/Dkhlakdotcom/status/2007376901266977182
https://x.com/AlJolanigangs/status/2007924772039266483
https://www.facebook.com/groups/553883368850468/posts/1948613919377399
https://www.syriahr.com/en/370904
https://doi.org/10.1080/09614524.2025.2478496
https://daraj.media/en/three-conflicting-curriculas-in-syrias-education-sector-today
https://sana.sy/education/2380428
https://sana.sy/education/2555148
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Main Findings 
This report finds that the 2025-2026 revisions to the Syrian national curriculum represent a broad ideological trans-

formation of Syria’s educational content. Assad-era Baʿthist, Syrian-national, and pan-Arabist content and narratives 

have been substantially removed, reduced, or rewritten. Instead, Arab Sunni Islam becomes the core shaping element 

of national identity, political and social order, historical memory, interdenominational relations, ethnic pluralism, gen-

der dynamics, conflict and violence, and regional and global relations. The revisions in the new curriculum mark a 

clear shift from the old Baʿthist legacy of the Assad regime toward a set of new ideologies: political Islamism, Islam-

ization of non-religious subjects, Sunni Arab supremacy, and pan-Islamist nationhood.

This curricular transformation was implemented largely through careful, selective revision of existing Assad-era text-

books rather than through the creation of an entirely new curriculum. Produced during a period of transition and 

time constraints, the 2025-2026 reforms are particularly visible in localized deletions, additions, altered terminology, 

replaced images, and rewritten passages. These revisions are therefore particularly insightful and reveal the new Syri-

an administration’s intent and priorities regarding the national school curriculum. Many of the changes prescribed in 

the Syrian Ministry of Education’s January 2025 curriculum revision proposal have indeed been implemented in the 

2025-2026 curriculum, preserving the same transformative vision expressed in the original proposal. Implementation, 

however, is uneven and at times differs from the original January 2025 instructions. Additional revisions not explicitly 

prescribed in the January 2025 proposal further demonstrate that the 2025-2026 curriculum reform at times extends 

beyond the initial January 2025 directives

Islamization and Syria’s New Islamist Identity

Islam is the central organizing principle of identity, morality, political and social order, culture, and knowledge in the 

revised 2025-2026 Syrian curriculum. Earlier Syrian-national, pan-Arabist, humanist, and secular content and narra-

tives, as well as pre-Islamic Syrian heritage, are substantially reduced, subordinated, removed, or rewritten through 

an Islamic religious lens. Universal moral obligations previously directed toward people in general are in several in-

stances narrowed specifically toward Muslims, while duties of loyalty, service, and sacrifice previously demanded for 

the sake of Syria or the Homeland are increasingly redirected toward Islam, the Faith, and the wider Muslim ummah. 

Pan-Islamist belonging consequently assumes a more prominent role in collective identity. Syrian nationalism and 

pan-Arabism lose much of their previous ideological dominance to Islamic civilization and Muslim unity.

Islamism becomes the dominant political ideology, while Islamization also extends into civic and political concepts. 

Secular state law and modern democratic terminology are increasingly replaced or reinterpreted through Islamic 

notions of legitimate authority, including shariah law, political counsel (shūrā), divine command, and concepts de-

rived from early Islamic religious models of governance. At the same time, Pan-Arab causes, conflicts, and historical 

narratives are increasingly recast as Islamic ones. As such, national and Arab resistance is applied almost exclusively 

to the defense of Islam and Muslim lands, while references to “resistance” (muqāwamah) and resistance fighters 

(muqāwimūn) are in some cases replaced by jihad and jihad fighters (mujāhidūn). These changes present Islam not 

simply as a component of Syrian religious identity, but increasingly as a source of political legitimacy, collective obli-

gation, and social order.

The same process is applied to cultural heritage and scientific knowledge. Pre-Islamic heritage, literary and cultural 

expressions, and practices considered incompatible with Islamic doctrine are removed, criticized, or rewritten ac-

cording to Islamic religious boundaries. In the sciences, material concerning the Big Bang, evolution, biological de-

velopment, and the origin and evolution of life is removed or substantially reduced, while natural phenomena are 

increasingly interpreted through divine creation and agency. The result is an Islamization of non-religious subjects 

spanning aspects of the humanities and science, in which religious doctrine increasingly shapes not only explicitly 

religious instruction, but also how students are taught to understand society, government, history, culture, nature, 

and rational knowledge. Islamization is also a cross-cutting theme across other areas of the curriculum, shaping the 

treatment of women and gender roles, minorities and religious difference, violence and conflict, and Syria’s regional 

and global relations.
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Violence, Armed Struggle and Self-Sacrifice

The curriculum continues to normalize and laud violence, armed resistance, martyrdom, and self-sacrifice as morally 

legitimate and often noble responses to conflict and perceived injustice. In this respect, the 2025-2026 curriculum dis-

plays substantial continuity with the previous curriculum, as much of the relevant content remains unrevised and the 

broader narrative of mobilization, resistance, and sacrifice is largely preserved. Armed conflict, whether termed “re-

sistance,” “liberation,” “struggle,” or “jihad,” is presented as a defining feature of Islamic, Arab, and Syrian history and 

identity. Historical struggles, militant figures, and sites associated with violent conflict are commemorated as positive 

symbols of courage, steadfastness, and collective dignity, while preparedness to participate and sacrifice oneself in 

war is presented as an honorable civic, national, and religious virtue. 

Violence and self-sacrifice are also repeatedly romanticized and aestheticized through literary and language instruc-

tion. Poetry, prose, grammar exercises, and reading comprehension activities normalize scenes of bloodshed, death, 

mutilation, martyrdom, and heroic sacrifice, presenting violent death as morally elevating and as an expression of 

dignity, resistance, and belonging rather than primarily as a tragic consequence of conflict. The Israeli-Palestinian 

conflict is the most prominent contemporary arena through which these themes are taught, with Palestinian resis-

tance, martyrdom, and armed struggle presented as central expressions of Arab and Islamic solidarity and identity. 

Islamic Education provides an explicit religious and legal legitimization of armed struggle. Jihad is presented both 

as a religious and moral ideal and a legally defined military obligation. In the curriculum’s teaching, armed jihad 

becomes an individual obligation (farḍ ʿayn) when Muslim lands, honor, wealth, or holy places are attacked, and a 

collective obligation (farḍ kifāya) requiring sufficient participation and continued military preparedness when Mus-

lim lands face threats. The curriculum also applies an asymmetric moral vocabulary to political violence, in which the 

identity and cause of the acting party strongly shape its moral classification: armed struggle undertaken by Muslims 

against designated enemies is legitimized as jihad, resistance, and martyrdom, while comparable violence attributed 

to adversaries is repeatedly condemned through the language of terrorism. Although the curriculum does include 

ethical restrictions on warfare, nonviolent forms of jihad, and the permissibility of temporary truces, these remain 

secondary to its extensive emphasis on armed struggle, military preparedness, martyrdom, and sacrifice; peace, rec-

onciliation, and nonviolent conflict resolution are not comparably developed.

Minorities in Syria and Other Religions

The revised curriculum constructs a hierarchy of belonging in which Syria’s religious and ethnic diversity is increasing-

ly filtered through a new Arab-Sunni-Islamic national narrative. Earlier material promoting religious tolerance, shared 

citizenship, constitutional equality, and non-discrimination across religion, belief, language, and origin is reduced or 

removed, weakening both civic and religious arguments for pluralism that existed in the previous curriculum. Chris-

tianity remains the most visible minority religion in the curriculum, particularly through churches, holy sites, and 

historical monuments, but this visibility is mainly framed as merely a protected and tolerated presence under Islamic 

hegemony rather than equal civic belonging. 

Judaism receives substantially harsher treatment. Jews are recognized as a religious category, but Syrian Jewish his-

tory and local communal belonging are completely absent. Islamic Education repeatedly presents Jews through 

theological error, hostility to Muslims and Islam, betrayal as an inherent collective trait, broken agreements, financial 

immorality, and divine punishment. Overtly antisemitic collective stereotyping appears in several textbooks, includ-

ing the attribution of treason, backstabbing, and broken promises to Jews as a collective. Christianity and Judaism are 

both subordinated within a religious hierarchy of Islamic supersessionism, but Jews are subjected to a markedly more 

hateful and stigmatizing treatment.

The curriculum also presents Islamic history through an increasingly Sunni-centered perspective. Shi‘i-associated 

dynasties, traditions, and figures are delegitimized, subordinated, or reinterpreted through Sunni genealogical and 

doctrinal authority, while Sunni figures are elevated at the expense of others. This pattern is particularly severe in the 

treatment of the medieval Fatimid caliphate, which is recast from a major historic Islamic dynasty into a deceptive, 

extremist, anti-Sunni, and treasonous force. Alawite and Druze identities are likewise reduced not only through omis-

sion but through the rewriting of geography, historical memory, and cultural representation, with communal identi-

ties absent, renamed, displaced, or replaced by Sunni or Arab-national alternatives. 
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This exclusionary logic also extends to non-Arab ethnic communities. Kurds, Assyrians, Armenians, Turkmens, Circas-

sians, and other non-Arab peoples and communities historically present in Syria are largely absent from the historical 

narrative, while ancient, Islamic, and modern history is repeatedly Arabized in ways that reduce the visibility of Syr-

ia’s multiethnic past and present. The result is a curriculum that preserves selected forms of diversity but does not 

present Syria as a shared civic society composed of multiple religious and ethnic communities with equal historical 

legitimacy, cultural visibility, and belonging.

Gender Roles and Women’s Rights

The revised curriculum marks a clear shift away from the civic and formally egalitarian treatment of women found in 

the previous curriculum and toward a Islamist traditionalist gender hierarchy. Earlier depictions of women as equal 

citizens, public actors, professionals, political participants, and figures of leadership are significantly reduced, while 

explicit teaching on constitutional equality between men and women is removed. Women are increasingly presented 

through family status, modesty, conditional public participation, institutionalized gender inequality, and differentiat-

ed gender roles rather than through equal civic belonging.

Women’s and girls’ visual presence in the textbooks is also systematically reduced, replaced, or Islamized. Images of 

women in public, civic, historical, educational, and social settings are deleted, replaced, or graphically altered, while 

uncovered female hair is repeatedly covered with hijab or stricter Islamic dress. In early-grade material, girls are in 

some cases removed from mixed or independent scenes of learning, cooperation, environmental care, and social 

interaction, or replaced by boys. These revisions establish a visual norm in which male presence in public and edu-

cational activity remains ordinary, while female visibility is more frequently conditioned by covering, restriction, or 

removal.

The curriculum continues to grant women certain rights and forms of agency, including property, inheritance, em-

ployment, financial support, and positive female role models, but increasingly confines them within Islamic law, 

family obligations, modesty requirements, and male authority. Women’s employment is permitted under restrictive 

conditions, subordinated both to men’s employment and to women’s primary responsibilities as mothers and care-

takers of the family. Marriage is presented through a male-led hierarchy in which the husband holds responsibility 

(qiwāmah) over the family and the wife is expected to obey him. Women’s rights and social value are therefore pre-

served in conditional form, but separated from equal citizenship and individual autonomy and redefined within a 

traditionalist Islamic model of male-dominated gender relations.

The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

The revised curriculum systematically dismantles the personality cult, propaganda, and symbolic legacy of the Assad 

era while replacing them with a new narrative centered on revolutionary victory, Islamic-Arab authenticity, and moral 

renewal. Compared with other thematic areas, the elimination of old Assadist content is among the most compre-

hensive and systematic aspects of the 2025-2026 curriculum revision. Earlier praise of Hafez and Bashar al-Assad is 

consistently removed and actively replaced with portrayals of the regime as authoritarian, corrupt, sectarian, criminal, 

terrorist, and destructive to Syrian society and Arab and Islamic causes. Assad-era symbols, including flags, portraits, 

institutional names, patriotic references, and figures associated with the former regime, are likewise systematically 

removed or replaced, substantially erasing Assadist influence from the curriculum’s representation of Syrian public 

and national identity.

Modern Syrian history is correspondingly rewritten through a broad reversal of the former regime’s historical narra-

tive. Events previously celebrated as milestones of nationalism, modernization, resistance, and Ba‘thist achievement 

are recast as authoritarian seizures of power, political failure, repression, corruption, sectarianism, and national ca-

tastrophe. The 1970 “Corrective Movement,” which brought Hafez al-Assad to power, is reframed as a military coup 

that entrenched dictatorship, while the Assad period more broadly is associated with massacres, economic decline, 

political oppression, and the degradation of Syrian society. Even earlier regime narratives surrounding military and 

nationalist achievements are substantially revised, transforming the Assad era from a source of patriotic legitimacy 

into a cautionary historical period defined by repression and failure.
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The most extensive reversal concerns the 2011 uprising, civil war, and the overthrow of Bashar al-Assad in 2024. Where-

as earlier textbooks largely depoliticized the conflict and framed it as an externally imposed crisis driven by terrorism, 

the revised curriculum presents the uprising as a legitimate, peaceful, morally and religiously justified revolution 

against violent tyranny. The Assad regime is accused of severe repression and atrocities, while the revolutionary move-

ment is portrayed as defending dignity, justice, freedom, and Syria’s authentic Islamic-Arab identity. The narrative 

culminates in the “Blessed Revolution” of 2024, presenting Assad’s fall not merely as political regime change but as 

the moral and historical restoration of the Syrian nation. The curriculum therefore removes Ba‘thist propaganda and 

rewrites modern history, replacing one ideologically legitimizing narrative with another.

Regional and Intra-Islamic Relations

The Arab world remains the curriculum’s principal regional frame of reference, but the ideological meaning of that 

regional identity is being substantially recalibrated. Arab states continue to be presented as a natural political and 

historical community linked by geography, shared history, common interests, and common enemies, yet the older 

pan-Arabist language of the “Arab Motherland” and Arab-national unity is noticeably reduced. Regional solidarity is 

increasingly selective, shaped not only by Arab identity but also by Islamic affiliation, attitudes toward the former As-

sad regime, and the political legitimacy assigned to particular states and movements.

The clearest transformation concerns Sunni-majority Turkey and the Ottoman legacy. The Sunni-dominant Ottoman 

Empire, previously portrayed largely as an oppressive Turkish foreign occupier, is rehabilitated as an Islamic political 

order: references to “Ottoman occupation” are systematically replaced by the more neutral “Ottoman rule,” Ottoman 

expansion may be described through positive Islamic terminology, and Arab nationalist opposition to Ottoman au-

thority is increasingly reframed as rebellion rather than liberation or independence. The Great Arab Revolt itself is 

reduced from a foundational Arab-nationalist movement to the “rebellion movement of Hussein bin Ali,” the Sharif of 

Mecca of the Hashemite family. At the same time, Syria’s longstanding historic territorial claim to Alexandretta/Hatay 

Province is overwhelmingly abandoned: maps are redrawn to incorporate the territory into Turkey and references to 

its recovery or occupation are removed, despite a small number of uncorrected examples.

Relations with the Shi‘i-majority Islamic Republic of Iran and the Shi‘i Islamist Lebanese militia Hezbollah under-

go an equally sharp reversal. Hezbollah, previously associated with Lebanese resistance to Israel, is now explicitly 

condemned for supporting the Assad regime, accused of exposing its “sectarian face” and committing massacres 

against Syrians, while credit for Israel’s withdrawal from southern Lebanon is redirected toward unnamed Lebanese 

resistance factions. Iran is likewise recast from an ally into an increasingly hostile regional actor: earlier praise for the 

1979 Islamic Revolution, Iranian support for the Palestinian cause, and Iranian scientific and technological achieve-

ments is removed, while new material condemns Iran’s treatment of its Arabic-speaking communities and in some 

contexts explicitly labels Iran an enemy. These changes do not amount to a simple replacement of pan-Arabism by 

pan-Islamism. Rather, the curriculum constructs a new hierarchy of regional loyalties in which Arab identity remains 

important, but is increasingly combined with Sunni-Islamic affinity, revolutionary legitimacy, hostility toward Assad’s 

Shi‘i allies, and a more favorable view of Sunni-majority Turkey and the Ottoman-Islamic past.

West and Global Connections

The West, including Europe and the United States, is constructed as the principal civilizational adversary against 

which Arab and Islamic identity is defined. Western societies and powers are frequently presented through colo-

nialism, greed, military aggression, cultural arrogance, and domination, while Arab-Islamic civilization is placed in a 

morally and spiritually superior position. Colonialism and the negative traits attributed to it are treated not merely as 

a specific historical phenomenon but as a recurring and defining characteristic of Western conduct across different 

periods, extending even to the interpretation of the Crusades and other pre-modern encounters. 

A clear moral asymmetry structures the curriculum’s comparison of Western and Islamic history. Western wars, con-

quests, and interventions are generally portrayed as destructive, illegitimate, and driven by greed, domination, or dis-

regard for human life, while Arab-Islamic wars and conquests are treated more favorably and Islamic historical models 

of warfare and governance are presented as morally superior. The curriculum consequently uses historical compari-

son not only to criticize Western power but to establish an ethical hierarchy in which Islamic civilization is presented 
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as offering more humane and legitimate principles of political and military conduct. Western scientific, technological, 

economic, and cultural achievements are acknowledged, but are often qualified by criticism of Western morality or 

explained through earlier Arab-Islamic contributions to world civilization.

The curriculum offers little sustained encouragement of inter-civilizational dialogue, forgiveness, or reconciliation 

with the West. Even material explicitly devoted to the “dialogue of cultures” emphasizes Western oppression and 

aggression toward Arab-Islamic and other civilizations rather than presenting reciprocal cultural exchange on equal 

terms. At the same time, this hostile civilizational narrative is not uniform across all subjects: foreign-language text-

books preserve the older curriculum’s more ordinary and humanizing portrayals of European individuals, children, 

societies, and everyday life, while geography materials continue to acknowledge Western economic and cultural 

achievements. Russia remains a major exception to the broader treatment of Europe, preserving much of the unusu-

ally positive Assad-era coverage of its culture, development, and historical relationship with Syria. At the same time, 

the 2025-2026 curriculum introduces greater criticism of the Soviet Union, particularly for its repression of political 

freedoms and religion.

Israel, Palestinians and the Golan Heights

The Israeli-Palestinian conflict remains one of the curriculum’s most prominent political themes and the Palestinian 

cause retains exceptional ideological importance as a central pillar of both Arab and Islamic identity. Support for the 

Palestinian cause functions as a defining test of political legitimacy and solidarity, while real or perceived support 

for Israel is used to discredit a range of foreign, regional, and historical actors such as the US and Britain. Israel itself 

is presented as a hostile state and an illegitimate political entity whose very right to exist is denied. Jewish national 

identity and Zionist claims to Jewish nationhood are rejected, while maps and terminology reinforce non-recognition 

by depicting Israel as “Palestine” or “Occupied Palestine” and referring to it through terms such as the “Zionist Entity” 

or “Zionist Enemy.” 

Israel is portrayed in consistently and overwhelmingly demonizing terms, with no identified humanizing or non-con-

flict-related portrayal of Israelis. Israeli actions are framed primarily through aggression, occupation, brutality, decep-

tion, and illegitimacy, while Palestinian armed violence is treated through an opposite moral vocabulary of resistance, 

martyrdom, defense of holy places, and legitimate struggle. Suicide bombings, rocket attacks, and other violent acts 

are therefore justified or glorified rather than presented through the same moral categories applied to Israeli violence. 

Peace agreements involving Israel are acknowledged in the curriculum, sometimes in relatively neutral descriptive 

terms, but they are frequently qualified or criticized, while Syria’s own past negotiations with Israel are omitted. Peace 

and reconciliation are therefore not presented as a positive or desirable resolution to the conflict. 

The curriculum continues to assert Syrian sovereignty over the Golan Heights and to portray Israeli control of the ter-

ritory as occupation, but the Golan is now given less emphasis as a specifically Syrian-national territorial cause and is 

increasingly incorporated into a broader discourse concerning occupied Muslim lands and the wider Islamic commu-

nity. In multiple revised lessons, specific references to the Golan are removed or replaced with broader references to 

Muslim countries, Islamic lands, or the wider Muslim community, while Palestine is more often retained as a distinct 

and prioritized cause. The result is not a relinquishment of Syria’s territorial claim over the Golan, but an ideological 

transformation of the Golan from a specifically Syrian-national cause into part of a broader pan-Islamic geography of 

solidarity with Palestine and all occupied Muslim lands. Occasional removal or softening of anti-Israel language else-

where in the curriculum reflects competing ideological priorities, particularly the new curriculum’s overriding effort 

to delegitimize the Assad regime, rather than a substantive moderation of attitudes toward Israel.
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IMPACT-se’s research goal is to provide an accurate and comprehensive assessment of a national system’s school 

curriculum, by analyzing a large quantity of textbooks using international standards based on UNESCO and UN dec-

larations as well as other international recommendations and documents on education for peace and tolerance. 

During research, the textbooks are read thoroughly, and individual examples are selected on the basis of relevance to 

research and criteria. The examples are then analyzed as is, without interpretation or paraphrasis, by trained experts 

and linguists, in terms of both their content and their didactic significance. Finally, the examples are generalized to 

establish the examples’ significance in the overall narrative, determining the curriculum’s adherence (or lack thereof) 

to international standards of peace and tolerance education.

Textbook research is a highly effective means to understand how the “Self” and the “Other” in a given society are 

conceptualized through educational materials. Two established approaches to qualitative textbook analysis are gen-

erally employed: content analysis, which examines the text itself, i.e. what it says in plain terms; and discourse analysis, 

which examines the language, narrative and context of the text, while paying close attention to omissions, contradic-

tions and assumptions embedded in the text. This latter method provides insight into coded or implicit messaging. 

Elements of historical, political and religious background are also considered when they are deemed to provide fur-

ther context. IMPACT-se research uses both methods simultaneously and in a complementary manner, thus allowing 

to reliably uncover the significance of the text and how it may be perceived by the intended reader, i.e. the student, 

and minimize the observer bias on the part of the researcher. 

The diverse nature of textual analysis necessitates clearly defined scope and parameters. As such, the methods of 

textual analysis mentioned above are employed with a focus on pre-defined topics and themes. To assess compliance 

with international educational standards, textbooks are approached with attention to the conceptualization of the 

“Self” and the “Other” in environments of conflict, and messages involving violence and incitement to violence; hate 

and intolerance; and peace and peaceful conflict resolution. These issues may be identified with the help of research 

questions, which serve as suggested leads and prompts for the researcher in exploring the context, aspects, signifi-

cance and potential ramifications of a specific content example.75 Also explored are issues that arise from the source 

material itself, such as culture- or nation-specific issues. For example, the identity of the “Other” differs from one so-

ciety to another, and in many cases, there are multiple groups of people labeled as such; the “Other” may be ethnic, 

religious, racial, national, socio-economic, gender, sexual, or any combination of the above. As such, each corpus of 

textbooks requires a unique set of criteria for identifying and collating content examples.

To ensure accuracy, research is conducted while taking into account known limitations and constraints. Since the 

contents of school curricula are created by multiple individuals and inconsistencies may occur even within a single 

textbook, the sample of textbooks to be researched is generally aimed to be as large as possible, encompassing mul-

tiple school grades and subjects. Favoring large samples also allows for a more accurate analysis of discourse and 

narrative that can only be perceived on a macro level, to pinpoint gaps and oversights, reach meaningful conclusions 

and facilitate actionable recommendations. Textbooks are selected for research after a preliminary study, on the basis 

of their verified use within the national education system and their assessed potential for relevance to pre-defined 

research topics. 

In its assessment of educational materials, IMPACT-se employs UNESCO and other UN declarations, as well as interna-

tional recommendations and documents on education for peace and tolerance. The use of internationally recognized 

standards allows for an objective, empirical and fair analysis of a wide range of educational materials from diverse so-

cieties, mitigating political, national or religious biases on the part of the researcher and preventing prejudice towards  

75  Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,” 2013. https://www.impact-se.org/research-questions-2/;

also see suggested frameworks for the application of research questions in identifying violence and intolerance in textbook research: 

Georg Eckert Institute, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019, pp. 20–21, deposited in UK Parliament Libraries 16 June 

2020, ref. no. DEP2020-0322. https://depositedpapers.parliament.uk/depositedpaper/2282265/files

Textbook Analysis Methodology  

https://www.impact-se.org/research-questions-2/; 
https://depositedpapers.parliament.uk/depositedpaper/2282265/files


26

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

any particular group of people. The use of these standards for evaluating educational content has been endorsed by 

bodies of the European Union, among others.76 These standards are as follows:

1.	 RESPECT: The curriculum should promote tolerance, understanding and respect toward the “Other,” his or her 

culture, achievements, values and way of life.77 

2.	 INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the “Other” as an individual, his 

or her desire to be familiar, loved and appreciated.78 

3.	 NO HATE: The curriculum should be free of wording, imagery and ideologies likely to create prejudices, 

misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and national hatred, 

as well as any other form of hatred or contempt for other groups or peoples.79 

4.	NO INCITEMENT: The curriculum should be free of language, content, and imagery that disseminate ideas or 

theories which justify or promote acts and expressions of violence, incitement to violence, hostility, harm and 

hatred toward other national, ethnic, racial or religious groups.80 

5.	 PEACEMAKING: The curriculum should develop capabilities for non-violent conflict resolution and promote 

peace.81 

6.	UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ guides, maps, illustrations, 

aids) should be up-to-date, accurate, complete, balanced and unprejudiced, and use equal standards to promote 

mutual knowledge and understanding between different peoples.82 

7.	 GENDER IDENTITY AND REPRESENTATION: The curriculum should foster equality, mutual respect, and should 

aim for equal representation between individuals regardless of their gender identity. It should also refrain from 

language, content, and imagery that depicts limiting and/or exclusionary gender roles.83 

8.	SEXUAL ORIENTATION: The curriculum should be free of language, content, and imagery that promulgates 

violence or discrimination on the basis of sexual orientation.84 

76  European Parliament, Resolution with Observations Forming an Integral Part of the Decisions on Discharge in Respect of the Implementation of 

the General Budget of the European Union for the Financial Year 2022, Section III – Commission and Executive Agencies (2023/2129(DEC)), 11 April 2024, 

item no. 198. https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf  

77  As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995, Articles 1, 

4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding Between Peoples (1965), 

Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of human personality and to the 

strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations, 

racial and religious groups and shall further the activities of the United Nations for the maintenance of peace.

78  The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural contexts. 

See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect 

and Understanding between Peoples (1965), Principles IV, V.

79  Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 

approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

80  As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the United 

Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights 

(ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

81  Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference of 

UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and signed by 

member states of UNESCO on November 16, 1995, Article 5.

82  Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to 

human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Article V.14.

83  The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, notes the 

Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and fundamental freedoms 

for all, without distinction as to gender.

84  Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN General 

Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals based on their gender 

identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the most 

basic principles of the UN and have no place in education.
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9.	SOUND PROSPERITY and COOPERATION: The curriculum should educate for sound and sustainable economic 

conduct and preservation of the environment for future generations. It should encourage regional and local 

cooperation to that effect.85 

The abovementioned standards are applied by the researcher in conjunction with specific guidelines for textbook 

development promoted by UNESCO itself. These include the following:

1.	 Treating textbooks as a tool for facilitating teaching and learning processes that foster peace, equality and mu-

tual understanding;86  

2.	 The integration of human rights principles and pedagogical processes that teach peaceful conflict resolution, 

non-discrimination and other practices and attitudes for “learning to live together”;87  

3.	 Incorporation of content that is free from harmful gender, religious and other stereotypes,88 or generalizations 

that may oversimplify the representation of other groups or set one group against the other,89 with the recogni-

tion that hate speech can be particularly dangerous in conflict situations, as it fuels violence and atrocity crimes.90  

Instead, educational materials should actively aim to challenge and eradicate underlying prejudices and stereo-

types and contribute to overcoming their consequences,91 and confront essentialist, generalizing ascriptions to 

entire populations;92 

4.	Adherence to factual information on other groups in a manner that facilitates understanding, providing neutral 

information about controversies,93 alerting students to and “prebunking” conspiracy theories,94 and rejecting 

denial or distortion of proven historical facts;95 

5.	 Avoiding a dominant narrative voice associated with one particular ethno-racial or national structure, but crit-

ically question dominant narratives by means of counter-narratives and present the perspectives of different 

groups on current affairs and historical controversies;96 

6.	The promotion of peace, with attention to the emotive level of words, attitudes to different groups of people and 

nations, identifying and countering hate speech, and managing conflict through dialogue,97 

85  Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to 

human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. 

On the imperative for developing “systematic and rational tolerance teaching methods that will address the cultural, social, economic, political and 

religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 

1995, Article 4.2. On education for international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual 

Respect and Understanding between Peoples (1965), Principle II.

86  Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO, 2014), p. 12 

https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng  

87  A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11 

https://inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf 

88  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding 

(New Delhi: UNESCO, 2017), p. 29. https://unesdoc.unesco.org/ark:/48223/pf0000259932  

89  Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), p. 13

https://unesdoc.unesco.org/ark:/48223/pf0000247337  

90  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 13, 14 

https://unesdoc.unesco.org/ark:/48223/pf0000384872  

91  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global 

Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 11  

https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

fundamental?hub=87862

92  Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), p. 27 

93  Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), pp. 15–16 

https://unesdoc.unesco.org/ark:/48223/pf0000247337 

94  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 32–33  

https://unesdoc.unesco.org/ark:/48223/pf0000384872

95  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global 

Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9  

https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

fundamental?hub=87862

96  Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), pp. 53, 61 

97  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding 

(New Delhi: UNESCO, 2017), p. 166 https://unesdoc.unesco.org/ark:/48223/pf0000259932 
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7.	 The promotion of peace-building, that is, a broader concept of “positive peace” that is an expression of the fun-

damental dignity of and respect for life;98 

8.	Recognition of past violence and crimes, both local and global, such as the Holocaust, and discussion of the dy-

namics of identity-based hate that caused them;99

9.	The use of tools such as literature to foster tolerance and empathy, helping students to see the world from the 

perspective of other people and to experience how others feel;100 

10. The incorporation of real-life examples in science and mathematics to promote sustainable development, dis-

carding impertinent political, violent, or conflict-oriented messaging,101 and employing STEM subjects to build 

bridges between communities and transcend frontiers;102 

11. Combating sexism and unequal gender representation in textbooks;103 

12. Appropriateness to age, developmental needs and the mental wellbeing of students.104 

In addition to UNESCO recommendations, IMPACT-se takes the following two criteria into consideration when assess-

ing educational materials’ compliance with international standards:

1.	 Educational material should respect international law, relevant resolutions, previous agreements and obliga-

tions. This may include, for example, the principle of a negotiated two-state solution to the Israeli-Palestinian 

conflict.

2.	 Educational material should be void of antisemitic content, which is to be evaluated on the basis of the Interna-

tional Holocaust Remembrance Alliance (IHRA) working definition of antisemitism.105 While UNESCO has not ad-

opted this nor any other single definition of antisemitism,106 it has recommended teaching about contemporary 

(post-1945) manifestations of antisemitism,107 with specific examples including Holocaust denial and the char-

98  Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21 

https://unesdoc.unesco.org/ark:/48223/pf0000232222 

99  Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 33–34, 42, 45, 46  

https://unesdoc.unesco.org/ark:/48223/pf0000384872

100  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding 

(New Delhi: UNESCO, 2017), p. 175  https://unesdoc.unesco.org/ark:/48223/pf0000259932 

101  Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  

(New Delhi: UNESCO, 2017), pp. 37–42, 67–100  https://unesdoc.unesco.org/ark:/48223/pf0000259932

102  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global 

Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9 

https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

fundamental?hub=87862 

103   Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Methodological Guide (Paris: UNESCO, 2009) 

https://unesdoc.unesco.org/ark:/48223/pf0000158897_eng 

104  Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global 

Citizenship and Sustainable Development (UNESCO: Paris, 2023), pp. 8, 10, 11 

https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-

fundamental?hub=87862  

105  International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism  

https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism

Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular for education and training purposes for teachers, NGOs, 

state authorities and the media”

European Commission, “Definition of antisemitism”, 2021;

https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-xenophobia/

combating-antisemitism/definition-antisemitism_en 

European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1 June 2017 

https://www.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html 

Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December 2018 

https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/

106  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 13

https://unesdoc.unesco.org/ark:/48223/pf0000263702

107  Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 14–15

https://unesdoc.unesco.org/ark:/48223/pf0000396116 
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https://unesdoc.unesco.org/ark:/48223/pf0000396116 
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acterization of Western support for the State of Israel in that context,108 asking Jews to disavow their connection 

with Israel,109 and criticism of Israel in cases where it is informed by antisemitic assumptions and beliefs that are 

simply applied to Zionism, Israel and the Israeli-Palestinian conflict.110 UNESCO has also recommended teaching 

about the Jewish Holocaust,111 local Jewish heritage,112 the diversity of Jewish beliefs, commonalities with other 

communities, and positive contributions of Jewish individuals, as well as using a multi-perspective approach to 

teaching about the Israeli-Palestinian conflict.113  

108  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 22

https://unesdoc.unesco.org/ark:/48223/pf0000263702

109  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 81

https://unesdoc.unesco.org/ark:/48223/pf0000263702

110  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 24

https://unesdoc.unesco.org/ark:/48223/pf0000263702

111  Addressing Anti-Semitism through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 14, 33, 34, 46

https://unesdoc.unesco.org/ark:/48223/pf0000263702

112  Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 21–23

https://unesdoc.unesco.org/ark:/48223/pf0000396116

113  Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 41

https://unesdoc.unesco.org/ark:/48223/pf0000263702
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Identity

The 2025-2026 Syrian curriculum is Islamized through revisions across subjects and grades, with the addition of reli-

gious vocabulary or the expansion of explicitly Islamic content. The revisions examined in this chapter reorganize the 

hierarchy through which students are taught to understand moral obligation, collective belonging, history, conflict, 

political authority, cultural heritage, and knowledge. Broad human categories are narrowed toward exclusively Mus-

lim communal obligation; the Syrian and Arab homeland is subordinated to the Islamic collective of the ummah; 

Arab nationalism and pan-Arab historical memory are displaced by reference to Islamic civilization; regional conflicts 

and self-sacrifice are reframed through Islamic and pan-Islamic concepts; political order is increasingly grounded in 

shariah, shura, and early Islamic governance; and cultural and scientific content is selectively filtered through Islamic 

doctrinal boundaries. Islamization therefore operates not through a single type of revision, but through a recurring set 

of mechanisms: replacement, narrowing, deletion, reframing, and selective preservation.

The Islamization analyzed in this chapter also extends beyond the examples discussed here. Later chapters exam-

ine how the same broader ideological shift affects the treatment of religious minorities, women and gender roles, 

violence and self-sacrifice, neighboring states and intra-Islamic relations, the West, Israel, the Palestinians, and the 

Golan Heights. These subjects develop themes introduced here, including Islamic communal hierarchy, conservative 

religious norms, jihad and martyrdom (šahādah), pan-Islamic solidarity, and the moral boundaries of the ummah. This 

chapter therefore establishes the broader conceptual pattern within which many of the report’s later findings should 

be understood.

From Humanist Moral Duty to Islamic Communal Obligation

The 2025-2026 curriculum repeatedly narrows broad humanist moral language into Muslim communal obligation. 

Previous references to “a human” (al-insān) and “people” (al-nās) are replaced in key places with references specifically 

to “a Muslim” (al-muslim) or “other Muslims” (ǧayrihi min al-muslimīn) as the primary subjects of moral expectation, 

religious instruction, and social duty. In earlier formulations, ethical obligations were expressed through broad human 

categories, allowing responsibility, dignity, and rights to be framed in universal terms. In the revised textbooks, these 

same duties are increasingly redirected toward the Muslim believer and the Muslim community. This change appears 

in both devotional instruction and interpersonal ethics: in one Grade 12 Islamic Education lesson, guidance previously 

addressed to “a human” is rewritten as guidance addressed to “a Muslim,” while in a Grade 11 Islamic Education exer-

cise, the obligation to protect the honor and rights of “people” is narrowed to protecting those of “other Muslims.”114 

In addition to this, the curriculum also absorbs universal moral claims into Islamic theological criteria. A newly intro-

duced Grade 10 Islamic Education lesson teaches a Hadith from the Farewell Sermon (ẖ�uṯbat al-wadāʿ) in which 

Prophet Muhammad rejects the superiority of Arabs over non-Arabs and white people over black people. The lesson 

preserves a broad anti-racist message, yet it grounds human worth in Islamic piety (taqwā): the most noble people 

“according to God” (ʿind Allāh) are the ones who are the most God-fearing and pious.115 Equality is therefore taught 

through Islamic moral hierarchy rather than civic equality, universal humanism, or equal citizenship. The pattern in 

this sub-chapter is clear: some examples narrow moral responsibilities from all people to Muslims, while others retain 

universal language but ground it in Islamic belief and piety. The revised curriculum therefore reshapes universal ethics 

into a Muslim communal and theological framework.

114    Islamic Education, Grade 11, 2025-26, pp. 65-66 (previously: Islamic Education, Grade 11, 2017-18, pp. 67-68).

Islamic Education, Grade 12, 2025-26, p. 19 (previously: Islamic Education, Grade 12, 2017-18, p. 15).

115    Islamic Education, Grade 10, 2025-26, pp. 48-50.
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The following Grade 11 Islamic Education example shows how the revised curriculum narrows the moral community 

to which students are asked to apply ethical duties. In the older 2017-2018 textbook, a classroom exercise instructs stu-

dents that a Muslim must protect “the honor of the people” (ʿirḍ al-nās) and must not violate their rights. This wording 

presents dignity and rights as obligations owed to all, irrespective of religion. The 2025-2026 textbook changes the 

sentence so that Muslims are instructed to protect the honor and rights of “other Muslims” (ǧayrihi min al-muslimīn) 

and must not violate their rights. The change is brief, yet its effect is significant: a duty previously applied to all people is 

now directed specifically toward fellow Muslims, marking a clear case of religion-based solidarity and moral obligation. 

The same exercise also replaces a previous statement that “love of the homeland is a sign of faith, and defending it 

is a religious duty” with one emphasizing the duty to defend Allah’s worshippers and liberate usurped lands. Togeth-

er, these changes move the exercise away from universal human rights and Syrian civic-national duty, and toward a 

religion-based moral and political community. The revised text therefore teaches students to imagine dignity, rights, 

defense, and obligation primarily through Muslim communal belonging rather than through people in general or the 

homeland as a shared civic space. 

Islamic Education, Grade 11, 2025-26, p. 66 (previously: Islamic Education, Grade 11, 2017-18, p. 68)

The following Grade 12 Islamic Education example shows another way that the revised curriculum narrows its moral 

and religious language. In the older 2017-2018 textbook, students were asked to derive guidance from Qur’anic verses 

through a partially open-ended exercise. The textbook instructed them to write the suitable Qur’anic excerpt above 

each divine instruction, leaving space for students to connect relevant Qur’anic verses to the lesson’s moral claims. Two 

of these claims addressed “a human” (al-insān): “A human must turn to his Lord in all circumstances, and especially 

during calamities,” and “a human must not be deceived by Allah’s forbearance and mercy.” By contrast, the 2025-2026 

textbook removes the open-ended citation format and provides the guidance directly. It also changes both statements 

from “a human” to “a Muslim” (al-muslim), thereby further limiting the moral focus to Muslims.

The revision changes the lesson in two related ways. First, it narrows the moral and devotional subject from the broader 

human category to the Muslim believer. Turning to God in hardship and avoiding deception by divine forbearance are 

no longer phrased as instructions about the human condition in general, but as guidance addressed specifically to 

Muslims. Second, the revised textbook reduces the student’s interpretive role by replacing an exercise of deriving guid-

ance from Qur’anic excerpts with prewritten lessons. The result is a more closed and more communally bound form of 

religious instruction. The older version allowed universal human language and student derivation to remain part of the 

lesson; the revised version supplies the doctrinal guidance in advance and frames its main addressee as the Muslim. 

2025-262017-18

Derive and Apply

•	 One must keep the creed intact, keep Allah the Al-
mighty transcendence above all association (širk), 
and direct one’s intentions sincerely toward Him in 
all deeds.

•	 The Muslim must protect the honor of other Muslims 
(ğayrihi min al-muslimīn) and must not damage 
their rights.

•	 Responsibility to defend the worshippers (al-ʿibād) 
[of Allah] and liberate the usurped lands.

•	 I derive further guidance from the noble hadith.

Derive and Apply

•	 One must keep the creed intact, keep Allah the Al-
mighty transcendence above all association (širk), 
and direct one’s intentions sincerely toward Him in 
all deeds.

•	 The Muslim must protect the honor of the people (al-
nās) and must not damage their rights.

•	 Love of the homeland is a sign of faith, and defend-
ing it is a religious duty.

•	 I derive further guidance from the noble hadith.

*Highlighted  text shows altered content.



32

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

Islamization and New Syria’s Islamist Identity

This example therefore complements the previous Grade 11 change from “people” to “other Muslims”: both revisions 

move moral responsibility and religious reflection away from broad humanist categories and toward explicitly Muslim 

communal obligation.

2025-262017-18

Divine Guidance and Instruction:

•	 […]

•	 […]

•	 A Muslim must turn to his Lord in all circumstances, 
and especially in times of calamities. It is an inherent 
nature of the human soul, which was created by Al-
lah the Almighty, praised be He.

•	 […]

•	 A Muslim must not be misled by Allah’s forbearance 
and mercy, as Allah grants respite to the sinners 
and does not rush their punishment, in order to give 
them a chance to believe and repent.

[…]

Divine Guidance and Instruction:

Cite above every divine instruction the Quranic excerpt 
that it indicates:

[…]

_______________________________________________________

•	 […]

_______________________________________________________

•	 A human must turn to his Lord in all circumstances, 
and especially in times of calamities. It is an inherent 
nature of the human soul, which was created by Al-
lah the Almighty, praised be He.

_______________________________________________________

•	 […]

_______________________________________________________

•	 […]

_______________________________________________________

Lessons Learned from the Quranic Verses:

•	 A human must not be misled by Allah’s forbearance 
and mercy, as Allah grants respite to the sinners 
and does not rush their punishment, in order to give 
them a chance to believe and repent.

[…]

*Red text shows removed content.*Highlighted  text shows altered content.

Islamic Education, Grade 12, 2025-26, p. 19 (previously: Islamic Education, Grade 12, 2017-18, p. 15)
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The following Grade 10 Islamic Education example further demonstrates that the revised curriculum does not remove 

every universal moral principle but absorbs universal equality into Islamic moral theology. A newly added lesson teach-

es a Hadith from the Farewell Sermon (ẖ�uṭbat al-wadāʿ) in which the Prophet Muhammad says that people share 

one Lord and one Father, and that no Arab has superiority over a non-Arab, no non-Arab over an Arab, no white person 

over a black person, and no black person over a white person, except through God-fearing piety (taqwā). The lesson 

therefore preserves a broad anti-racist message and rejects ethnic, racial, and social hierarchy as grounds for human 

superiority.

The significance of the new content lies in how equality is framed and justified. Human worth is not taught to be 

grounded in civic equality, universal humanism, or equal citizenship, but in a religious criterion: the most noble person 

“according to God” (ʿinda Allāh) is the most God-fearing and pious. This does not erase the anti-racist content of the 

lesson. It places that content inside an Islamic hierarchy of moral evaluation, in which equality across ethnic and racial 

categories is ultimately judged through Islamic belief and piety. Alongside the other examples in this section, this les-

son illustrates a second mechanism of Islamization. Unlike passages that narrow moral duties from all people to Mus-

lims, this one retains universal language but grounds it in Islamic belief and piety. Universal values therefore remain 

present but are framed through Islamic religious concepts rather than civic, secular, or broadly humanistic principles.

Islamic Education, Grade 10, 2025-26, pp. 48-50

I shall read and memorize:

On the authority of Jābir ibn ʿAbd Allāh, may God be pleased with them both, who said:

“The Messenger of God – peace and blessings be upon him – delivered to us the Farewell Sermon during the days of 

Tashrīq [ayyām al-tašrīq; i.e. the days following Eid al-Adha during the pilgrimage], and he said:

“‘O people, indeed, your Lord is one, and your Father is one. There is no preference [faḍl] of an Arab over a non-Arab, nor 

of a non-Arab over an Arab, nor of a fair-skinned person over a black person, nor of a black person over a fair-skinned 

person – except through God-fearing piety [taqwā]. Indeed, the most noble of you according to God are the most God-

fearingly pious among you [atqākum]. Have I conveyed [the message]?’

“They said: ‘Yes, O Messenger of God.’

“He said: ‘Then let the one who is present convey it to the one who is absent.’”

- Reported by Aḥmad [ibn Ḥanbal] and al-Bayhaqī, and this wording is according to al-Bayhaqī.
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The findings in this sub-chapter show that the revised curriculum reshapes moral education through Islamic com-

munal boundaries. Broad humanist categories such as “people” (al-nās) and “a human” (al-insān) are narrowed into 

Muslim communal categories such as “other Muslims” (ǧayrihi min al-muslimīn) and “a Muslim” (al-muslim). Rights, 

dignity, devotional reflection, and moral responsibility are therefore redirected from humanity in general toward the 

Muslim believer and the Muslim community.

The curriculum also absorbs universal moral values into Islamic theological criteria. The Grade 10 lesson on the Farewell 

Sermon preserves an anti-racist message, but grounds equality in God-fearing piety (taqwā) before Allah rather than 

in civic equality, universal humanism, or shared citizenship. The sub-chapter therefore shows two connected mecha-

nisms of Islamization: narrowing the moral addressee and subordinating universal values to Islamic moral hierarchy. 

Students are still taught responsibility, dignity, equality, and moral reflection, but increasingly through Muslim belong-

ing, devotion to Allah, and religious evaluation as the primary sources of ethical meaning.

Replacing the Syrian & Arab Homeland with the Islamic Ummah

References to the Syrian or Arab “homeland” or “motherland” (waṭan), local-national belonging (waṭaniyyah), and 

pan-Arab belonging (qawmiyyah) are repeatedly replaced, redirected, or subordinated in the 2025-2026 curriculum 

by references to the faith (al-dīn), Islam, Allah, Muslims, and the Islamic ummah. In earlier textbooks, students were 

addressed as future members of a territorial national community whose love, service, loyalty, and defense of the home-

land formed part of their moral and educational development. In the revised textbooks, the homeland loses its primary 

status as the main object of belonging, service, and duty. A Grade 11 Islamic Education lesson removes the “right to 

a homeland” from the list of rights protected by the Hadith of the “Seven Destructive Things” (al-sabʿ al-mūbiqāt).116 

Similarly, a Grade 5 Islamic Education chapter on “love for the homeland” is also removed.117 These deletions form the 

background to the fuller examples below: the revised curriculum redirects the emotional, ethical, and geographic cen-

ter of belonging from the Syrian or Arab homeland to the Islamic ummah.

This shift appears prominently in Islamic Education textbooks. In Grade 3, guidance for parents changes the stated 

aim of family and school education from preparing children to participate in “serving the homeland” (al-waṭan) to 

preparing them to participate in “serving the faith and the ummah” (al-dīn wa-l-ummah).118 The revision changes the 

stated purpose of family and school education from preparing children to serve the homeland to preparing them to 

serve Islam and the transnational Muslim community. In Grade 7, an ethics lesson changes its focus from relations 

with “the sons of the homeland” (abnāʾ al-waṭan) to “the sons of the ummah” (abnāʾ al-ummah) and “the Muslims” 

(al-muslimīn).119 The lesson continues to encourage students to reject hostility, maintain ties, pardon, and initiate good 

conduct, but these duties are directed toward members of the ummah rather than fellow citizens. The moral field of 

the child is therefore changed from civic-national belonging to religious communal belonging.

The same hierarchy of belonging enters Social Studies, where civic-geographic identity would normally be expected 

to remain national or Arab-national. A Grade 4 map retains the title “The Arab Homeland” (al-waṭan al-ʿarabī), but the 

revised 2025-2026 caption describes it as showing “Syria’s location in relation to the Islamic ummah.” By comparison, 

an earlier version of the same page, published in the Syrian Interim Government’s 2013–2014 textbook and apparent-

ly based on the 2012–2013 Assad-era edition, described the map as showing “Syria’s location in relation to the Arab 

Homeland.”120 The revised caption changes the interpretive frame at the point where students are asked to locate Syria 

geographically. Arab geography remains on the page, but its educational meaning is subordinated to a pan-Islamic 

collective. The map teaches students to see Syria through the Islamic ummah, even while the older Arab-national im-

age remains visible.

116    Islamic Education, Grade 11, 2025-26, pp. 61-62 (previously: Islamic Education, Grade 11, 2017-18, pp. 63-64).

117    Islamic Education, Grade 5, 2017-18, pp. 84-87.

118    For replacing the “homeland” with the Islamic ummah see Islamic Education, Grade 8, 2025-26, p. 39 (previously: Islamic Education, Grade 8, 

2017-18, p. 41); See also Social Studies, Grade 6, 2025-26, p. 67 (previously: Social Studies, Grade 6, 2012-13, p. 69).

119    Islamic Education, Grade 7, 2025-26, p. 77 (previously: Islamic Education, Grade 7, 2011-12, p. 80). See also Islamic Education, Grade 7, 2025-26, p. 116 

(previously: Islamic Education, Grade 7, 2011-12, p. 119).

120    Social Studies, Grade 4, 2025-2026, p. 8 (previously: Social Studies, Grade 4, 2013-2014 Syrian Interim Government, p. 11; originally: Social Studies, 

Grade 4, 2012-2013 Assad Regime, p. 10).
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Some Syrian exemplary figures remain despite being designated for removal in the directives matrix, including Syr-

ian nationalist activist Nāzik al-ʿĀbid and naval officer Jules Jammal.121 These retained cases show that the revised 

curriculum does not mechanically delete every national symbol or Syrian figure. The stronger finding is the hierarchy 

created by the revisions: when the curriculum changes the core language of service, moral relations, and geographic 

location, it repeatedly subordinates the homeland to the Islamic ummah. Syria and the Arab homeland remain visible, 

but they are pushed down in the hierarchy of identity. The revised curriculum increasingly teaches students to imagine 

themselves as members of a transnational Muslim collective whose claims of loyalty, service, and obligation exceed the 

boundaries of Syria and the Arab world.

The following Grade 3 Islamic Education example directly redefines the social purpose of teaching morality. In the old-

er 2017-2018 textbook, guidance for parents states that family and school should develop cooperation and love in the 

student’s heart in order to prepare a generation that participates in “serving the homeland” (al-waṭan). The older word-

ing places childhood moral education inside a civic-national framework: the student is formed to love, serve, and con-

tribute to the country. The 2025-2026 textbook keeps the same sentence structure but changes the object of service. 

The generation is now prepared to participate in “serving the faith and the ummah” (al-dīn wa-l-ummah). The change 

redirects the purpose of education from the Syrian homeland to a religious and transnational Islamic community.

This revision appears in guidance for parents as well as students, extending the change beyond the classroom. The 

textbook presents Islamization as a task of family formation as well as classroom instruction. The child’s emotional and 

moral development is no longer directed primarily toward service to the homeland, but toward service to Islam and 

the Islamic communal collective–the ummah. The revised sentence therefore changes the imagined destination of 

social education: the student is not formed first as a civic member of a territorial nation, but as a member of a religious 

community whose obligations exceed the boundaries of Syria. This example gives this theme its clearest basic pattern: 

the homeland remains grammatically replaceable, while the Islamic ummah becomes the higher object of belonging, 

service, and moral purpose.

Islamic Education, Grade 3, 2025-26, p. 15 (previously: Islamic Education, Grade 3, 2017-18, p. 17)

The following Grade 7 Islamic Education example shows how the revised curriculum changes toward whom students 

are taught to fulfill their moral duties. In the older 2011-2012 textbook, students are asked to reflect on a situation in-

volving hostility toward anyone who is not among “the sons of his homeland” (abnāʾ waṭanihi). The same exercise 

later asks students to derive guidance from a Hadith “in regard to my relations with the sons of my homeland” (abnāʾ 

waṭanī). In both cases, the lesson frames moral conduct in terms of relations with fellow members of the homeland. 

The 2025-2026 textbook changes this framework. “The sons of his homeland” becomes “the sons of his ummah” (abnāʾ 

ummatihi), and “my relations with the sons of my homeland” becomes “my relations with the Muslims” (al-muslimīn).

The revision keeps the moral lesson but changes the imagined community that receives it. Students are still asked 

to reject hostility, love good-doers, advise neighbors, maintain ties, give, pardon, and initiate good conduct. Yet the 

121    Social Studies, Grade 3, 2025-26, pp. 96-99 (previously: Social Studies, Grade 3, 2023-24, pp. 110-113).

2025-262017-18

To the Parents:

Develop a spirit of collaboration and love in the heart 
of the student, emanating from family and school, in 
order to prepare a generation to take part in serving 
the Faith and the ummah [i.e. the Islamic collective].

To the Parents:

Develop a spirit of collaboration and love in the heart 
of the student, emanating from family and school, in 
order to prepare a generation to take part in serving 
the Homeland (al-waṭan).

*Highlighted  text shows altered content.
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applied framework is no longer the shared homeland but the Muslim community. This is stronger than a general 

increase in religious vocabulary. The exercise teaches students to move from civic-national belonging to religious be-

longing when thinking about social relations. The homeland is removed as the main field of interpersonal duty, while 

Muslims and the ummah become the relevant community of moral application. The example therefore extends the 

previous Grade 3 change: service is redirected from the homeland to the faith and the ummah, and ethical relations 

are redirected from compatriots to Muslims.

Islamic Education, Grade 7, 2025-26, p. 77 (previously: Islamic Education, Grade 7, 2011-12, p. 80)

The following Grade 4 Social Studies example shows the insertion of pan-Islamic identity into a civic-geographic les-

son. The older version of the page, published in the Syrian Interim Government’s 2013-2014 textbook and apparently 

based on the 2012-2013 Assad-era original, displays a map titled “The Arab Homeland” (al-waṭan al-ʿarabī) with the 

caption “Syria’s location in relation to the Arab Homeland.” The 2025-2026 textbook preserves the map’s Arab-national 

title, “The Arab Homeland,” but changes the caption below it to “Syria’s location in relation to the Islamic ummah.” The 

revision therefore alters the interpretive frame at the exact point where students are asked to understand Syria’s geo-

graphic belonging.122 

122    The older reference used here is the Social Studies, Grade 4, 2013-14 textbook published by the Syrian Interim Government (Syrian Opposition in 

Idlib), because the corresponding Assad-era original textbook was not directly available for this comparison. The Syrian Interim Government page ap-

pears, on the basis of its graphic design, map content, title, and caption, to preserve the older Assad-era page, originally Social Studies, Grade 4, 2012-13, 

p. 10. This inference is made cautiously. The analytical point does not depend entirely on proving direct preservation from the Assad original: the avail-

able 2013-2014 Syrian Interim Government version clearly frames the map as “Syria’s location in relation to the Arab Homeland,” while the 2025-2026 

textbook changes the relevant caption to “Syria’s location in relation to the Islamic ummah.” The comparison therefore establishes a clear shift from 

the available pre-2025 version, and most probably from the Assad-era original as well.

2025-262011-12

2.  Reflect on the following stances, and explain their 
relation to the principles of the believer’s relations with 
others:

D.  He is hostile toward anyone who is not among the 
sons of his [Islamic] ummah [abnāʾ ummatihi].

E.  He loves the good-doers and praises them.

F.   He advises the sons of his neighborhood (his vil-
lage) on anything that is good.

3.  On the authority of ʿUqbah ibn ʿĀmir – may Allah 
be pleased with him – who said: “The Messenger of 
Allah PBUH said: ‘O ʿUqbah ibn ʿĀmir, maintain ties 
with those who cut you off, give to those who deprive 
you, and pardon those who wrong you.’” In regard to 
my relations with the Muslims [al-muslimīn], I draw 
from the Noble Hadith that:

•  I shall take the initiative in doing good to people, 
even if they haven’t done so with me.

[…]

1.  Reflect on the following stances, and explain their 
relation to the principles of the believer’s relations with 
others:

A.  He is hostile toward anyone who is not among  
the sons of his homeland [abnāʾ waṭanihi].

B.  He loves the good-doers and praises them.

C.  He advises the sons of his neighborhood (his vil-
lage) on anything that is good.

2.  On the authority of ʿUqbah ibn ʿĀmir – may Allah 
be pleased with him – who said: “The Messenger of 
Allah PBUH said: ‘O ʿUqbah ibn ʿĀmir, maintain ties 
with those who cut you off, give to those who deprive 
you, and pardon those who wrong you.’” In regard to 
my relations with the sons of my homeland [abnāʾ 
waṭanī], I draw from the Noble Hadith that:

•  I shall take the initiative in doing good to people, 
even if they haven’t done so with me.

[…]

*Highlighted  text shows altered content.
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This change creates a visible mismatch between the map’s Arab-national title and the revised caption’s pan-Islamic 

framing. The Arab homeland remains present as a geographic image, but Syria’s location is now explained through 

the wider Islamic ummah. This is not a complete replacement of Arab geography; it is an ideological overlay. The older 

Arab-national map is retained, while its educational meaning is redirected toward a transnational Islamic community. 

Since this appears in a Social Studies textbook, a subject normally tied to geography, society, and civic-national be-

longing, the example shows that the shift from homeland to ummah is not confined to Islamic Education. Pan-Islamic 

identity is inserted into the basic geographic imagination of the country, subordinating Syria’s Arab-national location 

to a broader religious collective.

Social Studies, Grade 4, 2025-26, p. 8 (previously: Social Studies, Grade 4, 2013-2014 Syrian Interim Government [Syr-

ian Opposition], p. 11 [Originally: Social Studies, Grade 4, 2012-2013 Assad Regime, p. 10])123 

The examples in this sub-chapter show a substantial shift in belonging from homeland to ummah. The Grade 3 ex-

ample changes the goal of family and school formation from service to the homeland to service to the faith and the 

Islamic community. The Grade 7 example changes the field of interpersonal ethics from relations with compatriots to 

relations with Muslims. The Grade 4 Social Studies map changes the frame through which students locate Syria from 

the Arab Homeland to the Islamic ummah. The shorter examples strengthen the same finding: the “right to a home-

land” is removed, and a chapter on love for the homeland is deleted.

The curricular message is severe and direct. The homeland is consistently demoted as an object of loyalty, service, and 

civic belonging. The Islamic ummah is elevated above it as the higher community of duty. Syrian and Arab-national 

references still appear, and some Syrian figures remain, but they no longer consistently define the highest frame of 

collective identity. Students are taught to serve the faith and the ummah, to understand moral relations through 

Muslims and the ummah, and to locate Syria in relation to the Islamic ummah. The revised curriculum therefore turns 

pan-Islamism into an educational structure: Syria remains on the map, but the Islamic communal collective of the um-

mah becomes the superior community of belonging, obligation, and moral purpose.

123    See also Social Studies, Grade 4, 2025-26, p. 10.

2025-262013-14

The Arab Homeland

[Map]

Map 1: The location of Syria in relation to the Islamic 
ummah [al-ummah al-islāmiyyah]

The Arab Homeland

[Map]

Map 1: The location of Syria in relation to the Arab 
Homeland [al-waṭan al-ʿarabī]  
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Displacing Arab Nationalism with Islamic Civilization

Alongside the redirection of belonging from the Syrian and Arab homeland to the Islamic ummah, the 2025-2026 

curriculum weakens earlier Arab-national and pan-Arab identity frameworks. In the Assad-era curriculum, Arab iden-

tity functioned as a central political and ideological framework, not only as a cultural or linguistic category. Syria was 

presented as part of a wider Arab nation, while Arab civilization, Arab unity, pan-Arab nationalism, anti-colonial Arab 

struggle, and cultural symbols such as the Syrian Arab anthem formed part of the curriculum’s normative language of 

collective belonging. The revised curriculum lowers this framework in the hierarchy of identity. Arabness and pan-Ara-

bism still appear, but they lose their former position as the highest civilizational and political frame. Islamic civilization, 

Islamic figures, and the Islamic ummah increasingly become the more authoritative categories through which stu-

dents are taught to understand history, culture, resistance, unity, and political legitimacy.

This shift is evident in the stated aims of History education. In the Grade 9 History textbook’s introductory “book 

map,” the earlier aim of fostering “pride in Arab nationalism and Arabness” (al-iʿtizāz bil-qawmiyyah al-ʿarabiyyah 

wa-ʿurūbah) is replaced with “pride in Islamic civilization” (al-iʿtizāz bil-ḥaḍārah al-islāmiyyah). The surrounding val-

ues, including belonging to the homeland, respect for others’ opinions, cooperation, volunteering, and preservation of 

local-national heritage, remain unchanged. The change therefore targets the civilizational horizon of historical educa-

tion. Students are no longer explicitly directed to take pride in Arab nationalism and Arabness. They are directed to take 

pride in Islamic civilization.124 

The same hierarchy appears in Social Studies. A Grade 6 passage changes “Arab civilization” (al-ḥaḍārah al-ʿarabi-

yyah) into “Islamic civilization” (al-ḥaḍārah al-islāmiyyah) and adds that Islam established this civilization on justice 

and non-discrimination. The revised passage retains Arab cultural elements such as classical Arabic, poetry, the market 

of ʿUkāẓ, courage, generosity, and cultural exchange, but places them under the religious frame of Islamic civilization. 

The revised passage adds a final sentence stating that “the Islamic religion was the strongest and most important bond 

in the shared Arab culture.” Arab culture remains present, but Islam becomes the superior source of unity, identity, and 

civilizational meaning. Another Grade 6 Social Studies activity replaces “local-national figure” (šaḫṣiyyah waṭaniyyah) 

with “Islamic figure” (šaḫṣiyyah islāmiyyah) as the exemplary role model representing anti-colonial struggle. The pre-

vious version of the activity featured modern Syrian and Algerian anti-colonial figures, including Aḥmad Maryūd and 

Jamīlah Būḥayrid. The revised version removes these figures, retains ʿUmar al-Muḫtār, and adds Nūr al-Dīn Zangī. 

Anti-colonial memory is therefore reorganized under Islamic identity; students are redirected from civic-national and 

Arab revolutionary models toward Islamic figures of struggle.125 

History textbooks perform the same demotion of Arab nationalism at the level of foundational pan-Arab narratives. The 

Grade 12 History lesson on the events of 1916-1918 changes “the Great Arab Revolt” (al-ṯawrah al-ʿarabiyyah al-kubrā) 

into “the rebellion movement of Hussein bin Ali.” It changes liberation of the Arab lands from “Ottoman occupation” 

into “breaking the Arab lands from the Ottoman State,” removes the language of “Unionist Turks,” and replaces “liber-

ating the peoples from the injustices of the Turks” with “expelling the Ottomans from the region.”126 The revision strips 

the revolt of its heroic Arab-national status and recasts Arab nationalist liberation as separation from the Ottoman-Is-

lamic order. A later Grade 12 History example reflects the same pattern in its treatments of Gamal Abdel Nasser and 

the United Arab Republic. Nasser is cropped out of the image and removed from the caption, while the collapse of the 

union is explained through accumulating mistakes, concentration of power, security domination, and Nasser’s collab-

oration with the Soviet Union, rather than through imperialist and reactionary hostility to Arab unity.127 

124    For replacing “Syrian Arab people” with “Syrian people” see History, Grade 9, 2025-26, p. 10 (previously: History, Grade 9, 2017-18, p. 11).

125    See: Social Studies, Grade 6, 2025-2026, p. 98 (previously: Social Studies, Grade 6, 2012-2013, p. 102); Social Studies, Grade 6, 2025-2026, p. 78 (previ-

ously: Social Studies, Grade 6, 2012-2013, p. 80).

126    See: History, Grade 12 (Humanities Track), 2025-26, pp. 25-26 (previously: History, Grade 12 [Humanities Track], 2017-18, pp. 26-27).

127    Removal of reference to the “progressive national and pan-Arab policy” introduced by the July 1952 Egyptian revolution, as well as the reference 

to the cooperation of the “Zionist entity” with colonial powers to launch wars against it. History, Grade 12 (Humanities Track), 2025-26, p. 129 (previously: 

History, Grade 12 (Humanities Track), 2017-18, p. 131). On the international interest in Syria at the time of the military coups see History, Grade 12 (Human-

ities Track), 2025-26, pp. 49-51 (previously: History, Grade 12 (Humanities Track), 2017-18, pp. 50-53). See also chapter 5.

For an example on the reframing of Syria’s nationalist liberation approach, the Corrective Movement and the Liberation War of 1973, see History, Grade 

12 (Humanities Track), 2025-26, p. 30 (previously: History, Grade 12 (Humanities Track), 2017-18, p. 31). See also chapter 5.
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The same approach appears in cultural subjects. In Grade 8 Music Education, the revised textbook removes a lesson on 

“Defenders of the Homeland” (ḥumāt al-waṭan), which in the earlier edition included the singing of “The Syrian Arab 

Anthem” (al-našīd al-ʿarabī al-sūrī) and illustrations of students standing with the former Syrian flag. In Grade 4 Music 

Education, the revised textbook also removes the lesson entitled “The Soldier” (al-jundī), which focused on the Syrian 

Arab army and patriotic military music. These cultural deletions reinforce the pattern found in History and Social Stud-

ies. Arab identity, Syrian patriotism, and pan-Arab symbolism are relegated, while Islamic civilization and the Muslim 

collective become stronger frameworks of belonging, memory, and moral legitimacy.128  

A clear example of this reorientation appears in the Grade 9 History textbook’s introductory “book map,” which sets out 

the values and themes taught throughout the subject. This example is significant, as rather than changing a single 

historical narrative, the revision changes the textbook’s opening statement of the values and aims of History educa-

tion. Most of the surrounding categories remain unchanged: students are still expected to develop historical thinking 

skills, life skills, a sense of belonging to the homeland, respect for others’ opinions, appreciation of cooperative work, 

and preservation of national heritage. The specific value that changes is therefore highly visible. The older 2017-2018 

version ended its list of values with “pride in Arab nationalism and Arabness” (al-iʿtizāz bil-qawmiyyah al-ʿarabiyyah 

wa-ʿurūbah). The 2025-2026 version replaces this with “pride in Islamic civilization” (al-iʿtizāz bil-ḥaḍārah al-islāmi-

yyah).

The revision changes the declared ideological purpose of History education. “Belonging to the homeland” and “lo-

cal-national heritage” remain in the values map, but Arab nationalism and Arabness lose their place as the civilizational 

horizon students were explicitly taught to value. Islamic civilization takes that place. The revised textbook therefore 

redirects historical consciousness away from Arab-national pride and toward Islamic civilizational pride. This example 

shows that the shift from Arab nationalism to Islamic civilization is not incidental. It is stated at the level of the text-

book’s own educational aims, before students enter the historical units themselves.

History, Grade 9, 2025-26, p. 5 (History, Grade 9, 2017-18, p. 6)

128    Music Education, Grade 8, 2025-26 (previously: Music Education, Grade 8, 2023-24, pp. 30-31). See also Music Education, Grade 4, 2025-26 (previ-

ously: Music Education, Grade 4, 2023-24, pp. 22-23). For both examples see also chapter 5.

2025-262017-18

[In the middle:] The Values and Approaches which His-
tory Subject Nurtures:

[From top right:]

-  Belonging to the Homeland (waṭan)

-  Respecting the views of others

-  Appreciating and investing time, and well-chan-
neled use of resources

-  Valuing local-national (waṭanī) heritage and pre-
serving it

-  Appreciating the importance of cooperation and 
volunteering

-  Pride in Islamic civilization

[In the middle:] The Values and Approaches which His-
tory Subject Nurtures:

[From top right:]

-  Belonging to the Homeland (waṭan)

-  Respecting the views of others

-  Appreciating and investing time, and well-chan-
neled use of resources

-  Valuing local-national (waṭanī) heritage and pre-
serving it

-  Appreciating the importance of cooperation and 
volunteering

-  Pride in Arab nationalism and Arabness

*Highlighted  text shows altered content.
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The following Grade 6 Social Studies example shows a direct reframing of civilizational identity. The older 2012-2013 text-

book presented “Arab civilization” (al-ḥaḍārah al-ʿarabiyyah) as a framework built on values, freedom of thought, and 

non-discrimination among people. It explained Arab belonging through shared language, common culture, classical 

Arabic language, poetry, historic cultural markets such as the market of ʿUkāẓ, and values such as courage and gen-

erosity. The revised 2025-2026 version changes the subject from “Arab civilization” to “Islamic civilization” (al-ḥaḍārah 

al-islāmiyyah) and adds that Islam established this civilization on values such as justice (al-ʿadl) and non-discrimina-

tion between people (ʿadam al-tamyīz bayn al-nās).

The revised version preserves several Arab cultural elements, including the market of ʿUkāẓ, Arab poetry, classical 

Arabic language, courage, generosity, and cultural exchange. Yet these elements are now listed under the religious 

context of Islamic civilization. The new text states that after division and fragmentation, the Arabs were connected by 

one language, while non-Arab Muslims were connected to them through “one authentic, essential culture.” The new 

addition of the final sentence makes the hierarchy explicit: “The Islamic religion was the strongest and most important 

bond in the shared Arab culture.” Arab culture remains present, but Islam becomes the deeper source of unity, identity, 

and civilizational meaning. In a Social Studies discussion of public libraries, culture, and social development, the cur-

riculum therefore subordinates Arab civilizational belonging to an Islamic civilization and religious context, teaching 

students to interpret Arab culture through Islam as its superior bond.

Social Studies, Grade 6, 2025-2026, p. 78 (previously: Social Studies, Grade 6, 2012-2013, p. 80)

129

129    Jāhiliyyah – an Islamic term commonly used to refer to the pre-Islamic period in Arabia, often associated in Islamic tradition with ignorance, tribal 

disorder, and polytheism.

2025-262012-13

-  In your opinion, what is the benefit of public libraries 
in the development of societies?

Islam emerged and established the Islamic civilization 
on a set of values, such as justice and non-discrimi-
nation among people. After division and fragmenta-
tion, the Arabs were connected by one language, and 
non-Arab Muslims were connected with them through 
one authentic, essential culture. Before Islam, the Ar-
abs had cultural markets in the Jāhiliyyah16, such as the 
market of ʿUkāẓ, which played a cultural role along-
side its commercial role, strengthening values such as 
courage and generosity, and enabling the exchange of 
knowledge and cultures among people. Arab poetry 
had cultural status, which helped spread classical Ara-
bic as a unifying factor for the Arab tribes. The Islamic 
religion was the strongest and most important bond in 
the shared Arab culture.

[...]

-  In your opinion, what is the benefit of public libraries 
in the development of societies?

The Arab civilization was established on a set of values, 
freedom of thought, and non-discrimination among 
people. Arabs were connected to one another by a sin-
gle language, which produced a shared culture that 
defined their belonging and identity, because it was 
one of the most important components of Arab be-
longing. The market of ʿUkāẓ played a cultural role 
alongside its commercial role, strengthening values 
such as courage and generosity, and enabling the 
exchange of knowledge and cultures among people. 
Arab poetry had cultural status, which helped spread 
classical Arabic as a unifying factor for the Arab tribes.

[...]

*Green text shows added content.*Highlighted  text shows altered content.
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The following Grade 6 Social Studies example shows how the revised curriculum retains the theme of anti-colonial 

resistance while changing the figures that students are asked to admire and write about. The previous 2012-2013 activ-

ity presented resistance to colonialism through a Syrian-national and Arab revolutionary lens. Students encountered 

modern Arab figures associated with anti-colonial struggle, including the Syrian rebel leader Ahmad Maryoud (1886-

1926) and the Algerian nationalist militant Jamila Bouhired (b. 1935), both of whom had fought against French colonial 

rule in their respective countries. The older version also included Omar al-Mokhtar (1858-1931), the Libyan Muslim lead-

er who resisted Italian colonial rule. The final writing task asks students to select a “local-national figure” (šaḫṣiyyah 

waṭaniyyah) who struggled against colonialism.

The 2025-2026 version removes most of the modern nationalist frame. Ahmad Maryoud disappears. Jamila Bouhired 

disappears, along with the Assad-era reference to Bashar al-Assad awarding her the Syrian Order of Merit. The final task 

also changes, asking students to choose an “Islamic figure” (šaḫṣiyyah islāmiyyah) instead of a “local national figure.” 

The activity retains Omar al-Mokhtar, whose anti-colonial struggle is incorporated into an Islamic frame, and adds 

Nūr al-Dīn Zangī (1118-1174), a pre-modern Turkmen Muslim ruler known for his piety and fervent struggle against the 

Crusaders in the Levant. The question “What is the role of resistance in liberating peoples from colonialism?” remains 

unchanged, preserving resistance as a positive value. 

The revision therefore changes the identity through which anti-colonial resistance is made exemplary. Students are re-

directed from looking for a local-national figure who fought colonialism to an Islamic figure of resistance. The change 

also narrows the gender, national, and modern revolutionary dimensions of the older activity: the modern Algerian 

female revolutionary Jamila Bouhired is removed, while the added model is a male, pre-modern Turkmen Muslim 

ruler, Nūr al-Dīn Zangī. This example complements the previous Social Studies passage. There, Arab civilization is reor-

ganized under Islamic civilization. Here, anti-colonial role models are reorganized under Islamic identity. The curricu-

lum preserves the value of resistance but changes the kind of historical figure through whom students are taught to 

imagine legitimate struggle.

2025-262017-18

Activities and Exercises

1. Place a check mark (✓) before the correct statement, 
and an (X) before the incorrect statement:

•	 ( ) Omar al-Mukhtar resisted the Italian occupation 
of Libya from 1911. 

•	 ( ) Nur al-Din Zengi was an ascetic worshipper, far 
removed from a life of luxury.

2. What is the role of resistance in liberating peoples 
from colonialism?

3. Choose an Islamic figure who struggled against co-
lonialism, and write a few lines about it.

Activities and Exercises

1. Place a check mark (✓) before the correct statement, 
and an (X) before the incorrect statement:

•	 ( ) Ahmed Maryoud was born in the village of Jab-
bātā al-Khashab, and received his primary educa-
tion in the liberated city of Quneitra. 

•	 ( ) President Bashar al-Assad awarded the Algerian 
fighter Djamila Bouhired the Syrian Order of Merit, 
Excellent Class. 

•	 ( ) Omar al-Mukhtar resisted the Italian occupation 
of Libya from 1911. 

•	 ( ) Djamila Bouhired joined the ranks of the Feday-
een, and was one of the first women volunteers to 
resist colonialism in the twentieth century. 

2. What is the role of resistance in liberating peoples 
from colonialism?

3. Choose a local-national figure who struggled 
against colonialism, and write a few lines about them.

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

Social Studies, Grade 6, 2025-2026, p. 98 (previously: Social Studies, Grade 6, 2012-2013, p. 102)
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The following Grade 12 History example rewrites one of the central origin stories of modern Arab nationalism. In the 

older 2017-2018 version of the textbook, the events of 1916-1918 were explicitly named “the Great Arab Revolt” (al-ṯawrah 

al-ʿarabiyyah al-kubrā) and were presented as an Arab liberation movement led by Sharif Hussein (1853-1931) after the 

Arabs sided with the Allies in World War I (1914-1918). Its goal was described as liberating the Arab lands from “Ottoman 

occupation” (al-iḥtilāl al-ʿuṯmānī) and from the rule of the “Unionist Turks.” The quotation from the Anglo-French 

Declaration (November 7, 1918) was likewise translated through a strongly anti-Ottoman and liberationist vocabulary, 

stating that the purpose of the war in the East was “to liberate the peoples from the injustices of the Turks.” The older 

version therefore taught the revolt as legitimate Arab resistance against oppressive Ottoman-Turkish rule.

The 2025-2026 version dismantles this Arab-nationalist framing. “The Great Arab Revolt” becomes “the rebellion move-

ment of Hussein bin Ali,” reducing a foundational Arab national revolt to a personally led rebellion. The goal is changed 

from liberating Arab lands from Ottoman occupation to “breaking the Arab lands from the Ottoman State.” This phras-

ing no longer presents the Arab lands as occupied territory awaiting liberation. It presents them as lands detached 

from an existing Ottoman political order. The quotation from the Anglo-French Declaration is also revised: “liberating 

the peoples from the injustices of the Turks” becomes “expelling the Ottomans from the region.” The previous edition’s 

emphasis on Turkish injustice disappears, and the Ottomans are described through a dynastic-political category rather 

than as oppressive Turks.

The revision recasts Arab nationalist liberation as fragmentation of the Ottoman order. By replacing “Great Arab Revolt,” 

“Ottoman occupation,” “Unionist Turks,” and “liberation” with “rebellion movement,” “Ottoman State,” “breaking,” and 

“expulsion,” the revised textbook strips the revolt of its heroic Arab-national status and undermines its moral legitima-

cy. This matters because the Great Arab Revolt has long been presented as a defining moment in the history of modern 

Arab nationalism. The revised version places less emphasis on that narrative, presenting the revolt as a rebellion led by 

Hussein bin Ali and a break from the Ottoman State rather than as the liberation of the Arab lands from Ottoman oc-

cupation. This pattern continues in the later treatment of Nasserism, the United Arab Republic, and twentieth-century 

pan-Arabism, where Arab-national projects are likewise diminished, criticized, or stripped of earlier prestige.

2025-262017-18

The rebellion movement of Hussein bin Ali (1916-1918) 
took place, after he stood by the side of the Allies. The 
goal of the rebellion was to break the Arab lands from 
the Ottoman State.

The Great Arab Revolt (1916-1918) took place under the 
leadership of Sharif Hussein, after the Arabs stood by 
the side of the Allies in WWI. The goal of the revolt was 
to liberate the Arab lands from the Ottoman occupa-
tion and the rule of the Unionist Turks (1908-1918).

[...] The Anglo-French Declaration was issued, which 
confirmed that the goal of waging war in the East was 
to expel the Ottomans from the region, and to estab-
lish national governments [...]

[...] The Anglo-French Declaration was issued, which 
confirmed that the goal of waging war in the East was 
to liberate the peoples from the injustices of the Turks, 
and to establish national governments [...]

*Highlighted  text shows altered content.

History, Grade 12 (Humanities Track), 2025-26, pp. 25-26 (previously: History, Grade 12 [Humanities Track], 2017-18, 

pp. 26-27)
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The following Grade 12 History example shows the demotion of twentieth-century pan-Arabism through the treatment 

of Egyptian President Gamal Abdel Nasser (1918-1970) and the short-lived United Arab Republic (UAR, 1958-1961). In the 

older textbook, the UAR was embedded in a celebratory pan-Arab narrative. The image included both Syrian President 

Shukri al-Quwatli (1891-1967) and Gamal Abdel Nasser, while the caption identifies al-Quwatli as “the first Arab citizen,” 

a title tied to Arab unity and to al-Quwatli’s symbolic sacrifice for the shared political union. The older explanation of the 

UAR’s collapse emphasized foreign hostility to Arab unity. It described the United States as opposing the emergence of 

a strong unified Arab state, presented the American landing in Lebanon and the British landing in Jordan as reactions 

to unionist ambitions to expand, and stated that imperialism collaborated with reactionary ideological groups that had 

suffered from the union to declare secession.

The 2025-2026 textbook changes both the visual and narrative center of the episode. Nasser is cropped out of the 

image and removed from the caption, leaving only “President Shukri al-Quwatli.” The revised text preserves a positive 

passage discussing UAR achievements, agrarian reform, bank nationalization, the establishment of new ministries, 

support for Arab and international liberation movements, and stronger relations with socialist countries. Yet the sur-

rounding editorial changes reshape the meaning of the episode. The collapse of the union is no longer explained 

primarily through foreign imperialist opposition and local reactionary hostility to Arab unity. It is explained through 

“accumulating mistakes,” concentration of power, security domination over state resources, and Nasser’s collaboration 

with the Soviet Union.

The revised presentation strips Nasserism and the UAR of much of their earlier pan-Arab prestige. Nasser loses visual 

presence, the caption no longer carries the same celebration of Arab unity, and the explanation of secession shifts from 

external conspiracy against a strong Arab state to internal failure, authoritarian control, and political misjudgment. The 

result is a more critical and diminished account of the pan-Arab unionist project. The curriculum retains some histori-

cal achievements of the UAR, but places them inside a framework of flawed governance and failed unity. This example 

completes the pattern of this sub-chapter’s findings: Arab nationalism is removed from declared educational values, 

Arab civilization is subordinated to Islamic civilization, anti-colonial role models are Islamized, the Great Arab Revolt is 

recast as rebellion and separation from Islamic unity under the Ottoman state, and Nasserist Arab unity is visually and 

narratively downgraded.

(See the continuation of the example on the following page)
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[p. 50] [p. 51] 

Figure 14: President Shukri al-QuwatliFigure 14: “The first Arab citizen” Shukri al-Quwatli and 
President Abd al-Nasser

History, Grade 12 (Humanities Track), 2025-26, pp. 50-51 (previously: History, Grade 12 [Humanities Track], 2017-18, pp. 

51-52)
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The examples in this sub-chapter show a systematic downgrading of Arab nationalism and pan-Arabism. The Grade 

9 History values map removes Arab nationalism and Arabness from the textbook’s declared educational values and 

replaces them with Islamic civilization. The Grade 6 Social Studies passage subordinates Arab culture to Islamic civili-

zation and presents Islam as the strongest bond in shared Arab culture. The Grade 6 anti-colonial activity replaces the 

local-national figure with the Islamic figure and removes modern Arab nationalist role models. The Grade 12 History 

lesson on the Great Arab Revolt weakens a founding story of modern Arab nationalism by recasting Arab liberation as 

rebellion and separation from the Ottoman State. The Grade 12 treatment of Nasser and the United Arab Republic re-

moves Nasser’s visual presence and reframes pan-Arab unity through failure, authoritarianism, and political misjudg-

ment. The Music Education deletions extend the same pattern into patriotic cultural symbolism. One field where these 

ideas were retained is Arabic literature, as Arab nationalism and pan-Arabism are still taught in lessons on literary prose 

and poetry dedicated to these topics. For example, despite the initial directive to remove the lesson entirely, the Grade 

12 Arabic Language textbook teaches a lesson titled “National and Pan-Arab Issues Literature,” which includes Arab 

resistance and independence poetry, Palestinian literature as well as poetry about the 1967 and 1973 Arab-Israeli wars.130 

The curricular message is clear. Arab language, culture, and history remain present, but Arab nationalism no longer 

occupies the highest ideological position. Islamic civilization becomes the superior civilizational frame. Islamic figures 

become the preferred models of struggle. Ottoman rule is shielded from the older language of occupation and injus-

tice. Nasserist Arab unity is stripped of much of its former prestige. The revised curriculum therefore does not merely 

reduce Assad-era Baʿthist propaganda. It demotes Arab nationalism as a source of legitimacy and reorganizes Arab 

history under Islamic civilizational authority. Students are taught to understand Arab identity as secondary to Islam, 

resistance as strongest when embodied by Islamic figures, and pan-Arab nationalism as a questionable political cause 

when presented in opposition to an Islamic or Ottoman-centered political order.

130    Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, pp. 4-7 (previously: Arabic Language and Its Literature, Grade 12 [Hu-

manities Track], 2023-24, pp. 8-12).
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[p. 51] [p. 52] 

•  The Secession on September 28, 1961:
The union lasted for about four years, but as a result 
of accumulating mistakes, the separation of power 
in the Union State and the control of state resources 
by the security apparatuses, a group of Syrian Army 
officers declared secession from Egypt on September 
28, 1961. A government headed by Maamun al-Kuzbari 
was formed, and Nazim al-Qudsi was elected Presi-
dent of the Syrian Arab Republic.
Notably, Gamal Abd al-Nasser has collaborated with 
the Soviet Union. 

•  The Union in Terms of International Competition:
The United States of America believed that the estab-
lishment of a strong Arab state in the region would 
obstruct its enterprises, particularly alliances, and 
threaten the security and well-being of the Zionist En-
tity, and for that reason it decided to stop the “Unionist 
expansion” to other Arab countries. It landed forces in 
Lebanon, which led Britain to land its forces in Jordan. 
Additionally, [the USA] encouraged the establishment 
of a Hashemite union between Jordan and Iraq in re-
action to the Union project. Imperialism collaborated 
with reactionist ideological groups that had suffered 
from the Union to declare secession on September 28, 
1961. A government headed by Maamun al-Kuzbari 
was formed, and Nazim al-Qudsi was elected Presi-
dent of the [Syrian Arab] Republic. 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.
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Redefining Conflict as Religious Cause: From Homeland, Resistance, and Regional 

Disputes to Allah, Islam, and the Ummah

The 2025-2026 curriculum reframes the conflicts through which students are asked to imagine duty, sacrifice, solidar-

ity, and moral concern. Earlier textbooks often presented regional disputes and armed struggle through Syrian-na-

tional, Arab, or Assad-era resistance vocabulary: the Golan Heights, Palestine, Iraq, the homeland, soldiers, resistance 

fighters, Independence Day, national defense, and state commemoration of martyrs. The revised curriculum pre-

serves conflict, occupation, martyrdom, military duty, and concern for suffering communities as educational themes, 

but changes their ideological geography. Specific Syrian and Arab causes are repeatedly absorbed into broader cat-

egories such as “the lands of the Muslims,” “the lands of Islam,” “Islamic countries,” “occupied lands of Islam,” and 

the enemies of the Islamic ummah. In a Grade 3 Islamic Education example, “the Golan” is replaced by “Palestine” 

in an exercise asking students to compose a prayer expressing love for the Golan and al-Aqsa Mosque and wishing 

for their liberation, further reducing the specific Syrian territorial frame.131 This particular change removes the specif-

ically Syrian territorial reference to the Golan in favor of the broader Palestinian cause. The vocabulary of “resistance” 

(muqāwamah) and “resistance fighters” (muqāwimūn) is also replaced or subordinated in key examples by “jihad”, 

“jihad fighters” (mujāhidīn), sacrifice for Allah, defense of the Faith, liberation of Muslim lands, and solidarity with 

Muslims.132 A related Grade 9 History example applies the same logic to the anti-French struggle, reframing rebels 

against France as “jihad warriors” (mujāhidūn).133  

This lexical shift is especially significant in the Syrian context. Under the Assad regime, “resistance” (muqāwamah) 

was closely tied to the regional “Axis of Resistance” (miḥwar al-muqāwamah) and to Syria’s alignment with Iran, 

Hezbollah, the Houthis, Hamas, and other Iran-allied actors. The revised curriculum moves away from that Assad-era 

resistance register and toward a Sunni Islamist vocabulary of armed struggle. The terminology of jihad, jihad fight-

ers (mujāhidīn), martyrdom (šahādah), Muslim lands, and enemies of the ummah resonates more strongly with the 

ideological world of Sunni Islamist and jihadist movements, including al-Qaeda, ISIS, HTS, and other Syrian opposition 

Islamist-jihadist factions from whose milieu the new ruling order emerged. The textbooks translate conflict into a 

moral language closer to pan-Islamist mobilization than to Syrian state patriotism or Assad-era resistance politics.

The fuller examples in this section show this shift across several grades and several forms of moral formation. In Grade 

8 Islamic Education, two exercises on the campaign of Tabūk, Prophet Muhammad’s expedition to northwestern Ara-

bia near the Byzantine frontier in 630 CE, redirect students from Palestine, the occupied Golan, Palestinian resistance, 

patriotic poetry, soldiers, and defense of the homeland toward the lands of the Muslims, occupied lands of Islam, rev-

olutionary jihad fighters, enemies of the ummah, aid to the Faith, and liberation of Muslim lands. In Grade 7 Islamic 

Education, a lesson on martyrdom changes heroes who defended the homeland, its borders, freedom, dignity, and 

occupied land into heroes who defend the Faith, the lands of Islam, Allah’s servants, and the ummah. A later activity 

in the same lesson changes moral evaluation from concern for Palestine and the Golan Heights, pride in martyrs and 

resistance fighters, and respect for their families, into concern for Muslim lands, pride in martyrs and jihad fighters, 

sacrifice for Allah, and protection of the Faith, the ummah, and the lands of Islam.

A similar pattern appears even where fighting and martyrdom are not the immediate subject. In a Grade 3 Islamic Ed-

ucation textbook, a lesson on love and cooperation changes passages referencing concern for children suffering in the 

Golan Heights, Palestine, and Iraq into concern for “the children of Muslims” in Syria, Palestine, and Iraq.134 The revision 

removes the Golan as a specific Syrian national reference, adds Syria in the post-civil war context, and reframes con-

cern for children’s suffering through Muslim communal identity. Another Grade 3 prayer example similarly replaces 

the previous formula asking God to support “the children of the Golan, Palestine, and Iraq” with the wording “the chil-

dren of Muslims in Palestine,” removing references to Syria’s territorial dispute over the Golan Heights and the earlier  

American invasion of Iraq, introducing pan-Islamic communal identification and retaining the broader Palestinian  

131    Islamic Education, Grade 3, 2025-26, p. 96 (previously: Islamic Education, Grade 3, 2017-18, p. 98).

132    Islamic Education, Grade 7, 2025-26, pp. 50-53 (previously: Islamic Education, Grade 7, 2011-12, pp. 53-56).

133    For the reframing of rebels against France as “jihad warriors” (mujāhidūn), see History, Grade 9, 2025-26, pp. 22-25 (previously: History, Grade 9, 

2017-18, pp. 23-26).

134    Islamic Education, Grade 3, 2025-26, p. 15 (previously: Islamic Education, Grade 3, 2017-18, p. 17).
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cause.135 In another Grade 8 Islamic Education exercise, “our people in the Golan” confronting “the Zionist occupation” 

is changed in the revised curriculum to “our people in the lands of Islam” confronting “the tyrants and occupiers.” This 

change expands the enemy category in two directions: outward to foreign occupiers of Islamic lands and inward to 

tyrants, a term that can include rulers or authorities deemed despotic, illegitimate, or hostile to Islam. Together, these 

examples show that the revised curriculum’s pan-Islamic conflict frame begins in early moral education, intensifies in 

lessons on martyrdom and jihad, and expands from Syrian territorial disputes to a wider geography of Islamic strug-

gle.

The following Grade 8 Islamic Education example shows the reclassification of regional conflicts and Syrian national 

defense into a broader Islamic geography of “the lands of the Muslims” (bilād al-muslimīn). The example appears in 

a lesson on the campaign of Tabūk (630 CE), Prophet Muhammad’s expedition to northwestern Arabia near the Byz-

antine frontier. In Islamic tradition, the campaign is often presented as a test of Muslim commitment, sacrifice, read-

iness, and loyalty to the Muslim community. The historical setting is significant, as the revised textbook uses a lesson 

about early Muslim mobilization to reshape how students understand contemporary conflict, military aspiration, and 

communal duty.

In the 2017-2018 version, students were asked to respond to passages presenting indifference toward “what is hap-

pening in occupied Palestine and the occupied Golan,” and to the wish to become “a soldier defending his homeland” 

(waṭanihi). These formulations placed political concern and military duty within Syrian-Arab geography: Palestine, 

the occupied Golan, and the homeland. The previous version connected the ethical lessons of Tabūk to regional Arab 

causes and Syrian national defense, whereas in the 2025-2026 version, these same duties are broadened and Islam-

ized. “Occupied Palestine and the occupied Golan” become “the lands of the Muslims” (bilād al-muslimīn), and the 

soldier no longer defends “his homeland,” but “the lands of the Muslims” (bilād al-muslimīn). The revised text redi-

rects students from specific occupied Arab or Syrian territories to a more transnational Islamic field of concern and 

defense.

This revision does not erase Palestine from the exercise: the donation to “the children of Palestine” remains un-

changed. Its significance lies in the hierarchy it creates. Palestine remains as a humanitarian and emotional cause, 

while Palestine and the Golan as occupied lands are absorbed into the wider religious category of Muslim lands. In 

particular, the Golan Heights loses its specific Syrian-national framing and becomes part of a generalized Islamic 

geography. The textbooks detach military aspiration from the homeland and instead link it to the defense of Mus-

lim lands. The example therefore changes the student’s imagined field of obligation: the duty to care, defend, and 

honor martyrs is preserved, but the community to be defended is no longer primarily Syria, the Arab homeland, or 

specific occupied territories; rather it becomes the transnational Muslim community and its lands. On the next page, 

the same lesson sharpens this shift by replacing the language of Palestinian resistance, patriotic commemoration, 

soldiers, and defense of the homeland with the language of jihad, jihad fighters (mujāhidīn), faith, the lands of Islam, 

and the enemies of the Islamic ummah. Together, the two pages show the same mechanism: contemporary conflict 

and military duty are moved from a Syrian-Arab national frame into a pan-Islamic frame of Muslim land, Muslim ob-

ligation, jihad, and sacrifice.

135    Islamic Education, Grade 3, 2025-26, p. 30 (previously: Islamic Education, Grade 3, 2017-18, p. 32).

(See the continuation of the example on the following page)
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A Grade 8 Islamic Education example demonstrates this shift in a more explicit ideological manner. The lesson centers 

around the campaign of Tabūk (630 CE), Prophet Muhammad’s expedition to northwestern Arabia near the Byzan-

tine frontier, which Islamic tradition presents as a test of Muslim commitment, sacrifice, readiness, and loyalty to the 

Muslim community. The 2017-2018 version used the vocabulary of Palestinian resistance, patriotic commemoration, 

soldiers, the homeland, Palestine, and the Golan Heights. Students were asked to respond to examples of people who 

failed to donate generously in support of “the Palestinian Resistance” (al-muqāwamah al-filasṭiniyyah), someone re-

citing a “nationalistic poem” (qaṣīdah waṭaniyyah) on Independence Day, appreciation for soldiers defending “the 

Homeland” (al-waṭan), and developments in Palestine and the Golan Heights. These terms placed the lesson’s moral 

duties within the Syrian-Arab and Assad-era resistance framework: support for Palestinian resistance, reverence for 

soldiers, patriotic commemoration, and attention to Palestine and the Golan.

The 2025-2026 version removes almost all national-resistance vocabulary and replaces it with a pan-Islamic vocabu-

lary of armed struggle. “The Palestinian Resistance” is replaced by “the revolutionary jihad fighters” (al-mujāhidīn al-

ṯāʾirīn) in “the occupied lands of Islam” (bilād al-islām al-muḥtallah). In addition, the nationalistic Independence Day 

poem and references to soldiers protecting the homeland were removed. The passage referencing developments in 

Palestine and the Golan Heights is replaced by the term “the Islamic countries” (al-bilād al-islāmiyyah), while an addi-

tional sentence refers to Muslims who come to the aid of their “Faith” (al-dīn) and liberate their lands. The activity also 

introduces “acts of jihad,” jihad fighters confronting “the enemies of the ummah” (aʿdāʾ al-ummah), and a letter to 

“the children of martyrs in Syria and the lands of the Muslims.” The revised lesson therefore moves contemporary con-

flict from national resistance and Syrian-Arab patriotic defense into the language of jihad, Muslim lands, Islamic faith, 

martyrdom, and the Islamic ummah.

The revision changes both the geography and the conceptual vocabulary of conflict. The older version had framed 

Palestine, the Golan Heights, soldiers, Independence Day, and the homeland as the concrete objects of concern, com-

memoration, and defense. The revised version recodes conflict as an Islamic cause: the relevant lands are Islamic lands, 

the fighters are mujāhidīn, the enemy is the enemy of the ummah, and the duty is to aid the Faith and liberate Muslim 

lands. In the Syrian context, this shift is especially significant because “resistance” (muqāwamah) was closely tied to 

the Assad regime’s regional alignment and the “Axis of Resistance” (miḥwar al-muqāwamah). The revised language 

of jihad and mujāhidīn resonates more strongly with Sunni Islamist and jihadist movements, including al-Qaeda, ISIS, 

HTS, and other Syrian opposition Islamist-jihadist factions from whose milieu the new ruling order emerged. The text-

book does not reproduce the doctrines of these movements, but it moves students away from the older national-pa-

triotic and Assad-era resistance categories toward a pan-Islamic framework of armed struggle, sacrifice, and liberation.

2025-262017-18

4 - Explain your stances regarding the following situ-
ations (with providing arguments), seeking guidance 
from the lessons on the campaign [of Tabūk] and its 
examples:

a. Someone is indifferent to what is happening in the 
lands of the Muslims (bilād al-muslimīn).

b. Someone donates what he collected in his money-
box to the children of Palestine.

c. Someone wishes to become a soldier defending the 
lands of the Muslims (bilād al-muslimīn).

d. Someone participated with her classmates in writ-
ing a wall magazine telling about the martyrs (al-šu-
hadāʾ).

4 - Explain your stances regarding the following situ-
ations (with providing arguments), seeking guidance 
from the lessons on the campaign [of Tabūk] and its 
examples:

a. Someone is indifferent to what is happening in oc-
cupied Palestine and the occupied Golan.

b. Someone donates what he collected in his money-
box to the children of Palestine.

c. Someone wishes to become a soldier defending his 
homeland (waṭanihi).

d. Someone participated with her classmates in writ-
ing a wall magazine telling about the martyrs (al-šu-
hadāʾ). 

*Highlighted  text shows altered content.

Islamic Education, Grade 8, 2025-26, p. 97 (previously: Islamic Education, Grade 8, 2017-18, p. 99)
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Building on the theme of struggle, the following Grade 7 Islamic Education example shows one of the clearest shifts 

from national sacrifice to religiously defined sacrifice. The lesson concerns martyrdom (šahādah), an Islamic concept 

of dying as a martyr (šahīd), especially in defense of faith, community, or a sacred cause. In the 2011-2012 textbook, mar-

tyrdom was framed through defense of the homeland (al-waṭan). The older passage stated that heroes protected the 

homeland, defended its borders, freedom, and dignity, and were ready to sacrifice their lives for its sake. It described 

the homeland as “the most precious thing a person can defend,” and called on all sons of the homeland to preserve it 

free and dignified, repel aggression against it, and liberate every occupied span of it. The 2025-2026 textbook preserves 

the structure of the passage almost sentence by sentence but replaces the central object of loyalty. The homeland no 

longer calls upon its sons. The Islamic collective of the ummah now needs its sons, the heroes who defend the Faith, 

the lands of Islam, and the servants of Allah. Sacrifice is no longer made for the homeland, but “for the sake of Allah.” 

The most precious thing to be defended is no longer the homeland, but the Faith. The final phrase also changes from 

liberating every occupied span of the homeland to liberating every occupied span of “the lands of Islam” (bilād al-is-

lām).

2025-262017-18

4 - Explain your opinion regarding the following situa-
tions, seeking guidance from what you picked up from 
the events of the Campaign of Tabūk:

a. Some people are stingy when asked to donate in 
support of the revolutionary jihad fighters (al-mu-
jāhidīn al-ṯāʾirīn) in the occupied lands of Islam (bilād 
al-islām al-muḥtallah).

b. Someone values the acts of jihad carried out by the 
jihad fighters confronting the enemies of the [Islamic] 
ummah (aʿdāʾ al-ummah).

c. Someone follows what is happening in the Islamic 
countries (al-bilād al-islāmiyyah), including heroic acts 
performed by Muslims coming to the aid of their Faith 
and liberating their lands.

5 - Write a letter addressed to the children of martyrs 
in Syria and the lands of the Muslims, not exceeding 
five lines.

Dear student, your answer will be evaluated according 
to the following criteria:

•	 Did you clearly state the evidence and textual proofs 
from the Noble Qur’an and the Honorable Sunnah? 

•	 Did you express your feelings toward the children of 
martyrs? 

•	 Did you organize your answer in an engaging style 
and beautiful expression? 

4 - Explain your opinion regarding the following situa-
tions, seeking guidance from what you picked up from 
the events of the Campaign of Tabūk:

a. Some people are stingy when asked to donate in 
support of the Palestinian Resistance (al-muqāwamah 
al-filasṭiniyyah).

b. Someone trains himself to recite a nationalistic 
poem (qaṣīdah waṭaniyyah) on Independence Day.

c. Someone appreciates the important role performed 
by soldiers in protecting the Homeland (al-waṭan).

d. Someone follows what is happening in Palestine 
and the Golan.

5 - Write a letter addressed to the children of martyrs 
on Martyrs’ Day, not exceeding five lines.

Dear student, your answer will be evaluated according 
to the following criteria:

•	 Did you clearly state the evidence and textual proofs 
from the Noble Qur’an and the Honorable Sunnah? 

•	 Did you express your feelings toward the children of 
martyrs? 

•	 Did you organize your answer in an engaging style 
and beautiful expression? 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

Islamic Education, Grade 8, 2025-26, p. 101 (previously: Islamic Education, Grade 8, 2017-18, p. 103)
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The revision restructures the moral logic of martyrdom. The older version had taught students to imagine sacrifice 

through a territorially bounded national framework: the homeland, its borders, its freedom, its dignity, and its occu-

pied land. The revised version teaches students to imagine sacrifice through a transnational Islamic framework: the 

ummah, the Faith, the servants of Allah, and the lands of Islam. This change does more than add religious language 

to a patriotic lesson. It transfers the highest object of sacrifice from the homeland to Islam. Martyrdom becomes less a 

form of national defense and more a form of religious service, in which the Muslim believer is called to defend Islamic 

faith, Muslim lands, and Allah’s servants. 

Islamic Education, Grade 7, 2025-2026, p. 51 (previously: Islamic Education, Grade 7, 2011-2012, p. 54)

The same Grade 7 Islamic Education lesson later applies this reframing to students’ moral judgments concerning 

regional conflict, replacing Palestine, the occupied Golan, and resistance fighters with the lands of the Muslims and 

jihad fighters (mujāhidīn). The activity translates the lesson’s theological framing of martyrdom (šahādah) into applied 

ethical evaluation. In the 2011-2012 version, students were asked to evaluate concern for “Palestine and the occupied 

Golan,” pride in “martyrs and resistance fighters” (šuhadāʾ wa-muqāwimīn), respect for their families, and fear of battle 

with the enemy. The homework activity then asked students to write about the duty of every “person” (insān) to protect 

his precious life, spend it in doing good, and sacrifice it for “the truth in which he believes,” as a “resistance fighter” 

(muqāwim) defending his homeland (waṭanihi) and sanctities. It also asked students to explain the status of martyrs in 

the Syrian Arab Republic and the state’s honors for them, their families, and their children. The older version therefore 

combined Islamic martyrdom with Syrian-national, state-centered, and Assad-era resistance language. 

The 2025–2026 version retains the same structure but replaces its vocabulary with more explicitly Islamic and transna-

tional terms. Palestine and the occupied Golan become “the lands of the Muslims” (bilād al-muslimīn) suffering “injus-

tice and despotism” (ẓulm wa-istibdād), and “resistance fighters” become “jihad fighters” (mujāhidīn). The homework 

activity no longer asks about every person, but about every Muslim. The purpose of sacrifice changes from “the truth 

in which he believes” to “for the sake of Allah.” The exemplary fighter is no longer a resistance fighter defending his 

homeland and sanctities, but a jihad fighter (mujāhid) defending his Faith (dīnihi) and sanctities. The final task no lon-

ger asks students to describe the state’s honoring of martyrs in the Syrian Arab Republic. Rather, it asks them to explain 

the role of martyrs and jihad fighters in protecting the Faith, the Islamic ummah, and the lands of Islam.

This revision brings together the section’s central mechanisms. National geography is replaced by Muslim lands. Re-

sistance vocabulary is replaced by jihad terminology. The generic human subject is replaced by the Muslim. Sacrifice 

is detached from individual conviction, homeland defense, and state-centered martyr commemoration, and is redi-

rected toward Allah, the Faith, the ummah, and the lands of Islam. The older activity had situated martyrdom inside a 

hybrid framework of religion, Syrian state memory, Palestinian resistance, and homeland defense. The revised activity 

makes the framework more explicitly pan-Islamic and militant: students are taught to evaluate conflict through Mus-

2025-262011-12

The heroes protect the Faith, the lands [of Islam], and 
the servants [of Allah]:

The ummah is always in need for its sons, the heroes 
who defend the Faith, the lands, and the servants 
[of Allah]. Those are prepared at every moment to 
sacrifice their lives cheaply for the sake of Allah, be-
cause the Faith is the most precious thing a Muslim 
can defend. It is the duty of all its sons to preserve it, 
and to rush at every moment to repel any aggression 
against it, and to liberate every occupied span of the 
lands of Islam.

The heroes protect the Homeland (al-waṭan):

The Homeland is always in need for her sons to de-
fend the borders, freedom, and dignity. Those are pre-
pared at every moment to sacrifice their lives cheaply 
for her sake, because the Homeland is the most pre-
cious thing a person can defend. It is the duty of all 
her sons to preserve it free and dignified, and to rush 
at every moment to repel any aggression against it, 
and to liberate every occupied span of it.

*Highlighted  text shows altered content.
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lim victimhood, jihad fighters, enemies, martyrdom, and defense of Islamic lands. The moral imagination of sacrifice is 

therefore relocated from national resistance and state memory to religiously defined armed struggle.

Islamic Education, Grade 7, 2025-2026, p. 53 (previously: Islamic Education, Grade 7, 2011-2012, p. 56)

 The following Grade 3 Islamic Education example shows how the revised curriculum presents regional suffering within 

an Islamic framework from the early grades. The example appears in a lesson on love and cooperation, where young 

students are asked how they would respond to everyday situations such as sharing an umbrella, resolving a quarrel 

between classmates, helping a classmate who falls in the school courtyard, and hearing about children suffering from 

displacement and hardship. Unlike the Grade 7 and Grade 8 examples above, this activity does not concern fighting, 

martyrdom, or jihad. Its significance lies in the formation of empathy: the textbook teaches children which suffering 

communities should enter their moral imagination.

In the 2017-2018 version, students were asked to respond to the suffering of “the children of the Golan, of Palestine, and 

of Iraq.” The reference to the Golan Heights placed the exercise within a Syrian national context, while Palestine and 

Iraq situated Syrian concern within a broader Arab regional framework. The earlier version therefore encouraged con-

cern for children in specific conflict zones associated with Syrian and Arab political memory. In the 2025-2026 version, 

the Golan Heights reference is removed and Syria is added, while the children are no longer identified only by place. 

Instead, they are described as “the children of Muslims in Syria, Palestine, and Iraq.” The revision changes the basis of 

empathy from regional position and pan-Arab solidarity to Islamic communal belonging.136 

136    For the removal of “Golan” and “Iraq” from a prayer formula for God to grant support to the “children of the Golan, Palestine, and Iraq”, and the 

signification that they are Muslim, see Islamic Education, Grade 3, 2025-26, p. 30 (previously: Islamic Education, Grade 3, 2017-18, p. 32).

2025-262011-12

4 - Explain your opinion, providing arguments, regard-
ing the following situations:

•	 Showing concern about the injustice and tyranny 
(ẓulm wa-istibdād) which are happening in the lands 
of the Muslims (bilād al-muslimīn).

•	 Someone takes pride in the martyrs and jihad fight-
ers (mujāhidīn), and hopes to follow their path.

•	 Someone honors the families of martyrs and jihad 
fighters (mujāhidīn), and their children.

•	 Someone fears the battle with the enemy, so he 
thinks of escape.

Non-class activity:

Write an article in which you explain that every Mus-
lim must protect his precious life, spend his life in do-
ing good, and sacrifice it as if it were nothing for the 
sake of Allah, as a jihad fighter (mujāhid) defending his 
Faith (dīnihi) and sanctities. Explain the role of martyrs 
and jihad fighters (mujāhidīn) in protecting the Faith, 
the [Islamic] ummah, and the lands [of Islam]. 

4 - Explain your opinion, providing arguments, regard-
ing the following situations:

•	 Someone shows concern about what is happening 
in Palestine and the occupied Golan. 

•	 Someone takes pride in the martyrs and resistance 
fighters (al-muqāwimīn), and hopes to follow their 
path. 

•	 Someone honors the families of martyrs and resis-
tance fighters (al-muqāwimīn), and their children. 

•	 Someone fears the battle with the enemy, so he 
thinks of escape. 

Non-class activity:

Write an article in which you explain that every person 
(insān) must protect his precious life, spend his life in 
doing good, and sacrifice it as if it were nothing for the 
sake of the truth in which he believes, as a resistance 
fighter (muqāwim) defending his Homeland (waṭanihi) 
and sanctities. Explain the status of martyrs in the Syr-
ian Arab Republic, and what the state has provided to 
honor them and their families and children. 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.
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The following Grade 8 Islamic Education example shows the same expansion of conflict geography in a concise but po-

litically significant form. In the 2017-2018 version, the exercise directed students toward a specific Syrian national cause: 

“our people in the Golan” confronting “the Zionist occupation.” The wording placed the conflict within the context of 

Syrian territorial loss and the Israeli occupation of the Golan Heights, a Syrian territory captured by Israel in 1967 and 

later annexed in 1981. It also framed solidarity as a duty toward a defined national community, “our people,” located in 

a specific occupied Syrian territory and facing a specific external enemy: Israel.

The 2025-2026 version generalizes both the location and the adversary. “The Golan” becomes “the lands of the Muslims” 

(bilād al-muslimīn), and “the Zionist occupation” (al-iḥtilāl al-ṣahyūnī) becomes “the tyrants and occupiers” (al-ṭuġāh 

wa-l-muḥtallīn). This change redirects the exercise from a Syrian national affair with an external enemy to a pan-Is-

lamic perspective concerned with Islamic lands and their enemies. The reference to “occupiers” retains the external 

conflict frame but broadens it from Israel to any power occupying Muslim lands. The word “tyrants” adds an internal 

enemy category: rulers, regimes, or authorities that can be portrayed as despotic, illegitimate, or hostile to Islam, even 

if they themselves are Muslim. The revised wording therefore expands the field of confrontation in two directions at 

once, outward against occupiers and inward against local Muslim leaders.

This short revision captures the sub-chapter’s identity argument in concentrated form. Regional conflicts are not re-

moved or softened. They are reclassified as Islamic causes. The imagined field of solidarity expands from Syrian terri-

tory to the lands of Islam, while the enemy category expands from the Zionist occupier of the Golan Heights to both 

external occupiers and internal tyrants. The exercise therefore teaches students to translate a concrete Syrian territorial 

issue into a wider Islamist conflict geography, in which Muslims are called to confront enemies of Islamic lands from 

outside and illegitimate ruling authority from within.

Islamic Education, Grade 8, 2025-26, p. 33 (previously: Islamic Education, Grade 8, 2017-18, p. 35)

2025-262017-18

3. What would you do in the following situations?

•	 Your classmate asks you to seek shelter under your 
umbrella. 

•	 You find two classmates arguing. 

•	 Your classmate falls at the school courtyard. 

•	 You learn about the children of Muslims in Syria, in 
Palestine, and in Iraq suffering from displacement 
and hardship.   

3. What would you do in the following situations?

•	 Your classmate asks you to seek shelter under your 
umbrella. 

•	 You find two classmates arguing. 

•	 Your classmate falls at the school courtyard. 

•	 You learn about the children of the Golan, of Pales-
tine, and of Iraq suffering from displacement and 
hardship. 

*Highlighted  text shows altered content.

2025-262017-18

4. Write three new proposals to our people in the 
lands of Islam that would motivate them to confront 
the oppressors and occupiers.

4. Write three new proposals to our people in the Go-
lan that would motivate them to confront the Zionist 
occupation.

*Highlighted  text shows altered content.

Islamic Education, Grade 3, 2025-26, p. 15 (previously: Islamic Education, Grade 3, 2017-18, p. 17)
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The examples in this sub-chapter show a systematic redefinition of conflict as a religious cause. Earlier textbooks had 

connected concern, defense, martyrdom, and sacrifice to concrete Syrian, Arab, and Assad-era resistance categories: 

Palestine, the Golan, Iraq, the homeland, soldiers, resistance fighters, Independence Day, national defense, and state 

honoring of martyrs. The revised curriculum relocates these themes into a pan-Islamic geography of Muslim lands, 

lands of Islam, Islamic countries, the Faith, Allah, jihad, jihad fighters, the ummah, Allah’s servants, and the tyrants and 

occupiers who threaten Islamic lands.

The shift works through three connected mechanisms. First, national and regional geography is expanded into Islam-

ic geography: the Golan, Palestine, Iraq, and the homeland are replaced, removed, or absorbed into “the lands of the 

Muslims” and “the lands of Islam.” Second, resistance vocabulary is replaced by jihad vocabulary: resistance fighters 

become mujāhidīn, patriotic defense becomes defense of the Faith, and sacrifice is made for Allah rather than for the 

homeland or an individually held truth. Third, the enemy category expands beyond a specific external adversary, such 

as “the Zionist occupation,” to a broader field of occupiers and tyrants, including both foreign powers and internal rul-

ers who can be framed as illegitimate or oppressive from an Islamist perspective.

The curricular message is severe. Students are still taught to care about suffering, occupation, defense, martyrdom, 

and sacrifice, but these themes are increasingly detached from Syrian civic-national belonging and Assad-era Arab 

resistance. They are reorganized around Islamic solidarity, Muslim victimhood, jihad, and defense of the ummah. The 

revised curriculum therefore turns regional conflict into a religiously defined field of obligation: suffering communities 

become Muslim communities, occupied territories become Islamic lands, fighters become jihad fighters, and sacrifice 

becomes service to Allah, Islam, and the ummah.

Islam as Political Inspiration: From State Law to Islamic Shariah and Governance

The curriculum’s Islamization also extends to the sphere of political authority, civic order, and legitimate governance. In 

earlier textbooks, students were more likely to encounter state law, civic responsibility, and modern political concepts 

such as democracy as frameworks for regulating public life and defining the relationship between the individual, 

society, and the state. In the 2025-2026 curriculum, this state-centered and modern civic vocabulary is increasingly 

redirected toward Islamic legal and political categories. Respect for man-made state “law” (al-qānūn) is revised into 

respect for “Islamic shariah,” while Islamic civilization is presented as a source of justice, human rights, legislation, and 

an example of proper relations between ruler and ruled. 

The same tendency appears in History textbooks, where an older reference to democracy in the selection of rulers is 

replaced by the Islamic principle of shura/council (šūrā).137 One example is the addition of the requirement that stu-

dents “explain the principles of democracy and human rights in Arab-Islamic civilization,” along with a new Grade 10 

History lesson on “Features of Islamic Civilization and Contemporary Human Values” in the unit on the Islamic Golden 

Age.138 This does not mean that the revised curriculum entirely rejects rights, order, or civic responsibility. Rather, it in-

creasingly absorbs them into an Islamic framework, presenting Islamic shariah and Islamic models of governance as 

the proper basis for moral discipline, social regulation, and political legitimacy. At the same time, the curriculum avoids 

presenting religiosity as fanaticism: a Grade 10 Islamic Education lesson defines religiosity as adherence to Allah’s com-

mands and prohibitions “without bigotry or rigidity.”139 Taken together, these examples suggest that the curriculum 

does not simply reject civic and political content. Rather, it redefines civic and political order through Islamic catego-

ries, grounding legitimate authority less in secular state law or modern democratic vocabulary than in shariah, shura, 

obedience to divine command, and Islamic governance.140  

The clearest legal expression of this shift appears in the Grade 9 Islamic Education textbook, where a lesson on family 

upbringing replaces respect for state law with respect for Islamic shariah. In the 2017-2018 textbook, the title of the 

section was “Respect for the Law” (iḥtirām al-qānūn); the text went on to state that one of the family’s roles is to raise  

137    History, Grade 10 (Humanities Track), 2025-26, pp. 131-132 (previously: History of Civilization, Grade 10, 2014-15, pp. 160-161).

138    History, Grade 10 (Humanities Track), 2025-26, p. 105 (previously: History of Civilization, Grade 10, 2014-15, p. 109).

139    Islamic Education, Grade 10, 2025-26, p. 71.

140    For a section on the dangerous ramifications of adultery changed to include not only on the society but also the individual, see Islamic Educa-

tion, Grade 12, 2025-26, p. 55 (previously: Islamic Education, Grade 12, 2017-18, p. 50).
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children to observe the law, just as they are required to observe Islamic legislation. The earlier version therefore present-

ed state law and Islamic law as parallel normative frameworks. Both were described as regulating relations, protecting 

individuals and property, and producing a responsible person who knows his rights and fulfills his duties. The 2025-

2026 textbook changes the heading to “Respect for Islamic Shariah” (iḥtirām al-sharīʿah al-islāmiyyah). The family’s 

role is now defined as raising children to commit to the rulings of shariah, and the individual is no longer described as 

obliged to respect “the rules of the law,” but as obliged to respect “Islamic shariah.” The paragraph otherwise preserves 

the same civic functions: regulating relations, protecting individuals and property, and forming a responsible person 

who knows his rights and fulfills his duties.141 The revision therefore transfers the language of order, rights, and respon-

sibility from a general legal framework to an explicitly Islamic legal framework. Civic responsibility remains present, but 

its normative basis is shifted from state law to Islamic shariah.

Islamic Education, Grade 9, 2025-26, p. 105 (previously: Islamic Education, Grade 9, 2017-18, p. 106)

The next examples, from a Grade 10 History textbook, show how the revised curriculum removes explicit references to 

democracy from an earlier discussion of Arab-Islamic civilization and political order. The revised textbook continues 

to present Arab-Islamic civilization as a foundational source of human rights in war and peace, and as a contributor to 

contemporary human values. The change lies in the political vocabulary through which this legacy is described. In the 

2014-2015 version, the introductory box stated that Arab-Islamic civilization entrenched “the principles of democracy 

and justice.” The later paragraph on the era of the Rightly-Guided Caliphs (al-ẖ�ulafāʾ al-rāšidīn) made this point even 

more explicitly, stating that the Rightly-Guided Caliphs approved “the principle of democracy in the selection of rulers.” 

The old version therefore connected Islamic political history to the modern concept of democracy, presenting Islamic 

governance as compatible with democratic principles.

In the 2025-2026 version, the explicit reference to democracy is removed. The introductory box now says that Arab-Is-

lamic civilization entrenched “justice” (ʿadl), replacing democracy with the Islamic concept of shura, or council of the 

ruler with senior members of the Islamic community. The paragraph still praises the caliphs for formulating legislation 

that preserved people’s rights, but the statement that they approved democracy in the selection of rulers is removed. 

The exercise that previously asked students to identify the democratic aspects of this system is replaced with a com-

parison between the ethics of war under Abu Bakr and those of US President Harry S. Truman, focusing on the United 

States’ conduct during the Second World War and the atomic bombings of Japan in 1945. The result is not an aban-

donment of rights discourse, but a change in its framing. Rights, justice, legislation, and political order remain associ-

ated with Islamic civilization, but the explicit modern-democratic vocabulary is removed. This example shows that the 

revised curriculum continues to present early Islamic governance as a model of just rule but no longer does so through 

the language of democracy. Instead, it presents Islamic political history in a more explicitly Islamic framework, avoiding 

modern democratic terminology.

141    The directives matrix included a reference to a separate yet similar section from a different edition (2023-24) and on a different page (p. 20).

2025-262017-18

C. Respect for the Islamic shariah:

One of the family’s roles is to raise its children with 
commitment to the rulings of the shariah. The indi-
vidual is obliged to respect the Islamic shariah, just 
as he is obliged to respect the Islamic legislation [sic], 
because they aim to regulate relations, and protect 
individuals and properties. Thus, the family creates 
a responsible individual who knows their rights and 
fulfills their duties. 

C. Respect for the Law (al-qānūn):

One of the family’s roles is to raise its children with 
commitment to the law. The individual is obliged to 
respect the rules of the law, just as he is obliged to 
respect Islamic legislation, because they aim to reg-
ulate relations, and protect individuals and property. 
Thus, the family creates a responsible individual who 
knows their rights and fulfills their duties.

*Highlighted  text shows altered content.
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This section therefore shows that the revised curriculum does not simply reject order, rights, responsibility, or political 

organization. Rather, it relocates these concepts within an Islamic legal and historical framework. In Islamic Education, 

the family’s role in raising children to respect “the law” is reformulated as raising them to respect Islamic shariah, while 

the language of rights, duties, social regulation, and protection of property is retained under a religious-legal head-

ing. In History, Arab-Islamic civilization continues to be presented as a source of human rights, justice, legislation, and 

citizen-state relations, but explicit references to democracy are removed or replaced with Islamic concepts of council, 

such as shura. The result is a model of civic and political life in which legitimacy is grounded less in secular state law 

or modern democratic terminology than in shariah, Islamic civilization, and the example of early Islamic governance.

2025-262014-15

The Qualities of the Arab-Islamic Civilization and Mod-
ern Humanist Values

Arab-Islamic civilization laid firm foundations for hu-
man rights in war and peace, entrenched justice and 
the relationship between the citizen and the state. It 
respected the civilizations of other peoples and their 
innovations, preserved and added to them, and thus 
made them a basic link in human civilizational devel-
opment, and a foundation firmly rooted in contempo-
rary human rights and human values. 

The Qualities of the Arab-Islamic Civilization and Mod-
ern Humanist Values

Arab-Islamic civilization laid firm foundations for hu-
man rights in war and peace, entrenched the principles 
of democracy, justice, and the relationship between 
the citizen and the state. It respected the civilizations 
of other peoples and their innovations, preserved and 
added to them, and thus made them a basic link in 
human civilizational development, and a foundation 
firmly rooted in contemporary human rights and hu-
man values.

*Red text shows removed content.

History, Grade 10 (Humanities Track), 2025-26, p. 131 (previously: History of Civilization, Grade 10, 2014-15, p. 160)

2025-262014-15

Third - In the Era of the Rightly Guided [Caliphs]:

The Rightly Guided Caliphs emphasized in their politi-
cal relations the principles laid down by the Messenger 
PBUH for the Arab-Islamic state. Since there was no ex-
plicit text for what newly arose in the state, they exer-
cised independent reasoning (ijtahadū) to create leg-
islation (waḍʿ tašrīʿāt) that protected people’s rights, 
and affirmed the principle of council (šūrā) in selection 
of rulers.

And after fourteen centuries, it is assumed that the 
great powers have advanced in their civilization and 
human values, but reality indicates the opposite.

Read the adjacent text, and compare the ethics of war 
ordered by the caliph Abu Bakr al-Siddiq, and those or-
dered by American president Truman.

Third - In the Era of the Rightly Guided [Caliphs]:

The Rightly Guided Caliphs emphasized in their polit-
ical relations the principles laid down by the Messen-
ger PBUH for the Arab-Islamic state. Since there was 
no explicit text for what newly arose in the state, they 
exercised independent reasoning (ijtahadū) to cre-
ate legislation (waḍʿ tašrīʿāt) that protected people’s 
rights, and affirmed the principle of democracy in the 
selection of rulers.

After reading the adjacent text, identify the democrat-
ic aspects that you infer from this system.

What limits did the Caliph impose on his rule?

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

History, Grade 10 (Humanities Track), 2025-26, p. 132 (previously: History of Civilization, Grade 10, 2014-15, p. 161)
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Doctrinal Alignment: Removing Content Incompatible with Islamic Religious Doctrine

The revised curriculum also narrows the boundaries of acceptable cultural, literary, and religious expression by re-

moving or reframing content that may conflict with Islamic doctrine. This is visible in the deletion of pre-Islamic ar-

chaeological material, human-like artifacts, and symbolic or literary expressions that could be interpreted as implying 

idolatry, reverence toward created beings, or improper veneration of land, celestial bodies, saints, or the dead. It is also 

reflected in the treatment of practices such as saint-veneration, seeking help from the righteous dead, magic, and 

sorcery, which are not presented as cultural or folkloric practices but as religiously condemnable behaviors requiring 

Islamic judgment or correction. For example, a Grade 12 Islamic Education textbook promotes an antagonistic view of 

people who are defined as “sorcerers and conjurors” and those who use their services.142  

This is also the case when teaching literature, as one striking example from a Grade 7 Arabic Language lesson shows. 

The title of a lesson based on the Syrian poet Shafiq Jabri’s poem was changed from “An Intimate Conversation with 

the Sun” (munājāt al-shams) simply to “the Sun.” The supposed reason is that conversing with the sun may be per-

ceived as a pagan idea.143 In another poem, a verse was removed as it suggested that mortal love is preferred over eter-

nity in Paradise.144 The result is a more doctrinally bounded curriculum, in which Syrian heritage, literature, and social 

behavior are filtered through orthodox Islamic categories of monotheism, worship, sin, and prohibited practice.145 

Arabic Language, Grade 7, Vol. 2, 2025-26, p. 30 (previously: Arabic Language, Grade 7, Vol. 2, 2023-24, p. 46)

  

The following Social Studies example shows how the revised curriculum narrows the visual presentation of ancient 

Syrian heritage by removing pre-Islamic artifacts with human-like or potentially cultic associations. This example il-

lustrates doctrinal disciplining through visual removal rather than through an explicit theological statement. In the 

2023-2024 version, the Social Studies page included several examples of ancient Syrian material culture, including a 

human-like figurine associated with pre-Islamic religious or ritual practices. In the 2025-2026 version, this figurative 

artifact is removed, while less doctrinally sensitive items, such as pottery and manuscript material, remain. The change 

therefore does not eliminate ancient Syrian heritage altogether. Instead, it filters which forms of heritage can be safely 

displayed within the textbook.

The significance of the revision lies in this selective preservation; ancient material culture is still presented as part of 

Syrian history, but artifacts that may suggest idolatry, cultic practice, or anthropomorphic religious representation 

are overwhelmingly excluded. As demonstrated in the two examples below, images of sculptures of figures from two 

ancient pre-Islamic civilizations–one from the Syrian Mari kingdom and the other from the ancient city of Ugarit–were  

142    Islamic Education, Grade 12, 2025-26, pp. 75, 77 (previously: Islamic Education, Grade 12, 2017-18, pp. 71, 73). See also Islamic Education, Grade 11, 

2025-26, pp. 86-88 (previously: Islamic Education, Grade 11, 2017-18, pp. 88-90).

143    For the removal of a poetry verse which invokes the idea of prostrating to the idea of defending the land, instead of God, pursuant to the directives 

matrix, see Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, pp. 90-91; Arabic Language and Its Literature, Grade 12 (Scientific 

Track), 2025-26, pp. 60-61 (previously: Arabic Language and Its Literature, Grade 12 (Humanities Track), 2023-24, p.138; Arabic Language and Its Litera-

ture, Grade 12 (Scientific Track), 2023-24, p. 98).

144    Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, p. 95; Arabic Language and Its Literature, Grade 12 (Scientific Track), 

2025-26, pp. 65-66 (previously: Arabic Language and Its Literature, 2023-24, p. 144; Arabic Language and Its Literature, Grade 12 (Scientific Track), 2023-

24, p. 104).

145    Arabic is My Language, Grade 6, Vol. 1, 2025-26, p. 20 (previously: Arabic is My Language, Grade 6, Vol. 1, 2023-24, p. 27).

2025-262023-24

Lesson 1: The Sun (a literary text) – [by] Shafiq JabriLesson 1: An Intimate Conversation with the Sun (a lit-
erary text) – [by] Shafiq Jabri

*Highlighted  text shows altered content.
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removed from a lesson on Syrian archeological heritage. One exception is a lesson on the ancient city of Tadmur (Pal-

myra) and its archeologic site, which remains in the textbook despite being designated for removal in the directives 

matrix. The lesson includes images of the city, including a statue of Queen Zenobia and the Temple of Bel.146 This cre-

ates a narrower and more doctrinally bounded image of the pre-Islamic past. Syrian heritage is not rejected in full, but 

it is reshaped so that it appears less connected to religious plurality, ritual practice, or visual forms that could conflict 

with Islamic monotheistic norms. In this sense, the example shows how Islamization operates not only through added 

religious language, but also through the silent removal of images that make older, pre-Islamic layers of Syrian identity 

too visible.

Social Studies, Grade 3, 2025-26, p. 105 (previously: Social Studies, Grade 3, 2023-24, p. 119)

Social Studies, Grade 3, 2025-26, p. 106 (previously: Social Studies, Grade 3, 2023-24, p. 120)

Curricular changes to ensure doctrinal alignment include exposure to some extra-Islamic religious frameworks, par-

ticularly those not associated with monotheism. The 2025–26 edition significantly narrows the discussion of Chinese 

philosophical thought by removing the textbook’s explanation of the Yin and Yang Theory (alongside the image of the 

146     Arabic is My Language, Grade 3, Vol. 1, 2025-26, pp. 88-89 (previously: Arabic is My Language, Grade 3, Vol. 1, 2023-24, pp. 98-99).

2025-262023-24

[…]

[top right image:] Ceramic jar

[bottom right image:] Medical illustration 

[…]

[top right image:] Ceramic jar

[bottom right image:] Medical illustration

[left image:] Statue of the female singer Urnina from 
the [ancient] city of Mari [in Syria] *Red text shows removed content.

2025-262023-24

[…]

[left image:] Statue of a [figure] playing the drum from 
[the ancient city of] Ugarit.

*Red text shows removed content.
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Yin and Yang sign) as an account of the origins of the universe. In the 2023–24 edition, students were taught not only 

that Chinese philosophy seeks harmony with humanity and nature, but also a cosmological explanation of existence: 

“the universe came to being as a result of the interactions between two opposite forces Yin and Yang” and that “the 

universe is regarded as something that exists between tensions caused by the universal force of nothingness—or Yin, 

and the universal force of being—or Yang.” This introduced students to a traditional Chinese understanding of creation 

and the nature of reality. In contrast, the 2025–26 edition retains only the ethical dimension of Chinese philosophy, 

presenting “The highest good” as “the state of peace and internal harmony between human body and spirit” while 

omitting the cosmological discussion entirely. The revision therefore shifts the lesson away from metaphysical con-

cepts and discussions of the universe’s origins, toward a more limited focus on personal morality, inner harmony, and 

ethical self-cultivation.

Philosophy, Grade 10 (Humanities Track), 2025-26, p. 22 (previously: Philosophy, Grade 10 [Humanities Track], 2023-

24, p. 26)

The following Grade 7 History example shows how the revised curriculum selectively removes figurative Western cul-

tural imagery while preserving the surrounding historical content. The available earlier version of this page comes from 

the 2014-2015 Grade 7 History textbook published by the Syrian Interim Government in opposition-held Idlib, which ap-

pears to have preserved the corresponding page of the 2013-2014 Assad-era textbook, although the Assad-era original 

was not directly available for comparison. In this earlier version, a lesson on the European Renaissance included an im-

2025-262023-24

2. Chinese Philosophical Thought 

Chinese philosophy emphasizes the importance of 
protecting and taking care of the great human life, 
which is strongly linked to living beings. The starting 
point of Chinese thought is two principles, thought and 
practice, which cannot be separated from one anoth-
er. The two major questions in Chinese philosophy are 
reflected in these two questions: “How can I achieve 
harmony with all of humanity?” and “How can I har-
monize with nature?” 

- The highest good: 

The state of peace and internal harmony between 
human body and spirit is the best path to the highest 
good.

2. Chinese Philosophical Thought 

Chinese philosophy emphasizes the importance of 
protecting and taking care of the great human life, 
which is strongly linked to living beings. The starting 
point of Chinese thought is two principles, thought and 
practice, which cannot be separated from one anoth-
er. The two major questions in Chinese philosophy are 
reflected in these two questions: “How can I achieve 
harmony with all of humanity?” and “How can I har-
monize with nature?” 

The state of peace and internal harmony between 
human body and spirit is the best path to the highest 
good.

The Yin and Yang Theory:  

In essence, the Yin and Yang theory surfaced in re-
sponse to the question on the origins of the universe. 
According to this theory, the universe came to being 
as a result of the interactions between two opposite 
forces Yin and Yang. The universe is regarded as some-
thing that exists between tensions caused by the uni-
versal force of nothingness - or Yin, and the universal 
force of being - or Yang. 

 [...]  

*Red text shows removed content. *Green text shows added content.
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age of Leonardo da Vinci’s Mona Lisa (La Gioconda) alongside discussion of the political, economic, linguistic, and sci-

entific consequences of the Renaissance. In the 2025-2026 version, the lesson and its historical explanation remain, but 

the image of the Mona Lisa and its caption are removed. The comparison therefore establishes a clear deletion from 

the available pre-2025 version and most probably from the Assad-era original as well, although the latter inference is 

made cautiously. The revision does not reject the Renaissance as a historical subject, nor does it remove discussion of 

European political and scientific development. Instead, it narrows the visual representation of that history by deleting 

one of its most recognizable examples of human portraiture.

The change is significant when read alongside the removal of human-like pre-Islamic artifacts elsewhere in the curric-

ulum. In both cases, historical or cultural material is retained while figurative representations of the human form are 

selectively removed. The Mona Lisa example should therefore not be treated as evidence that Western art or Renais-

sance culture as such is rejected; the surrounding lesson remains intact. Nor, given the absence of a directly available 

Assad-era version of this particular page, should the deletion by itself be made to carry more evidentiary weight than 

the comparison permits. Rather, when considered together with comparable removals of figurative imagery else-

where in the revised curriculum, it strengthens the broader pattern of doctrinal filtering identified in this chapter, in 

which potentially sensitive visual representations are removed while less problematic historical, cultural, or informa-

tional content is preserved. This suggests that Islamization can operate through selective visual omission as well as 

through textual rewriting or curricular deletion.

History, Grade 7, 2025-26, p. 107 (previously: History, Grade 7, 2014-15 Syrian Interim Government [Syrian Opposition], 

p. 118 [Originally: History, Grade 7, 2013-2014 Assad Regime, p. 118])147

147    The older reference used here is the History, Grade 7, 2014-15 textbook published by the Syrian Interim Government (Syrian Opposition in Idlib), 

because the corresponding Assad-era original textbook was not directly available for this comparison. Based on comparison with other Assad-era text-

books available to us, as well as the visible pattern of revisions elsewhere in the same textbook, the Syrian Interim Government page appears to have 

preserved the older Assad-era page, originally History, Grade 7, 2013-14 Assad Regime, p. 118. The comparison establishes a clear shift from the available 

pre-2025 version, and most probably from the Assad-era original as well, but this inference is made cautiously. For further comparable reference, see 

Social Studies, Grade 6, 2012-13 Assad-regime; History, Grade 8, 2017-18 Assad-regime; History, Grade 9, 2017-18 Assad-regime; History, Grade 10, 2014-15 

Assad-regime; and History (Literary Branch), Grade 12, 2017-2018 Assad-regime.

2025-262014-15

Second: The European Renaissance and its conse-

quences:

It manifested itself in a number of characteristics and 
consequences, the most important of which were:
The political systems changed as a result of the disap-
pearance of feudalism and the emergence of modern 
states and centralized monarchies in Western and 
Northern Europe. The rights and duties of the state 
and of the citizen were defined. This had a prominent 
effect on the growth of the European Renaissance and 
on the development of national languages. It was also 
characterized by the support of the middle class for 
monarchs and the elimination of feudalism, as well 
as by the influx of wealth and the increase of capital 
through benefiting from geographical discoveries and 
scientific discoveries.

Second: The European Renaissance and its conse-

quences:

It manifested itself in a number of characteristics and 
consequences, the most important of which were:
The political systems changed as a result of the disap-
pearance of feudalism and the emergence of modern 
states and centralized monarchies in Western and 
Northern Europe. The rights and duties of the state 
and of the citizen were defined. This had a prominent 
effect on the growth of the European Renaissance and 
on the development of national languages. It was also 
characterized by the support of the middle class for 
monarchs and the elimination of feudalism, as well 
as by the influx of wealth and the increase of capital 
through benefiting from geographical discoveries and 
scientific discoveries.

[Image of the Mona Lisa]
Figure (6): The Mona Lisa (La Gioconda) 

*Red text shows removed content.
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Beliefs and practices within Islamic traditions have also been subject to doctrinal alignment. Although retained from 

the previous curriculum, the next example shows the same doctrinal boundary-setting at the level of religious prac-

tice, where visiting the graves (ziyārat al-qubūr) of saints and righteous figures for healing or provision is framed as a 

condemnable behavior requiring Islamic judgment and correction. Unlike the previous Social Studies example, where 

doctrinal sensitivity operates through the silent removal of visual material, this retained Islamic Education exercise ex-

plicitly asks students to judge this religious-social practice through Islamic criteria. The exercise describes people who 

habitually visit the graves of saints and righteous figures in order to ask them for healing and provision, then requires 

students to state Islam’s ruling on this behavior and propose ways to combat the phenomenon of seeking help from 

anyone other than Allah. 

The significance of the example lies in the way the practice is categorized. Grave visitation and appeal to saints could 

be presented as part of local religious custom, popular piety, or inherited social practice. Instead, the textbook frames 

them through a doctrinal and religious-legal lens: the problem is not merely superstition or social ignorance, but a 

violation of proper monotheistic worship. The request to “combat” the phenomenon further presents the practice as 

something to be corrected or eliminated, not as a cultural behavior to be understood historically or sociologically. This 

therefore complements the previous example; together, they show that the revised curriculum disciplines both her-

itage and practice: pre-Islamic visual culture is filtered out, while heterodox religious behaviors are placed under the 

authority of orthodox Islamic judgment.

Islamic Education, Grade 12, 2025-26, p. 77

The examples in this section show how Islamization operates not only through the addition of Islamic themes, but also 

through the narrowing of what may be represented, admired, or practiced. Pre-Islamic heritage is not removed en-

tirely, but it is filtered so that artifacts with human-like, ritual, or potentially idolatrous associations become less visible. 

Similarly, popular religious practices such as seeking help from saints or righteous figures are not treated as inherited 

customs or objects of social study, but as doctrinal errors requiring Islamic judgment and correction. This pattern sug-

gests a curriculum increasingly organized around the protection of monotheistic boundaries: Syrian history, literature, 

visual culture, and everyday religiosity are made acceptable as long as they can be aligned with orthodox Islamic cate-

gories of worship, sin, and prohibited practice.

Some people make a habit of visiting the graves of the Saints and Righteous to ask them for health and provision. Required:

-   What is Islam’s ruling on this?

-   Suggest solutions to combat the phenomenon of seeking help from those who are not Allah the Almighty.
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Islamic Dogma in Science and Nature: Divine Creation and the Removal 

of Evolutionary Frameworks

The Islamization of science and nature appears in two related but distinct forms. The first is the removal or neutraliza-

tion of scientific frameworks associated with long-term natural development, most prominently through examples 

relating to evolutionary theory. Entire lessons and units that previously introduced students to evolution, adaptation, 

natural selection, speciation, and theories of biological development have been removed from the curriculum, in-

cluding a 10-page unit in Grade 8 Biology and Geology textbooks, and a 25-page unit in Grade 11 Biology and Geology 

textbooks.148  Where related biological material remains, it is rewritten to avoid explicit evolutionary language; this is 

demonstrated in a Grade 12 Biology exercise where “the stages of nervous system evolution” are revised into “the ner-

vous systems of some living organisms.”149 

The second form is the theological reframing of natural phenomena, in which processes occurring in nature are pre-

sented through divine agency, Allah’s power, and the wisdom of creation.150 This content appears as early as Grade 1 

in Natural Sciences textbooks, where a unit heading is changed from “Nature’s Giving” to “Allah’s Giving,” while an 

exercise about animals on a farm is retained focusing on observation of familiar living creatures. Scientific description 

is therefore not always removed, but it is increasingly presented within a religious framework, with nature interpreted 

as evidence of divine design. This shift does not eliminate science from the curriculum, but it narrows the explanatory 

horizon through which students encounter life, organisms, and biological complexity. Students are less often exposed 

to widely accepted scientific frameworks for the development of life over time, and are more often directed to under-

stand natural phenomena within a doctrinal framework centered on divine creation.151 

The most extensive examples of the first mode are the removal of two similar units titled “The Origin and Evolution 

of Life,” from both the Grade 8 and Grade 11 and Biology and Geology textbooks, which had introduced students to 

the Big Bang Theory, evolution, adaptation, isolation, the emergence of new species, and theories of biological devel-

opment.152 This example shows Islamization through curricular deletion. The removed material was not a marginal 

passage or a passing reference to evolution. Rather, the units presented evolution as an organizing framework for 

understanding biological diversity and long-term development. Students were to study “Evolution and its Evidence,” 

“Adaptation and its Types,” “Isolation and the Emergence of New Species,” and “Theories of Evolution.” With these units 

removed, students are no longer exposed to the basic conceptual sequence of modern evolutionary biology: evidence, 

adaptation, speciation, and explanatory theories.

148    The unit included a lesson on the evolution of life which was removed with the unit title, and a lesson on the basic food groups, which was in-

corporated into the following unit in the 2025-26 edition. Biology and Geology, Grade 8, 2023-2024, pp. 201-209 (removed from 2025-26). Biology and 

Geology, Grade 11, 2023-24, pp. 237-261.

149    Biology, Grade 12, Scientific Track, 2025-26, p. 9 (previously: Biology, Grade 12, Scientific Track, 2023-24, pp. 9-10).

Biology, Grade 12, Scientific Track, 2025-26, p. 12 (previously: Biology, Grade 12, Scientific Track, 2023-24, p. 12).

150    For a newly added chapter titled “God alone is the Creator and the One Who Controls Everything,” see Islamic Education, Grade 12, 2025-26, pp. 

13-16.

151    Natural Sciences, Grade 1, vol. 1, 2025-2026, p. 48 (previously: Natural Sciences, Grade 1, vol. 1, 2023-2024, p. 52).

152    Specifically in Biology and Geography, Grade 8, 2023-24, p. 203.
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Biology and Geology, Grade 11, 2023-24, p. 237 (removed)

Unit Four

The Origin and Development of Life

Evolution in biology is the process of gradual change over time, 

leading to the emergence of new types of living organisms.

•   Lesson One: Evolution and its evidence

•   Lesson Two: Natural selection and its types

•   Lesson Three: Genetic isolation and the emergence of 

new species

•   Lesson Four: Theories of evolution 

Lesson 1

The Origin of Life and Its Evolution on Earth

You Will Learn

•   The origins of life 

•   The evolution of life 

•   Cell theory 

Basic Concepts

•   Organic compounds 

•   Primordial soup 

•   Biological evolution 

•   Cell 

Biology and Geology, Grade 8, 2023-24, p. 202 (removed)
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Rather than merely adjusting a phrase or adding a religious perspective, the revised curriculum removes an entire 

topic for explaining the development of life. This is the first type of Islamization present in the science curriculum, 

where scientific theories perceived as incompatible with Islamic doctrine, especially evolution, are removed or made 

less visible. The result is a biology curriculum in which students continue to study living organisms and biological 

systems, but lose access to a major explanatory framework for understanding the origin and diversification of life. 

The same pattern appears in changes to texts within a Grade 12 Biology textbook, where “the stages of nervous system 

evolution” are revised into “the nervous systems of some living organisms.” This example shows that the removal of 

evolution-related content occurs not only through the deletion of full units, but also through the rewriting of remain-

ing scientific exercises. In the 2023-2024 version, students were asked to study a table representing “the stages of ner-

vous system evolution” in living organisms. The accompanying conclusion stated that the nervous system becomes 

more complex as one ascends “the ladder of evolution,” reaching the highest degrees of complexity and efficiency in 

humans. The previous version therefore framed comparative anatomy through an explicitly evolutionary lens.

In the 2025-2026 version, the exercise remains, but the evolutionary interpretation is removed. Students are now 

asked to study a table representing “the nervous systems of some living organisms,” without reference to stages of 

evolution. The conclusion referring to the “ladder of evolution” is also deleted. This leaves the comparison between or-

ganisms intact while removing its evolutionary meaning. The example therefore complements the Grade 11 deletion: 

where the first case removes an entire evolutionary unit, this one preserves some biological content while neutraliz-

ing the explanatory vocabulary that connects it to evolution

Biology, Grade 12 (Science Track), 2025-26, p. 9 (previously: Biology, Grade 12 [Science Track], 2023-24, pp. 9-10)

.

A simple Grade 1 Natural Sciences example illustrates the second mode of change. The activity still asks students to 

observe animals, but the unit heading shifts the source of natural abundance from “nature” to “Allah.” This example 

shows that the Islamization of science and nature does not always involve deleting scientific content. The previous 

version’s title, “Nature’s Giving,” frames the lesson around nature itself as a source of life, abundance, and observation. 

The revised version, pursuant to the directives matrix, changes the title to “Allah’s Giving,” while leaving the exercise’s 

basic content almost unchanged; students still complete a picture story about a bird listening to familiar animals on 

a farm. The change is therefore conceptual rather than informational. Students are still directed to observe animals 

and the natural world, but the lesson now introduces this observation through Allah rather than nature as the source 

of abundance. The example shows that theological framing enters science education from the earliest grades, not 

only through explicit lessons on creation but also through headings and introductory language that present nature 

as a divine gift.

2025-262023-24

Apply the images and compare.

Study the following table which represents the ner-
vous systems of some living organisms. 

Apply the images and compare.

Study the following table which represents the stages 
of nervous system evolution for living organisms.

I conclude:

The nervous system becomes complex as we ascend 
the ladder of evolution: to reach the highest degrees of 
complexity and efficiency in humans.

*Red text shows removed content.*Highlighted  text shows altered content.
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The following passage, which comprised most of the Grade 12 Biology textbook’s section on the brain, was deleted. 

An illustration comparing the brains of different vertebrates was also replaced with an illustration of the human brain 

alone. The deleted text emphasized the similarities between the human brain and those of other animals and related 

these similarities to evolutionary theory. The examples in this section show two complementary ways in which sci-

entific and natural knowledge is brought within Islamic doctrinal boundaries. In the first, evolutionary frameworks 

are removed, shortened, or stripped from biology lessons, reducing students’ exposure to naturalistic explanations of 

biological development. In the second, natural phenomena are interpreted through divine agency, so that processes 

in the natural world become signs of Allah’s power, wisdom, and creation. The result is not the removal of science from 

the curriculum. Students continue to study organisms, body systems, and natural processes. Rather, the revisions 

alter the explanatory framework: empirical description is retained, but it is increasingly detached from evolutionary 

theory or incorporated into a theological interpretation centered on divine creation.

2025-262023-24

2) Allah’s Giving

[...] 

(2) Nature’s (al-ṭabīʿah) Giving

[...] 

*Highlighted  text shows altered content.

2025-262023-24

(See the continuation of the example on the following page)

Biology, Grade 12 (Science Track), 2025-26, p. 12 (previously: Biology, Grade 12 (Science Track), 2023-24, p. 12)
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The examples examined in this chapter show that Islamization in the 2025-2026 Syrian curriculum extends well beyond 

the addition of religious content or the removal of Assad-era propaganda. Across subjects and grades, the revisions 

operate through a consistent set of mechanisms: narrowing, replacement, deletion, reframing, and selective preser-

vation. Universal moral categories such as “human” and “people” are narrowed toward exclusive Muslim communal 

obligation. The Syrian and Arab homeland is repeatedly subordinated to the Islamic ummah, while Arab nationalism 

and pan-Arab historical memory are weakened in favor of Islamic civilization. Regional conflicts, anti-colonial struggle, 

military duty, and sacrifice are increasingly recoded from Syrian-national, Arab, or Assad-era resistance frameworks 

into Islamic and pan-Islamic causes. Civic and political order is redirected from state law and modern democratic vo-

cabulary toward Islamic shariah, shura, and models of early Islamic governance. Cultural heritage, religious practice, 

and scientific knowledge are likewise filtered through doctrinal boundaries centered on monotheism, divine creation, 

and the exclusion or weakening of content perceived as incompatible with Islamic doctrines.

At the same time, the revised curriculum does not simply erase all earlier identity layers, cultural traditions, civic con-

cepts, or forms of knowledge. The homeland remains present in some contexts; Arab language and culture continue 

to be taught; human rights and justice still appear; ancient and pre-Islamic heritage is not completely removed; Euro-

pean history and culture remain visible; and scientific observation continues to form part of the curriculum. The more 

consistent pattern is one of changed hierarchy and doctrinal selection. Arab culture remains, but Islamic civilization 

is increasingly presented as its higher civilizational frame. Patriotism survives, but service and sacrifice are redirected 

toward Allah, the Faith, and the ummah. Rights and political order remain, but their legitimacy is grounded more 

strongly in shariah and Islamic models of governance. Scientific content remains, while evolutionary explanation is 

removed or weakened and nature is more explicitly interpreted through divine creation. Even visual and cultural ma-

terial is filtered selectively rather than comprehensively: some figurative or doctrinally sensitive material is removed, 

while Art Education continues to include Syrian, Arab, and Western artists and lessons on subjects such as Oriental-

ism and Pop Art.153 The resulting pattern is therefore not one of total cultural or intellectual exclusion, but of selective 

preservation within an increasingly Islamic hierarchy of legitimacy.

This makes the revised curriculum ideological in a different way from the Assad-era curriculum it replaces. The older 

textbooks organized much of their political and collective identity around Baʿthist, Syrian-national, and pan-Arab nar-

ratives of homeland, Arab unity, resistance, state authority, and national sacrifice. The revised textbooks do not merely 

dismantle these narratives or replace them with ideologically neutral material. Instead, much of their organizing logic  

is reconstructed through an Islamist and pan-Islamist framework. The imagined subject of the curriculum is increasingly 

not only the citizen, the Arab, or the member of the Syrian nation, but the Muslim who belongs to the ummah, 

153    On the Syrian artist Saad Yagan, see Visual and Aesthetic Art Education, Grade 8, 2025-26, p. 15. On Antoni Gaudi, see p. 36. On Frida Kahlo see p. 

56. On Orientalism in art, see Visual and Aesthetic Art Education, Grade 9, 2025-26, pp. 45-46.

2025-262023-24

The brain’s mass in an adult man is approximately 
1400 grams, and it consumes about 20% of the oxygen 
that gets into the body. Glucose is considered the main 
nourishment of brain cells. It is composed of the cere-
brum, diencephalon (thalamus), brainstem and the 
cerebellum.

The Development of the Brain in Vertebrates

[showing different kinds of brains belonging to various 
classes of animals]
[...]
I shall observe the following forms of brain structure 
of several animals from various classes of vertebrates, 
and I shall compare between them, then I shall learn 
about the human brain. 
The structure of the brain became [more] complex 
gradually as it ascended the ladder of development 
of vertebrates. As for mammals, their brain grew, its 
parts particularized, and its centers and functions di-
versified. The brain’s mass in an adult man is approxi-
mately 1400 grams, and it consumes about 20% of the 
oxygen that gets into the body. Glucose is considered 
the main nourishment of brain cells. It is composed of 
the cerebrum, diencephalon (thalamus), brainstem 
and the cerebellum. 

*Red text shows removed content.
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serves Allah and the Faith, accepts Islamic shariah as a source of moral and political authority, and interprets collec-

tive identity, historical memory, conflict, sacrifice, culture, and knowledge through Islamic categories.

The significance of this shift is heightened by the political background of Syria’s new authorities. As discussed in the 

report introduction, the new ruling networks emerged from Sunni Islamist, jihadist, and Salafi-jihadist militant mi-

lieus that included al-Qaeda in Iraq, Jabhat al-Nusra, and HTS. The curriculum does not reproduce the full doctrine of 

these movements, and some material explicitly rejects fanaticism or rigid religious interpretation. Nevertheless, many 

of the broader categories through which Islamist and pan-Islamist movements understand society are normalized 

across the revised textbooks: Islam as the foundation of moral and political order, shariah as a source of authority, the 

ummah as a superior collective identity, jihad and martyrdom as frameworks of sacrifice, and religious doctrine as a 

boundary of legitimate belief, practice, and knowledge.

The chapter therefore points to a foundational redefinition of “New Syria.” National belonging, historical memory, 

political legitimacy, conflict, culture, and knowledge are increasingly organized through an Islamist framework. The 

result is not simply a more religious curriculum, but a reordering of the hierarchy of identity and authority. Islam be-

comes the central source through which belonging, moral obligation, political legitimacy, sacrifice, and legitimate 

knowledge are increasingly interpreted, while Syrian-national, Arab-national, humanist, pluralist, and secular-scientif-

ic frameworks are weakened, subordinated, selectively retained, or removed. Islamization is therefore not a periph-

eral feature of the 2025-2026 curriculum. It constitutes one of the principal ideological structures through which the 

new authorities are defining the post-Assad Syrian state and the identity of the society it seeks to educate.
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Our previous report on the 2017-18 curriculum found that the textbooks employ Islamic concepts and imagery to culti-

vate a militant ethos centered on jihad, martyrdom, sacrifice, and the glorification of both religious and secular heroes. 

In doing so, the curriculum promoted a worldview that morally legitimized “resistance” and armed struggle, encourag-

ing the use of “all available means” in confronting and ultimately destroying perceived enemies and occupiers.154 The 

2025-26 curriculum displays little change in that area, as the majority of relevant content appearing in previous editions 

was not revised. The few cases of revision to previous editions can be attributed to the narrative shift regarding the As-

sad regime (including the 1973 war), the Ottomans, and Islamization of national and pan-Arab perspectives (explored 

in other chapters), as prescribed in the directives matrix. 

While certain terminological adjustments suggest minor moderation in tone in isolated contexts, the broader narrative 

remains one of mobilization and resistance. The curriculum does not meaningfully introduce frameworks of conflict 

resolution, reconciliation, or nonviolent engagement. Instead, as this chapter will present, the new Syrian curriculum, 

across subjects and grade levels, continues to normalize and valorize violence, armed resistance, and self-sacrifice as 

central components of collective identity and moral duty. Themes of confrontation, martyrdom, and militant stead-

fastness are embedded within literary, historical, and religious instruction, presenting armed struggle not as a tragic 

necessity or last resort, but as an honorable and expected response to perceived injustice.

The first section examines the frequent presentation of historical struggles, revolutionary movements, militant fig-

ures, and symbolic sites through a narrative centered on resistance, sacrifice, and martyrdom. Historical instruction 

constructs a continuous narrative of justified armed resistance in which confrontations and uprisings are framed as 

defining moments of collective dignity and national awakening, while individuals associated with armed struggle are 

elevated as moral exemplars embodying courage, steadfastness, and devotion to the homeland. Modern regional con-

flicts are often presented through a one-sided lens emphasizing external aggression and valorizing armed response 

as legitimate and heroic, with organized militant activity portrayed as a catalyst for national consciousness and mar-

tyrdom treated as a noble culmination of that struggle. Similarly, historic locations connected to military resistance are 

transformed into symbols of perseverance and steadfastness. Through this portrayal of events, personalities, and plac-

es, the curriculum embeds values of armed resistance, self-sacrifice, and militant nationalism into broader narratives 

of Arab, Islamic, and Syrian identity.

The second section shows how the curriculum frequently romanticizes and aestheticizes violence, martyrdom, self-sac-

rifice, and armed struggle, particularly through Arabic language and literary instruction that relies heavily on emotion-

ally charged, graphic, and bloody imagery.  Poetry, prose, grammar exercises, and reading comprehension activities 

repeatedly normalize scenes of bloodshed, death, mutilation, and heroic sacrifice, presenting them as moral expres-

sions of dignity, resistance, and belonging rather than as tragic consequences of conflict. The language of suffering is 

consistently intertwined with calls for perseverance and resistance, producing a moral framework in which endurance 

and combat are elevated as virtues. Literary analysis exercises often guide students toward affirming this framing, 

thereby transforming cultural appreciation into reinforcement of militant narratives. A particularly prominent feature 

of this narrative is the overwhelming focus on the Palestinian perspective, where resistance against Israel is portrayed 

as the foremost embodiment of Arab identity, sacrifice, and struggle. Notably, following the removal of references to 

Ottoman occupation in revised editions, the Israeli-Palestinian conflict increasingly becomes the curriculum’s primary 

and sometimes exclusive frame of reference for discussing occupation, resistance, martyrdom, and liberation.

The third section explores how the curriculum presents jihad and martyrdom as deeply interconnected religious and 

moral ideals that together embody faith, sacrifice, resistance, and devotion to the Muslim community. From the ear-

liest grades, martyrdom is introduced as having a spiritually exalted status, while jihad is framed as both a moral and 

military duty tied to defending religion, the homeland, holy places, and the Islamic nation (ummah). Although the  

154    “Syrian National identity,” p. 99.
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curriculum discusses ethical limitations on warfare and formally distinguishes jihad from terrorism, its dominant em-

phasis remains on glorifying armed struggle, military preparedness, and self-sacrifice as noble and necessary obliga-

tions. Jihad and martyrdom are consistently taught through a devotional and exhortative lens that links contemporary 

conflicts with revered religious-historical struggles, presenting past military-religious episodes as inspirational and nor-

mative models for present-day resistance and warfare.

Glorification of Historic Acts of Violence and Martyrdom

The 2025-26 Syrian curriculum places significant emphasis on historic military campaigns, revolts, resistance move-

ments, and the figures associated with them, presenting these struggles as central pillars of Arab, Islamic, and Syrian 

identity. The concepts of protecting the homeland and self-sacrifice are ideas regularly promulgated in textbooks. In a 

lesson about civil duties, Grade 4 students learn that they are obliged to “defend the homeland and its holy symbols” 

with knowledge, wealth, and their lives.155 In the same textbook, a lesson titled “Martyrs” teaches students that “martyr-

dom (šahādah) is self-sacrifice for the sake of Allah and in protection of religion.” Specifically, the lesson defines a sha-

hid as a person who performs jihad for the sake of Allah, and explains that the shahid gains a status like no other after 

death.156 The lesson further features an image of a funeral for the “martyrs of the Ḥayy al-Khālidiyya massacre in Homs” 

in 2012, asking students “who killed those martyrs and destroyed Syria,” with the implicit answer being Bashar al-Assad.

Social Studies, Grade 4, 2025-26, p. 107.

155    Social Studies, Grade 4, 2025-26, pp. 104-105 (previously: Social Studies, Grade 4, 2013-14, pp. 131-133).

156    Social Studies, Grade 4, 2025-26, pp. 107-108.

  Violence, Armed Struggle, and Self-Sacrifice
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[...]

  Violence, Armed Struggle, and Self-Sacrifice

Across a wide range of subjects, armed resistance is portrayed as a defining historical experience through which the 

nation preserved its dignity, defended its land, and protected its religious and cultural values. Historical uprisings and 

military confrontations are consistently framed as moments of collective heroism and moral legitimacy, while the in-

dividuals who participated in them are elevated as symbols of courage, sacrifice, and national commitment. Through 

this approach, the curriculum embeds resistance and struggle into the broader narrative of national and religious be-

longing. In the Grade 6 Islamic Education textbook, the battles of Uhud and Badr fought by the Prophet Muhammad 

and the early Muslims are taught with various expressions emphasizing the importance of fighting.157 The Grade 9 Is-

lamic Education textbook valorizes death in the battlefield through the figure of the early Islamic military commander 

Khalid ibn al-Walid, quoting his statement, “I would have preferred to be martyred,” and presenting his battle wounds 

as badges of honor.158 In another example, Grade 12 students learn about the female Companion of Muhammad, Umm 

Sulaym bint Milḥān, whose virtues include knowledge, steadfastness, and participation in jihad. The lesson also notes 

that she supplied water to Muslim combatants and carried a dagger at her waist for self-protection. They are also 

tasked with suggesting “the greatest possible number of recommendations for women’s participation in preserving 

the safety of their homeland.”159  

Islamic Education, Grade 12, 2025-26, p. 158 (previously: Islamic Education, Grade 12, 2017-18, p. 162)

157    Islamic Education, Grade 6, 2025-26, pp. 102-103, 106-107 (Islamic Education, Grade 6, 2017-18, pp. 103-104, 107-108).

158    Islamic Education, Grade 9, 2025-26, p. 139 (previously: Islamic Education, Grade 9, 2017-18, p. 140).

159    For praising Muhammad’s daughter Fatima as a Jihad warrior, see Islamic Education, Grade 8, 2025-26, pp. 106-107.

Third Lesson: Martyrs

“And never think of those who have been killed in the cause of Allah as dead. Rather, they are alive with their Lord, 

receiving provision” (Al Imran: 169)

In this lesson we will come to understand the importance of martyrdom (šahādah) and the status of the martyrs.

Image 19: funeral of the martyrs of the Ḥayy al-Khālidiyya massacre in Homs

[…]

- Who killed those martyrs and destroyed Syria?

(See the continuation of the example on the following page)
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In various historical contexts, martyrdom, armed revolt, and military mobilization are presented in historical narratives 

concerning the Palestinian Intifadas and the consolidation of Palestinian resistance movements. For example, the 

Grade 12 History textbook glorifies the pioneering role of the Palestine Liberation Organization (PLO) in kindling the 

“armed resistance against the Zionist entity” by “turning refugees into resistance fighters.”160 Additionally, in a lesson 

from the same textbook entitled “The Palestinian People Announce the Revolution” the Palestinian revolts are pre-

sented positively as a natural response to “British and Zionist colonialism,” legitimizing violent resistance to counter 

Britain’s suppression of the uprisings “by force.” Particularly significant is the glorification of Shaykh ʿIzz al-Din al-Qa-

ssam–described as “one of the first martyrs of the revolt”–whose armed uprising against the British and Zionists is 

celebrated as a foundational moment of resistance. The inclusion of al-Qassam is especially notable given his enduring 

symbolic role in contemporary militancy, including as the namesake of Hamas’s military wing, the ʿIzz al-Din al-Qas-

sam Brigades. The lesson further romanticizes transnational armed struggle by praising how “many sons of the Arab 

countries participated in it,” including the nationalist militants Fawzi al-Qawuqji and Saʿid al-ʿAs, framing participa-

tion in violent confrontation and sacrifice for Palestine as a noble pan-Arab duty.

History, Grade 12 (Humanities Track), 2025-26, pp. 70, 73 (previously: History, Grade 12 (Humanities Track), 2017-18, 

pp. 73, 76)

[p. 70, 2025-26 (p. 73, 2017-18)]:

160    History, Grade 12 (Humanities Track), 2025-26, pp. 83-88 (previously: History, Grade 12 (Humanities Track), 2017-18, pp. 86-91).
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Her Jihad:

Umm Sulaym participated in some of the campaigns of the Messenger. In one campaign she used to assist the fighters, 

provide them with water, and treat the wounded. Anas ibn Malik mentioned that he saw ʿAʾ isha, the wife of the Prophet, 

and his mother Umm Sulaym during one of the campaigns carrying water skins to give water to the fighters.

In the Battle of Ḥunayn she took a dagger in the middle of her garment to defend herself and fought alongside the 

warriors who remained steadfast with the Messenger of God a�er most people had fled at the beginning of the battle.

I will employ and utilize:

Suggest the greatest possible number of recommendations for women’s participation in preserving the safety of their 

homeland. 

Lesson 2: The Palestinian People Announce the Revolution

The Palestinian Arab people became aware of the dangers of the Zionist movement from its beginnings, so Palestinian 

national societies were formed [...]. The Palestinian revolutions ensued successively from 1920 until 1936, when volunteers 

from Arab countries participated in them. Britain resorted to suppressing these revolutions by force at times, and by 

dispatching investigation committees and issuing the White Papers at other times.
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To further solidify the nexus between martyrdom, Syrian nationalism and resistance to colonialism, the example of a 

poem lamenting the Syrian nationalist and militant Sa‘id al-‘As is noteworthy. The lesson from a Grade 11 Arabic Lan-

guage textbook exalts martyrs and their combat and struggle for the Palestinian Cause, through the figure of Al-‘As, 

who fought against the French Mandate in the Great Syrian Revolt of 1925 and later against the British Mandate in the 

Great Palestinian Revolt of 1936. He led Palestinian militants in the Battle of Al-Khader, in the suburbs of Bethlehem, 

on October 6, 1936, and was killed in its course. The introduction praises Saʿid for defending Arab lands while “seeking 

one of the two best things (victory or martyrdom).” The poem repeatedly glorifies death in battle: “If death bared its 

teeth, they laughed / in mockery and defied it as they were advancing in battle,” while those fighting in Palestine “sold 

the[ir] souls gladly.” 

Ironically, despite revolving around armed struggle, sacrifice, and death, the lesson explicitly claims that Saʿid be-

lieved “the value of life derives from altruism,” thereby recasting martyrdom and death in combat—particularly for the 

liberation of Palestine—as noble expressions of selflessness and human virtue. These themes are further reinforced 

pedagogically through exercises emphasizing “the path to reach glory,” “the call for sacrifice and steadiness,” and the 

portrayal of Saʿid as both a Syrian and broader Arab national hero. Critically, although the historical context of the 

poem concerns anti-colonial fighting against British forces in Palestine, the textbook omits any mention of the British 

altogether, reframing the struggle into a broader and timeless narrative of Arab resistance and martyrdom.161 

161    Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 132-136; Arabic Language and Its Literature, Grade 11 (Scientific 

Track), 2025-26, pp. 91-95 (previously: Arabic Language and Its Literature, Grade 11 (Humanities Track), 2023-24, pp. 170-175; Arabic Language and Its 

Literature, Grade 11 (Scientific Track), 2023-24, pp. 116-121).
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‘Izz al-Din al-Qassam, one of the first martyrs of the revolt:

The scope of the revolts during the years 1933-1935 had expanded due to Britain's continued support for the Zionists, 

the increase of Jewish immigration, the continued transfer of lands from the Arabs to the Jews, [...]. Shaykh ‘Izz al-Din 

al-Qassam, the preacher of the Grand Mosque in Haifa, who had come from the Syrian city of Jableh, declared a revolt 

against British and Zionist colonialism. Many sons of the Arab countries participated in it, such as Fawzi al-Qawuqji and 

Sa‘id al-‘As, and it encompassed all of Palestine. It continued for six months, [making] the [Arab] parties united in one 

front, the Arab Higher Committee, in 1935.
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The commemoration of militant figures extends beyond figures promoting Syrian or pan-Arab visions. Another figure 

praised in the curriculum for her acts of violence is the Palestinian terrorist Dalal al-Mughrabi, infamous for perpe-

trating the 1978 Coastal Road Massacre in Israel, which resulted the death of 38 civilians, including 12 children.162 In a 

lesson from the Grade 5 Arabic Language textbook, students are instructed to conduct a discussion based on a poem 

dedicated to al-Mughrabi by the prominent Syrian poet Sulaiman al-Issa, in which he described her through a variety 

of literary images taken from the semantic worlds of Palestinian nationalism, resistance and violence, such as: The one 

who “raised the banner of liberation” in the heart of the occupied land, “the voice of a raging earthquake,” a sword, and 

a flame. This example presents al-Mughrabi’s actions as a symbol of exemplary heroism and a legitimate method of 

resistance against Israel.

Arabic is My Language, Grade 5, Vol. 2, 2025-26, p. 59 (previously: Arabic is My Language, Grade 5, Vol. 2, 2023-24, 

p. 59)

Beyond historic events and figures, famous locations are also identified as symbols of violent struggle. In the Grade 4 

Arabic Language textbook, students learn the virtue of struggle based on the poem “Salkhad Citadel,” serving “as a les-

son of struggle for posterity.” Salkhad Citadel is significant in Muslim, as it is history known for its strategic military role 

in protecting southern Syria and monitoring trade and pilgrimage routes. It became a symbol of Islamic steadfastness 

and resistance, marking victories over foreign invaders. In the lesson, it functions not simply as a historical landmark 

but as a symbol of steadfastness and armed resistance, reinforcing the broader theme of valorized struggle. Saladin re-

portedly overtook the citadel following his victory in the Battle of Hattin in 1187, and the Mamluk sultan Baybars made 

it his stronghold after fending off the Mongol invasion in 1260.163 

162    Nan Jacques Zilberdik, “How the Palestinian Authority Teaches Young Girls to Celebrate a Terrorist,” the algemeiner, May 2, 2025,

https://www.algemeiner.com/2025/05/02/how-the-palestinian-authority-teaches-young-girls-to-celebrate-a-terrorist/.

163    Gharz-Aldin Mohanad, “Salkhad Castle in the Medieval Period,” Swaida Intellectual Digital Magazine (January 31, 2026),

https://swaidamag.com/en/salkhad-en/?utm. 
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I will communicate orally: information on a figure

Suliman al-Issa described the martyr Dalal al-Mughrabi:

In the heart of the occupied land

She raised the banner of liberation

She was a sword; she was a flame.

* * *

Dalal is a girl from my homeland,

From Haifa, displaced by a usurper.

She said to the invasion: You shall hear me— 

I am the voice of a furious earthquake.

* * *

Like the light of dawn, the caravan advanced,

And Dalal was leading the heroes.

I will speak to my colleagues about the personality 

of Dalal al-Mughrabi, profiting from what the poet 

mentioned in the text.

(See the continuation of the example on the following page)

https://www.algemeiner.com/2025/05/02/how-the-palestinian-authority-teaches-young-girls-to-celebrate
https://swaidamag.com/en/salkhad-en/?utm
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Romanticizing and Aestheticizing Violence, Death, and Self-Sacrifice

The Syrian curriculum frequently romanticizes violence, death, martyrdom, and self-sacrifice, particularly within Ara-

bic Language and literary instruction, where emotionally charged poetry and imagery are used to aestheticize suffer-

ing and armed struggle. Violent death is often portrayed as honorable, beautiful, and morally elevating, while sacrifice 

for the homeland, religion, or national causes is framed as a supreme virtue. A Grade 8 Arabic Language textbook 

incites students to take up the fight against Israel for the Golan Heights, encouraging them to view sacrificing their 

own lives to reclaim this land as a noble and heroic act. This is taught through a poetic verse about the Golan Heights, 

stating “in every span of this soil [i.e. the Golan Heights], there is a fragrance from martyrdom or a remnant of a body.” 

Significantly, this verse appears within a sub-chapter dedicated to the concepts of shuhada (martyrs) and sacrifice 

for the nation.

  Violence, Armed Struggle, and Self-Sacrifice

Salkhad Citadel

[…]

This is one of the homeland's citadel 

Bearing witness through time

Telling the history of the forefathers

As a lesson of struggle for posterity

5. From the following values, I will choose the values that appeared in the text and place them inside the basket.

[Circled:] kifāḥ (fight, struggle)

Arabic is My Language, Grade 4, Vol. 2, 2025-26, pp. 77-78 (previously: Arabic is My Language, Grade 4, Vol. 2, 2023-

24, pp. 77-78).
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In the same textbook, a short text glorifies the homeland, fostering a sense of pride and belonging, aestheticizing 

self-sacrifice and bloodshed with the phrase “we leave our blood as perfume on your pure soil.”164 Later in the unit, stu-

dents encounter further praise for those who died for the homeland.  One passage presents martyrdom as the heroic 

fulfillment of the “pledge of the homeland.”165 As the text states, the martyrs “gave their souls, watered its soil with pure 

blood, and taught generations lessons of sacrifice and giving.”

Arabic Language, Grade 8, 2025-26, p. 16 (previously: Arabic Language, Grade 8, 2023-24, p. 29)

Through literary analysis, grammar exercises, and reading comprehension activities, students are repeatedly exposed 

to themes of bloodshed, martyrdom, steadfastness, and heroic struggle in ways that normalize and glorify violence 

rather than presenting it as tragic or destructive. For instance, the Grade 9 textbook uses the phrase “the martyrs are 

stars” to teach similes.166 Additionally, the Grade 10 Arabic Language textbook asks students to identify the predicative 

forms in a verse by the Palestinian poet Ibrahim Tuqan: the text presents a quote from him claiming “O homeland 

whose heart was stabbed by the enemies, I was in a safe haven away from their knife.”167  

164    Arabic Language, Grade 8, 2025-26, p. 7 (previously: Arabic Language, Grade 8, 2023-24, p. 18).

165    Arabic Language, Grade 8, 2025-26, pp. 14, 16, 18, 36-37 (previously: Arabic Language, Grade 8, 2023-24, pp. 27, 29, 35, 56-57).

166    The full sentence is “The singer is like a nightingale in the beauty of his voice - The martyrs are stars”. Arabic Language, Grade 9, 2025-26, p. 31 

(previously: Arabic Language, Grade 9, 2023-24, p. 48). See also Arabic Language, Grade 8, 2025-26, p. 113 (previously: Arabic Language, Grade 8, 2023-

24, p. 155).

167    Arabic Language and Its Literature, Grade 10, 2025-26, p. 69 (previously: Arabic Language and Its Literature, Grade 10, 2023-24, p. 88).

  Violence, Armed Struggle, and Self-Sacrifice

The poet Zaki Qunsul said about the Golan:

In every span of this soil, there is a fragrance, / from martyrdom or two parts of a body.

Fulfilling the Pledge to the Homeland

The heroes asked Allah for martyrdom and were loyal to the homeland's pledge. The homeland granted them the medal 

of pride and glory, bestowed upon them sublimity and honor […]. They gave their souls, watered its soil with pure blood, 

and taught generations lessons of sacrifice and giving. So the souls will incline to them in glorification and honor. 

Arabic Language, Grade 8, 2025-26, p. 38 (previously: Arabic Language, Grade 8, 2023-24, p. 59)
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Another grammar exercise showcasing relative clauses instructs students to fill the blank in the sentence “we honor 

the martyrs who … for the sake of their homeland.”168 Elsewhere, the use of allusions (ʾīḥāʾ) in literary imagery is taught 

through a poem that praises martyrs by the Palestinian poet Samih al-Qasim.169 By embedding such themes within 

routine educational and linguistic exercises, the curriculum promotes values of armed resistance and self-sacrifice 

while gradually desensitizing students to the human costs and dangers of violence.

The Syrian curriculum makes extensive use of poetry and prose by prominent Arab and Muslim writers from across 

the region to promote themes of martyrdom, sacrifice, resistance, and collective struggle. Through literary works orig-

inating from countries such as Iraq, Palestine, Lebanon, Algeria, and Syria, the curriculum embeds these values within 

the study of Arabic Language and its Literature, presenting martyrdom as a source of moral glory, national dignity, and 

enduring revolutionary inspiration. A lesson in a Grade 11 Arabic Language textbook centers on the poem “The Ember 

of Martyrs” by the renowned Iraqi poet Muhammad Mahdi al-Jawahiri, written in memory of the assassinated Syrian 

military officer Adnan al-Maliki in 1955.170 The lesson portrays martyrdom as a sacred and enduring source of resistance, 

dignity, and national renewal, reinforced not only through the poem itself but also through the accompanying exer-

cises. The lesson further romanticizes sacrifice through the cited verse of Sulayman al-ʿIsa: “Your blood is the path,” 

presenting blood sacrifice and martyrdom as timeless and morally elevated ideals. Students are instructed to identify 

how “martyrdom is the path to the dignity of the individual and the homeland,” compile “a lexicon for the word ‘mar-

tyrdom,’” explain the influence of “the martyrs’ message,” and compose the poem “the Embers of Martyrs” and sing it 

in a school play.171 

Notably, Arabic Language textbooks contain several cases where violent imagery and concepts are promoted using a 

Palestinian perspective. For instance, in a preparatory activity preceding a lesson on the poem “Stone of al-Quds” by 

the Syrian poet Saeed Qandaqji, students are asked to research the “Intifada of Stones,” referring to the First Intifada, 

which began in December 1987.172 Another prominent example is an entire unit on “Belonging, Identity and Resistance 

(muqāwama),” taught in Grade 10. The first lesson in the unit gives a general overview of these binding values and  

168    Arabic is My Language, Grade 6, Vol. 2, 2025-26, p. 30 (previously: Arabic is My Language, Grade 6, Vol. 2, 2023-24, p. 30).

169    Arabic Language and Its Literature, Grade 10, 2025-26, p. 15 (previously: Arabic Language and Its Literature, Grade 10, 2023-24, p. 23).

170    Notably, al-Maliki was known for advocating and promoting ideas similar to those of the Ba‘ath Party.

171    Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 126-129, 210; Arabic Language and Its Literature, Grade 11 (Scientific 

Track), 2025-26, pp. 85-88 (previously: Arabic Language and Its Literature, Grade 11 (Humanities Track), 2023-24, pp. 162-165, 267; Arabic Language and 

Its Literature, Grade 11 (Scientific Track), 2023-24, pp. 108-112).

172    Arabic Language and Its Literature, Grade 10, 2025-26, pp. 142-144 (previously: Arabic Language and Its Literature, Grade 10, 2023-24, pp. 177-179).

  Violence, Armed Struggle, and Self-Sacrifice

3. Extract the predicative styles in all the following and explain the purpose they serve:

[…]

[Second instance:]

- Ibrahim Tuqan said:

O homeland whose heart was stabbed by the enemies, I was in a safe haven away from their knife.

Arabic Language and its Literature, Grade 10, 2025-26, p. 69 (previously: Arabic Language and its Literature, Grade 

10, 2023-24, p. 88).
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their appearance in prose and poetry. When resistance is concerned, it is presented as a central expression of Arab 

belonging and identity, portraying the defense of the land not merely as a political act, but as a moral and existential 

obligation. From the outset, the text states that “resistance in effect gives expression to [sentiments of] identity and 

belonging,” while asserting that the Arab has always regarded himself as obligated to defend the land whenever “an 

enemy lies in wait for it.” Resistance is therefore framed as an inherent component of Arab identity itself. The lesson 

strongly emphasizes the Palestinian struggle against Israeli occupation as the foremost contemporary embodiment 

of this value, declaring that “joy remained incomplete as long as there remained even one piece of Arab land defiled by 

the filth of Zionist occupation.” Palestine is presented as a pan-Arab cause, and “the Palestinian was not alone in being 

concerned with the struggle for its liberation,” as Arab youth from across the region supposedly rushed to fight and die 

for Palestine, including the famous nationalist militants Saʿid al-ʿAs, ʿAbd al-Qadir al-Husayni, and ʿIzz al-Din al-Qas-

sam.173 Notably, whereas the previous edition of the textbook also included resistance against Ottoman occupation, the 

revised version removes such references entirely (in line with the directives matrix and their more favorable treatment 

of the Ottoman legacy), reframing focusing the anti-occupation narrative solely on Israel.

The lesson further romanticizes violence, martyrdom, and armed struggle through emotionally charged poetry in-

tegrated into the educational material. Abu al-Fadl al-Walid glorifies death in battle through the line “her honorable 

youth became martyrs, and death is sweet to the striving lover,” directly aestheticizing martyrdom as desirable and 

noble. Likewise, the cited poem of the “martyred poet” ʿ Abd al-Rahim Mahmoud intensifies this theme of self-sacrifice 

and violent struggle: “I shall carry my soul upon my palm / And cast it into the abysses of destruction / Either a life that 

delights the friend / Or a death that enrages the enemy.” Such verses present death in confrontation not as tragedy, 

but as fulfillment, honor, and moral victory. Importantly, these themes are not confined to literary appreciation but are 

reinforced pedagogically in the comprehension section, where students are instructed to explain how “resistance is 

the mirror of belonging and identity for every citizen” and discuss “the deeply rooted nature of the idea of resistance in 

the consciousness of the Arab person.” In this way, the curriculum embeds resistance and sacrifice as normative civic 

and cultural values, portraying armed struggle as a natural and enduring expression of Arab identity and historical 

consciousness.

Arabic Language and its Literature, Grade 10, 2025-26, pp. 123-126 (previously: Arabic Language and its Literature, 

Grade 10, 2023-24, pp. 152-157).

[…]

173    Saʿid al-ʿAs was a Syrian Arab nationalist and military commander who fought against French colonial rule and later died while fighting along-

side Palestinian forces in the 1936–39 Arab Revolt in Palestine; ʿ Abd al-Qadir al-Husayni was a prominent Palestinian nationalist commander and leader 

in the 1936 revolt and the 1948 war, killed in battle near Jerusalem; and ʿIzz al-Din al-Qassam was a Syrian-born Islamic preacher and anti-colonial mili-

tant whose armed struggle against British rule and Zionist settlement in Palestine made him an enduring symbol of Palestinian resistance.

  Violence, Armed Struggle, and Self-Sacrifice

(See the continuation of the example on the following page)
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  Violence, Armed Struggle, and Self-Sacrifice

Unit 5: Belonging, Identity and Resistance (muqāwama). Introductory Reading. Lesson One.

[...]

Resistance in e�ect gives expression to [sentiments of] identity and belonging. The Arab has always belonged, in both 

identity and attachment, to this piece of land, and regarded as obligating him to defend any part of it if it is exposed to 

danger threatening its destruction or if an enemy lies in wait for it.

Perhaps Arab history contains shining examples of Arab unity against the foreigner, conveyed to us through what poets 

depicted of these events on the one hand, and through the calls they addressed to their Arab brothers on the other, to the 

point that they almost disowned those who did not respond to their call. Among them is [the 12th century Sicilian Arab 

poet] Ibn Hamdis, who reproaches the Arabs whose zeal did not drive them to defend a land subjected to aggression […]

The ordeals that befell the Arab nation beginning in the sixteenth century opened the way for writers to repeatedly 

express this value, especially a�er the Arab homeland was divided into fragmented mini-states whose destinies and 

peoples came under the control of colonial powers that partitioned these lands and imposed guardianship over them. 

This reignited nationalist feeling among the Arabs. Writers shared in the people’s su�ering and sorrows, participated in 

their hopes and aspirations, and expressed the unity of the people of the Arab homeland in confrontation and resistance. 

Among these poets is [the Lebanese] Abu al-Fadl al-Walid, who says:

Beirut is your sister, O Damascus, for she is Arab, and God is the greatest witness

Her honorable youth became martyrs, and death is sweet to the striving lover

From distant Gaza to Ja�a to Haifa to Acre, promises are fulfilled

[...]

The glorification of the sacrifices of heroes who refused to allow a colonizer to trample their land was also a prominent 

nationalist theme among the poets of that period. Among them was the Syrian poet Muhammad al-Furati, who glorified 

the struggle of the Moroccan fighter Abdelkrim al-Khattabi, who was taken prisoner by the invaders […] 
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  Violence, Armed Struggle, and Self-Sacrifice

[…]

Thus, Arab poetry during the occupation of Arab lands came to be stamped with this spirit, until most Arab countries 

were liberated from the authority of occupation. Yet joy remained incomplete as long as there remained even one piece 

of Arab land defiled by the filth of Zionist occupation. This land became a central cause for Arab resistance, and the 

Palestinian was not alone in being concerned with the struggle for its liberation from occupation. Arab youth from every 

direction rushed to liberate it, sacrificing for it their noble souls, such as Saʿid al-ʿAs, ʿAbd al-Qadir al-Husayni, ʿIzz al-Din 

al-Qassam, and others.

The idea of resistance has remained firmly rooted in the consciousness of the Arab person as long as there is occupation 

of this pure land. Thus, the Arab’s state of mind seems to speak the words of the martyred poet ʿAbd al-Rahim Mahmoud, 

who said:

I shall carry my soul upon my palm

And cast it into the abysses of destruction

Either a life that delights the friend

Or a death that enrages the enemy.

(See the continuation of the example on the following page)
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The romanticization of violence and graphic imagery is evident in more lessons on Palestinian poetry and prose.174 In 

the Grade 10 Arabic Language and its Literature textbook, students learn the story “The Sad Soil” by Syrian writer Badi’ 

Haqqi, which describes in one scene how the protagonist is shot and killed by Jews in an orchard, having his blood 

mixed with juice from “a dead orange.”175 The Grade 11 Arabic Language textbook teaches the poem “With the Mar-

tyrs” by Palestinian poet Samih al-Qassim, in which he glorified the value of becoming martyrs for the resistance. He 

lamented the martyrs dying on the course of Land Day in 1976, saying “we do not ask for a map, your blood alone is the 

map,” and “your blood is our blood, it flows, but it has not calmed down.”176 

One particularly notable example is found in the Grade 12 Arabic Language textbook, in a lesson on “The Bridge” by the 

Palestinian poet Mahmoud Darwish, a poem dedicated to the Palestinian Right of Return after the Nakba, through 

imagery saturated with death, destruction, and suffering. In preparation for the lesson, students are tasked with re-

searching national poems written by Syrian and Arab poets, dedicated to the Palestinian Cause or praising the heroism 

of the martyrs, commemorating them.177 Beyond its strong anti-Israel framing, the lesson’s accompanying grammar 

exercises reinforce and normalize this violence by repeatedly drawing students’ attention to highly graphic imagery.  

174    Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 95-103; Arabic Language and Its Literature, Grade 11 (Scientific 

Track), 2025-26, pp. 114-123 (previously: Arabic Language and Its Literature, Grade 11 (Humanities Track), 2023-24, pp. 124-133; Arabic Language and Its 

Literature, Grade 11 (Scientific Track), 2023-24, pp. 144-153). See also Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 184-187 

(previously: Arabic Language and Its Literature, Grade 11 (Humanities Track), 2023-24, pp. 236-239). See also Arabic Language and Its Literature, Grade 

10, 2025-26, pp. 138 (previously: Arabic Language and Its Literature, Grade 10, 2023-24, pp. 172).

175    Arabic Language and Its Literature, Grade 10, 2025-26, pp. 149-151 (previously: Arabic Language and Its Literature, Grade 10, 2023-24, pp. 186-188).

176    Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 137-140; Arabic Language and Its Literature, Grade 11 (Scientific 

Track), 2025-26, pp. 96-99 (previously: Arabic Language and Its Literature, Grade 11 (Humanities Track), 2023-24, pp. 176-179; Arabic Language and Its 

Literature, Grade 11 (Scientific Track), 2023-24, pp. 122-125).

177    Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, p. 12; Arabic Language and Its Literature, Grade 12 (Scientific Track), 

2025-26, p. 11. In the previous editions, the instruction applied to poems dedicated to post-Nakba events (previously: Arabic Language and Its Literature, 

2023-24, p. 30; Arabic Language and Its Literature, Grade 12 (Scientific Track), 2023-24, p. 30).
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Comprehension, Understanding, and Analysis:

[...]

6. “Resistance is the mirror of belonging and identity for every citizen.”

Explain this statement, clarifying the role of every citizen toward his nation and homeland.

7. Explain the following:

[…]

d. The idea of resistance is deeply rooted in the consciousness of the Arab person. 
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Students are asked to analyze lines describing a river spitting “pieces of shredded meat” at its banks, a path marked by 

“blood, trap, and desolation,” and “the migration of blood in the river’s waters” carving statues from valley stones. The 

incorporation of such imagery into routine linguistic exercises transforms scenes of bloodshed and death into ordinary 

pedagogical material, effectively aestheticizing violence and embedding themes of sacrifice, catastrophe, and collec-

tive trauma within the study of Arabic grammar itself.

Arabic Language and Its Literature, Grade 12 (Humanities Track), 2025-26, p. 17; Arabic Language and Its Literature, 

Grade 12 (Scientific Track), 2025-26, p. 17 (previously: Arabic Language and Its Literature, 2023-24, p. 37; Arabic Lan-

guage and Its Literature, Grade 12 (Scientific Track), 2023-24, p. 37).
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(See the continuation of the example on the following page)
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Martyrdom (šahādah) is also taught as a crucial element in national and pan-Arab literature. In a lesson on national 

and pan-Arab issues from the Grade 11 Arabic Language textbook, martyrdom is presented as one of the highest moral, 

national, and religious virtues, portraying the martyr as the ultimate embodiment of “sacrifice, selflessness, and giving.” 

The lesson repeatedly romanticizes death in battle and political struggle through emotionally charged poetry and im-

agery, citing various poems which praise the sacrifices and martyrdoms of nationalist and pan-Arab militant “heroes.” 

From the outset, martyrdom is elevated above all other values: “Martyrdom is an exemplary value surpassing all values,” 

while the martyr is described as one who “offers his blood cheaply for his homeland.” The text frames martyrdom not 

only as spiritually rewarded in the Hereafter, through the citation of verses 169-170 from Surah Al Imran (“Do not think 

of those who were killed in the path of God as dead. Rather, they are alive with their Lord, receiving provision…”), but 

also as a source of honor, sanctity, and glorification in worldly life. 

From a national perspective, the concept of martyrdom is illustrated through the martyrs of 6 May 1916, with the de-

scribing how “martyrdom became a national holiday and the slogan raised before people’s eyes.” Through emotionally 

charged poetry, the lesson romanticizes execution and violent death, as the poet al-Qarawi is quoted–“the gallows and 

the nooses were sanctified” through the blood of the martyrs. The narrative culminates in a discussion of the modern 

conflict with Israel, which is described as “the fiercest aggression,” where “martyrdom became a culture and death 

became a song echoed by its voice,” explicitly transforming sacrifice and death into celebrated national ideals. Notably, 

the new edition of the textbook retained most of the previous content but removed several lines and a poem which 

referenced the 1973 “Liberation War,” pursuant of the directives matrix (on this topic see chapter 5).

The lesson then broadens this narrative into a pan-Arab perspective, portraying martyrdom and resistance as collec-

tive Arab responsibilities transcending national borders. Arab fighters and poets are celebrated for participating in 

struggles across the region, including Palestine, such as the Algerian ʿAbd al-Qadir al-Jazaʾiri, the Syrian Joul Jamal, 

and the Palestinian poet ʿAbd al-Rahim Mahmoud, who embodied “the values of martyrdom in word and deed.” The 

Palestinian cause occupies a central position within this framework. The poet Bishara al-Khuri glorifies “jihad” itself, 

proclaiming that “the laurel wore purple upon it,” while Palestine “takes pride” in this struggle. Palestinian poetry is 

further described as “igniting enthusiasm in souls” and “urging resistance to recover the land,” with Mahmoud Dar-

wish transforming martyrs into almost sacred symbols of renewal: “all the martyrs spring today into apples, banner 

and water.” Importantly, these ideas are reinforced pedagogically in the comprehension section, where students are 

instructed to discuss “the importance of martyrdom,” the role of poets in accompanying martyrdom ceremonies, and 

the contribution of Palestinian literature to the struggle.

  Violence, Armed Struggle, and Self-Sacrifice

Grammatical Applications

1. Study the markers of original and secondary grammatical inflection for nouns and verbs, using the following lines:

And the river was spitting at its banks

Pieces of shredded meat

There were three people returning

An old man, his daughter, and a veteran soldier

Standing at the bridge

2. Read the following lines, then carry out the activity that follows them:

They did not know that the way to the path is

Blood, trap, and desolation

All the caravans before them had sunk

And the river was spitting at its banks

The border guards stood watch

As the migration of blood in the river’s waters carves

From the pebbles of the valley statues the color of stars.

[…]
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[p. 122]
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Unit Five: National and Pan-Arab Issues

Lesson One: National and Pan-Arab Issues (Martyrdom and the Martyrs)

Introductory Reading

Martyrdom is an exemplary value surpassing all values. In its general meaning, it is loyalty fulfilled in full, and the martyr 

is one who embodies the highest values of sacrifice, selflessness, and giving – one who o�ers his blood cheaply for his 

homeland, preferring the dignity and freedom of the homeland over his own life.

The martyr holds a great status in this world and the Herea�er. As for the position he will attain in the next life, it is 

represented in the Almighty’s saying:

(See the continuation of the example on the following page)

Arabic Language and Its Literature, Grade 11 (Humanities Track), 2025-26, pp. 122-125; Arabic Language and Its 

Literature, Grade 11 (Scientific Track), 2025-26, pp. 82-84 (previously: Arabic Language and Its Literature, Grade 11 

(Humanities Track), 2023-24, pp. 158-161; Arabic Language and Its Literature, Grade 11 (Scientific Track), 2023-24, pp. 

104-107).
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“Do not think of those who were killed in the path of God as dead. Rather, they are alive with their Lord, receiving provision, 

rejoicing in what God has bestowed upon them of His bounty, and receiving glad tidings concerning those who have 

not yet joined them from behind them—that there will be no fear upon them, nor will they grieve.” (Al Imran: 169-170)

As for his reward in this world, it is represented in the sanctity attained by the martyr, who gains lo�y rank and elevated 

status through the o�ering of his precious soul. 

[...]

Martyrdom from a National Perspective:

The sixth day of May in the year 1916 marked the start of a wide path penetrating deep into the soul of every Syrian free 

person who rejected humiliation and refused anything less than bearing the banner of martyrdom for the sake of the 

homeland’s glory, its dignity, and its honor. Since that history, martyrdom became a national holiday and the slogan 

raised before people’s eyes, whether in resisting colonialists or in fighting wars in defense of land and dignity. Writers 

were keen to express their stance toward the martyrs of that glorious day, describing their their unparalleled giving. In 

the words of al-Qarawi:

The hand of the criminal hung you stained [with blood],

So through you the gallows and the nooses were sanctified.

Rather, they hung you upon the breast of the horizon as medals,

Before which even the Pleiades burned in their breast with envy.

The martyrs of the sixth of May were only the beginning of caravans of freedom that continued a�erward, carrying forward 

the march of glory and attaining the sacred title.

[...]

As for the fiercest aggression that befell our homeland in the modern age, it was represented by the Zionist aggression 

against Syrian land. Its sons then struck the finest examples of self-sacrifice, until martyrdom became a culture and 

death became a song echoed by its voice. Nor was the literature of martyrdom limited to poetry alone. Rather, prose 

had a principal role in highlighting the values of martyrdom. Writers spread these values through stories and essays 

connected to martyrdom, among them Fares Zarzur, Badiʿ Haqqi, Walid Ikhlasi, and others. Syria continues to this day 

to o�er many of its sons in sacrifice for its land and dignity.

[p. 123]
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Martyrdom from a Pan-Arab Perspective: 

Syrian writers joined many Arab writers in defending major Arab causes and glorifying their martyrs in every part of the 

Arab homeland. No Arab issue remained merely the concern of one Arab country alone. How many fighters does history 

record whose struggle extended across more than one Arab state? Among them was the Algerian hero Shaykh ʿAbd al-

Qadir al-Jazaʾiri, who fought in Palestine, Syria, fulfilling the Lord’s will upon Syrian soil; and the Syrian hero Joul Jamal, 

who attained the honor of martyrdom in Egypt; and the Palestinian poet ʿAbd al-Rahim Mahmoud, who inscribed pages 

of struggle upon Iraqi soil before returning to be martyred on the soil of his homeland Palestine, embodying the values 

of martyrdom in word and deed [...]

[p. 124]

(See the continuation of the example on the following page)
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As for the Lebanese poet Bishara al-Khuri, he strongly expressed his nationalist sentiment. He was among the most 

important writers on the Palestinian cause, glorifying the Palestinian revolution and pledging his pure land to struggle 

until victory was achieved. He says:

O jihad, the glory applauds it, the laurel wore purple upon it.

A glory in which Palestine takes pride, and an edifice of lo�y greatness beyond compare.

We are, O sister, faithful to the covenant that both of us suckled from the cradle.

Palestinian poets also played an important role in enriching Arabic poetry with the poems of immortalizing the martyrs 

and igniting enthusiasm in souls, urging resistance to recover the land. Foremost among them are Samih al-Qasim, 

Kamal Nasir, and Mahmoud Darwish, who said:

Our sun is stronger than night

and all the martyrs

spring today into apples, banner and water

And they come..

They come..

They come..

And oh.. 

[pp. 124-125]

(See the continuation of the example on the following page)
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Religious Violence: Jihad and Martyrdom (šahādah)

In religious education, violence, armed struggle, and self-sacrifice are framed through explicitly theological concepts 

such as jihad, martyrdom, the defense of Muslim lands, and support for fighters, and integrated into lessons. As one 

textbook frames it, faith can inspire its adherents to remain steadfast and resist (muqāwama) evil and barbaric forces.178 

References to jihad and martyrdom appear from the earliest grades. In the new edition of the Grade 1 Islamic Educa-

tion textbook, a reference to martyrs was added to the interpretation of verse 7 of Surah al-Fatiha “the path of those 

upon whom You have bestowed favor.” This introduces the concept of martyrdom at the very beginning of students’ 

religious education.

Islamic Education, Grade 1, 2025-26, p. 11 (previously: Islamic Education, Grade 1, 2023-24, p. 15).

Likewise, in the Grade 4 Islamic Education textbook, jihad and the defense of the homeland are presented not merely 

as civic or military duties, but as the direct religious means of attaining salvation and drawing closer to God. Under the 

heading “Guarding for the Sake of God,” students are taught that the believer approaches God through “jihad and re-

sistance, in guarding the borders of the lands, protecting the homeland, repelling aggression, liberating the land, and 

defending holy sites,” while the concluding section explicitly states that “defending the homeland and holy places is 

a means of salvation from Hellfire.” The lesson is reinforced visually through the image of an armed fighter carrying a 

rifle while guarding the border under the new Syrian flag, sacralizing military struggle and presenting armed defense 

of the homeland as a spiritually rewarded religious obligation.  

178    Islamic Education, Grade 10, 2025-26, p. 77

  Violence, Armed Struggle, and Self-Sacrifice

Comprehension, Understanding, and Analysis:

1.	Define the general meaning of martyrdom. 

2.	What is the importance of martyrdom and what is its reward in this world and the Herea�er? 

3.	Why did Syrians adopt the sixth of May as Martyrs’ Day? 

4.	Discuss the importance of poets accompanying the ceremonies of martyrdom in Syria. 

5.	What was the position of Syrian poets toward major causes? 

6.	Give two examples of Arab fighters who crossed the borders of their own countries in defense of homeland causes. 

7.	Discuss the role of Palestinian literature in addressing the issues of its homeland. 

2025-262023-24

[...]
[The path of] those upon whom You have bestowed fa-
vor….. [i.e.,] the prophets, the righteous, the martyrs and 
the sincere believers

[...]
[The path of] those upon whom You have bestowed fa-
vor….. [i.e.,] the prophets and the righteous

*Green text shows added content.
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[p. 92:]

[…]

Lesson Two – Means of Drawing Closer to God Almighty

The Prophet loved his nation and feared for it from entering Hellfire, so he guided it to some means of salvation from it.

The Prophet explained two means of salvation from Hellfire:

[right] Modesty and Reverence toward God Almighty

[...]

[le�] Guarding for the Sake of God

The believer draws closer to God Almighty through righteous deeds, foremost among them jihad and resistance, in guarding 

the borders of the lands, protecting the homeland, repelling aggression, liberating the land, and defending holy sites.

Islamic Education, Grade 4, 2025-26, pp. 92-95.
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[p. 93:]

I Conclude:

[...]

•  Defending the homeland and holy places is a means of salvation from Hellfire. 

•  A Muslim hastens to hold fast to the means of salvation. 

Activities:

Express the content of the picture according to what was mentioned in the noble hadith. 

[Depicted image: an armed soldier carrying a rifle and the new Syrian flag while guarding the border.]

The theological and legal framing of jihad is most evident in high school Islamic Education textbooks which feature a 

myriad of traditions and virtues ascribed to it in Islamic literature. For example, Grade 11 students learn that one of the 

“Seven Destructive Things” (al-muhlikāt al-sab‘) is fleeing from battle and forgoing the duty of jihad. As such, battles 

must be fought “until achieving victory or martyrdom.”179 These values are also inculcated pedagogically in exercises, 

for example tasking students to consider what measures they might take to “defend the homeland and liberate occu-

pied territories.180” 

179    In the previous edition of the textbook, this duty was associated in an activity with “love for the homeland”. In the new edition, this was revised, 

aligning the with “the responsibility to protect Muslims and liberate the usurped territories”. Islamic Education, Grade 11, 2025-26, pp. 65-66 (previously: 

Islamic Education, Grade 11, 2017-18, pp. 67-68).

180    Islamic Education, Grade 10, 2025-26, p. 86.
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The Grade 12 Islamic Education textbook provides a clear example of how jihad is taught as both a broad moral princi-

ple and a concrete military obligation central to Islamic life and communal identity. It opens by defining jihad as “the 

pinnacle of Islam, the fence protecting its principles, and the means of preserving the security of the homeland and 

the [Islamic] Nation (ummah),” further describing it as “the path to dignity and honor and to defending rights.” The 

lesson does correspond in part to classical Islamic teachings by distinguishing between a “general” jihad–including 

moral striving, knowledge, and defending Islam intellectually–and a “specific” jihad involving armed combat under 

particular conditions. 

Although the lesson briefly references non-violent forms such as “struggling against the self” and “upholding truth 

and removing misconceptions about Islam,” its primary emphasis is on militarized jihad. It defines jihad in the “specif-

ic sense” as “fighting the enemy with one’s self and wealth,” and in the legal framing that treats military mobilization 

as a religious duty whenever “aggressor states attack Muslim lands, their honor, wealth, or holy places.” It also reflects 

traditional Islamic jurisprudence in distinguishing between two legal categories of armed jihad: an “individual obli-

gation” (farḍ ʿayn), activated when “aggressor states attack Muslim lands, their honor, wealth, or holy places,” and a 

“collective obligation” (farḍ kifāya), requiring the Muslim community to maintain military preparedness through “a 

trained and prepared army capable of confronting any possible danger.” In doing so, the lesson presents armed read-

iness and collective military struggle as normative and necessary components of Muslim communal life.181 

Islamic Education, Grade 12, 2025-26, p. 142 (previously: Islamic Education, Grade 12, 2017-18, p. 146).

181    See also Islamic Education, Grade 12, 2025-26, p. 147 (previously: Islamic Education, Grade 12, 2017-18, p. 152).

(See the continuation of the example on the following page)



89

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

Furthermore, Islamic Education textbooks present a variety of applications for jihad, such as its use as a means of 

achieving peace, maintaining deterrence, resisting enemies, and protecting freedom of belief in Islam. For instance, 

one of the goals of jihad, according to a new section appearing in the revised Grade 12 Islamic Education textbook, is 

fighting to remove obstacles that prevent people from following Islam, restrict its preaching, and coerce its adherents 

to convert to another religion.182 A second objective of jihad is to resist aggressors who attack Muslims, their property, 

or their lands, undermine their independence, threaten their security, or seek to lead them away from their religion. 

The textbook explicitly states that oppressed or occupied peoples have the right to strive for their freedom “by all 

means available.” It distinguishes between two forms of aggression. The first is “existing” aggression, illustrated by the 

Quraysh’s attacks on the Prophet Muhammad during the Battles of Badr and the Trench, as well as the “Zionist occu-

pation of Palestine and the Golan [Heights]” in the contemporary period. The second is “expected” aggression, exem-

plified by the Prophet’s campaigns at Tabuk and against Banū al-Muṣṭaliq. The third objective of jihad is to respond 

to breaches of treaties and agreements. The textbook illustrates this through the Prophet Muhammad’s conquest of 

Mecca following the Quraysh’s violation of the Treaty of Ḥudaybiyyah.183 

Jihad and armed resistance also feature in the textbook’s presentation of Islamic international relations. When deal-

ing with an “aggressor” non-Muslim state, they are presented as religiously legitimate courses of action. The textbook 

supports this idea in quoting verse 190 from Surah al-Baqarah–“fight in the way of Allah those who fight you but do 

not transgress.”184 Conversely, the curriculum also teaches that while Islam promotes peace and coexistence and en-

courages avoiding war whenever possible, peace must not come at the expense of Muslim dignity, security, or justice. 

Within this framework, jihad is presented as a necessary and legitimate duty aimed at resisting aggression and pro-

tecting the Muslim community, its homeland, and its holy places.185 

182    Islamic Education, Grade 12, 2025-26, p. 143.

183    Islamic Education, Grade 12, 2025-26, pp. 143-144 (previously: Islamic Education, Grade 12, 2017-18, p. 147).

184    Islamic Education, Grade 12, 2025-26, p. 138 (previously: Islamic Education, Grade 12, 2017-18, p. 142)

185    Islamic Education, Grade 12, 2025-26, pp. 138-140 (previously: Islamic Education, Grade 12, 2017-18, pp. 142-144).
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Jihad in Islam

Jihad is the pinnacle of Islam, the fence protecting its principles, and the means of preserving the security of the homeland 

and the [Islamic] Nation (ummah). It is the path to dignity and honor and to defending rights. Therefore, it was established 

as a firm and binding obligation upon every capable person.

•	 What is the concept of jihad in Islam? 

•	 What is the di�erence between jihad and terrorism? 

Definition of Jihad:

Jihad in Islamic law has two meanings: a general meaning and a specific meaning.

Jihad in the General Sense:

Exerting e�ort in the path of God and upholding His word, whether that e�ort is through knowledge, writing, strength, 

or wealth.

Jihad in the Specific Sense:

Exerting one’s utmost energy in fighting the enemy with one’s self and wealth.

Among the Forms of Jihad in the General Sense:

•	 Struggling against the self and disciplining it against desires. 

•	 Upholding truth and removing misconceptions about Islam. 

•	 ………………………… 

The Ruling on Jihad in the Path of God Almighty in the Specific Sense:

Jihad in the path of God Almighty has two rulings:

An Individual Obligation (farḍ ʿayn):

Jihad becomes an individual obligation if aggressor states attack Muslim lands, their honor, wealth, or holy places. In such 

a case, the people of the country must mobilize collectively, and anyone who refrains from jihad is considered negligent.

A Collective Obligation (farḍ kifāya):

Jihad is a collective obligation if there is a threat to any Muslim land from any side, and it is obligatory at that time to 

prepare a trained and prepared army capable of confronting any possible danger. 
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The curriculum also teaches the etiquette of jihad. In a lesson from the Grade 12 textbook, Students learn that Islam 

prohibits the killing of innocents and non-combatants, torture, and the mutilation of the dead, while requiring humane 

treatment of the wounded and prisoners and prohibiting unnecessary damage to the environment. Furthermore, the 

lesson teaches that reconciliation (ṣulḥ) between Muslims and their enemies is permissible only in the form of tempo-

rary agreements (hudna) provided they serve the interests of Muslims and do not contradict the principles of Islam.186 

Grade 12 students also learn how Islam distinguishes between jihad and terrorism. This is evident in a lesson featur-

ing a table juxtaposing the two, portraying them as complete moral opposites, presenting jihad as a legitimate and 

divinely sanctioned form of armed struggle while condemning terrorism as unlawful violence and destruction. Jihad 

is defined as “exerting utmost effort and energy in fighting the enemy with one’s self and wealth” and is described as 

something “God Almighty has obligated upon Muslims,” aimed at “protecting Islamic creed,” “defending homelands,” 

and “spreading justice among people.” Terrorism, by contrast, is defined as “every act of aggression, intimidation, de-

struction, or harming people’s interests without right,” with the goal of spreading corruption and destruction. It is 

described as divinely prohibited, and its results include ruin, destruction, civilizational conflict, oppression, injustice, 

cruelty, and ignorance.

Islamic Education, Grade 12, 2025-26, p. 144 (previously: Islamic Education, Grade 12, 2017-18, p. 148).

186    Islamic Education, Grade 12, 2025-26, pp. 146-148 (previously: Islamic Education, Grade 12, 2017-18, pp. 151-153).
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(See the continuation of the example on the following page)
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A comprehensive lesson that aptly combines jihad and martyrdom is found in the Grade 12 Islamic Education text-

book, where these concepts are taught not only as important Islamic concepts rooted in scripture and prophetic tradi-

tion, but also as broad moral and national ideals tied to sacrifice, armed struggle, and contemporary political conflict. 

Within a traditional religious framework, the text presents jihad as among the highest forms of faith, directly linking it 

to belief itself through the Hadith: “Faith in God and jihad in His path.” Martyrdom is repeatedly glorified through highly 

emotional and absolutist language. Students are taught that “sacrificing oneself is among the highest degrees of sin-

cerity,” that martyrdom leads to “eternal life in Paradise,” and that “every life ends with martyrdom in the path of God.” 

The lesson further aestheticizes violent death through vivid imagery, explaining that the martyr’s wound on Judgment 

Day will retain “the color of blood-red” while its fragrance will be “like the scent of musk.” Particularly striking is the 

presentation of the Prophet as desiring repeated violent death in battle: “I would wish to fight in the cause of God and 

be killed, then fight and be killed, then fight and be killed.” While some of these themes emerge from classical Islamic 

literature, the curriculum presents jihad and martyrdom as enduring virtues and normative ideals for Muslim life and 

society. 

The lesson simultaneously distinguishes between different categories of martyrdom: the “martyr of battle” who dies 

“during a battle against the enemy” receives elevated ritual status–he is “not washed, not shrouded, and the funeral 

prayer is not performed over him”–while another Hadith expands martyrdom to include victims of plague, drown-

ing, stomach illness, or collapsing buildings. Nevertheless, the curriculum consistently elevates battlefield martyrdom 

above other forms through its emphasis on armed jihad, blood sacrifice, Paradise, and defending holy lands, embed-

ding these ideas within both religious instruction and contemporary political identity.

The lesson politicizes jihad by explicitly connecting it to the Israeli-Palestinian conflict and the occupied Golan Heights, 

moving beyond abstract legal or theological discussion into contemporary nationalistic realities. Under “Forms of Ji-

had,” students are taught that modern jihad includes “the jihad of our people in the occupied Golan, and the jihad of 

the people of occupied Palestine in order to recover their usurped land and future rights.” Palestinian fighters killed in 

this struggle are explicitly classified as martyrs, and students are ultimately asked to “express your opinion regarding 

Palestinian fighters who defend the land of Palestine and Bayt al-Maqdis (Jerusalem).”

  Violence, Armed Struggle, and Self-Sacrifice

The Di�erence Between Jihad and Terrorism:

Jihad in the Path of God Almighty Terrorism

Definition Exerting utmost e�ort and energy in 

fighting the enemy with one’s self 

and wealth.

Every act of aggression, intimidation, 

destruction, or harming people’s 

interests without right.

Proof (rele-vant text) “Permission [to fight] has been given 

to those who are being fought because 

they have been wronged…” [Al-Hajj: 39]

“Whoever kills a soul–unless for a soul 

or for cor-ruption in the land–it is as if 

he has killed all man-kind; and whoever 

saves one, it is as if he has saved all 

mankind.” [Al-Ma’idah: 32]

Ruling God Almighty has obligated it upon 

Mus-lims.

God Almighty has forbidden it.

Purpose • Protecting Islamic creed and defend-

ing it, the sanctity of homelands, lives, 

honor, and property. 

• Developing the earth and spreading 

justice among people.

• Corruption and destruction of life 

on earth.

• Seizing the resources of peoples and 

stripping them of security and stability.

Result Construction, prosperity, civilizational 

interaction, justice, mercy, knowledge, 

and understanding.

Ruin, destruction, civilizational conflict, 

oppression, injustice, cruelty, and 

ignorance.
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[p. 65]

[p. 66]

Lesson Four – Unit of the Noble Hadith

The Status of the Martyr and the Greatness of His Reward

Read and Discuss:

•   Why was jihad legislated in Islam? 

•   Why does the martyr deserve a great reward from God Almighty and eternal bliss in Paradise? 

•   Mention some forms of defending your beloved homeland. 

[...]

(See the continuation of the example on the following page)

Islamic Education, Grade 12, 2025-26, pp. 65-68 (previously: Islamic Education, Grade 12, 2017-18, pp. 60-63).
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From the Guidance of the Noble Hadith

The noble Hadith explains the virtue of the jihad fighter in the path of God Almighty and the greatness of his reward in this 

world and the Herea�er. The Prophet informed that God, Blessed and Exalted, by His grace and generosity, guarantees 

for whoever goes out striving in His path—believing in His promise and a�irming what the Messenger, peace be upon 

him, brought—that He will either admit him into Paradise or return him safely to his family with reward and spoils.

The Prophet swore by God Almighty to emphasize the greatness of jihad in the path of God and to a�irm the value of 

martyrdom in His cause. He informed that every martyr’s wound on the Day of Resurrection will remain as testimony to 

the sincerity of his intention and devotion in his jihad: its color the color of blood-red, while its fragrance will be like the 

scent of musk spreading among the people of the gathering as a manifestation of his virtue.

The Prophet explained the virtue of jihad, his concern for it, and the greatness of his aspiration toward it. He swore by 

God that he would not refrain from going out for jihad except out of compassion and mercy for the Muslims, because his 

continual departure for jihad would burden them, since they would not find what would enable them to go out alongside 

the Messenger of God for jihad, nor would they find anyone to carry them with him if he departed.

The Prophet concludes his Hadith by magnifying the virtue of martyrdom in the path of God Almighty, wishing that he 

could be killed in the path of God, then brought back to life repeatedly, over and over. Thus jihad in the path of God never 

ceases; rather, every life ends with martyrdom in the path of God, followed by a new life, then martyrdom again … and 

thus martyrdom becomes the seal of lives. 

[p. 67]

(See the continuation of the example on the following page)
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The Virtue of Jihad and the Reward of Martyrdom in the Path of God Almighty:

On the authority of Abu Dharr, who said: I said, “O Messenger of God, which deed is best?” He said:

“Faith in God and jihad in His path.”

•   Explain why jihad in the path of God Almighty is linked with faith in God Almighty in the noble hadith. 

•   Deduce the importance of jihad in the life of the [Islamic] Nation (ummah). 

Sacrificing oneself is among the highest degrees of sincerity and the truest proof of the soundness of faith. It is the path 

to eternal life in Paradise and attaining the pleasure of God Almighty. The nation remains in need of the sacrifices of its 

sons in defense of religion, homeland, holy places, and sanctities, and in achieving dignity and honor. Therefore, God 

Almighty granted the martyr a provision with Him, forgave his sins, and bestowed upon him the lo�y rank in Paradise 

alongside the prophets and messengers.

Forms of Jihad

Among the forms of jihad in the path of God in our present age are the jihad of our people in the occupied Golan, and the 

jihad of the people of occupied Palestine in order to recover their usurped land and future rights, and to defend themselves, 

their honor, and their wealth. If they are killed, then they are martyrs, in accordance with the saying of the Prophet:

“Whoever is killed defending his wealth is a martyr; whoever is killed defending his religion is a martyr; whoever is killed 

defending his blood is a martyr; and whoever is killed defending his family is a martyr.”

[p. 68]

(See the continuation of the example on the following page)



95

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

Students are encouraged to view solidarity with ongoing conflicts as a measure of religious commitment; the defense 

of Muslim territories is framed as a transnational obligation. Grade 9 students are encouraged to link the early Islamic 

conquests with contemporary “heroic martyrs who offered their precious souls in defense of our sanctities and holy 

places,” drawing inspiration from the early Islamic exemplars to legitimize modern martyrdom, from the anti-colonial 

struggle and the fight for independence to, most recently, the martyrs of Syria’s Revolution of Dignity. Students are 

asked to give their opinion on “what is the best action you can undertake in loyalty to their sacrifices and heroism.”187 In 

another example, a chapter on Muhammad’s campaign against the Banu al-Muṣṭaliq references verse 80 from Surah 

al-Anfal: “And prepare against them whatever you are able of power and of steeds of war by which you may terrify the 

enemy of Allah and your enemy and others besides them whom you do not know [but] whom Allah knows […]”, and 

instructs students to list “as many new weapons as possible to fight the Zionist enemy.”188 In yet another case, Grade 

3 students are told that “righteous deeds are a means of attaining the bliss of Paradise” and are then asked to choose 

the proper behavior when “an enemy attacked our beloved homeland,” with the expected correct answer being “fight 

him,” while alternatives such as “forgive him” or “do not care” are implicitly framed as wrong or morally inferior. 

Islamic Education, Grade 3, 2025-26, p. 83 (previously: Islamic Education, Grade 3, 2017-18, p. 85).

187    The new edition removed from the contemporary cases of martyrdom “Palestine and the steadfast Golan”, referencing instead the Syrian revo-

lution. Islamic Education, Grade 9, 2025-26, pp. 36-40 (previously: Islamic Education, Grade 9, 2017-18, pp. 37-41).

188    Islamic Education, Grade 8, 2025-26, p. 94 (previously: Islamic Education, Grade 8, 217-18, p. 96).

  Violence, Armed Struggle, and Self-Sacrifice

Rulings Concerning the Martyr of Battle:

•   A martyr is one who is killed in the path of God during a battle against the enemy. 

•   The martyr of battle has rulings specific to him in Islam: he is not washed, not shrouded, and the funeral prayer is 

not performed over him, keeping the traces of martyrdom upon him so that he may intercede for those who killed him. 

[...]

Educational and Evaluative Activities:

1.   What is Islam’s position on jihad? And why? 

2.   What is the reward by which God Almighty distinguished the martyr over the rest of the people of Paradise? 

[...]

7.   Express your opinion regarding Palestinian fighters who defend the land of Palestine and Bayt al-Maqdis (Jerusalem). 

4 – In light of your knowledge that righteous deeds are a means of attaining the bliss of Paradise, choose from the 

following the correct behavior so that you may be among the successful:

[…]

• An enemy attacked our beloved homeland:

– Fight him

– Do not care

– Forgive him
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The curriculum’s expansion from specific national disputes to the broader “lands of the Muslims” situates conflict with-

in a pan-Islamic framework, extending the geography of struggle beyond the Syrian state.189 An Islamic history lesson 

on the 630 AD Battle of Tabuk concludes with students being encouraged to financially support and value the “heroic” 

acts carried out by “jihad fighters” in Islamic countries against “enemies of the [Islamic] Nation” (ummah) in “support 

(nuṣrah) of their faith.” This represents a significant revision of the earlier version of the lesson, which framed violence 

and sacrifice in military and patriotic terms rather than religious and jihad-related ones, and focused specifically on the 

Palestinian and Syrian conflicts with Israel.

Islamic Education, Grade 8, 2025-2026, p. 101 (previously: Islamic Education, Grade 8, 2017-2018, p. 103).

Taken as a whole, the curriculum constructs an educational environment in which self-sacrifice and militant struggle 

are not peripheral themes, but recurring motifs that shape historical consciousness, literary interpretation, and reli-

gious understanding. Historic events, poetic imagery, and Islamic concepts are repeatedly woven together to present 

armed resistance, martyrdom, and death in struggle as morally elevated and identity-forming ideals. Such lessons 

present past religious-military episodes as normative models for contemporary conflicts, encouraging pupils to per-

ceive fighting and martyrdom as faithful continuations of revered historical struggles while simultaneously legitimiz-

ing and glorifying violence, killing, and sacrifice in the context of wars and revolutions. This does not merely preserve 

a memory of past conflicts; it creates a pedagogical framework in which pupils are encouraged to read history, litera-

ture, and religion through the lens of confrontation, sacrifice, and heroic violence.

Looking ahead, this integration of armed resistance into multiple domains of study raises concerns regarding the 

promotion of peace-oriented values and the cultivation of critical, pluralistic perspectives. The curriculum does not 

uniformly eliminate all references to peace or restraint, but such references are structurally secondary to mobilizing 

narratives that valorize struggle, normalize blood sacrifice, and frame violent confrontation as a natural response to 

injustice or occupation. If sustained across subjects and grade levels, this approach risks shaping students’ moral 

imagination around conflict rather than reconciliation, and around martyrdom rather than civic life, compromise, or 

nonviolent agency. 

189    See for example Islamic Education, Grade 8, 2025-26, p. 97 (previously: Islamic Education, Grade 8, 2017-18, p. 99). For the reframing of rebels 

against France as “jihad fighters” (mujāhidūn), see History, Grade 9, 2025-26, pp. 22-25 (previously: History, Grade 9, 2017-18, pp. 23-26).

  Violence, Armed Struggle, and Self-Sacrifice

2025-262017-18

Express your opinion about the following situations, 
taking what you have seen about the events of the 
Battle of Tabuk as guidance:
A. Some people are ungenerous when asked to donate 
in support of the jihad fighters revolting in occupied Is-
lamic countries.
B. One values the works of jihad immortalized by jihad 
fighters as they stand up to the enemies of the [Islam-
ic] Nation.
C. One follows what is unfolding in Islamic countries in 
terms of heroic acts performed by Muslims in support 
of their Faith and the liberation of their lands.

Express your opinion about the following situations, 
taking what you have seen about the events of the 
Battle of Tabuk as guidance:
A. Some people are ungenerous when asked to donate 
in support of the Palestinian Resistance.
B. One practices reciting a patriotic poem on Indepen-
dence Day.
C. One values the duty performed by soldiers in de-
fense of the Motherland.
D. One follows what is unfolding in Palestine and the 
Golan Heights.

*Red text shows removed content.*Highlighted  text shows altered content.
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Non-Muslims and Local Syrian Minorities: 

Creating New Arab-Sunni-Muslim Identity 

in Syria

Syria is a multiethnic and multireligious country, home to Arab Sunni Muslims, Kurds, Alawites, Christians, Druze, 

Ismāʿīlī Shiʿis, Assyrians, Armenians, Turkmens, Jews, Circassians, and other minority communities. This diversity is 

central to Syria’s history, society, geography, language, and cultural memory. Additionally, Christianity and Judaism 

have deep roots in the Syrian landscape: Syria contains some of the world’s oldest Christian communities and religious 

sites, while Jewish communities were present in Syria for more than two millennia, especially in cities such as Damas-

cus and Aleppo. The way Syrian textbooks depict minorities and other religions therefore shapes how students are 

taught to understand Syria: as a shared civic space of diverse communities, or as a country whose diversity is recog-

nized only when subordinated to dominant Sunni-Islamic, Arab, and nationalist frameworks.

The previous chapter showed that the 2025-2026 curriculum underwent a broad process of Islamization, in which 

religious language, Islamic authority, and Arab-Islamic political models became more prominent. This chapter exam-

ines the consequences of that process for minorities, non-Islamic religions, non-Sunni traditions, and non-Arab peo-

ples. Earlier Syrian curricula combined authoritarian Baʿthist and Arab-nationalist narratives with material that also 

promoted civic equality, religious tolerance, shared citizenship, non-discrimination, and coexistence across religion, 

language, origin, and belief. The revised curriculum reduces or removes much of that pluralistic material. Lessons that 

previously grounded protection of non-Muslims in Islamic sources, citizenship in constitutional equality, and diversity 

in shared civic belonging are deleted or replaced. At the same time, Christianity is retained primarily as protected heri-

tage; Judaism is portrayed through theological inferiority and collective stigma; the history of Shiʿi groups is rewritten 

through a Sunni lens; Alawite and Druze identities are erased or displaced from the regions and historical narratives 

most closely associated with them; and non-Arab peoples are overwritten by an Arabized account of Syria’s and the 

region’s past.

This chapter therefore traces a hierarchy of recognition. Christian heritage, including churches, holy sites and monu-

ments, remains visible only insofar as it can be accommodated within an Islamic social order. Jews appear as a reli-

gious category, but Syrian Jewish history is erased, while Islamic Education textbooks repeatedly portray Jews through 

themes of misguidance, betrayal, hostility, financial wrongdoing, and divine punishment. Shiʿi-associated dynasties 

and figures are either violently delegitimized, as illustrated by the treatment of the Fatimid (“ʿUbaydid”) dynasty, or 

absorbed into Sunni genealogical and doctrinal frameworks. Alawite and Druze spaces may remain on maps and in 

history lessons, but their communal identity is ignored, renamed, or replaced by Sunni or Arab-national alternatives. 

Kurds, Assyrians, Armenians, Turkmens, Circassians, Jews, and other non-Arab communities are largely absent from 

the historical imagination offered by the curriculum. The result is a revised national narrative that presents Syria as 

geographically diverse while denying equal historical legitimacy, cultural visibility, and civic belonging to many of the 

communities that make up Syrian society.

From Religious Pluralism and Citizenship to Islamic Hierarchy

Earlier Syrian textbooks included content presenting religious and civic arguments for pluralism. Some lessons ground-

ed tolerance in authoritative Islamic sources, including Qur’anic language and Prophet Muhammad’s Hadith, while 

others presented citizenship as equality in rights and duties regardless of religion, belief, language, origin, or gender. 

The 2025-2026 curriculum reduces both kinds of material while preserving broader praise for Islamic governance, jus-

tice, consultation (šūrā), and orderly rule. This creates a clear shift in the textbook’s model of coexistence. The previous 

curriculum taught that Islam protected non-Muslims and that Syrian citizenship rested on equality, participation, and 

non-discrimination. The revised curriculum weakens both frameworks simultaneously. It removes Islamic Education 

passages presenting non-Muslims as protected members of a shared social order grounded in Islamic sources, while 

also removing Social Studies material defining citizenship through constitutional equality and non-discrimination re-

gardless of religion or belief. Meanwhile, the curriculum preserves examples of Christians being guaranteed safety 
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and protection from harm when they demonstrate Islamic justice under Muslim rule, as in ʿUmar’s Covenant, while 

removing treaty material that portrays Muslim authority as constrained by negotiated obligations, as in the Treaty of 

Alexandria (on both examples see next subchapter). The resulting model narrows pluralism into conditional tolerance 

under Islamic hegemony: religious diversity can remain visible when subordinated to Islam, but equal civic belonging 

and reciprocal coexistence are reduced.190  

The following excerpts are taken from Grade 11 Islamic Education lessons on human rights, citizenship, and Islamic 

history which have been removed in the new 2025-2026 curriculum. This removed example is significant because it 

demonstrates that, contrary to suggestions that the Assad Islamic Education textbooks contained “inaccuracies,”191 the 

earlier curriculum drew on authoritative Islamic sources, including Qur’anic verses and hadiths of the Prophet Muham-

mad, to promote pluralism and the protection of non-Muslims, while affirming shared citizenship and common hu-

manity. The lesson states that safeguarding human life “is not limited to Muslims,” but extends to those who live with 

Muslims “in loyalty and peace.” It reinforces this principle with a Prophetic Hadith warning that whoever kills a person 

under covenant will not smell the fragrance of Heaven. The same removed lesson then shifts from the protection of life 

to citizenship within a shared political community. It presents the Covenant of Medina (kitab al-madīnah) as a politi-

cal arrangement encompassing the Emigrants (muhājirūn), the Supporters (anṣār), the Jews, and even the Idolators 

(mušrikīn) of Medina, granting them rights and assigning them duties equally. The examples that follow make the 

point even more explicit: Prophet Muhammad stands for a Jewish funeral procession, and, when asked why, replies: 

“Is it not a human soul?” The Prophet’s Companions similarly attend the funeral of a Christian woman, underscoring 

respect for the dignity of non-Muslims. These passages taught that Islamic tradition could justify the protection of 

non-Muslims, respect across religious boundaries, and shared communal life. Their removal therefore weakens a specif-

ically Islamic foundation for interreligious tolerance. Rather than merely eliminating general human rights language, 

it removes Qur’anic and Prophetic Hadith-based teachings that presented religious minorities as protected members 

of a shared social order grounded in Islam.

Islamic Education, Grade 11, 2017-18, pp. 95-96 (removed)

190    History, Grade 10 (Humanities Track), 2025-26, p. 105 (previously: History of Civilization, Grade 10, 2014-15, p. 109);

History, Grade 10 (Humanities Track), 2025-26, pp. 131-132 (previously: History of Civilization, Grade 10, 2014-15, pp. 160-161);

Islamic Education, Grade 8, 2025-26, p. 53 (previously: Islamic Education, Grade 8, 2017-18, p. 55);

Islamic Education, Grade 11, 2017-18, pp. 95-102. (removed content);

Social Studies, Grade 6, 2012-13, pp. 122-141. (removed content).

191    Sebastian Usher, “New Syrian government’s school curriculum changes spark concern,” BBC News, January 2, 2025.

https://www.bbc.com/news/articles/c1ln12056ppo.

(See the continuation of the example on the following page)

https://www.bbc.com/news/articles/c1ln12056ppo
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Islamic Education, Grade 11, 2017-18, p. 99 (removed)

First: The right to life and safety from harm

-  Since, in the view of Islam, the human being (al-insān) is the most honorable of all beings, one of the foremost 

implications of this honor is the protection of life and the preservation of its safety from anything that may threaten its 

existence. The Prophet – peace be upon him – said: “The destruction of the world is less significant in the sight of Allah 

than the killing of a believer unjustly”. 

-  This safeguarding of human life is not limited to Muslims; rather, it extends to everyone who lives with Muslims in loyalty 

and peace. The Prophet – peace be upon him – said: “Whoever kills a person under covenant will not smell the fragrance 

of Heavens, though its fragrance can be perceived from a walking distance of forty years.”

-  And due to the significance and sanctity of human life, Allah made the punishment severe to whoever felt tempted and 

assaulted a person to kill or cause harm. Allah imposed the reprisal (qiṣāṣ) as an adequate punishment to whatever one 

inflicts or to how one causes injury upon his brother or society. 

-  And even when Allah the Almighty commanded us to perform jihad and prepare for it, it was for protecting one’s right 

to live, the life of the society, and the peaceful people. Therefore, Islam has forbidden assaulting innocent women, 

children, and elderly. 

•	 Citizenship and Islamic History:

- The Messenger of Allah wrote a covenant between the Emigrants (muhājirūn) and the Supporters (anṣār), and bound 

the Jews and the Idolators (mušrikīn) who were in Medina in it as well. He sanctioned them rights and imposed duties 

upon them. 

Islam honors humanity in all the sons of Adam, without exception. It is reported that the Prophet – peace be upon him 

– once stood for a Jewish funeral procession passing by. When he was asked about it, he said: “Is it not a human soul?”

The Companions of the Messenger of Allah also attended the funeral of a Christian woman.

The following excerpts are taken from a removed Grade 6 Social Studies lesson that discusses citizenship as the basis 

for society-building. This removed example marks a similar shift as the previous Islamic Education example from a 

civic perspective. The previous version of this lesson taught pluralism through citizenship, constitutional equality, and 

non-discrimination. It defined citizenship through equality in rights and duties, participation of all citizens, democratic 

institutions, dialogue, communication, and cooperation among all members of the homeland. Additionally, it included 

a quotation from Article 33 of the 2012 Syrian constitution: citizens are equal in rights and duties, and there shall be no 

discrimination among them on the basis of “gender, origin, language, religion, or belief.” The lesson then translated 
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Political Life

Media outlets contribute to shaping national identity, instilling social and national values, and connecting the human 

being to the people of his homeland, on the basis of equality in rights and duties. Democratic institutions and popular 

organizations also work to combine the e�orts of the members of society in order to achieve what they aspire to, and to 

strengthen dialogue and communication among all the people of the homeland.

Lesson One: Citizenship as the Basis for Building Society

The human being is connected to the people of his homeland by a set of characteristics that define the general identity 

of all citizens. The advancement of the homeland requires real partnership of all its citizens, on the basis of equality in 

rights and duties. 

this legal principle into classroom language, telling students that they, their classmates, their neighbors, their friends, 

and every citizen belonging to Syria are equal partners in building the state, “so that it may be a model of diversity and 

shared living.” This lesson presented diversity in explicitly civic language, presenting national life and citizenship as a 

shared status across religious, linguistic, ethnic, and social boundaries. Its removal from the 2025-2026 curriculum is 

therefore significant. Together with the removed Grade 11 Islamic Education material, it shows that the revised curricu-

lum reduces both Islamic and civic-constitutional arguments for protection, equal citizenship and non-discrimination 

against non-Muslims.

Social Studies, Grade 6, 2012-13, pp. 130-131 (removed)
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The examples in this subchapter show a movement from multireligious pluralism and equal citizenship toward con-

ditional tolerance under Islamic authority. The removed Grade 11 Islamic Education material had taught students that 

Islamic tradition could justify protection of non-Muslims, respect for Jewish and Christian funerary dignity, and shared 

communal life with Jews and polytheists in Medina. The removed Grade 6 Social Studies lesson had translated con-

stitutional equality into explicit civic language, presenting Syrians of different religions, languages, origins, and beliefs 

as equal partners in building the state. The subchapter therefore shows a clear curricular shift: coexistence remains 

acceptable when placed under Islamic governance, while stronger models of equal citizenship, reciprocal civic belong-

ing, and binding negotiated arrangements with non-Muslims are weakened or removed.

Let us learn the concept of citizenship, and clarify its foundations and its role in achieving national unity.

Read the adjacent document, then try to infer the definition of citizenship:

“Article 33 of the Constitution of the Syrian Arab Republic, 2012:

2. Citizenship is a fundamental principle that entails rights and duties enjoyed by every citizen and exercised according 

to the law.

3. Citizens are equal in rights and duties. There shall be no discrimination among them on the basis of gender, origin, 

language, religion, or belief.”

You, your classmate, your neighbor, your friend in the neighborhood, and every citizen who belongs to this great homeland, 

Syria, are all equal partners contributing to the building of the Syrian Arab state, so that it may be a model of diversity 

and shared living. 
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Depicting Christianity and Judaism through Islamic Supersessionism 

Islamic Education textbooks discuss Christianity and Judaism through Islamic theological categories, but the revised 

curriculum applies this framework in a persistent hierarchy that places Islam above earlier religions, while portraying 

Jews through especially harsh collective stigma. Christians and Jews appear as People of the Book (ahl al-kitāb) and 

as followers of earlier prophetic revelations, yet their religious significance is defined through Islam’s final revelation 

and authority. Earlier revelations are presented as originally part of the same divine message later completed by Mu-

hammad, while Christian and Jewish religious leadership is portrayed as having distorted or misused earlier divine 

messages.192 This theme is demonstrated in the Grade 8 Islamic Education textbook, where the text describes how 

Muhammad told the Jews after arriving in Medina that Muslims are more entitled to Moses than they are.193 Similarly, 

in the Grade 10 Islamic Education textbooks, students learn that “the Noble Qur’an is the final and the best among the 

divine revelations.”194 The curriculum also teaches that marriage with Jewish or Christian women is permissible, while 

marriage with women from non-monotheistic religions is prohibited.195 The cumulative effect is to teach students 

that Judaism and Christianity are acknowledged as valid religious traditions only when they derive their legitimacy 

from, and remain subordinate to, the final revelation, i.e. Islam.

Revisions to Islamic Education textbooks introduce this hierarchy from the earliest stage of schooling. The previous 

Grade 1 textbook described “those who have evoked anger” and “those who are astray” in Sūrat al-Fatihah as people 

who moved away from “the path of good.” The revised version defines them as those who knew the truth and delib-

erately abandoned it, and those who left the truth out of ignorance and misguidance. Although the revised textbook 

does not explicitly identify these categories with Jews and Christians, it leaves the traditional interpretation associ-

ating them with both groups available to teachers and students (this example is analyzed in further detail below).196 

Other examples present Jews as recurring negative actors within the context of Islamic sacred history and religious 

instruction. These examples construct a persistent pattern in which Jews are presented less as a contemporary reli-

gious community than as a collective theological and moral category defined by transgression and divine judgment.

The following Grade 6 Social Studies example includes a passage on the Muslim conquest of Egypt (639-642 CE), 

showing the removal of content related to the Treaty of Alexandria (ṣulḥ al-Iskandariyyah). The earlier 2012–2013 text-

book presents the Treaty of Alexandria, dated to 20 AH (Hijri year, corresponding to 641 CE), as an agreement between 

the Byzantine authorities in Egypt, represented by al-Muqawqis, and the Muslim army under ʿAmr ibn al-ʿĀṣ. It 

described how the Muslim army conquered El-Arish, besieged Babylon Fortress for seven months, and then moved 

toward Alexandria, where al-Muqawqis negotiated with the Muslims and concluded the Treaty of Alexandria. An ac-

companying explanatory box summarized its reciprocal terms, ending the siege while guaranteeing Muslims pro-

tection and worship rights in exchange for commercial and material obligations. More specifically, it stipulated that 

Muslims not be prevented from praying in the Danaqilah Mosque, today associated with the Prophet Daniel Mosque 

in Alexandria, and not be attacked. In return, the Muslims would provide Nubia with some fabrics, wheat, and barley, 

and open the routes of trade and passage between the two sides. 

The 2025–2026 textbook retains the account of the Muslim conquest and the conclusion of the Treaty of Alexandria 

but removes the explanatory box outlining the treaty’s terms. Whereas the earlier textbook combined the narrative of 

Arab-Islamic conquest with a negotiated settlement imposing reciprocal obligations, including protection of Muslim 

worship and the regulation of trade, the revised version omits that dimension altogether. The treaty offered a more 

concrete model of coexistence than the general protection framework preserved in ʿUmar’s Covenant. Whereas ʿU-

mar’s Covenant presents Christians as protected under Muslim rule, the Treaty of Alexandria depicts Muslim authority 

as operating through negotiated, reciprocal obligations with a non-Muslim authority. By removing this material, the 

revised curriculum retains the narrative of Arab-Islamic liberation while omitting the treaty framework that portrayed 

conquest as accompanied by binding agreements, which showcased a model from the Islamic legal tradition for 

binding pacts with non-Muslim communities under Muslim rule. The result is a more unilateral account of Muslim  

192    See for instance Islamic Education, Grade 10, 2025-26, p. 73.

193    Islamic Education, Grade 8, 2025-26, p. 60 (previously: Islamic Education, Grade 8, 2017-18, p. 62).

194    Islamic Education, Grade 10, 2025-26, p. 85.

195    Islamic Education, Grade 12, 2025-26, p. 102 (previously: Islamic Education, Grade 12, 2017-18, p. 100).

196    Islamic Education, Grade 1, 2025-26, p. 11 (previously: Islamic Education, Grade 1, 2023-24, p. 15).
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2025-262012-13

The Muslims Liberate Egypt (al-muslimūn yuḥarrirūna 

miṣr):

After taking Jerusalem in 17 AH / 638 CE, the Rightly 
Guided Caliph ʿUmar ibn al-Khaṭṭāb, may Allah be 
pleased with him, sent an army to Egypt under the 
command of ʿAmr ibn al-ʿĀṣ, may Allah be pleased 
with him, in order to liberate it from the Byzantine Ro-
mans. He liberated the city of al-ʿArīsh, then besieged 
Babylon Fortress for seven months until he conquered 
it. After that, he headed to Alexandria and besieged 
it. Then the Byzantine emperor wrote to his governor 
in Egypt, al-Muqawqis, to negotiate with the Muslims, 
and he concluded the Treaty of Alexandria with them 
in 20 AH / 641 CE.

[Image caption:] Figure 23: A present-day photo of 
Babylon Fortress in Egypt.

The people of Egypt cooperated with the Arab-Islamic 
army. They opened their homes for them, built bridges 
and markets, and supplied them with provisions and 
fodder for the horses, in order to get rid of Byzantine 
Roman rule. By doing so, they contributed to complet-
ing the liberation of Egypt (taḥrīr miṣr).

The Muslims Liberate Egypt (al-muslimūn yuḥarrirūna 

miṣr):

After taking Jerusalem in 17 AH / 638 CE, the Right-
ly-Guided Caliph ʿUmar ibn al-Khaṭṭāb, may Allah be 
pleased with him, sent an army to Egypt under the 
command of ʿAmr ibn al-ʿĀṣ, may Allah be pleased 
with him, in order to liberate it from the Byzantine Ro-
mans. He liberated the city of al-ʿArīsh, then besieged 
Babylon Fortress for seven months until he conquered 
it. After that, he headed to Alexandria and besieged 
it. Then the Byzantine wrote to his governor in Egypt, 
al-Muqawqis, to negotiate with the Muslims, and he 
concluded the Treaty of Alexandria with them in 20 AH 
/ 641 CE.

[Image caption:] Figure 23: A present-day photo of 
Babylon Fortress in Egypt.

[Green text box:]

Content of the Treaty of Alexandria:

Ending the siege, stopping the fighting, not preventing 
the Muslims from praying in the Danaqilah Mosque 
[today associated with the Prophet Daniel Mosque in 
Alexandria], and not attacking them [the Muslims]. 
In return, the Muslims pledged to provide Nubia with 
some fabrics, wheat, and barley, and to open the 
routes of trade and passage between the two sides.

After reading the supplementary box, try to infer the 
importance of the Treaty of Alexandria for the Egyp-
tians.

The people of Egypt cooperated with the Arab-Islamic 
army. They opened their homes for them, built bridges 
and markets, and supplied them with provisions and 
fodder for the horses, in order to get rid of Byzantine 
Roman rule. By doing so, they contributed to complet-
ing the liberation of Egypt (taḥrīr miṣr).

*Red text shows removed content.

Social Studies, Grade 6, 2025-26, p. 50 (previously: Social Studies, Grade 6, 2012-13, p. 52)

rule, with less emphasis on negotiated coexistence after conquest. Its removal narrows the curriculum’s portrayal of 

Muslim–non-Muslim relations by eliminating a model of coexistence based on negotiated reciprocal obligations.
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The following Grade 12 Islamic Education textbook is a clear example of how Christian safety and freedom of worship 

are presented as conditional privileges under Muslim rule. The excerpt is taken from a lesson on the principles of in-

ternational relations in Islam and cites ʿUmar’s Covenant (al-ʿuhdah al-ʿumariyyah), attributed to the second caliph 

ʿUmar ibn al-Khattab after the Muslim conquest of Jerusalem in 637 CE. The covenant is presented as an example of 

peaceful relations; students are instructed to analyze it and “clarify the importance of these provisions in the lives of 

[different] nations.” The passage states that ʿUmar granted the Christians of Jerusalem (Iliyāʾ) protection for them-

selves, their property, their churches, and their crosses; that their churches would neither be occupied, destroyed, nor 

diminished; that they would not be compelled to abandon their religion; and that none of them would be harmed. 

The lesson teaches protection of Christians through a political-religious hierarchy in which Muslim authority grants, 

regulates, and limits the Christian existence. Christians appear as a protected community whose security and religious 

life depend on accepting Muslim rule, maintaining loyalty, and remaining within the Islamic political-legal order. The 

textbook’s required activity reinforces this model by asking students to analyze the provisions of ʿ Umar’s Covenant and 

explain their importance for the lives of nations, referring to non-Muslims. The example therefore preserves Christian 

protection strictly within a framework of Islamic governance and Muslim patronage. Its significance becomes clearer 

when presented alongside the removed examples in this chapter: the revised curriculum retains material that demon-

strates Islamic justice under Muslim rule, while removing material that presented interreligious coexistence through 

equal citizenship, reciprocal civic belonging, or negotiated arrangements. Together, the examples teach students to 

view Christians as subordinate to Muslims but entitled to protection, in contrast to Jews, who are portrayed as danger-

ous, treacherous, and involved in financial misconduct.

Islamic Education, Grade 12, 2025-26, p. 141 (previously: Islamic Education, Grade 12, 2017-18, p. 145)

In ‘Umar’s Covenant, written by ʿ Umar ibn al-Khaṭṭāb, may Allah be pleased with him, for the people of Jerusalem (Iliyāʾ), 

it states: 

“He granted them safety for souls, their property, their churches, and their crosses: that their churches shall not be 

inhabited [by others], nor destroyed, nor diminished, nor shall they be compelled regarding their religion, nor shall any 

one of them be harmed.”

Required:

a. Analyze the content of this passage from ‘Umar’s Covenant, identifying the most important provisions contained within it.

b. Clarify the importance of these provisions in the lives of [di�erent] nations.

Notably, the previous example does not include the words often included in the accounts of ‘Umar’s Covenant that pro-

hibit the Jews from living in Jerusalem. The reason for its omission is unclear. While the statement could have originally 

reinforced the notion that the early Muslim caliphates restricted if not forbade Jewish life in Jerusalem, it nonetheless 

acknowledged Jewish existence in the city of Jerusalem, even if it is framed in a negatively.197  

197    Muḥammad ibn Jarīr al-Ṭabarī, Ta’rīkh al-Rusul wal-Mulūk, Vol. 3, Egypt: Dār al-Ma‘ārif, 2nd edition, 1967, p. 609.
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Notwithstanding, the negative framing of Jewish presence in Jerusalem is further demonstrated in the following, 

more contemporary example. In a lesson dedicated to analyzing historical documents, the Grade 10 History textbook 

discusses a document from the Ottoman era which mentions how the governor Muhammad Ali Basha (or Mehmet Ali 

Pasha) forbade the Jews from “paving the ground of the Buraq [wall]” (i.e., the Western Wall Plaza), but allowed them to 

“visit it [the wall] according to the established practice.” While acknowledging Jewish presence in Ottoman Jerusalem 

and the practice of visiting the Western Wall, the example nonetheless emphasizes the refutation of the Jewish claims 

that the “Egyptian administration had allowed them to build up Jerusalem and pave the [ground] of the Buraq [wall].” 

As such, the lesson selects a politically sensitive and contentious case to teach critical reading of history, framing the 

Jews as people making unreasonable demands and false historical claims, juxtaposing them with the reasonable con-

duct of the Muslim authorities who successfully upheld Islamic tradition and superiority in Jerusalem.

Example: Dr. Asad Rustum critiqued a document from the documents of Bilad al-Sham from the era of Muhammad Ali: It is 

a letter issued from Muhammad Sharif Pasha, the governor of the Levant (during the era of the Egyptian administration) 

to Mr. Ahmad Agha Dizdar, the governor of Jerusalem... dated: 

[…] 27 May 1840 CE, informing him that Muhammad Ali Pasha had issued an order forbidding the Jews from paving the 

ground of the Buraq [wall], while giving them the right to visit according to the established practice. 

Some opponents in the international committee that was formed to resolve the dispute between Muslims and Jews in 

the modern period attempted to challenge this document.

[…]

“B- Verifying the historical facts contained in the document:

•  Such as the desire of the Jews in the era of Muhammad Ali to pave the ground of the Buraq [wall].

•  The existence of "Muhammad Sharif Pasha" as a general governor of the Levant and "Ahmad Agha Dizdar" as a governor 

in Jerusalem was confirmed.

Thus, Dr. Rustum proved the authenticity of the document and refuted the claim of the Jews that the Egyptian administration 

had allowed them to build up Jerusalem and pave the [ground of the] Buraq [wall].” 

History, Grade 10 (Humanities Track), 2025-26, pp. 23-24 (previously: History of Civilizations, Grade 10, 2014-15, p. 26)
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The revised curriculum also retains narratives that challenge Jewish collective identity and historical ties to the Land of 

Israel. In a section on the Neo-Babylonian Empire (seventh–sixth centuries BCE), the 2025–26 Grade 10 History textbook 

includes a passage that seeks to undermine Jewish peoplehood and the Jewish historical connection to the land. It 

characterizes Jews as “a mixture of peoples, not a single nation” and claims that they “imposed their religion on other 

peoples and practiced religious proselytizing on a wide scale.” On this basis, it asserts that “it is absolutely not possible 

to consider the current Jews as descendants of those few Hebrews who inhabited Palestine thousands of years ago,” 

concluding that the Jewish relationship to the land—referred to exclusively as Palestine—is “religious,” rather than “na-

tional.” By treating mixed ancestry and conversion as grounds for denying collective continuity, the passage conflates 

biological descent with national identity and dismisses Jews as a historically continuous people. Although it acknowl-

edges a Jewish religious attachment to the land, it denies a corresponding historical and national connection, thereby 

rejecting Jewish indigeneity and implicitly delegitimizing Jewish claims to national self-determination there. Notably, 

the passage cites a Syrian Ministry of Education publication from 1995–96, indicating the continued use of an Assad-era 

narrative in the revised curriculum.

History, Grade 10 (Humanities Track), 2025-26, p. 45

Since ancient times, the Jews were a mixture 

of peoples, not a single nation. They also 

imposed their religion on other peoples and 

practiced religious proselytizing on a wide 

scale. Therefore, it is absolutely not possible 

to consider the current Jews as descendants 

of those few Hebrews who inhabited Palestine 

thousands of years ago, which confirms that 

their relationship with Palestine is a religious 

relationship, not a national one.

- A group of authors, History (A Brief History of 

the Ancient Arabs and Early Islam), Ministry 

of Education, 1995-1996

Jews, who traditionally share the status of People of the Book with Christians (ahl al-kitāb) and may also fall under the 

protected pact category (ahl al-dhimmah), are not granted protected status in the examples reviewed here. Instead, 

Jews as a people are collectively and repeatedly associated with betrayal, danger to the Prophet, violation of agree-

ments, misguidance, and hostility to the Muslim community. The curriculum therefore presents both Christianity and 

Judaism as religiously subordinate to Islam, while treating Jews more harshly, often through negative collective por-

trayals.

The following Grade 2 Islamic Education example presents Jews as a collective danger to Prophet Muhammad already 

in his childhood. The lesson recounts the well-known Islamic tradition of the monk Baḥīrā, who meets young Muham-

mad during a Quraysh trade journey to Bilād al-Shām and recognizes signs of his future prophethood. The textbook 

does not present the tradition in full; instead, it retells the story in the authors’ own abridged language and preserves 

the warning in which Baḥīrā tells Abū Ṭālib to return Muhammad to Mecca and “keep him safe from the Jews.” This 

editorial choice makes the warning about the Jews one of the central messages of the lesson. Rather than being pre-

sented as a specific historical group or individual opponents, the Jews appear as a generalized collective associated 

with danger to the future Prophet and hostility toward his mission before it has even begun.
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The following Grade 1 Islamic Education example introduces young pupils to a sharper religious hierarchy through 

the explanation of verses from Surah al-Fatihah. The previous 2023-2024 textbook explained “those who have evoked 

anger” (al-maġḍūb ʿalayhim) and “those who are astray” (al-ḍāllīn) through a broad moral category as “those who 

steered away from the path of good.” The 2025-2026 textbook replaces this with two more theological definitions. 

“Those who have evoked anger” are defined as “those who knew the truth and deliberately abandoned it,” while “those 

who are astray” are defined as “those who left the truth out of ignorance and misguidance.” The final textbook does 

not explicitly identify these categories with Jews and Christians, although the directives matrix reportedly proposed 

doing so. Nevertheless, the revised wording points students toward the same traditional interpretation, in which “those 

who have evoked anger” and “those who are astray” are commonly understood in Islamic exegetical tradition to refer 

to Jews and Christians, respectively. The revised Grade 1 lesson therefore teaches children to understand religious error 

through a theological distinction between knowingly rejecting the truth and deviating from it through ignorance and 

misguidance. In doing so, it replaces a general moral explanation with a theological hierarchy of correct guidance, de-

liberate rejection, and religious misguidance, while leaving the traditional identification of these categories with Jews 

and Christians available to teachers and students.

Lesson Four: The Prophet Muhammad's Journey to Bilād al-Shām [Greater Syria] 

Preparation 

I will read and learn: 

Quraysh were used to send trade convoys on two journeys: to Bilād al-Shām in the summer, and to Yemen in the winter. 

Abu Talib worked in trade, and the Prophet Muhammad went with one of these convoys along with his uncle Abu Talib. 

When the convoy reached the city of Buṣra in Bilād al-Shām, it stopped for a rest. The Prophet Muhammad attracted 

the attention of the monk Baḥīrā, who began asking him about himself, and the Prophet spoke to him. The monk Baḥīrā 

then asked Abu Talib about Muhammad's father, and he answered him saying that he had died before Muhammad was 

born. The monk told him, ‘Take your brother's son back to his town and keep him safe from the Jews, as something great 

is happening to your brother's son’. Abu Talib then returned to Mecca, in accordance with his advice.

Islamic Education, Grade 2, 2025-26, p. 52 (previously: Islamic Education, Grade 2, 2023-24, p. 58)
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The following Grade 6 Islamic Education example teaches anti-Jewish collective stereotyping as tested religious knowl-

edge by transforming the Battle of the Trench (ġazwat al-khandaq) in 627 CE into a general claim about Jews as a 

whole. In the “Lessons and Takeaways” section, students are taught that “treason and backstabbing are among the 

traits of the Jews.” The assessment section then asks students to mark as correct the statement that “violating agree-

ments and breaking promises are among the traits of the Jews.” The stereotype thus appears both as a lesson take-

away and as tested knowledge, teaching students to treat betrayal as an enduring characteristic of Jews rather than 

as the conduct of specific historical actors in a particular conflict. In terms of the curriculum’s portrayal of Jews, this is 

one of the most severe examples identified in the revised materials, as it presents treachery, disloyalty, and hostility as 

enduring collective Jewish traits that transcend the specific historical context in which they are introduced.

Islamic Education, Grade 6, 2025-2026, pp. 125-126 (previously: Islamic Education, Grade 6, 2017-2018, pp. 126-127) 

(p. 125)

2025-262023-24

•  I shall pass my pen across the dots to become famil-
iar with the meaning, and then I shall read:
“The path of those upon whom You have bestowed fa-
vor” ... the prophets, the virtuous, the martyrs, and the 
righteous.
•  I shall walk on the path to connect with the meaning:
“Those who have evoked anger” → “Those who know 
the truth and deliberately abandoned it”
“Those who are astray” → “Those who left the truth out 
of ignorance and misguidance”  

•  I shall pass my pen across the dots to become famil-
iar with the meaning, and then I shall read:
“The path of those upon whom You have bestowed fa-
vor” ... the prophets and the virtuous
•  I shall walk on the path to connect with the meaning:
“Those who have evoked anger” →
“Those who are astray” → “Those who steered away 
from the path of good”

*Green text shows added content.*Highlighted  text shows altered content.

Lessons and Takeaways from the Battle of 

the Trench:

1. Consultation and exchange of opinions is 

the way to reach the right answer.

2. Material and moral preparation is one of 

the reasons for victory.

3. Treason and backstabbing are among the 

traits of the Jews.

4. God Almighty aided His Prophet, peace be 

upon him, and the Righteous Believers.

Islamic Education, Grade 1, 2025-26, p. 11 (previously: Islamic Education, Grade 1, 2023-24, p. 15)
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The following Grade 11 Islamic Education example turns Qur’anic verses on divine punishment into a classroom exer-

cise focused on Jewish wrongdoing. The lesson teaches Qur’an 4:160-162 from Surah al-Nisāʾ, which refers to wrong-

doing by Jews, taking interest (ribā) despite its prohibition, the unjust consumption of others’ wealth, and a painful 

punishment for “the disbelievers among them.” The verses also distinguish those Jews from “those firm in knowledge 

among them” who are promised a great reward. The textbook, however, narrows this more nuanced passage into a col-

lective exercise, asking students to “list the Jews’ deeds that are mentioned in the verses that made them earn painful 

torment.” In doing so, it downplays the Qur’anic distinction between condemned and praised Jews and instead directs 

students’ attention to “the Jews” as the collective subject of divine punishment. The exercise also highlights accusa-

tions connected to usury and unjust consumption of others’ wealth, echoing longstanding anti-Jewish stereotypes 

concerning money and financial misconduct. The result is a pedagogical framing that presents Jews to Grade 11 stu-

dents through collective wrongdoing, financial immorality, and earned torment, while downplaying the distinctions 

contained in the Qur’anic passage itself.

Islamic Education, Grade 11, 2025-26, pp. 16-19 (previously: Islamic Education, Grade 11, 2017-18, pp. 18-21)

[p. 16]  

(p. 126)

Assessment

1. What was the reason for the Battle of the Trench?

2. Place a checkmark next to a correct statement and an X next to a false statement.

- Material preparation alone is su�icient to face the Enemy.

- Persistence and holding strong are among the reasons for victory.

- Violating agreements and breaking promises are among the traits of the Jews.

(See the continuation of the example on the following page)
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Lesson 4: The Noble Prophets and the Unity of [Divine] Messages

[...]

I will recite and learn:

In the name of Allah, the Most Gracious, the Most Merciful 

“We forbade the Jews certain foods that had been lawful to them for their wrongdoing, and for hindering many from 

the Way of Allah, taking interest despite its prohibition, and consuming people’s wealth unjustly. We have prepared for 

the disbelievers among them a painful torment. But those with solid knowledge among them and those with true faith 

believe in what has been revealed to you [O Prophet] and what was revealed before you – especially those who establish 

prayer and those who pay alms-tax and believe in Allah and the Last Day. To these, We will grant a great reward.” [Surat 

al-Nisaa': verses 160-162]

[p. 19] 

Educational and Evaluative Activities:

1- List the Jews’ deeds that are mentioned in the verses that made them earn painful torment.

2- Select a verse from the Quranic text indicating the oneness of the Divine Revelations.

3- Extract from verse 165 Allah’s wisdom in sending His Messengers to the people.

The following Grade 11 Islamic Education example uses a Jew as the negative counterpart through whom students 

learn the Islamic ethics of conduct toward non-Muslims. The lesson praises Prophet Muhammad’s forbearance, for-

giveness, and refusal to seek personal revenge. The narrative chosen to illustrate these virtues centers on a Jew who 

comes to collect a debt from the Prophet, seizes his robe, raises his voice, and speaks harshly to him. Although the story 

ultimately highlights the Prophet’s patience and justice—he instructs ʿUmar to treat the Jew respectfully and repays 
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the debt with additional compensation for frightening him, after which the Jew converts to Islam—it nevertheless 

casts the Jewish character as the negative figure through whom these virtues are demonstrated. The lesson therefore 

teaches tolerance and justice toward non-Muslims through a narrative in which the Jewish figure first appears as rude, 

physically disrespectful, and morally corrected by the Prophet’s superior conduct.

The textbook’s abridgment strengthens this effect. The passage appears to be based on the tradition of Zayd ibn 

Saʿnah, a Jewish scholar who tested the Prophet’s forbearance before accepting Islam, but the textbook omits his 

name, his scholarly status, his motive of testing prophethood, and his later place among the Prophet’s Companions.198  

Students are instead left with a simplified narrative in which a Jew mistreats the Prophet over a debt, and the Prophet 

responds with patience and justice, ending with the Jew converting to Islam. Unlike the Grade 6 Battle of the Trench 

lesson, this example does not explicitly attribute a collective trait to Jews. Instead, it contributes to the same broader 

pattern by repeatedly casting Jews in negative narrative roles: as a threat to Muhammad, breakers of agreements, 

associated with wrongdoing and divine punishment, and here as disrespectful toward the Prophet before ultimately 

embracing Islam.

Islamic Education, Grade 11, 2025-2026, p. 141 (previously: Islamic Education, Grade 11, 2017-2018, p. 151)

The examples in this subchapter show a religious hierarchy in which Islam defines the meaning, status, and moral 

standing of Judaism and Christianity. Christianity appears mainly as an earlier revelation and a community that can be 

tolerated or protected under Islamic authority. Judaism receives a much harsher treatment. In the early grades, Jews 

are associated with danger to the Prophet Muhammad and with categories of rejected or misguided truth. By Grade 6, 

198    The textbook passage appears to be an abridged version of the ḥadīth of Zayd ibn Saʿnah’s conversion to Islam. In the fuller version, Zayd ibn 

Saʿnah is described as a Jewish scholar (ḥabr) who tested Prophet Muhammad’s forbearance by demanding repayment before the debt was due 

and behaving harshly toward him. After the Prophet instructed ʿUmar to repay him and add twenty ṣāʿ because ʿUmar had frightened him, Zayd 

explained that he had been testing signs of prophethood and then accepted Islam. The ḥadīth is cited in Ibn Ḥibbān, al-Ṭabarānī, and al-Ḥākim; al-Hay-

thamī judged its transmitters trustworthy. See al-Durar al-Saniyyah, “Ḥadīth of Zayd ibn Saʿnah,” citing Ibn Ḥibbān, no. 288; al-Ṭabarānī, al-Muʿjam 

al-Kabīr, no. 5147; al-Ḥākim, no. 6547; and al-Haythamī, Majmaʿ al-Zawāʾid, 8/242, https://dorar.net/h/xqzZ3vwo.

Conduct toward non-Muslims:

Prophet Muhammad, peace be upon him, was of great self-control (ḥilm) and forgiveness (ʿafw) in his conduct, and he 

never sought vengeance for himself alone. For instance, once a Jew came to him to collect a debt the Prophet owed 

him. The Jew grabbed onto the hem of the Prophet’s robe, and raised his voice at the Prophet. Then Umar, may Allah be 

pleased with him, scolded the Jew in harsh words, but the Messenger of Allah said to Umar, may Allah be please with 

him: “I and he, we were at utmost need from you for something else, O Umar. You should have instructed me to settle 

the debt properly, and instruct him [the Jew] to demand repayment properly.” Then [Prophet Muhammad]: “There are 

still three more [days] le� [before the debt payment],” and Umar, Allah be pleased with him, ordered to repay the debt 

to the Jew, and even to add twenty ṣāʿ [a traditional dry measure] for frightening the Jew, and that became the reason 

for the Jew’s conversion to Islam.

https://dorar.net/h/xqzZ3vwo
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the curriculum teaches explicit collective anti-Jewish stereotyping by presenting betrayal and broken promises as 

Jewish traits. In Grade 11, Qur’anic verses are turned into an exercise on Jewish deeds that earned painful torment, and 

a lesson on tolerance toward non-Muslims uses a Jew as the figure whose misconduct demonstrates the Prophet’s 

superior patience and justice. The curricular pattern is therefore clear: Christians and Jews are subordinated to Islam, 

but Jews are repeatedly marked as dangerous, treacherous, financially immoral, punished, and in need of correction 

through Islamic moral authority. This subchapter shows that Islamic supersessionism in the revised curriculum is ap-

plied most consistently and negatively to Jews as a collective.

The Sunni-Shi‘i Divide and the Marginalization of Shi‘i-Associated Traditions

The revised curriculum presents Islamic history and religious memory through an emboldened Sunni-centered frame-

work. The clearest example appears in a Grade 10 History textbook, where the Fatimid Caliphate (al-ẖ�ilāfah al-fāṭimi-

yyah) or Fatimid State (al-dawlah al-fāṭimiyyah) is renamed the ʿUbaydid State (al-dawlah al-ʿubaydiyyah) and re-

cast from a major Islamic dynasty in Arab-Islamic history with achievements and internal diversity as a deceptive, 

violent, oppressive regime, originating in infidel-branded Shi‘i sects, hostile to Sunnis and aligned with Islam’s external 

enemies. Other examples reinforce Sunni authority through symbolic, genealogical, and title revisions. In Grade 6 Is-

lamic Education textbooks, the revised example adds that Abū Bakr al-Ṣiddīq (d. 634 CE) was “the most knowledge-

able and bravest of the noble Companions by far,” placing him above all other Companions of Prophet Muhammad in 

knowledge and bravery, including ʿAlī ibn Abī Ṭālib (d. 661 CE), the central figure of Shiʿi claims to leadership after the 

Prophet. In a Grade 8 Islamic Education textbook, the revised edition leaves Fatimah’s biography largely unchanged 

but removes the honorific title “the Radiant” (al-Zahrāʾ) wherever it appears alongside her name. Fatimah remains 

highly valued as the Prophet’s daughter, wife of ʿAlī, mother of Hassan (al-ḥasan) and Hussein (al-ḥusayn), and a 

model Muslim woman, but the honorific title particularly associated with Shiʿi devotional tradition is removed (these 

examples are expounded below).

A similar Sunni-centered reframing appears in Grade 12 Islamic Education, where Jaʿfar al-Ṣādiq, a central figure in Shiʿi 

tradition, remains highly respected but is presented through his descent from Abū Bakr and through the statement 

“Abū Bakr bore me twice” (waladanī abū bakr marratayn). In a Grade 5 Islamic Education textbook, the title “Mother 

of the Believers” (umm al-muʾminīn) is removed from Khadījah’s lesson title, while the lesson itself remains respectful 

toward her. Together, these examples show a broader Sunni-centered reshaping of Islamic memory: Shiʿi-associated 

dynasties are delegitimized, Shiʿi-associated figures are absorbed into Sunni genealogical and doctrinal frameworks, 

contested Sunni figures are elevated, and symbolic titles with stronger Shiʿi resonance are removed or replaced.199  

The following example compares the presentation of the Fatimid State in the 2014-2015 Grade 10 History textbook 

with its revised presentation in the 2025-2026 version.200 The revised example shows a complete reversal in the curric-

ulum’s treatment of the Fatimids. The 2014-2015 textbook presented the Fatimid State as part of Arab-Islamic civiliza-

tion. It accepted the conventional name “Fatimid,” explained the dynasty’s claimed connection to Fatimah al-Zahrāʾ, 

and emphasized its political, administrative, social, cultural, and scientific achievements. It also described the Fatimid 

caliphate as intellectually and religiously tolerant, stating that Muslims, Copts, and Jews were treated according to 

one law. 

The 2025-2026 textbook does not merely revise this positive framing. It delegitimizes the dynasty at its foundations. The 

name “Fatimid” is rejected as a false claim intended to deceive Muslims, while “ʿUbaydid” is presented as the correct 

name. The dynasty’s attribution to the Prophet’s family is described as “false and fabricated,” and its founder is said to 

be of Magian origin. The new version also adds explicitly sectarian accusations: the ʿUbaydid state is said to have been  

marked by “fanaticism and extremism (al-taʿaṣṣub wa-l-ǧuluww) for the Shi‘i madhhab” against the People of the  

199    Islamic Education, Grade 5, 2025-26, p. 53 (previously: Islamic Education, Grade 6, 2017-2018, p. 54).

For a lesson about the sixth Shi‘i Imam Ja‘far al-Ṣādiq which ignores his widely renowned status as one of the formative figures for the Shi‘a, see Islamic 

Education, Grade 12, 2025-26, pp. 160-161 (previously: Islamic Education, Grade 12, 2017-18, pp. 164-165).

200    Similar changes have been noted in the Grade 7 History textbook (previously: History, Grade 7, 2013-14 Idlib Temporary Government (Syrian Op-

position)). These include changes from “Fatimid” to “‘Ubaydid” (pp. 81, 91), removing a paragraph on “The Fatimid State’s Trade Ties with Byzantium, 

East Asia, and Europe” (p. 83), removing an exercise tasking students to weigh the civilizational achievements of the Fatimid and Mamluk states (p. 91), 

and removing a lesson on “The Civilizational Development of the Fatimid State” (pp. 92-94). The older reference used here is the textbook published by 

the Syrian Interim Government (Syrian Opposition in Idlib), because the corresponding Assad-era original textbook was not directly available for this 

comparison.



113

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

Non-Muslims and Local Syrian Minorities: Creating New Arab-Sunni-Muslim Identity in Syria

Sunnah (ahl al-sunnah), including the persecution of Sunni scholars such as Abū Bakr al-Nābulsī, whom the textbook 

says the ʿUbaydids skinned and stuffed. The lesson further accuses the ʿUbaydids of conspiring and cooperating with 

the Crusaders against Muslims. This changes the historical message sharply. The Fatimids are no longer presented as a 

major Islamic dynasty with achievements and internal diversity; they are recast as a deceptive Shi‘i-associated regime, 

hostile to Sunni scholars and even aligned with Islam’s external enemies. The result is a sectarian reclassification of the 

Fatimids from part of Arab-Islamic civilization into an illegitimate and dangerous anti-Sunni force within Islamic histo-

ry, recasting medieval Ismāʿīlī-Shiʿi political authority as a narrative of false genealogy, doctrinal extremism, anti-Sunni 

persecution, and treason.

2025-262014-15

(p. 149) (p. 143) 

The founders of the ʿ Ubaydid state claim descent from 
Fāṭimah the Radiant (al-Zahrāʾ). But the truth about 
the naming is that the ʿUbaydid state originates in 
ʿUbayd Allāh al-Mahdī, the founder of this state. He 
gave himself the title al-Mahdī, Commander of the Be-
lievers (amīr al-muʾminīn), in order to present himself 
as pious and as a servant of the Muslims. The truth is 
that the naming of the state as Fatimid is a false name 
by which its owners intended to deceive Muslims by 
naming themselves after the daughter of the Messen-
ger of Allah, peace be upon him. Scholars and histori-
ans at that time clarified the falsehood of that claim, 
and that its founder was of Magian (majūsī) origin, and 
his name was ʿUbayd Allāh, who gave himself the title 
al-Mahdī. Therefore, the correct lineage for his state is 
to call it the ʿUbaydid state, as a number of scholars 
have stated. It appears that their descendance from 
the House of the Prophet (āl al-bayt) was false and 
fabricated, and that they only displayed this lineage in 
order to win over people’s hearts.

In this lesson, we shall learn about the establishment 
of the Fatimid state and its most important civiliza-
tional achievements.
First, The Establishment of the Fatimid State:
The Fatimid state was named after Lady Fāṭimah the 
Radiant (al-Zahrāʾ), daughter of the Messenger, peace 
be upon him, and wife of his cousin ʿAlī ibn Abī Ṭālib, 
may Allah honor his face, to whom the founders of the 
state attributed themselves. The greatest credit for the 
establishment of the Fatimid state in the Maghreb be-
longs to the preacher Abū ʿAbd Allāh, whom Imam 
ʿUbayd Allāh al-Mahdī assigned to go to the Maghreb 
and spread the call there.

  (p. 144) 

(See the continuation of the example on the following page)

History, Grade 10 (Humanities Track), 2025-26, pp. 149-152 (previously: History of Civilization, Grade 10, 2014-15, pp. 

143-147)
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2025-262014-15

The ʿUbaydids in Egypt
The ʿUbaydid campaigns in Egypt began during the 
rule of the first ruler, ʿUbayd Allāh al-Mahdī, who sent 
three campaigns between the years 301-307 AH / 913-
922 CE. They failed to achieve their goals because of 
the Abbasid state’s resistance and its commanders 
in Egypt. The fourth campaign was led by Jawhar al-
Ṣiqillī. It set out from al-Qayrawān in 358 AH / 968 CE, 
took Alexandria, then the city of al-Fusṭāṭ, and elimi-
nated Ikhshidid resistance in Egypt. Jawhar al-Ṣiqillī 
wrote a guarantee of safety for the people of Egypt re-
garding their lives, property, and beliefs, and pledged 
to remove injustice and cancel the oppressive taxes. 
But he betrayed them and treated them with oppres-
sion and brutality.
The Founding of Cairo
Jawhar al-Ṣiqillī camped with his army at the site 
where he founded the city of Cairo. It is located north-
east of al-Fusṭāṭ and is about one mile away from the 
Nile. He built in it a large palace to receive the ruler 
al-Muʿizz, and called the entire city “al-Manṣūriyyah”. 
Four years after al-Muʿizz arrived there, he named it 
“al-Qāhirah” [i.e. Cairo], as an omen of success. He also 
built in it al-Azhar Mosque, which has become an ac-
ademic university since 378 AH / 988 CE and next to it, 
a large library was placed. Yet ʿUbayd Allāh al-Mahdī 
executed religious scholars (ʿulamāʾ) and jurists (fuqa-
hāʾ) so he would be able to undermine morality and 
corrupt them [i.e. the Muslim clergy]. Since that time, 
al-Azhar became one of the largest universities and 
greatest centers of education, a home for scholars and 
a destination for students.

The Fatimids in Egypt:
The Fatimid campaigns in Egypt began during the 
rule of the first caliph, ʿUbayd Allāh al-Mahdī, who 
sent three campaigns between the years 301-307 AH / 
913-922 CE. They failed to achieve their goals because 
of the Abbasid state’s resistance and its commanders 
in Egypt. The fourth campaign was led by Jawhar al-
Ṣiqillī. It set out from al-Qayrawān in 358 AH / 968 CE, 
took Alexandria, then the city of al-Fusṭāṭ, and elimi-
nated Ikhshidid resistance in Egypt. Jawhar al-Ṣiqillī 
wrote a guarantee of safety for the people of Egypt re-
garding their lives, property, and beliefs, and pledged 
to remove injustice and cancel the oppressive taxes.
The Founding of Cairo
Jawhar al-Ṣiqillī camped with his army at the site 
where he founded the city of Cairo. It is located north-
east of al-Fusṭāṭ and is about one mile away from the 
Nile. He built in it a large palace to receive the Caliph 
al-Muʿizz, and called the entire city “al-Manṣūriyyah”. 
Four years after al-Muʿizz arrived there, he named it 
Cairo, as an omen of success. He also built in it al-Azhar 
Mosque, which has become an academic university 
since 378 AH / 988 CE, and placed a large library next to 
it. The caliphs financed it abundantly and granted its 
scholars (ʿulamāʾ) generous sponsorship. Since that 
time, al-Azhar became one of the largest universities 
and greatest centers of education, a home for scholars 
and a destination for students.

(p. 150) (p. 145) 

(See the continuation of the example on the following page)
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2025-262014-15

The ʿUbaydids in Bilad al-Sham

The ʿUbaydids tried to incorporate Bilad al-Sham into 
their sphere of influence. Jawhar al-Ṣiqillī sent an army 
led by Jaʿfar ibn Falāḥ, who seized Damascus in 359 
AH / 969 CE. However, he did not advance northward 
because of the presence of the powerful Hamdanid 
state in Aleppo. Since the ʿ Ubaydid ruler al-Muʿizz was 
keen to maintain friendly relations with it, he sent a let-
ter to his commander warning him of the consequenc-
es of clashing with the Hamdanids and ordering him 
to adopt a soft policy toward them. Thus, we observe 
that the ʿUbaydid state first arose in the Maghreb in 
the late third century AH (257 AH / 967 CE), then moved 
to Egypt after the middle of the fourth century AH (358 
AH), and extended its influence from Cairo to most of 
the Arab East. The Islamic commander Ṣalāḥ al-Dīn al-
Ayyūbī eliminated it in 567 AH / 1171 CE.

The Political and Administrative Field

The ʿUbaydid rulers adopted the title of Caliph and 
enjoyed two sorts of authority: temporal, meaning po-
litical, and religious. The caliph was the “imam”, holder 
of absolute authority. Under him came the vizier, and 
then the province governors, who exercised their au-
thority over subjects in the state. The ʿUbaydids also 
cared for administrative bureaus, and assigned each 
province in their state its own bureau. They made 
mountain fortresses into centers of postal service, 
which advanced during their era, and assigned it its 
own bureau. They also cared for carrier pigeons to 
transport messages, developed the police, market in-
spection, and judicial systems, and established an ac-
curate administrative-scientific system.

As for the army, the ʿUbaydids succeeded in forming 
a large army that relied on various elements. They 
were farsighted when they realized that land armies 
alone were not sufficient to protect the Islamic world, 
but they conspired with the Crusaders and cooper-
ated with them against the Muslims and exchanged 
embassies. The ʿUbaydids also extended their influ-
ence over the Mediterranean coasts, and ʿUbaydid al-
Muʿizz li-Dīn Allāh established the first naval system 
in Egypt, and those who came after him among the 
ʿUbaydid caliphs followed his path.

The Fatimids in Bilad al-Sham

The Fatimids tried to incorporate Bilad al-Sham into 
their sphere of influence. Jawhar al-Ṣiqillī sent an army 
led by Jaʿfar ibn Falāḥ, who seized Damascus in 359 
AH / 969 CE. However, he did not advance northward 
because of the presence of the powerful Hamdanid 
state in Aleppo. Since the Fatimid Caliph al-Muʿizz 
was keen to maintain friendly relations with it, he sent 
a letter to his commander warning him of the conse-
quences of clashing with the Hamdanids and ordering 
him to adopt a soft policy toward them. Thus, we ob-
serve that the Fatimid state first arose in the Maghreb 
in the late third century AH (357 AH [sic; i.e. 257 AH] / 
967 CE), then moved to Egypt after the middle of the 
fourth century AH (358 AH), and extended its influence 
from Cairo to most of the Arab East. Because of inter-
nal conflicts within the Fatimid caliphate, and because 
of its desire to unite Bilad al-Sham and Egypt in order 
to meet the Crusaders, the commander Ṣalāḥ al-Dīn 
al-Ayyūbī eliminated the independent small states in 
Bilad al-Sham and Egypt, including the Fatimid ca-
liphate, in 567 AH / 1171 CE.

Second, Civilizational Achievements:

The Political and Administrative Field

The Fatimid rulers adopted the title of Caliph and en-
joyed two sorts of authority: temporal, meaning polit-
ical, and religious. The caliph was the “imam”, holder 
of absolute authority. Under him came the vizier, and 
then the province governors, who exercised their au-
thority over subjects in the state. The Fatimid caliphs 
also cared for administrative bureaus, and assigned 
each province in their state its own bureau. They 
made mountain fortresses into centers of postal ser-
vice, which advanced during their era, and assigned 
it its own bureau. They also cared for carrier pigeons 
to transport messages, developed the police, market 
inspection, and judicial systems, and established an 
accurate administrative-scientific system.

As for the army, the Fatimids succeeded in forming a 
large army that relied on various elements. They were 
farsighted when they realized that land armies alone 
were not sufficient to protect the Islamic world, so the 
Fatimids gave special attention to the navy. They es-
tablished a huge fleet that protected the country from 
Byzantine attacks and Crusader invasions. It also pro-
tected the maritime frontiers of the state, especially af-
ter the Fatimids expanded their influence over a large 
part of the Mediterranean coast. Al-Muʿizz li-Dīn Allāh 
was the first to establish a naval system in Egypt, and 
those who came after him among the Fatimid caliphs 
followed his path.

(See the continuation of the example on the following page)
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The following example comes from a Grade 6 Islamic Education lesson on the first caliph, Abū Bakr al-Ṣiddīq (d. 634 

CE). Although the revision consists of only a short addition, it is symbolically significant. The earlier edition praised Abū 

Bakr through a list of historical “firsts,” including the first adult man to embrace Islam, the first caliph, the first compiler 

of the Qur’an, and other foundational achievements. The 2025-2026 version keeps this list and adds a stronger state-

ment of superiority: Abū Bakr is “the most knowledgeable and bravest of the noble Companions by far.” This addition 

elevates him above all other Companions in two qualities closely associated with religious authority and legitimate 

leadership. In Sunni tradition, Abū Bakr’s primacy, personal qualities, and legitimacy as the first caliph are foundational. 

On the other hand, Shiʿi tradition rejects Abū Bakr’s status as the most legitimate caliph and gives overwhelming pri 

2025-262014-15

(p. 151) (p. 146) 

The Social Field

Society consisted of multiple classes. Women enjoyed 
a high status among them, and some women had 
influence in political life, such as Sitt al-Mulk, sister of 
Al-Ḥākim bi-Amr Allāh. They celebrated religious hol-
idays such as the Islamic New Year and the Prophet’s 
birthday, and so on.

The Cultural Field

The ʿUbaydid State was marked by fanaticism and 
extremism for the Shi‘i sect (maḏhab) against the Peo-
ple of the Sunnah (ahl al-sunnah) among the scholars 
who stood against their injustices, such as Abū Bakr 
al-Nābulsī, whom the ʿUbaydids skinned and then 
stuffed his skin. [...]

The Social Field

Society consisted of multiple classes. Women enjoyed 
a high status among them, and some women had 
influence in political life, such as Sitt al-Mulk, sister of 
Al-Ḥākim bi-Amr Allāh. They celebrated religious hol-
idays such as the Islamic New Year and the Prophet’s 
birthday, and so on.

The Cultural Field

The Fatimids encouraged science and literature, es-
pecially the Fatimid Al-Ḥākim bi-Amr Allāh, who es-
tablished an observatory on Mount al-Muqaṭṭam to 
observe the stars. Among the most important centers 
of culture in their era were mosques such as al-Azhar, 
palaces, and libraries such as Dār al-Ḥikmah and the 
al-ʿAzīz Library.

The Fatimid caliphate was characterized by intellec-
tual and religious tolerance toward the other sects 
(maḏāhib) in the state.

[Yellow source box:]

“The Fatimid state was tolerant to a great extent. The 
Muslim, the Copt, and the Jew were treated the same, 
and this helped the Egyptian elements merge with 
one another. It also helped economic and artistic life 
flourish in the country.”

Aḥmad Mukhtār al-ʿAbbādī, “In the Abbassid and 
Fatimid History” (Fī al-Tārīkh al-ʿAbbāsī wa-l-Fāṭimī), 
Publications of Dār al-Nahḍah al-ʿArabiyyah, Beirut, 
1971, p. 261. 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.
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macy among the Companions to ʿ Alī ibn Abī Ṭālib (d. 661 CE), whose status is second only to Prophet Muhammad him-

self.201 The addition therefore reinforces a distinctly Sunni hierarchy of religious authority. Although it does not explicitly 

criticize Shiʿism, it elevates Abū Bakr above all other Companions in a way that aligns with Sunni understandings of 

leadership and contrasts with Shiʿi traditions that accord primacy to ʿAlī after the Prophet Muhammad.

Islamic Education, Grade 6, 2025-2026, p. 67 (previously: Islamic Education, Grade 6, 2017-2018, p. 68)

The following Grade 8 Islamic Education example illustrates a subtle but meaningful revision to an honorific closely 

associated with Shiʿi devotional tradition. The previous 2017-2018 lesson on Fatimah, daughter of Prophet Muham-

mad, was titled “Fatimah the Radiant” (fāṭimah al-zahrāʾ), “may Allah be pleased with her.” The 2025-2026 lesson 

leaves almost the entire biography unchanged, including Fatimah’s role as the Prophet’s daughter, wife of ʿAlī ibn 

Abī Ṭālib, mother of Hassan (al-Ḥasan) and Hussein (al-Ḥusayn), patroness of the women believers, participant in 

building the Muslim ummah, and active participant in jihad at the Battle of Uḥud (625 CE). Yet the revised textbook 

removes the honorific title “the Radiant” (al-zahrāʾ) wherever it appeared next to Fatimah’s name in the lesson. The 

new version instead presents the lesson as “Fatimah, daughter of the Messenger of Allah, peace be upon him.” The 

revised lesson continues to affirm Fatimah’s central place in Islamic tradition. It retains the portrayal of her as pious, 

modest, learned, devoted to the Prophet, active in the Muslim community, committed to her household, and a model 

for Muslim women as a daughter, wife, mother, and mujāhidah (female participant in jihad).

201    Ali’s superior knowledge is noted in a famous Hadith commonly recorded in Shi‘i Hadith collections and various works, where the Prophet Mu-

hammad said: “I am the city of knowledge and ‘Ali is its gate”. The Hadith appears approximately 19 times in the famous Hadith collection Biḥār al-An-

wār by al-‘Allāma al-Majlisī (for example see Beirut: al-Wafā, 1403/1983, Vol. 10, p. 120). His unparalleled bravery is attested in the famous hadith recording 

Muhammad’s saying about ‘Ali: “Tomorrow I shall give the banner to a man who loves Allah and His Messenger, and Allah and His Messenger love him. 

He attacks repeatedly and never flees. Allah will grant victory at his hands.” This is cited 40 times in Biḥār al-Anwār (See for example Vol. 21, p. 3).

2025-262017-18

Did you know that Abū Bakr, may Allah be pleased 
with him, was:
•	 the first man to enter Islam; 
•	 the first amīr sent for ḥajj; 
•	 the first caliph in Islam; 
•	 the first to compile the Noble Qur’an; 
•	 the first to call the Qur’an a muṣḥaf; 
•	 the most knowledgeable and bravest of the noble 

Companions by far.

Did you know that Abū Bakr, may Allah be pleased 
with him, was:
•	 the first man to enter Islam; 
•	 the first amīr sent for ḥajj; 
•	 the first caliph in Islam; 
•	 the first to compile the Noble Qur’an; 
•	 the first to call the Qur’an a muṣḥaf.

*Green text shows added content.
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Therefore, the significance of this change lies in the selective removal of “the Radiant” (al-zahrāʾ), a highly recog-

nizable title central in Shiʿi devotional memory and symbolism of Fatimah. In the context of other revisions in this 

subchapter, this small textual change fits a broader Sunni-centered reshaping of Islamic memory. Shared figures 

celebrated by both Sunnis and Shiʿis remain in the curriculum, but titles and symbolic associations that carry stron-

ger Shiʿi resonance are removed or replaced, while Fatimah herself remains highly valued within a broadly Sunni-ap-

proved moral and familial framework.

Islamic Education, Grade 8, 2025-2026, p. 105 (previously: Islamic Education, Grade 8, 2017-2018, p. 107)

The examples in this subchapter show a Sunni-centered reinterpretation of Islamic history and memory. The treat-

ment of the Fatimid/ʿUbaydid state provides the clearest example, portraying an Ismāʿīlī-Shiʿi caliphate as illegiti-

mate, extremist, hostile to Sunnis, violent, and aligned with Islam’s external enemies. The Abū Bakr example reinforces 

a Sunni hierarchy of religious authority by elevating the first caliph above all other Companions in qualities associated 

with legitimate leadership. The Fatimah example gives the pattern a symbolic form, preserving a shared revered fig-

ure while removing an honorific title with strong Shiʿi devotional resonance. The Jaʿfar al-Ṣādiq example absorbs a 

central Shiʿi authority into a Sunni genealogical frame through Abū Bakr, while the Khadījah example may point to 

a wider restructuring of Islamic titles and symbolic memory. The curricular pattern is therefore clear: Sunni authority 

2025-262017-18

Unit of Notable Figures – Lesson Two
Fāṭimah, daughter of the Messenger of Allah

[...]

Her birth and upbringing:
She is the youngest daughter of the Messenger of Al-
lah. Her mother is Khadījah, may Allah be pleased with 
her. She was born in Mecca eighteen years before the 
Hijrah. Her father married her to ʿAlī ibn Abī Ṭālib, and 
her children were al-Ḥasan and al-Ḥusayn, patrons of 
the youth of Heavens, and Umm Kulthūm and Zaynab. 
She was given the titles “the trustworthy” (al-ṣiddīqah), 
“the blessed” (al-mubārakah), “the pure” (al-ṭāhirah), 
“the pleased” (al-rāḍiyah), and “the pleasing” (al-marḍi-
yyah). Her kunya was “mother of Hassan” (umm al-
Ḥasan) and “mother of Hussein” (umm al-Ḥusayn). 
She was also called “the mother of the Prophet” (umm 
al-nabī) or “the mother of her father” (umm abīhā) be-
cause she resembles him and because she lived with 
her father after the death of her mother, Khadījah, 
cared for his affairs, served his needs, and stood beside 
him.

Unit of Notable Figures – Lesson Two
Fāṭimah the Radiant, may Allah be pleased with her

[...]

Her birth and upbringing:
She is the youngest daughter of the Messenger of Al-
lah. Her mother is Khadījah, may Allah be pleased 
with her. She was born in Mecca eighteen years be-
fore the Hijrah. Her father married her to ʿAlī ibn Abī 
Ṭālib, and her children were al-Ḥasan and al-Ḥusayn, 
patrons of the youth of Heavens, and Umm Kulthūm 
and Zaynab. She was given the titles “the Radiant” (al-
zahrāʾ), “the trustworthy” (al-ṣiddīqah), “the blessed” 
(al-mubārakah), “the pure” (al-ṭāhirah), “the pleased” 
(al-rāḍiyah), and “the pleasing” (al-marḍiyyah). Her 
kunya was “mother of Hassan” (umm al-Ḥasan) and 
“mother of Hussein” (umm al-Ḥusayn). She was also 
called “the mother of the Prophet” (umm al-nabī) or 
“the mother of her father” (umm abīhā) because she 
resembles him and because she lived with her father 
after the death of her mother, Khadījah, cared for his 
affairs, served his needs, and stood beside him.

*Red text shows removed content.*Highlighted  text shows altered content.
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is elevated, Shiʿi-associated political authority is delegitimized, and shared or contested figures are reinterpreted in 

ways that reduce their Shiʿi significance. This matters especially in the Syrian context, where Shiʿi and Ismāʿīlī com-

munities remain part of the country’s social and religious fabric, even as the curriculum increasingly teaches Islamic 

history through a Sunni-centered hierarchy of legitimacy.

Druze, Alawites, and Non-Sunni Minorities in Syria

The revised curriculum grants selective recognition to minorities in Syria while denying full communal visibility to 

groups that do not fit easily into its Sunni-Islamic national framework. Christian heritage remains the clearest accept-

ed form of minority visibility. Christian sites remain visible as part of Syria’s heritage and historical landscape, while 

Christian safety and worship continue to be recognized within Islamic historical frameworks. Social Studies Grade 

4 explicitly lists mosques and churches, naming the Umayyad Mosque in Damascus alongside the Church of Saint 

Simeon Stylites in Aleppo Governorate and the Church of Saydnaya in Rural Damascus.202 Geography Grade 9 similarly 

presents Syria’s religious and touristic sites, including Christian places such as Maʿlūlā, Saydnaya, the Church of the 

Holy Belt, and the Church of the Forty Martyrs.203 This visibility fits established Islamic categories, with Christians pre-

sented as People of the Book (ahl al-kitāb) and as a protected community within an Islamic social order.

Other communities receive far less recognition. Groups central to modern and historical Syria, including Alawites, 

Druze, Ismāʿīlīs, and Jews, are far less visible as religious communities with distinct identities and historical roles. Their 

regions, towns, mountains, and cultural landscapes may remain, but the communities themselves are often ignored, 

renamed, or displaced. The Syrian coast, the Anṣāriyyah Mountains, al-Suwaydāʾ, and the mountain region historically 

known as the Mountain of the Druze (jabal al-durūz) appear as geographical, historical, or touristic landscapes, while 

Alawite and Druze communal identity is erased or muted. The result is a selective narrowing of Syrian diversity shaped 

by what the curriculum’s Sunni-Islamic framework can accommodate. Christian sites remain acceptable as heritage, 

while non-Sunni and other non-Muslim communities that fit less easily into this framework are absorbed into geog-

raphy, diluted into general Syrian or Arab nationalism, or left unnamed.

This pattern appears most clearly in the three examples in this subchapter. In the Grade 12 History lesson on Syrian 

uprisings against French rule, the earlier centrality of Shaykh Ṣāliḥ al-ʿAlī, an Alawite leader of the coastal revolt, is 

reduced, and the lesson’s emphasis is transferred to Shaykh ʿUmar al-Bīṭār, a Sunni figure from the same anti-French 

context. In the Grade 3 Social Studies map activity, the Druze region remains visible, but its Druze communal name 

is removed: the map labels the Mountain of the Druze (jabal al-durūz) as the Mountain of the Arabs (jabal al-ʿarab), 

while the Druze themselves are not named anywhere in the lesson as an ethnic group, sect, or religious community. A 

Grade 12 Arabic Language and its Literature textbook also removes a literary text by ʿAlī Aḥmad Saʿīd Asbar, Adonis, 

a major Syrian Alawite writer from Latakia, whose text “The Displaced” deals with poverty, hunger, displacement, and 

social suffering. Together, these examples (analyzed in detail below) demonstrate how the new curriculum narrows 

representation of Syria’s diverse minorities, not only through religious doctrine, but also through the rewriting of ge-

ography, historical memory, visual representation, and cultural authorship.204 

The following Grade 12 History example shows how the revised curriculum sidelines a non-Sunni historical figure 

while preserving enough of his presence to avoid openly erasing his significance. The previous 2017-2018 version of 

the textbook presents the Syrian Coast Revolt (ṯawrat al-sāḥil) (1919-1921) against French rule through the leadership 

of Shaykh Ṣāliḥ al-ʿAlī (1883-1950), an Alawite leader closely associated with anti-French resistance in the Syrian Coast 

Revolt. The opening summary names “the Revolt of Shaykh Ṣāliḥ al-ʿAlī” as one of the main Syrian uprisings against 

the French, alongside the revolt of Ibrāhīm Hanānū (1919-1921) and the Great Syrian Revolt of 1925. The body of the  

lesson then presents Ṣāliḥ al-ʿAlī as the leader of the Coast Revolt, describes the heavy losses he inflicted on French 

forces, highlights his victories, especially the Battle of Wādī Warūr (1919), and includes an image of him. 

202    Social Studies, Grade 4, 2025-2026, p. 41.

203    Geography, Grade 9, 2025-2026, p. 172 (previously: Geography, Grade 9, 2017-2018, p. 175).

204    Arabic Language and Its Literature, Grade 12 (Humanities Track), 2023-24, pp. 186-191; Arabic Language and Its Literature, Grade 12 (Scientific 

Track), 2023-24, pp. 135-140;

History, Grade 9, 2025-26, pp. 22-25 (previously: History, Grade 9, 2017-18, pp. 23-26);

History, Grade 12 (Humanities Track), 2025-2026, pp. 36-37 (previously: History, Grade 12 (Humanities Track), 2017-2018, pp. 37-38);

Social Studies, Grade 3, 2025-26, p. 76 (previously: Social Studies, Grade 3, 2023-24, p. 85);

Social Studies, Grade 4, 2025-26, p. 41. 
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The 2025-2026 version transfers this symbolic primacy to Shaykh ʿUmar al-Bīṭār (1886-1946), a Sunni figure from the 

same regional anti-French context. In the opening summary, “the Revolt of Shaykh Ṣāliḥ al-ʿAlī” becomes “the Revolt 

of Shaykh ʿ Umar al-Bīṭār.” In the body of the lesson, Ṣāliḥ al-ʿAlī is presented as the secondary leader, and the detailed 

account of his successes on the battlefield is shortened into a general collective statement about the achievement 

of the Syrian revolting forces against the French. Similarly, his image is replaced by an uncaptioned image of ʿUmar 

al-Bīṭār.

The revision therefore goes beyond a factual correction, changing historical memory. A major Alawite-associated 

national figure remains in the lesson, but his former primacy is reduced in the summary, redistributed in the narra-

tive, and removed visually. This is significant, as this was one of the main areas in which textbooks presented Alawite 

participation in Syrian anti-colonial history as a positive nationalistic contribution. By shifting the example away from 

Alawite Ṣāliḥ al-ʿAlī to Sunni ʿUmar al-Bīṭār, the revised curriculum weakens the visibility of Alawite historical agency 

and replaces it with a Sunni-associated figure who carries the same anti-French nationalist function within a more 

Sunni-centered historical narrative.

History, Grade 12 (Humanities Track), 2025-2026, pp. 36-37 (previously: History, Grade 12 (Humanities Track), 2017-

2018, pp. 37-38)

2025-262017-18

Syrian Uprisings against the French Occupation
The national struggle against the French Occupation 
started when French forces landed on the Syrian coast. 
There was Shaykh Umar Al-Bitar’s uprising and Ibra-
him Hananu’s uprising, and because of the policies 
undertaken by France in Syria, uprisings flared across 
all of Syria, uniting its people in the Great Syrian Re-
volt of 1925 under Sultan Basha Al-Atrash. This was a 
watershed moment in the national struggle for inde-
pendence.
[...] 

Syrian Uprisings against the French Occupation
The national resistance to the French Occupation 
started when French forces landed on the Syrian coast. 
There was Shaykh Salih Al-Ali’s uprising and Ibrahim 
Hananu’s uprising, and because of the policies under-
taken by France in Syria, uprisings flared across all of 
Syria, uniting its people in the Great Syrian Revolt of 
1925 under Sultan Basha Al-Atrash. This was a water-
shed moment in the national struggle for indepen-
dence. 
[...]   

(See the continuation of the example on the following page)
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The following example comes from a Grade 3 Social Studies activity on a journey through southern Syria. Its signifi-

cance lies in the map’s naming choices, which cover areas historically associated with Druze communities, including 

al-Suwaydāʾ and its surrounding province, and especially the mountain region historically and conventionally known 

as Jabal al-Durūz (the Mountain of the Druze). Yet the map labels this same area the Mountain of the Arabs (jabal 

al-ʿarab), replacing the region’s well-known Druze communal association with a broader Arab-national geographic 

label. The Druze do not appear anywhere in the lesson as a religious or communal group, despite the activity focusing 

on a region where they were historically and demographically prominent. The result is that Druze communal pres-

ence is omitted from the representation of the Syrian region most closely identified with their history and identity.

The same map also labels Israel as “Palestine” and depicts the Golan Heights as part of Syria, reinforcing a nationalist 

territorial narrative. The example therefore shows how Syrian minorities are denied recognition in Syrian geography 

and landscape even when the lesson explicitly refers to the region most associated with that minority. This is espe-

cially significant for the Druze, a native Syrian community whose religious tradition is heterodox from a Sunni Islamic 

perspective and whose public recognition is absent across the curriculum. Even in a lesson on the region most closely 

associated with Druze history and demographic presence, the community is not named.

Social Studies, Grade 3, 2025-2026, p. 73 (previously: Social Studies, Grade 3, 2023-2024, p. 82)

2025-262017-18

First: The Syrian Coastal Revolt (1919-1921): 
The coastal revolt was led by Shaykh Umar al-Bitar and 
Shaykh Saleh al-Ali between 1919-1921. They achieved 
victories, where they were able to inflict defeat on the 
French forces and stop their advance. Shaykh Umar 
al-Bitar collaborated with the leader Ibrahim Hana-
nu. [Al-Bitar and Hananu] contacted the Arab govern-
ment in Damascus to receive support.

[Image on the left of Shaykh Umar al-Bitar, without a 
caption:]

First: The Syrian Coastal Revolt (1919-1921): 
The coastal revolt was led by Shaykh Saleh al-Ali be-
tween 1919-1921, who inflicted heavy losses on the 
French and achieved great victories, especially in the 
battle of Wadi Warour, where the rebels managed 
to set an ambush that resulted in the defeat of the 
French forces [...]. Shaykh Saleh al-Ali collaborated with 
the northern insurrection led by Ibrahim Hananu, who 
contacted the Arab government in Damascus to re-
ceive support. Therefore, the fall of Damascus to the 
hands of the French, the lack of weapons and ammu-
nition, and the martyrdom of a large number of the 
rebels [...] had [altogether] influence on the unfolding 
of events of the revolt and then its cessation.
Image 2: Shaykh Saleh al-Ali [wearing traditional 
Alawite attire] 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

(See the continuation of the example on the following page)
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The examples in this subchapter reveal a hierarchy of minority recognition. Christian heritage remains visible through 

churches, holy sites, and historical monuments that fit within a Sunni-Islamic framework of protected presence. By 

contrast, Alawites, Druze, Ismāʿīlīs, and Jews receive little or no recognition as living Syrian communities. Although 

their regions, landscapes, or historical figures may still appear, their distinct communal identities are omitted, re-

named, or reframed within Sunni-centered narratives. The curriculum thus presents Syria’s diversity while limiting 

minority visibility primarily to forms compatible with Sunni-Islamic orthodoxy. The Grade 12 History example illustrates 

this pattern through historical substitution. Shaykh Ṣāliḥ al-ʿAlī is displaced from the leading role in the coastal re-

volt by Shaykh ʿUmar al-Bīṭār, while his visual prominence is removed. The Grade 3 Social Studies example applies 

the same logic through cartography, replacing Jabal al-Durūz (the Mountain of the Druze) with Jabal al-ʿArab (the 

Mountain of the Arabs) without mentioning the Druze community. The removal of Adonis extends this pattern into 

cultural representation by omitting a major Syrian literary figure associated with the Alawite community and secu-

lar-modernist intellectual life.

Altogether, these examples show that minority visibility in the revised curriculum is selective rather than pluralistic. 

Communities that fit established Sunni-Islamic historical frameworks remain visible, whereas others are omitted, 

renamed, or reframed in ways that diminish their distinct communal identities. The result is a representation of Syria 

as a country of diverse regions, but not as one of diverse significant religious communities with equal historical legit-

imacy, cultural visibility, and civic belonging. 

Arabs, Non-Arabs, and the Arabization of Syrian Ethnic Diversity

The revised curriculum retains the former curriculum’s presentation of Syria and the broader region through a strong-

ly Arab-centered historical narrative. This is not limited to modern Arab nationalism or to the Islamic period. Several 

examples retroactively apply Arab identity to ancient civilizations, the early Islamic conquests, and medieval Islamic 

states, creating a continuous narrative of Arab presence and ownership of the land. Ancient civilizations in Bilad al-Sh-

am and Mesopotamia are described as “ancient Arab civilization,” while the Muslim conquests of Iraq, Syria, Palestine, 

and Egypt are framed as the liberation of already-Arab lands from Persian and Byzantine rule. A Grade 7 History text-

book extends the same pattern into medieval Islamic history: the Umayyad state is praised for giving the caliphate 

an “Arab character,” the Abbasid state is said to have weakened after losing Arab dominance in administration and 

3. I Discover My Homeland Syria

I will read the following:

On World Children’s Day, a delegation of children from Arab countries visited my homeland, Syria. We put together a 

trip itinerary to get them to know the various regions of the southern and southwestern parts of my homeland, Syria.

[Map; Israel is labeled “Palestine”, Jabal al-Druze labeled “Jabal al-Arab”]
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the army, and later Islamic armies under Saladin and Qutuz are repeatedly described as “Arab armies.”205 This framing 

is especially significant in a Syrian context because Syria has always included substantial non-Arab communities, in-

cluding Kurds, Assyrians, Armenians, Turkmens, Greeks, Jews, Circassians, and others. 

The absence of Kurds as a significant minority in the curriculum is particularly striking: despite forming a significant 

Sunni but non-Arab minority in Syria, they are largely absent as a people from the curriculum. Even major historical 

figures widely known to have Kurdish or non-Arab origins, such as Saladin al-Ayyubi and Nur al-Din Zengi, are often 

absorbed into a general Arab-Islamic narrative. The result is not merely the promotion of Arab culture. Rather, the cur-

riculum anachronistically extends Arab identity across Syria’s ancient, Islamic, and modern past in ways that reduce 

the visibility of non-Arab peoples and recast their historical and contemporary identities within an Arab framework.206  

The following example demonstrates how a Grade 5 Social Studies textbook presents ancient civilizations in Bilad 

al-Sham and Mesopotamia as “ancient Arab civilization.” This example shows how Arab identity is projected backward 

onto ancient Near Eastern civilizations. Some of the civilizations listed here, such as the Nabataeans, can reasonably 

be connected to Arab history and language. However, the textbook applies the same Arab label much more broadly, 

extending it to the ancient civilizations of Bilād al-Shām and Mesopotamia. This constructs a continuous Arab civiliza-

tional narrative from antiquity through the Islamic period to modern Syria. The effect is to narrow the representation 

of Syria’s cultural past by reducing the visibility of its non-Arab historical communities. Ancient Syria and Mesopo-

tamia were multilingual and multiethnic spaces, connected to Arameans, Assyrians, Akkadians, Amorites, Greeks, 

Armenians, and many other populations and traditions. Some of their descendants or related communities still exist 

in Syria and the region today. By presenting these ancient civilizations as an “ancient Arab civilization,” the curriculum 

retrospectively attributes Arab identity to the region’s pre-Islamic past, reducing the visibility of the non-Arab peoples 

and cultures that inhabited the region before the Arab conquests of the seventh century CE.207 

Social Studies, Grade 5, 2025-2026, pp. 52, 57, 61 (previously: Social Studies, Grade 5, 2019-2020, pp. 54, 59, 63)

(p. 52)

205    History, Grade 7, 2025-26, pp. 9, 53-54. For the presentation of the Arabization of North Africa as a positive process, see History, Grade 7, 2025-26, 

p. 88.

206    History, Grade 7, 2025-2026, pp. 58, 64-65, 75-76, 94.

207    See also pp. 94, 116 (2019-20, pp. 96, 118).

(See the continuation of the example on the following page)
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Lesson Two

The Civilization of the Ancient Arabs in Bilad al-Sham

Ebla - Mari - Ugarit

Traces of ancient Stone Age humans were found in Bilad al-Sham. Its land was known for early agriculture, so humans 

settled there and built their homes. The first alphabet known to the world appeared on its land.

We shall learn about the most important factors that helped civilizations arise in Bilad al-Sham, and about the most 

important civilizational achievements of the ancient kingdoms in this region. 

(p. 57)

(See the continuation of the example on the following page)
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Lesson Three

The Ancient Arab Civilization in Bilad al-Sham

The Nabataean Kingdom - The Kingdom of Palmyra

Ancient civilizations arose in Bilad al-Sham [i.e. the Levant] whose traces still stand before us today. Trade flourished, 

goods diversified, architecture and the arts of sculpture and decoration advanced, and the status of women rose, as 

they became queens and empresses.

The Nabataeans were among the ancient Arabs who established an Arab kingdom in southern Bilad al-Sham and took 

the city of al-Raqīm, Petra, as their capital.

(p. 61)

(See the continuation of the example on the following page)
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The following example shows how the same Arab-centered framework is applied to the early Islamic conquests. This 

example turns early Islamic military expansion into a story of Arab territorial liberation. The textbook does not simply 

state that Muslim armies conquered Iraq or that Islam spread there. Instead, it describes the Arab Muslims as having 

“liberated the Arab lands in Iraq” and states that “the Arab lands were unified” following the defeat of the Persian 

and Byzantine empires. This wording assumes that Iraq, and by implication other conquered areas in the region, 

were already Arab lands awaiting liberation. The same logic appears elsewhere in the curriculum, where Arab-Muslim 

expansion into Bilad al-Sham and Palestine is described as liberating Arab lands from foreign rule. This framing is 

anachronistic and politically meaningful, as it presents the conquest as liberation and political unification, while retro-

Lesson Four

The Ancient Arab Civilization in Iraq (Mesopotamia) One of the Richest Human Civilizations

Civilization arose in Iraq, Bilad al-Rafidayn, because of the availability of fertile soil, abundant water, suitable climate, 

knowledge of agriculture, invention of writing, pottery-making, and the establishment of laws. It was among the most 

advanced human civilizations.

We shall learn about the most important ancient Arab kingdoms and states that inhabited Iraq, and extract their most 

prominent civilizational achievements in agriculture, industry, architecture, and lawmaking, and their civilizational 

influence on neighboring countries.
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spectively portraying the region’s diverse pre-Islamic populations as part of an already Arab homeland. It also sidelines 

pre-Islamic and non-Arab communities that were and still are present in the region, including Aramaic-speaking, Syr-

iac, Assyrian, Greek, Armenian, Jewish, and other populations. In the Syrian context, this framing teaches students to 

imagine the region as naturally and historically Arab, even where the historical record was far more diverse.

Social Studies, Grade 5, 2025-2026, pp. 141, 143 (previously: Social Studies, Grade 5, 2019-2020, pp. 143, 145) 

(p. 141)

Lesson Three

The Civilizational Achievements of the Rashidun and Umayyad Caliphates in Iraq Enriched Human Civilization

The Arab Muslims followed the initiative of the Messenger, peace be upon him, in spreading Islam, liberating the Arab 

lands in Iraq, encouraging trade and preserving its roads, and caring for scientific and cultural activities.

We shall learn about the events of Arab-Islamic liberation in Bilad al-Rafidayn, in addition to political, economic, scientific, 

and cultural life in the Rashidun and Umayyad periods.

(p. 143) 

(See the continuation of the example on the following page)
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This pattern is also visible in a Grade 7 History textbook. The Umayyad state is praised for reaching its peak while “Arab 

character” dominated it, and eighth-century Caliph ʿAbd al-Malik is credited with giving the Umayyad state an Arab 

character by Arabizing administration and replacing Greek, Persian, and Coptic bureaucratic languages with Arabic. 

By contrast, the Abbasid state’s decline is partly linked to “the loss of balance among its peoples” and reliance on 

non-Arab elements in administration and the army. Later, Saladin’s forces at the Battle of Hattin and Qutuz’s forces 

at ʿAyn Jālūt are described as Arab armies, even though these military and political formations were multiethnic and 

included prominent non-Arab leadership and soldiers. North Africa’s Arabization is also presented positively, through 

the migration of Arab tribes, the spread of Islam, and the role of Arab Muslim traders.208 These examples reinforce the 

same message found in the Grade 5 Social Studies textbook: Arab identity is treated not only as one component of 

regional history, but as the main civilizational subject that owns land, liberation, governance, and historical achieve-

ment.

The examples in this subchapter indicate that the curriculum retains the Assad-era framing of Syrian and regional 

history as a continuous Arab-Islamic narrative, including when addressing non-Arab identities. Ancient civilizations 

are presented as Arab civilizations, the Islamic conquests as Arab-Islamic liberation, and multiethnic Islamic polities 

and armies as Arab. The cumulative effect is to reduce the visibility of the region’s non-Arab peoples and their his-

torical contributions. This is especially significant as Syria remains a society of many peoples and languages. Kurds, 

Assyrians, Armenians, Turkmens, Greeks, Jews, Circassians, and others are a part of Syria’s history. Yet the curriculum 

repeatedly presents the land and its past as primarily Arab, leaving little room for students to understand Syria as a 

historically multiethnic society. The result is a national narrative in which non-Arab communities may exist in reality, 

but are largely absent from the historical imagination offered by the textbooks.

Overall, the examples in this chapter show that the revised curriculum presents Syria’s religious and ethnic diversi-

ty through a clear hierarchy of recognition within a predominantly Sunni-Arab-Islamic framework. Earlier civic and 

Islamic arguments for pluralism, equal citizenship, and coexistence are reduced, while minority communities are 

represented according to their place within this hierarchy. Christianity remains visible primarily as protected her-

itage within Islamic historical frameworks, but it does not enjoy equal civic belonging and is instead subjected to 

Islamic authority. By contrast, Jews are not recognized as a minority group with a local Syrian heritage and are in-

creasingly presented through theological inferiority and recurring negative portrayals, many of which originate in 

Islamic sources. Shiʿi history and religious memory are reinterpreted through Sunni perspectives. Figures recognized 

as Sunni exemplars are elevated above figures identified with Shi‘ism, Shiʿi-associated political authority (namely 

the Fatimid/‘Ubaydid dynasty) is delegitimized, and shared figures are reinterpreted in ways that reduce their Shiʿi 

significance. Although Islamic identity remains the curriculum’s main framework, when non-Arab ethnic groups are 

discussed, they are often subsumed within a broad Arab identity, with their distinct identities rarely acknowledged. 

Alawite, Druze, and non-Arab identities are diminished through omission, renaming, substitution, or incorporation 

into broader Sunni-Arab narratives. The cumulative picture is a curriculum that privileges Sunni-Arab-Islamic identity 

and historical memory while reducing the visibility of Syria’s religious and ethnic diversity and narrowing the space for 

alternative historical and communal identities.

208    History, Grade 7, 2025-26, pp. 9, 53-54. For the presentation of the Arabization of North Africa as a positive process, see History, Grade 7, 2025-26, 

p. 88.

The Arab Islamic state expanded, necessary services became available, and the experience of the people of the lands 

was used.

[...]

The Arab lands were unified a�er the Persian state was eliminated and the Byzantine state was removed, and security 

became available.

This led to the control of the Arab Islamic state in the Rashidun and Umayyad periods over the global trade routes and 

their centers, including Iraq.
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The 2025-2026 curriculum revisions concerning the presentation of gender and women’s rights mark a clear shift away 

from the civic and egalitarian language that appeared in many previous Syrian textbooks. The revised curriculum in-

creasingly presents women through traditional Islamic gender norms, emphasizing modest appearance, family roles, 

limited public visibility, conditional participation, and male family leadership. This change is especially significant since 

the Assad-era curriculum had often presented women through a more civic and egalitarian framework. Despite the 

Assad regime’s extensive human rights abuses, its official curriculum and state ideology promoted women’s educa-

tion, employment, public participation, and political representation more openly than many other national curricula of 

Arab and Muslim-majority countries in the region. Some of this earlier material was ideological and only partly reflect-

ed political reality under an authoritarian system with limited political freedoms. Nevertheless, it explicitly taught that 

women and men were equal citizens, that women participated in political institutions, and that women could be active 

in public, professional, and national life.209  

The 2025-2026 revisions retreat from this framework. Explicit discussion of women’s equal rights is removed; images of 

women in public or historical roles are deleted or replaced; girls are removed from ordinary school and social scenes; 

images are edited to cover women’s hair, and women’s rights in work, family, and marriage are increasingly framed 

as conditional on Islamic modesty, family responsibilities, and male authority. The chapter therefore follows three con-

nected developments: the removal of women’s civic and public visibility, the visual Islamization of women’s appear-

ance, and the increasing framing of women’s rights and agency within a Islamist traditionalist gender hierarchy. 

Removing Civic Equality and Reducing Women’s Public Visibility

The 2025-2026 curriculum actively reduces explicit civic and visual representations of women in public life. The stron-

gest example is the removal of a Grade 7 Arabic lesson that taught, in plain civic language, that the Syrian constitution 

guaranteed equality between men and women “in rights and duties,” that Syrian women had the right to vote since 

1949, and that women participated in the People’s Assembly (majlis al-šaʿb) and local councils. Although democratic 

practice under the Assad regime was highly limited, this example was one of the clearest textbook passages present-

ing women as equal citizens and participants in official decision-making, political institutions, education, the judiciary, 

industry, and public life. Its removal during the hurried emergency revision of the 2025-2026 curriculum shows a direct 

retreat from teaching women’s equal civic status.210 

A second Grade 7 Arabic example reinforces this pattern visually and linguistically. An image of young female volun-

teers is replaced with a more distant, gender-neutral image titled “Voluntary Work” (al-ʿamal al-taṭawwuʿī). While 

changing the institution’s name which was associated with Assad reflects the broader political revision of the cur-

riculum, the visual and linguistic changes also reduce the visibility of women’s civic participation.211 A Grade 6 Social 

Studies textbook shows a similar visual change. An image in the previous textbook depicting a Carthaginian princess 

riding into battle with uncovered hair and exposed cleavage was replaced by a static portrait showing her with a head 

covering.212 This theme is reflected in the Grade 12 History textbook which shows a similar visual erasure. The revised 

textbook kept written material praising women’s role in the Algerian national struggle but removed the images of Lalla 

Fatma N’Soumer (1830-1863) and Djamila Bouhired (born 1935), two female figures connected to Algerian anti-colonial 

resistance. 

However, some positive references to women remain.213 For example, a Grade 9 History textbook retains a passage 

praising Iraqi women’s active and distinguished role in political, social, and cultural life. However, under the rapid  

209    “Syrian National Identity,” pp. 90-93.

210    Arabic Language, Grade 7, Vol. 1, 2025-26 (previously: Arabic Language, Grade 7, Vol. 1, 2023-24, pp. 107-108) (removed content).

211    Arabic Language, Grade 7, Vol. 1, 2025-26, p. 12 (previously: Arabic Language, Grade 7, Vol. 1, 2023-24, pp. 19-20).

212    Social Studies, Grade 6, 2025-26, p. 26 (previously: Social Studies, Grade 6, 2012-13, p. 28).

213    History, Grade 12 (Humanities Track), 2025-26, pp. 170, 175 (previously: History, Grade 12 (Humanities Track), 2017-18, pp. 174, 179).
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2025–2026 curriculum revision, unchanged material from the previous curriculum carries less analytical weight than 

deliberate additions, removals, and revisions. Those active changes point in a consistent direction: explicit teaching on 

women’s equality is removed, women’s civic participation is reduced, and visual representations of women as public 

and historical actors are replaced or omitted.214 

The following removed Grade 7 Arabic Language lesson shows a deliberate deletion of content on women’s equality 

and public participation from a text on the Syrian constitution. The 2023-2024 lesson on reading data tables stated that 

the Syrian constitution guaranteed equality between men and women “in rights and duties,” that many women partic-

ipate freely in Syrian public and political life, and that Syrian women had the right to vote since 1949. It also presented 

women’s participation in the People’s Assembly (majlis al-šaʿb) and local councils through statistical tables, teaching 

students to read data through figures on women’s representation in elected institutions. Although democratic prac-

tice under the Assad regime was highly limited, this example was one of the clearest textbook passages presenting 

women as equal citizens and participants in official decision-making, political institutions, education, the judiciary, in-

dustry, and public life. The removal of this lesson from the 2025–2026 curriculum marks a clear retreat from the explicit 

teaching of gender equality and women’s civic participation, suggesting that such civic messages were not retained in 

the revised curriculum despite the rapid nature of the revision process.

Arabic Language, Grade 7, Vol. 1, 2023-2024, pp. 107-108 (removed)

The following Grade 7 Arabic Language example illustrates the removal of an image depicting female volunteers and 

its accompanying caption. In the 2023–2024 textbook, a poem on cooperation was introduced with a photograph of 

three young women, one of them wearing a hijab, followed by the caption “Female volunteers” (mutaṭawwiʿāt) “in 

the Syrian Trust for Development” (al-amānah al-sūriyyah lil-tanmiyah). The Syrian Trust for Development was closely 

associated with the Assad family, so removing its name from the 2025-2026 textbook can be understood as part of the 

broader removal of Assad-era institutions from the curriculum. Nevertheless, the revision went beyond merely delet-

ing the institution’s name. The new curriculum also replaced the previous photograph and changed the caption from 

“female volunteers” (mutaṭawwiʿāt) to the more gender-neutral term “voluntary work” (al-ʿamal al-taṭawwuʿī). 

214    History, Grade 9, 2025-26, p. 64 (previously: History, Grade 9, 2017-18, p.  66).

Reading a Data Table – Functional Expression – Fi�h Lesson

The Syrian constitution was keen to ensure equality between men and women in rights and duties, and allowed women 

to enter political and industrial life and actively participate in the fields of education and the judiciary.

Syrian women have enjoyed the right to vote in elections since 1949, and o�icial institutions have provided a fertile ground 

for businesswomen. Below, we present a table showing women’s participation in the People’s Assembly.
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If the Assad-linked institution had been the only concern, the simplest revision would have been to retain the photo-

graph and title while removing only the institutional reference, as occurred in many other instances throughout the 

revised curriculum.215 Instead, the 2025–2026 textbook replaces the close-up image of three young female volunteers 

with a more distant photograph showing a mixed group of men and head-covered women without clearly identifiable 

faces. This revision goes beyond the removal of an Assad-linked institution by reducing the explicit visual representa-

tion of women as civic participants.

Arabic Language, Grade 7, Vol. 1, 2025-2026, p. 12 (previously: Arabic Language, Grade 7, Vol. 1, 2023-2024, p. 19)

The following Grade 6 Social Studies example illustrates the visual replacement of a female historical figure depicted 

as an active warrior with a more modest, static portrait. The previous 2012-2013 textbook discussed Princess Elissar, 

founder of Carthage, and presented her riding a horse into battle, holding a bow, with uncovered hair and exposed 

cleavage. The 2025–2026 textbook retained the surrounding text but replaced the original illustration with a cropped 

segment of another painting that depicts only her head, fully covered except for her face. This change alters the mean-

ing of the figure’s representation; it removes the image of a woman as an active military figure and replaces it with a 

passive, modest presentation that fits Islamic standards of female public appearance. The example supports the same 

pattern seen in the Grade 7 Arabic and History Grade 12 examples: the revised curriculum removes or weakens images 

of women as visible public actors, especially when their bodies, hair, faces, or public roles are presented.

215    Arabic is My Language, Grade 6, Vol. 1, 2025-26, pp. 103-104 (previously: Arabic is My Language, Grade 6, Vol. 1, 2023-24, pp. 112-113);

Biology, Grade 12 (Scientific Track), 2025-26, p. 143 (previously: Biology, Grade 12 (Scientific Track), 2023-24, p. 143).

Geography, Grade 9, 2025-26, p. 72.

2025-20262023-2024

Voluntary workFemale volunteers in the Syrian Trust for Development

(See the continuation of the example on the following page)
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The following Grade 12 History example illustrates the removal of images depicting women’s participation in anti-colo-

nial resistance from a lesson on the role of women in the independence movement. The 2017-2018 textbook discussed 

two Algerian women who fought or supported the struggle against French colonial rule: Lalla Fatma N’Soumer (1830-

1863), a Kabyle female anti-colonial leader who led the resistance to the French conquest of Algeria in the 1850s, and 

Djamila Bouhired (born 1935), a well-known fighter in the Algerian War of Independence (1954-1962). In the previous 

version of the textbook, both women appeared in images beside the texts discussing them: a painted illustration of 

Lalla Fatma N’Soumer and a photograph of Djamila Bouhired. 

2025-20262012-2013

Figure 18: The Princess.
Elissar and the Emergence of Carthage: Princess Elis-
sar left the city of Tyre with a group of her companions 
and settled on the coast of North Africa, at the site of 
present-day Tunis. There, she worked to buy land to es-
tablish the city, whose area did not exceed the size of a 
bull’s hide. She cut the hide into small strips, enabling 
her to surround the site of the city with these strips. She 
gave the city the name Qart Hadasht, which means, in 
the Canaanite language, the village or the city.

Figure 18: Princess Elissar, by the brush of the artist 
Francis Ghorin.
Elissar and the Emergence of Carthage: Princess Elis-
sar left the city of Tyre with a group of her companions 
and settled on the coast of North Africa, at the site of 
present-day Tunis. There, she worked to buy land to es-
tablish the city, whose area did not exceed the size of a 
bull’s hide. She cut the hide into small strips, enabling 
her to surround the site of the city with these strips. She 
gave the city the name Qart Hadasht, which means, in 
the Canaanite language, the village or the city.

*Red text shows removed content.

Social Studies, Grade 6, 2025-2026, p. 64 (previously: Social Studies, Grade 6, 2012-2013, p. 66)
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Although the 2025-2026 textbook preserved the written passages discussing these two female historical figures and 

praising women’s active role in the Algerian Revolution, both their images were removed. While Djamila Bouhired 

maintained personal ties with former Syrian President Bashar al-Assad and received honors from his government, this 

alone does not explain the broader pattern observed in the textbooks.216 The intentional removal of women’s images, 

including not only Bouhired’s photograph but also the image of Lalla Fatma N’Soumer, without revising or removing 

the accompanying text celebrating either figure, indicates a broader pattern of female visual erasure. The fact that 

these women continue to be praised textually as prominent figures in the anti-colonial national struggle while their 

visual representations have been removed suggests a deliberate reduction of women’s visibility rather than a fig-

ure-specific editorial decision. 

History, Grade 12 (Humanities Track), 2025-2026, pp. 170, 175 (previously: History, Grade 12 (Humanities Track), 2017-

2018, pp. 174, 179)

216    See Social Studies, Grade 6, 2012-2013, p. 102.

2025-20262017-2018

[p. 170] [p. 174] 

[...] Third: The Revolt of Lalla Fatma
The revolt of Lalla Fatma took place in the Jarjara re-
gion in the Kabylia region. She defeated the French 
in a battle in 1854, forcing the French soldiers to with-
draw from her lands after leaving behind more than 
800 dead. In 1857, the French besieged her home, and 
she was placed in a “detention camp” in central Alge-
ria under strict guard. She died in 1863 out of grief and 
sorrow for her homeland and religion, before she had 
passed the age of thirty-three.

[...] Third: The Revolt of Lalla Fatma
The revolt of Lalla Fatma took place in the Jarjara re-
gion in the Kabylia region. She defeated the French 
in a battle in 1854, forcing the French soldiers to with-
draw from her lands after leaving behind more than 
800 dead. In 1857, the French besieged her home, and 
she was placed in a “detention camp” in central Alge-
ria under strict guard. She died in 1863 out of grief and 
sorrow for her homeland and religion, before she had 
passed the age of thirty-three.
[A painting illustrating Lalla Fatma]
Figure 8: Lalla Fatma.

[p. 175] [p. 179] 

*Red text shows removed content.

(See the continuation of the example on the following page)
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The evidence in this sub-chapter shows how the curriculum has distanced itself from presenting women as equal civic 

actors and visible public figures. The revised curriculum removes a lesson that explicitly taught women’s equal rights 

and duties, removes an image and caption of young female volunteers, and removes images of women celebrated 

for their anti-colonial resistance. It also replaces the image of a female warrior-founder with a modest static portrait. 

Preserved positive material on women’s public role still exists, as seen in the unchanged History Grade 9 passage on 

Iraqi women, but the active revisions point elsewhere. During an emergency curriculum revision, the editors chose to 

delete explicit teaching on women’s equality, erase direct reference to female civic participation, and remove or replace 

women’s images from lessons that had previously shown them as participants in politics, social action, military action, 

and national struggle. These changes align with Islamic dogmatic norms that restrict women’s exposure and public 

presence: women are pushed out of clear view, removed as named civic actors, and made less visible in political and 

national life. This pattern marks a clear narrowing of women’s public image in the 2025-2026 Syrian curriculum. It also 

fits the wider direction of the revised curriculum, where active changes repeatedly move textbook content closer to 

Islamic dogma, Sunni-centered narratives, and stricter religious norms.

Veiling Women and Removing Girls from Textbook Images

The 2025-2026 curriculum repeatedly edits images of girls and women to conform to stricter Islamic norms of appear-

ance, modesty, and gender separation. This pattern appears across multiple subjects. For example, in the Grade 10 

English textbook, images depicting fully visible girls and boys running were replaced with cropped images showing 

only their faces.217 

The clearest pattern, however, appears in the early-grade Islamic Education textbooks. In the Grade 2 and Grade 3 edi-

tions, inherited illustrations are retained, but female figures with uncovered hair are systematically redrawn wearing a 

hijab or other Islamic head covering. These edits appear in everyday scenes of care, family life, and mutual assistance, 

including illustrations of a boy helping an elderly woman cross the street, a mother with her family, and a woman 

combing a young girl’s hair. The revised images teach young children that female presence is acceptable only when it 

visually complies with Islamic standards of decency.

A more extensive pattern appears in Grade 3, where girls are removed from everyday scenes of learning, cooperation, 

and environmental care, and in some cases replaced with boys. When girls remain, they are redrawn wearing hijab and  

217    The directives matrix designated this example for removal, but it was partially met. For images of girls in ballerina costumes remaining in the 

textbooks despite removal directives see English Series (Pupil’s Book), Grade 1, 2025-26, p. 75 (previously: Emar – English Series [Pupil’s Book], Grade 1, 

2024-25, p. 75). For a woman’s illustration from a calculation exercise remaining despite removal directives see Mathematics, Grade 2, Vol. 1, 2025-26, p. 

22 (previously: Mathematics, Grade 2, Vol. 1, 2023-24, p. 26).

2025-20262017-2018

[...]
[Text in the green box:]
Algerian women played an active role in the revolu-
tion, including nursing work, securing communica-
tions, carrying out heroic actions behind enemy lines, 
and organizing a military intelligence body for women. 
Among the most famous of them were Zohra Bouzrif, 
Djamila Bouazza, and Djamila Bouhired, who was in-
fluenced by a phrase she read in history books: “Our 
ancestors are the Gauls, meaning the Gaulish people 
to whom the French belong!”

[...]
[Text in the green box:]
Algerian women played an active role in the revolu-
tion, including nursing work, securing communica-
tions, carrying out heroic actions behind enemy lines, 
and organizing a military intelligence body for women. 
Among the most famous of them were Zohra Bouzrif, 
Djamila Bouazza, and Djamila Bouhired, who was in-
fluenced by a phrase she read in history books: “Our 
ancestors are the Gauls, meaning the Gaulish people 
to whom the French belong!”
[Photograph of Djamila Bouhired]
Figure 9: Djamila Bouhired, one of the Algerian women 
fighters in the Great Algerian Revolution.

*Red text shows removed content.
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modest Islamic clothing.218 Grade 4 Islamic Education advances this visual shift by replacing ordinary modest clothing 

with the black niqab for women and strict Sunni Salafi-style attire for men. The accompanying text likewise shifts its 

emphasis from beautification and emulating the Prophet Muhammad to covering and obedience to Allah. Similar 

changes extend beyond Islamic Education into the broader Syrian curriculum.219 Beyond Islamic Education, a Grade 1 

Social Studies textbook redraws a female doctor wearing a hijab, while the Grade 6 textbook removes or alters images 

so that women and schoolgirls with uncovered hair are either covered or disappear altogether. These repeated revi-

sions point to a deliberate effort to Islamize women’s visual representation across the curriculum.220 

The following Islamic Education examples illustrate direct graphic edits that impose Islamic head coverings and strict-

er standards of female modesty on female figures. In a Grade 2 lesson on proper conduct toward others, an illustration 

of an elderly woman being helped by a boy to cross the street was retained in the revised textbook, but a hijab was 

added, leaving only the woman’s face visible. In another Grade 2 lesson focused on appreciating the deeds of one’s 

parents, two family illustrations were retained, but the mother’s hair was covered by a hijab in the 2025-2026 version, 

leaving only her face visible. In a Grade 3 lesson on helping others, an illustration of a woman combing a young girl’s 

hair was retained, but her uncovered hair was replaced with an Islamic head covering in the revised edition. These ex-

amples retain women in ordinary family, caregiving, and everyday settings while redrawing them to conform to Islamic 

norms of female modesty. The repeated editing of inherited illustrations indicates that uncovered female hair was 

deemed unacceptable even in simple images intended for young elementary-school students. Given the rapid nature 

of the 2025–2026 curriculum revision, these detailed graphic edits reflect a deliberate editorial choice to align women’s 

appearance more closely with Islamic standards in early-grade Islamic Education textbooks.

Islamic Education, Grade 2, 2025-2026, p. 36 (previously: Islamic Education, Grade 2, 2023-24, p. 42)

218    Islamic Education, Grade 2, 2025-26, pp. 36, 49 (previously: Islamic Education, Grade 2, 2023-24, pp. 42, 55).

Islamic Education, Grade 3, 2025-26, p. 17. (previously: Islamic Education, Grade 3, 2017-18, p. 19).

Islamic Education, Grade 3, 2025-26, p. 56. (previously: Islamic Education, Grade 3, 2017-18, p. 58).

Islamic Education, Grade 3, 2025-26, p. 84. (previously: Islamic Education, Grade 3, 2017-18, p. 86).

Islamic Education, Grade 3, 2025-26, p. 96. (previously: Islamic Education, Grade 3, 2017-18, p. 98).

219    Islamic Education, Grade 4, 2025-26, pp. 80-82 (previously: Islamic Education, Grade 4, 2013-14 Idlib Temporary Government (Syrian Opposition), 

pp. 81-83; originally taken from: Islamic Education, Grade 4, 2012-13 Assad Regime, pp. 81-83). Although we were not able to track and directly access 

the original Islamic Education, Grade 4, 2012-13 textbook published by the Assad regime, we have been able to find the Islamic Education, Grade 4, 

2013-14 textbook published by the Syrian Opposition’s Idlib Temporary Government to be distributed and used at schools across the territories under its 

control. After examining both the content and graphics of the 2013-2014 Idlib Temporary Government textbook, and comparing them with other Syrian 

textbooks from similar dates published by the Assad regime (e.g. Social Studies, Grade 6, 2012-13; Islamic Studies, Grade 7, 2011-12), we could determine 

with sufficient certainty that the aforementioned example had been reproduced unchanged from the original Assad-regime 2012-2013 textbook.

220    Social Studies, Grade 1, 2025-26, p. 34 (previously: Social Studies, Grade 1, 2023-24, p. 41). See also Social Studies, Grade 6, 2025-26, p. 26 (previously: 

Social Studies, Grade 6, 2012-13, p. 28). See also Social Studies, Grade 6, 2025-26, pp. 66-69 (previously: Social Studies, Grade 6, 2012-13, pp. 68-71).

2025-20262023-2024

5. Connect the phrase to the suitable picture:
•	 I apologize for the mistake.
•	 If I find something, I give it to its owner.
•	 I help the elderly and respect them.

5. Connect the phrase to the suitable picture:
•	 I apologize for the mistake.
•	 If I find something, I give it to its owner.
•	 I help the elderly and respect them.
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2025-20262023-2024

3. Connect the phrase to the suitable picture, to learn 
the virtue of my mother and father:
•	 My parents work to provide my needs.
•	 My parents stay up for my comfort. 

3. Connect the phrase to the suitable picture, to learn 
the virtue of my mother and father:
•	 My parents work to provide my needs.
•	 My parents stay up for my comfort. 

2025-20262017-2018

Read and Learn:
•	 Islam encouraged good morals. It commanded co-

operation, honoring the guest, and kindness to the 
neighbor. It stressed the need to treat people well 
so that goodness and peace spread throughout the 
homeland, calling for kindness toward the young 
and respect for the elderly.

[under the right-side image:]
I love young children and am kind to them.
[under the left-side image:]
I respect the elderly and help them. 

Read and Learn:
•	 Islam encouraged good morals. It commanded co-

operation, honoring the guest, and kindness to the 
neighbor. It stressed the need to treat people well 
so that goodness and peace spread throughout the 
homeland, calling for kindness toward the young 
and respect for the elderly.

[under the right-side image:]
I love young children and am kind to them.
[under the left-side image:]
I respect the elderly and help them. 

Islamic Education, Grade 2, 2025-2026, p. 49 (previously: Islamic Education, Grade 2, 2023-24, p. 55)

Islamic Education, Grade 3, 2025-2026, p. 56 (previously: Islamic Education, Grade 3, 2017-2018, p. 58)
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The following Grade 4 Islamic Education example in a lesson on “Etiquette of Dress in Islam” (ādāb al-libās fil-islām) 

shows a major escalation in the textbook’s visual standard of Islamic dress. The older page, taken from a 2013–2014 

textbook of the Syrian Opposition’s Interim Government, which most likely reproduced the 2012–2013 Assad-era version 

of this lesson, depicted girls and women wearing ordinary Islamic modest dress (hijab) alongside boys. The 2025-2026 

textbook replaced that image with two different images: The right image shows two men wearing attire commonly as-

sociated with conservative Sunni dress—a ṭāqiyyah as headgear, a white thawb reaching below the knees, and sirwāl 

trousers ending above the ankles. The left image shows two women dressed according to the same strict standard: full 

black niqab, covering their entire bodies and faces and leaving only the eyes and fingertips exposed. 

The wording of the lesson also changed. The older version described dress in terms of “beautification” and “to follow 

the Prophet [Muhammad] as a role model” (iqtidāʾan li-l-nabī), while the revised version replaced those respectively 

with “for seeking covering and beautification” (ṭalaban lil-satr wa-l-tajammul) and “to obey Allah” (ṭāʿatan lillāh). 

This represents a marked change, particularly in the Syrian context, where full black niqāb and the style of male dress 

shown have not traditionally been the predominant form of Sunni Muslim dress. The revised lesson presents a far strict-

er standard of public decency to young students. It moves from general Islamic modest dress to a fundamentalist vi-

sual model in which proper Islamic appearance means visibly Salafi-style dress for men and full-body black Salafi-style 

covering for women, including a covered face.

Islamic Education, Grade 4, 2025-2026, p. 80 (previously: Islamic Education, Grade 4, 2013-2014 Syrian Interim Gov-

ernment (Syrian Opposition), p. 81 [Originally: Islamic Education, Grade 4, 2012-2013 Assad Regime, p. 81])

2025-262013-14

(See the continuation of the example on the following page)
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The following Grade 3 Islamic Education examples show the removal of girls from ordinary scenes of learning, cooper-

ation, environmental care, and social conduct. For example, in a lesson on the virtue of cooperation, an earlier image 

of a boy and a girl studying together in a classroom is replaced with a close-up image of young children whose gender 

is no longer identifiable. A second illustration on the same page was edited to remove the girl from a mixed group 

of children planting trees. The boys remain in the edited illustration, and even the hole the girl had been digging is 

left unchanged, but the girl herself is removed. In a lesson on protecting the environment, an illustration of a girl with 

uncovered hair watering a tree is replaced by a different image of a boy performing the same activity. Elsewhere in 

the lesson, an illustration of a girl with uncovered hair filling a cup from a water tap is replaced by a new image of a 

hijab-wearing girl in modest Islamic dress drinking from a cup.

In an exercise on hospitality, an illustration of two girls greeting each other at a doorway was replaced by two boys. 

These changes show a repeated effort to remove images of girls from early Islamic Education lessons. The revisions 

remove girls both from mixed-gender scenes and from activities in which they appeared alone. Where girls remain, 

they are redrawn in accordance with Islamic modesty norms. The cumulative effect is a textbook environment in which 

boys continue to study, plant, greet, and participate in public activities, while girls are removed, replaced, or represent-

ed in more religiously conservative forms.

2025-262013-14

Read and learn:
Islam has called for cleanliness in dress and appear-
ance, and called for beautification without arrogance 
or conceit, because Allah is beautiful and loves beauty.
The Messenger of Allah cared for good appearance 
and for the cleanliness of his clothing, and command-
ed his Companions to beautify themselves, be clean, 
and have good appearance.
Therefore, the believer should preserve the cleanliness 
of his clothing and body and care for good appear-
ance.
•	What is the purpose of dress in Islam?
I care about dress:
•	To seek covering and beautification.
•	To obey Allah.

•	What are the etiquettes of dress in Islam?
•	I observe the following etiquettes in my dress:

•	I wear clean clothes.
•	I do not boast about my clothes over others.

Unit Four - Lesson Four
Etiquette of Dress in Islam
Read and learn:
Islam has called for cleanliness in dress and appear-
ance, and called for beautification without arrogance 
or conceit, because Allah is beautiful and loves beauty.
The Messenger of Allah cared for good appearance 
and for the cleanliness of his clothing, and command-
ed his Companions to beautify themselves, be clean, 
and have good appearance.
Therefore, the believer should preserve the cleanliness 
of his clothing and body and care for good appear-
ance.
•	What is the purpose of dress in Islam?
I care about dress:
•	Out of love of beautification: elegance, cleanliness, 
arrangement.

•	To follow the Prophet [Muhammad] as a role model.
•	What are the etiquettes of dress in Islam?
I observe the following etiquettes in my dress:

•	I wear clean clothes.
•	I do not boast about my clothes over others.

*Highlighted  text shows altered content.

(See the continuation of the example on the following page)
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2025-20262017-2018

[below the top-right image:]
“I help my neighbors with what they need”
[below the top-left image:]
“I help my classmates with their studies”
Through cooperation, I please Allah the Almighty, the 
satisfaction of my parents, and people’s love and re-
spect.
[to the right of the bottom-left image:]
“I cooperate with my classmates in caring for the 
school”
Cooperation helps speed in completing tasks, accura-
cy, and mastery.  

[below the top-right image:]
“I help my neighbors with what they need”
[below the top-left image:]
“I help my classmates with their studies”
Through cooperation, I please Allah the Almighty, the 
satisfaction of my parents, and people’s love and re-
spect.
[to the right of the bottom-left image:]
“I cooperate with my classmates in caring for the 
school”
Cooperation helps speed in completing tasks, accura-
cy, and mastery. 

2025-20262017-2018

Read and learn:
•  Allah created beauty in the universe, gave us a clean 
and beautiful environment, and commanded us to 
preserve it.
[four images]
I protect the environment and do not pollute it. 

Read and learn:
•  Allah created beauty in the universe, gave us a clean 
and beautiful environment, and commanded us to 
preserve it.
[four images]
I protect the environment and do not pollute it. 

Islamic Education, Grade 3, 2025-2026, p. 17 (previously: Islamic Education, Grade 3, 2017-2018, p. 19)

Islamic Education, Grade 3, 2025-2026, p. 84 (previously: Islamic Education, Grade 3, 2017-2018, p. 86)
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The following examples are derived from non-Islamic Education textbooks and show that the Islamization of women’s 

appearance is not limited to Islamic Education textbooks. In Social Studies Grade 1, an illustration of a female doctor 

was kept in the revised textbook, but a hijab was added to her figure. This change should be interpreted cautiously, 

since the same textbook still includes many uncovered female figures, including the same professional woman on the 

preceding page. Even so, the edit remains noteworthy. Despite the rapid and uneven nature of the 2025–2026 revision, 

this particular figure was altered to wear a head covering, making her appearance conform more clearly to Islamic 

modesty norms.

In a Social Studies Grade 6 textbook, the same pattern appears. A classroom photograph of schoolgirls, including girls 

with and without head coverings, was removed from the revised unit’s opening page. Other photographs were kept 

but visually altered: in photographs of girls using computers and of women and children at a school event, head cov-

erings appear to have been digitally added to female figures. Together with the earlier Grade 7 Arabic Language fe-

male-volunteers example and the Social Studies Grade 6 Carthage princess example, these revisions point to a broader 

curricular pattern: Women’s public visibility is reduced not only in Islamic Education textbooks but also across civic, 

language, and social studies materials.

2025-20262017-2018

2. Compare the following two pictures, then identify 
the picture that expresses honoring the guest.

2. Compare the following two pictures, then identify 
the picture that expresses honoring the guest.

2025-20262023-2024

[p. 33] [p. 40] 

(See the continuation of the example on the following page)

Islamic Education, Grade 3, 2025-2026, p. 96 (previously: Islamic Education, Grade 3, 2017-2018, p. 98)

Social Studies, Grade 6, 2025-2026, pp. 66-69 (previously: Social Studies, Grade 6, 2012-2013, pp. 68-71)
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2025-20262023-2024

[p. 34] [p. 41] 

•  I shall observe the image while listening to my 
teacher:
“Why do we get vaccinated?”
[…] 

•  I shall observe the image while listening to my 
teacher:
“Why do we get vaccinated?” 
[…] 

2025-20262012-13

[p. 66] [p. 68] 

Unit Three
The Family and Institutions
Society meets the needs of its members through the 
integration of roles among individuals, families, and 
institutions, industrial, service, and cultural, that it cre-
ated to serve its people.
[…] 

Unit Three
The Family and Institutions
Society meets the needs of its members through the 
integration of roles among individuals, families, and 
industrial, service, and cultural institutions that it cre-
ated to serve its people.
[…]

(See the continuation of the example on the following page)

Social Studies, Grade 6, 2025-2026, pp. 66-69 (previously: Social Studies, Grade 6, 2012-2013, pp. 68-71)
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2025-20262012-2013

[p. 68] [p. 70] 

Image 5Image 5

[p. 69] [p. 71] 

Image 6Image 6

The same pattern of increasing visual modesty is also evident in English textbooks. In the Grade 10 English textbook, 

the original illustrations of children shown running, with their full bodies visible, are replaced by images focusing pri-

marily on the children’s faces, with the rest of the body no longer shown. Notably, the directives matrix called for these 

images to be removed, making their retention in modified form an example of only partial implementation.

English, Grade 10, Student’s Book, 2025-26, pp. 81-82 (previously: English, Grade 10, Student’s Book, 2023-24, pp. 87-88) 

2025-20262023-2024
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The evidence in this sub-chapter shows that the new curriculum treats female visibility as a problem to be corrected. 

In some cases, images of women and girls remain, but their hair, clothing, bodies, and public presence are redrawn ac-

cording to Islamic standards of female modesty. In other cases, girls are removed entirely and are sometimes replaced 

by boys in learning, cooperation, environmental care, and social interaction. This pattern teaches students that male 

presence in public and educational activity is ordinary, while female presence requires covering, restriction, or removal. 

These changes are especially noteworthy because they required detailed visual editing during a rapid curriculum re-

vision. Taken together, they reshape the visual representation of women and girls, increasing conformity with Islamic 

modesty norms and reducing their visibility in everyday educational settings.

Women’s Rights within Islamist Gender Hierarchy

The 2025-2026 curriculum conditions women’s rights, protections, and agency on Islamic dogmatic norms, within a 

male-dominated Islamist traditionalist gender hierarchy, appearing in three main forms. Firstly, the curriculum in-

creasingly frames women’s social status through family roles in relation to men. A new addition to the Grade 12 Islamic 

Education textbook praises Islam for abolishing female infanticide and granting women noble social status but de-

fines that status primarily through the roles of daughter, wife, and mother.221 

Secondly, the curriculum permits women’s economic and public participation but presents it as subject to conditions 

intended to safeguard men’s rights and moral conduct. A Grade 9 lesson affirms women’s economic rights but makes 

their participation in work conditional on modesty, family responsibilities, and protecting men’s interests.222 Thirdly, 

marriage is presented through a religious-legal hierarchy in which the husband provides the wife’s rightful financial 

support (nafaqah) and holds responsibility (qiwāmah). The wife, by contrast, is required to obey her husband in all 

matters that do not conflict with Allah’s commands and Islamic law and may forfeit her right to financial maintenance 

if she is deemed to be in a state of marital disobedience (nušūz) in respect of her husband.

Other preserved content adds to this picture without changing its hierarchy. On the one hand, Grade 6 Islamic Educa-

tion textbooks include content on Islamic law on maintaining justice for wives in marriage and preserving wives’ full 

rights,223 On the other hand, the Grade 12 Islamic Education textbook insists that equality between the genders is a 

foreign element to Islam and a harmful notion for women. It claims that justice (ʿadl), as interpreted and implemented 

by Islamic law, rather than equality between men and women, benefits both genders due to the inherent and univer-

sal differences between men and women.224 The curriculum also preserves female role models from Islamic tradition 

and early Islamic history, such as Nusaybah bint Kaʿb (d. c. 634 CE), Maryam, the Quran’s Mary and mother of Jesus, 

Khadījah (556-619 CE), wife of the Prophet Muhammad, and Fāṭimah (d. 632 CE), the Prophet Muhammad’s daughter, 

wife of ʿAlī, and mother of Ḥasan and Ḥusayn.225 These women are praised for courage, faith, financial support, moral 

guidance, family care, sacrifice, and even fighting in jihad. However, their active role is celebrated when it serves Islam, 

the Prophet, the Muslim community, family virtue, or religious devotion. The resulting model grants women rights and 

agency while confining them to Islamic norms, family obligations, and male-headed marital order.

The following Grade 12 Islamic Education example presents an addition to the revised textbook’s description of wom-

en’s social status and a revised framing of sexual misconduct (zinā). In the previous 2017-2018 version, a passage dis-

cussing killing referenced Islam’s protection of human life, its prohibition on killing children, and its abolition of the 

pre-Islamic practice of burying newborn daughters alive, as was practiced in pre-Islamic Arabia. The 2025-2026 text-

book retained this content but added that Islam “bestowed upon woman a noble social status” that grows as she ad-

vances “from daughter to wife to mother.” The addition praises Islam for protecting women and condemning female 

infanticide, but it defines women’s rising social status through family roles in relation to men. 

221    Islamic Education, Grade 12, 2025-26, pp. 71-72 (previously: Islamic Education, Grade 12, 2017-18, pp. 66-68). Islamic Education, Grade 12, 2025-26, 

pp. 95-98 (previously: Islamic Education, Grade 12, 2017-18, pp. 93-96).

222    Islamic Education, Grade 9, 2025-26, pp. 107-111 (previously: Islamic Education, Grade 9, 2017-18, pp. 108-112).

223    Islamic Education, Grade 6, 2025-26, p. 87 (previously: Islamic Education, Grade 6, 2017-18, p. 88).

224    Islamic Education, Grade 12, 2025-26, p. 55 (previously: Islamic Education, Grade 12, 2017-18, p. 50). Islamic Education, Grade 12, 2025-26, pp. 106-

107 (previously: Islamic Education, Grade 12, 2017-18, pp. 104-105).

225    Islamic Education, Grade 6, 2025-26, p. 103 (previously: Islamic Education, Grade 6, 2017-18, p. 104);

Islamic Education, Grade 6, 2025-26, pp. 111-114 (previously: Islamic Education, Grade 6, 2017-18, pp. 112-115);

Islamic Education, Grade 8, 2025-26, pp. 105-107 (previously: Islamic Education, Grade 8, 2017-18, pp. 107-109). 
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The revised textbook also changes the question accompanying the passage on zinā (sexual misconduct), understood 

in this context as improper relations between men and women under Islamic moral norms. The previous version asked 

how society is corrupted by the loss of familial lineage, while the new version asks about the danger of sexual mis-

conduct in corrupting both the individual and society. This shift broadens the moral concern from lineage and family 

origins to the moral condition of society as a whole, reflecting a stricter view of sexuality, gender relations, and conduct 

outside religiously approved boundaries. Together, these short revisions show that the new curriculum’s language on 

women and sexuality is built around Islamic protection, family roles, sexual restraint, and religious honor, rather than 

equal civic status, equal rights, or individual autonomy.

2025-262017-18

Sexualized Misconduct (zinā)
The Prophet, peace be upon him, forbade his commu-
nity through this pledge from indulging in desires, and 
counted sexualized misconduct as a major crime that 
leads society to the abysses of corruption and collapse, 
because it causes the loss of lineage, escape from ob-
ligations, withdrawal from seriousness, and the de-
struction of the marks of chastity and honor.
I criticize and state a position: What is the danger of 
sexualized misconduct (zinā) to the individual and so-
ciety, in your opinion?
Killing
Islam made the human soul respected and protected, 
so it forbade killing. In this hadith, the Prophet, peace 
be upon him, specifically mentioned the killing of chil-
dren, males and females, forbidding what some Arabs 
used to do in the pre-Islamic period: killing sons out of 
fear of poverty, or burying daughters alive out of fear 
of shame. The prohibition of killing here is especially 
emphasized because it is murder and severing of kin-
ship, and because children are weak and unable to 
defend themselves. Islam came and prohibited this 
pre-Islamic custom of burying daughters alive; rather, 
it bestowed upon woman a noble social status that 
grows as she advances in age from daughter to wife to 
mother, as she needs more love, tenderness, and hon-
or. Thereby, it preserved the human right to life.

Sexualized Misconduct (zinā)
The Prophet, peace be upon him, forbade his commu-
nity through this pledge from indulging in desires, and 
counted sexualized misconduct as a major crime that 
leads society to the abysses of corruption and collapse, 
because it causes the loss of lineage, escape from ob-
ligations, withdrawal from seriousness, and the de-
struction of the marks of chastity and honor.
I criticize and state a position: How is society’s corrup-
tion caused by the loss of lineage?
Killing
Islam made the human soul respected and protected, 
so it forbade killing. In this hadith, the Prophet, peace 
be upon him, specifically mentioned the killing of chil-
dren, males and females, forbidding what some Arabs 
used to do in the pre-Islamic period: killing sons out of 
fear of poverty, or burying daughters alive out of fear of 
shame. The prohibition of killing here is especially em-
phasized because it is murder and severing of kinship, 
and because children are weak and unable to defend 
themselves. Islam came and prohibited this pre-Islam-
ic custom of burying daughters alive, thereby preserv-
ing the human right to life.
What is the effect of the Prophet’s guidance, peace be 
upon him, in preserving human life and building the 
homeland?

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

Islamic Education, Grade 12, 2025-2026, p. 55 (previously: Islamic Education, Grade 12, 2017-2018, p. 50)
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The following Grade 9 Islamic Education example, retained from the previous curriculum, shows how women’s eco-

nomic rights and public activity are recognized while simultaneously being restricted under an Islamist gender hierar-

chy. The passage states that Islam gave women full rights in the economic and professional fields, including rights to 

ownership, inheritance, disposal of property, and the right to suitable work in many fields. This permission is, however, 

immediately qualified by a series of conditions. Women’s work must preserve morality, modesty, and public morals; it 

must not contribute to male unemployment by entering occupations traditionally performed by men; and it must not 

interfere with a woman’s “basic work” as the mother of her children and caretaker of the family. The passage thus pres-

ents women’s work as conditional and secondary to their family responsibilities. Women may own, inherit, work, and 

participate in society, but only when their work remains compatible with Islamic modesty standards, male economic 

priorities, and the family duties assigned to them “by religion and reason.” 

Third: In the economic field

Islam granted woman full rights in the economic and professional field, including the following:

1.  Islam granted woman the right to own property and to dispose of her property and inheritance, considering her fully 

legally competent like men. As Allah the Almighty said: “For men there is a share of what parents and relatives leave, 

and for women there is a share of what parents and relatives leave.” (Surat al-Nisaa’: verse 7)

2.  Islam gave Muslim woman the right to practice suitable work, and allowed her to participate in many fields under 

conditions that preserve her dignity from vulgarity and humiliation, and preserve the cohesion of the family.

Conditions for women’s work:

1.  Preserving her morality and modesty while observing public morals.

2.  She must not cause unemployment among men if she works in their types of work.

3.  She must be able to balance her basic work, as mother of her children and caretaker of the family, with her work 

outside the home, and leaving her home and abandoning her children must not cause neglect of the most important 

duties entrusted to her by religion and reason.

Islamic Education, Grade 9, 2025-2026, p. 107 (previously: Islamic Education, Grade 9, 2017-2018, p. 108)
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The following Grade 12 Islamic Education example shows how women’s rights inside marriage are made dependent 

on male authority and wifely obedience. The passage, which remained unchanged from the previous curriculum, lists 

the wife’s rights over her husband, including the dower (mahr) and the wife’s rightful financial support (nafaqah). Yet 

that financial support is tied to the wife remaining in the marital home and fulfilling her family duties; it may be lost 

in cases of marital insubordination (nušūz), which the textbook defines as the wife’s breach of steady obedience to her 

husband, leaving the marital home without a legitimate reason, or denying the husband his lawful marital rights. The 

corresponding section on the husband’s rights identifies the wife’s obedience in all matters that do not involve sin as 

his foremost right. It cites Qur’an 4:34—”Men are responsible for women” (qawwāmūn ʿalā al-nisāʾ)—and explains 

qiwāmah (guardianship/responsibility) as a duty of responsibility and obligation rather than selfishness or domina-

tion. The same explanation nevertheless places the husband in a position of authority within the family on the basis of 

his physical and moral qualities and his obligation to provide financial support. In return, the wife is expected to obey 

her husband to preserve family stability. The passage therefore presents marriage as a male-led hierarchy: the hus-

band leads and provides; the wife obeys and performs her marital duties. Her entitlement to financial maintenance is 

also conditional, as it may be lost if she is deemed to be in a state of marital disobedience.

Islamic Education, Grade 12, 2025-2026, pp. 113-114 (previously: Islamic Education, Grade 12, 2017-2018, pp. 112-113)

(p. 113)

(See the continuation of the example on the following page)
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This subchapter shows a curriculum that grants women honor, rights, and agency while consistently framing them 

within Islamic gender norms and a male-led family hierarchy. The strongest active revision presents women’s noble 

social status through the family sequence of daughter, wife, and mother, and links sexual misconduct to the moral 

corruption of the individual and society. The preserved Grade 9 material recognizes women’s rights to own property, 

inherit, work, and participate in economic life, but subjects these rights to conditions linked to modesty, family respon-

sibilities, and male employment—conditions which, in today’s social reality, can be met not without difficulty. Similarly, 

the preserved Grade 12 material recognizes the wife’s rights to a dower and financial maintenance, while linking those 

The wife’s rights over her husband:

•  The dower (mahr): The dower is one of the wife’s rights over her husband. Islam made it an honor for her and a gain 

for her a�ection. This was discussed in detail in the section on the marriage contract.

•  Financial support (nafaqah): The wife’s financial support is obligatory upon her husband as long as she remains in the 

marital home and is committed to her family duties. Financial support includes everything the wife needs, such as food, 

clothing, housing, and so on, even if she is wealthy, in accordance with His saying: “And upon the father is their provision 

and clothing according to what is acceptable”. (Surat al-Baqarah: verse 233)

-  The amount of this financial support is determined according to the husband’s condition, whether ease or hardship, 

regardless of the wife’s condition, provided that it does not fall below the minimum su�icient level. Allah the Almighty 

said: “Let a man of wealth spend from his wealth, and he whose provision is restricted, let him spend from what Allah 

has given him. Allah does not burden a soul except with what He has given it. Allah will bring about ease a�er hardship”. 

(Surat al-Talaaq: verse 7)

Financial support ceases in three cases:

1.   Marital insubordination (nušūz): This is the wife’s breach of obedience to her husband, or her leaving the marital 

home without a legitimate reason, or preventing the husband from his lawful marital rights.

2.   Death: If one of the spouses dies, the wife’s financial support ceases.

3.   Waiver: This is when the wife absolves her husband of supporting her financially, so it falls by her will. 

The husband’s rights over his wife:

* The obligation to obey anything that is not a disobedience to Allah’s word (al-ṭāʿah fi ğayr maʿṣiyah): Allah made the 

husband responsible (qawwām) over his family. Allah the Almighty said: “Men are responsible (qawwāmūn) over women 

by what Allah has favored some of them over others and by what they spend from their wealth. So righteous women are 

devoutly obedient, guarding in the unseen what Allah would have them guard.” (Surat al-Nisaa’: verse 34)

- Responsibility (qiwāmah) means accountability and obligation, not selfishness and domination. Allah the Almighty 

assigned the husband, because of the physical and moral characteristics He gave him, the responsibility of caring for the 

family and providing the financial support it needs and so on. In return, He made obedience to the husband obligatory 

for his wife, so that the family may remain stable. 

(p. 114) 
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rights to steady obedience, fulfillment of household duties, and the husband’s qiwāmah (responsibility and authority) 

within the family. The preserved female role models from Islamic tradition reinforce the same framework. Women are 

praised for being courageous, generous, influential, and even active in jihad, but their actions are consistently present-

ed in the service of Islam, the Prophet Muhammad, the Muslim community, family, or religious devotion. The resulting 

model confines women’s rights and public value to Islamic law, family obligation, sexual restraint, and male-led marital 

and societal order.

Overall, the evidence in this chapter shows a consistent shift in the 2025-2026 curriculum’s treatment of women. The 

revised textbooks remove explicit language on civic equality, reduce women’s visual presence in public life, edit female 

figures to impose hijab or stricter covering, replace girls with boys in early-grade illustrations, and frame women’s work 

and marital rights as conditional on Islamic law. The active revisions are particularly noteworthy given the rapid prepa-

ration of the new curriculum. Time and editorial effort were devoted to removing a lesson on women’s constitutional 

equality, replacing or deleting images of women, editing illustrations and photographs to cover women’s hair, adding 

a family-centered definition of women’s social role, and introducing stricter Salafi-style models of male and female 

public appearance. Taken together, these changes point to a clear shift toward the Islamization of gender roles and 

away from earlier civic conceptions of gender equality and women’s rights.

The chapter also highlights the limits of the curriculum’s positive portrayal of women. Women are still praised as moth-

ers, wives, daughters, believers, celebrated Companions and the Prophet Muhammad, financial supporters, moral 

guides, and even fighters in jihad. They are afforded rights, honor, and agency, but these remain conditional on com-

patibility with Islamic law and serving the faith, the family, the Prophet, the Muslim community, or religious virtue. 

Women’s rights and privileges are separated from equal citizenship and individual autonomy, and are instead placed 

under modesty rules, sexual restraint, family obligation, and male-led marital authority. In the context of this report, 

the chapter confirms the same broader pattern of the preceding chapters: the revised Syrian curriculum shifts away 

from secular civic equality toward more explicitly Islamic and stricter Sunni normative frameworks for identity, society, 

gender, and civic life.
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The Old Ba‘thist Regime and the 
Al-Assad Family’s Legacy

Our previous report on the 2017–2018 Syrian curriculum concluded that the textbooks strongly promoted “respect and 

total commitment to Bashar Al-Assad and his father Hafez”.226 The new 2025-2026 curriculum has therefore sought 

to remove these sentiments through undertaking a systematic reconfiguration of the historiography associated with 

the Ba‘thist regime and the Al-Assad family. Through renaming, removal, and reinterpretation, the textbooks distance 

the state’s educational narrative from decades of personality cult and regime-centered patriotism. At the same time, 

the revised content replaces former glorification with critical portrayals that reflect the priorities of the revised curric-

ulum.

The removal of Assad-era symbols was one of the most prominent priorities of the new curriculum. The 2025 direc-

tives matrix opened with three overarching directives, demonstrated in the image below, the first of which instructed 

editors to replace every occurrence of the former Syrian flag with the new national flag. The third directive was to 

remove the entire subject of National Education (taught in Grades 7-12), which had contained numerous references 

praising the Assad regime and its symbols, including within the regime’s official narrative of the Civil War beginning 

in 2011 (see final subchapter below).The cumulative effect is a curriculum largely stripped of Baʿthist ideological lan-

guage, substantially reducing the former regime’s visibility within official educational discourse.

226    “Syrian National Identity,” p. 4.

(See the continuation of the example on the following page)
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This chapter expounds upon the extent to which the new curriculum has shifted textbook narratives regarding the 

old Ba‘thist regime and the al-Assad family. The revised curriculum goes beyond removing positive references to the 

Assad regime by adding new material that delegitimizes, vilifies and demonizes the former regime and reinterprets 

its legacy from the perspective of the new authorities. The first section demonstrates how the revised Syrian curric-

ulum systematically dismantles the symbolic and ideological foundations of the Assad regime. The new textbooks 

remove flags, portraits, institutional names, patriotic references, and educational content associated with Hafez and 

Bashar al-Assad, while simultaneously introducing new material explicitly designed to delegitimize the former re-

gime. The two are no longer portrayed as a symbol of national unity or resistance, but rather as oppressive and corrupt 

rulers whose regime betrayed Arab causes, undermined Syrian society, and cultivated a pervasive personality cult. 

The revisions also target figures associated with the former regime, including officials, writers, and cultural symbols, 

reflecting a broader attempt to erase Assadist influence from Syrian collective memory and public identity.

The second section examines how the curriculum fundamentally reinterprets the Baʿthist historical narrative. Events 

previously glorified as revolutionary achievements are reframed as authoritarian military coups, while long-standing 

regime narratives concerning stability, modernization, Arab nationalism, and resistance are systematically reversed. 

The “Corrective Movement” is delegitimized as an illegitimate seizure of power, and the Assad era is reframed as be-

ing defined by dictatorship, massacres, corruption, sectarianism, and economic decline. Similarly, the 1967 and 1973 

wars are no longer presented as patriotic struggles or national accomplishments, but rather as examples of failure, 

incompetence, and betrayal. Through these revisions, the curriculum transforms the Assad period from a source of 

national pride into a cautionary historical episode defined by repression and catastrophe. 

The final section analyzes the curriculum’s comprehensive reframing of the 2011 Civil War, the subsequent conflict, 

and ultimately the 2024 “Blessed Revolution.” Whereas earlier textbooks largely omitted the political causes of the 

uprising and portrayed the war as an externally imposed crisis, the revised curriculum presents the revolution as a 

legitimate, peaceful, and ultimately victorious popular movement against tyranny. The Assad regime is accused of 

severe repression and atrocities, including torture, massacres, chemical attacks, and the suppression of freedoms, 

while the revolutionaries are depicted as defenders of dignity, justice, and Syria’s authentic Islamic-Arab identity. The 

narrative culminates in the overthrow of Bashar al-Assad in 2024, portrayed not merely as a political transition, but as 

the moral and historical restoration of the Syrian nation after decades of authoritarian rule.

Defacing Assad Legacy, Symbols, and Regime Collaborators

The Baʿth Party established a highly centralized political system built around Arab nationalism, socialism, and secular 

state ideology. After taking power in 1963, the party gradually transformed the state into a one-party structure in which 

political authority, education, media, and public institutions were closely tied to Baʿthist ideology. The regime empha-

sized themes of Arab unity, anti-imperialism, national resistance, and loyalty to the state, while limiting political plural-

ism and suppressing independent political organization. Power was increasingly concentrated within the military and 

security establishment, which played a central role in governance and social control.

Under the Assad family, the Syrian regime evolved into a personalized authoritarian system centered on loyalty to the 

president and the ruling elite. The state relied extensively on intelligence services, patronage networks, and ideological 

messaging to maintain stability and political dominance. Public life was shaped by strong state oversight, including 

the cultivation of personality cults surrounding Hafez and later Bashar al-Assad, who were portrayed as symbols of na-

tional unity and resistance. Portraits, statues, slogans, and monuments dedicated to the Assad family were displayed 

throughout schools, government institutions, streets, and public squares, reinforcing the image of the president as the 

embodiment of national unity, stability, and resistance. This pervasive symbolism often assumed quasi-sacral dimen-

sions, with the leaders portrayed in idealized and paternalistic terms resembling a cult of personality or “cult of saints,” 

in which loyalty to the Assad family was intertwined with loyalty to the nation itself. Public rituals, official ceremonies, 

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

[…]

1) Use the revolution’s flag instead of the old flag wherever it appears.

[…]

3) Remove the subject of nationalistic education altogether.
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and educational content further reinforced reverence for the leadership and normalized its central place in Syrian po-

litical and social life. Although the regime presented itself as secular and protective of Syria’s diverse communities, it 

maintained strict limits on political freedoms, restricted dissent, and tightly controlled expressions of national, ethnic, 

and religious identity outside the framework defined by the state.227

Symbolic de-Ba‘thification is evident in the renaming or removal of places previously associated with the Al-Assad 

family. Geographic and institutional references bearing the Assad name have been replaced with more neutral des-

ignations, signaling an effort to erase the personalization of state institutions that characterized the former regime. 

For example, “Lake al-Assad” (buḥayrat al-Asad, also known as Euphrates Lake) was changed in the new curriculum 

to “Lake Tabqa.”228 This curricular adjustment reflects a broader attempt to dismantle the symbolic infrastructure of 

dynastic authority embedded within public memory. 

As noted above, replacing the Baʿthist-era flag with the Revolution flag was a top priority of the curriculum revision 

and was implemented consistently across textbooks and subjects.229 The former flag, featuring red, white, and black 

horizontal bands (from the Egyptian revolutionary flag), with two green stars representing Egypt and Syria (referenc-

ing the failed United Arab Republic), is replaced with the Revolution flag–a green, white and black triband charged 

with three red five-pointed stars, identical to the Independence flag which was stipulated in the 1930 constitution 

after gaining independence from the French mandate. This change extends even to the earliest grades, where Grade 

1 students are introduced to the new flag.

Social Studies, Grade 1, 2025-26, pp. 11, 73 (previously: Social Studies, Grade 1, 2023-24, pp. 16, 87)

227    For more on the rise and evolution of the Assad regime see Raymond Hinnebusch, Syria: Revolution from Above, London and New York: Routledge, 2001.

228    Geography, Grade 9, 2025-26, p. 72.

229    See also Social Studies, Grade 1, 2025-26, pp. 64-65 (previously: Social Studies, Grade 1, 2023-24, pp. 74-77); Social Studies, Grade 3, 2025-26, pp. 

20-23 (previously: Social Studies, Grade 3, 2023-24, pp. 26-29); Islamic Education, Grade 7, 2025-26, p. 88 (previously: Islamic Education, Grade 7, 2017-18, 

p. 91); Mathematics, Grade 5, 2025-26, p. 77 (previously: Mathematics, Grade 5, 2023-24, p. 85).

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

2025-262023-24
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A prominent example can be found in the Grade 3 Social Studies textbook, where the lesson titled “Symbols of a 

Homeland Uniting Us” was entirely removed, following the relevant directive in the matrix. The chapter featured na-

tional Syrian symbols such as the flag, the republic banner, Syrian currency, and Bashar al-Assad as the president of 

the Syrian Republic, who was described as a national symbol “spending his nights” to guarantee “security and stabili-

ty,” and to safeguard “the interests of the people and the homeland.” Additionally, a full-page drawing of a Syrian sol-

dier placing his hand on his heart, where a patch in the shape of Syria is stitched, was removed from the introduction 

to the unit. However, the textbook’s editors inadvertently left the lesson title in the unit’s table of contents.

Social Studies, Grade 3, 2025-26, p. 95 (previously: Social Studies, Grade 3, 2023-24, pp. 104-109)

            [p. 105]					        	   [p. 107]	 

[image of Bashar al-Assad]

The President of the Arab Republic of Syria: is a Syrian Arab citizen elected by the people, spending his nights to 

guarantee security and stability, maintaining the interests of the people and the homeland.

The President [...] constitutes one of the national symbols. Our president is: [blank for filling]

(See the continuation of the example on the following page)
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            [p. 108]	

           [2025-26, p. 95 – Retained]

I will inspect the common symbol [the banner of the 

republic] 

[images right to le�: a government building, a military 

rank, a coin]

I will describe the banner of the Arab Republic of Syria

Unit 6: My Homeland

Lesson 1: Symbols of a Homeland Uniting Us [...]
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The erasure of positive portrayals of Bashar al-Assad from the new textbooks is further evident in a Grade 9 History 

textbook. Its new edition saw the removal of a section discussing his accession to power by a referendum, his com-

mitment to the “Correction” legacy, “the rule of law, respect for order, and the affirmation of the principles of dialogue, 

transparency, democracy, and good citizenship, beginning with self-monitoring and honest conduct.” The removal 

also included a section discussing al-Assad’s “commitment to the option of resistance and the recovery of its occupied 

territories,” alluding to combatting Israel and retrieving the Golan Heights.

Modern and Contemporary History of the Arab Motherland, Grade 9, 2017-18, p. 34 (removed) 

Another national symbol which the new curriculum sought to mitigate is the national anthem. Accordingly, an illus-

tration of the Syrian national football team chanting the song “Ḥumāt al-Diyār” (Guardians of the Lands), which was 

adopted in 1938 as Syria’s national anthem and served in this capacity for the better part of 9 decades, was among 

the removed content. This accords with the spirit of the new regime’s curriculum overhaul, which removes or replac-

es content associated with the former Assad regime.230 Against this background, it is notable that images of Syrian 

banknotes remained unchanged in the 2025–2026 textbooks.231 

230    See also the removal of a line from this poem from a grammar exercise, pursuant of the directives matrix. Arabic is My Language, Grade 6, Vol. 2, 

2025-26, p. 134 (previously: Arabic is My Language, Grade 6, Vol. 2, 2023-24, p. 134). See also removal of a section on “Guardians of the Homeland” (Ḥumāt 

al-waṭan), a less known militaristic anthem vaguely resembling “Guardians of the Lands”. Music Education, Grade 8, 2022-23, pp. 30-31.

231    Notably, on December 29, 2025, the new Syrian regime introduced via the Central Bank of Syria new banknote designs in denominations of 10, 25, 

50, 100, 200 and 500, which entered use starting January 1, 2026; see: 

https://www.facebook.com/reel/4376547662575660; https://x.com/Greg_Galligan/status/2005767656134082775.

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

Eighth: Syria under President Bashar al-Assad

President Bashar al-Assad assumed the presidency of the Syrian Arab Republic through a popular referendum following 

the death of President Hafez al-Assad on 10 June 2000. Syria continued, under President Bashar al-Assad, along the 

“corrective” path [referencing Hafez’s Corrective Movement], as he emphasized the importance of the rule of law, respect 

for order, and the a�irmation of the principles of dialogue, transparency, democracy, and good citizenship, beginning with 

self-monitoring and honest conduct. The President also worked to expand the use of technology in order to keep pace 

with development, and a�irmed Syria’s commitment to the option of resistance and the recovery of its occupied territories.

https://www.facebook.com/reel/4376547662575660; https://x.com/Greg_Galligan/status/20057676561340827
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The names and images of the al-Assad family members have also been removed from institutions named after them.232 

For example, as prescribed in the directives matrix, the 2025–2026 edition of a Grade 8 Physics and Chemistry textbook 

retouches an image of the Basel High School for Excellent Students, named after Basel al-Assad, the eldest son of Hafez 

al-Assad and brother of Bashar al-Assad. Basel had been widely expected to succeed his father as president before 

his death in a car accident in 1994.233 This change effectively removed his name from the school sign, his portrait, the 

Baʿthist flag (alongside the Palestinian flag),234 the school banner from the building, and replaced the Baʿthist flag with 

the Revolution flag.

Physics and Chemistry, Grade 8, 2025-26, p. 18 (previously: Physics and Chemistry, Grade 8, 2023-24, p. 18) 

Physics and Chemistry, Grade 8, 2025-26, p. 18 (previously: Physics and Chemistry, Grade 8, 2023-24, p. 18) 

232    For the removal of more references to Basel al-Assad from an exhibition named after him, see Arabic is My Language, Grade 6, Vol. 1, 2025-26, pp. 

103-104 (previously: Arabic is My Language, Grade 6, Vol. 1, 2023-24, pp. 112-113).

233    For another implementation of a directive from the matrix, replacing “Al-Assad National University Hospital” with “National University Hospital” 

see Biology, Grade 12 (Scientific Track), 2025-26, p. 143 (previously: Biology, Grade 12 (Scientific Track), 2023-24, p. 143).

234    The removal of the Palestinian flag appears to have been driven more by graphic or editorial considerations than by a deliberate political inten-

tion.

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

Syrian at Heart

I will observe the picture and listen to the Syrian Arab 

anthem:

“Guardians of the homeland, peace be upon you; noble 

souls refuse to be humiliated.” 

2025-262023-24

High School for Excellent StudentsBasel High School for Excellent Students

*Red text shows removed content.

Social Studies, Grade 1, 2025-26, p. 64 (previously: Social Studies, Grade 1, 2023-24, p. 74 - removed) 
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Additionally, references to prominent political figures and ideological formulations associated with the Assad era 

have been systematically eliminated. Content directly authored by or closely linked to regime figures has been re-

moved from textbooks. A telling example is the removal of several references to Bouthaina Shaaban – a former Syrian 

political figure, author, Literature academic, feminism activist and longtime senior adviser to Bashar al-Assad who 

served as one of the most prominent international spokespeople of the Syrian regime. Her contributions to the fields 

of literary criticism have been  deleted from the new curriculum, and her name was removed from a section on the 

literary criticism movement in Syria.235 Likewise, in accordance with the directives matrix, the 2025–2026 edition of the 

Grade 8 Arabic Language textbook removes a lesson based on one of her texts. The lesson featured her headshot and 

a footnote describing her academic and literary achievements, including working as a professor in the University of 

Damascus, and her publications “Ten Years with Hafez al-Assad and the collection Daughter of the Earth.”

Arabic Language, Grade 8, 2023-24, pp. 90-92 (removed)

235    Arabic is My Language, Grade 12 (Humanities Track), 2025-26, pp. 70-71; Arabic is My Language, Grade 12 (Scientific Track), 2025-26, pp. 40-41 

(previously: Arabic is My Language, Grade 12 (Scientific Track), 2023-24, pp. 112-113; Arabic is My Language, Grade 12 (Scientific Track), 2023-24, p. 73).
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Western Modernism and Arab Tradition – Reading – Lesson 4

[…] [caption under image] Dr. Bouthaina Shaaban*

[…]

*Dr. Bouthaina Shaaban is a Syrian Arab writer born in Homs in 1953. She earned both her master’s and doctoral degrees 

in English literature from Warwick University in Britain and served as a professor at the University of Damascus. She has 

authored numerous works in Arabic and English, including Ten Years with Hafez al-Assad and the collection Daughter of 

the Land, from which this text was taken. 
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The removal of figures associated with the Assad regime is also reflected in the deletion of content that, incidentally, 

promotes “resistance” (muqāwama) and armed confrontation with Israel. One example is the removal of an entire 

lesson on resistance literature, a subgenre of Palestinian literature, implementing the directive concerning it from the 

matrix. The lesson was based on an informative text originally written by Dr. Najah al-Attar, a former Minister of Culture 

and Vice President under Bashar al-Assad’s regime.236 Another example is the removal of female Algerian national 

militarist Djamila Bouhired, who is depicted as having received the Syrian Order of Merit from Bashar al-Assad. The 

removed section previously taught students to admire armed resistance and militant struggle through the glorified 

portrayal of the Algerian revolutionary Djamila Bouhired. The text praised her for “joining the ranks of the fedayeen,” 

being “among the first volunteers to resist colonialism,” and becoming the French authorities’ “number one wanted 

fugitive,” presenting militancy, sacrifice, and confrontation with colonial powers as heroic and desirable virtues. The 

lesson further reinforced these themes through exercises on “resistance” and by highlighting Bashar al-Assad’s hon-

oring of Bouhired. In addition, the passage included politically charged anti-Israel rhetoric, describing Bouhired’s visit 

to Qana and her witnessing of “massacres committed by the Zionist enemy.”

The removed section appears to have been deleted primarily because of its explicit association with the Assad re-

gime, including the positive reference to Bashar al-Assad honoring Djamila Bouhired. At the same time, its removal 

is also consistent with the broader curricular shift away from Baʿthist and nationalist themes centered on patriotic 

resistance, Islamizing the defense of the homeland from foreign occupation. This is also seen in the activities section 

on the following page, where references to this text were also removed, but the significance of resisting colonialism 

is retained. Notably, whereas the previous edition promoted this idea from a national perspective, tasking students 

to write about a “national figure,” the new edition substitutes this framing with an “Islamic figure,” grounding it in 

religious concepts of struggle and identity.

Social Studies, Grade 6, 2012-13, p. 101 (removed)

236    Arabic is My Language, Grade 12 (Humanities Track), 2023-24, pp. 38-40; Arabic is My Language, Grade 12 (Scientific Track), 2023-24, pp. 38-40.
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(See the continuation of the example on the following page)
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Djamila Bouhired as an Example of the Militant Woman

Let us read this story about the Algerian militant Djamila Bouhired.

[…] She was also skilled in horseback riding until the Algerian Revolution broke out in 1954 against the French occupation.

At the age of twenty, she joined the ranks of the fedayeen and was among the first volunteers to resist colonialism. Owing 

to her heroism, she became the occupation authorities’ “number one” wanted fugitive. She was arrested a�er falling to 

the ground as a result of a shoulder wound, and thus began her harsh journey in prison.

She endured imprisonment without revealing the names of her fellow fighters. She was then subjected to a show trial 

and sentenced to death. At that time, our famous Djamila declared: “I know that you will sentence me to death, but you 

will never erase the fact that, by killing me, you are assassinating the traditions of freedom in your country; nor will you 

prevent Algeria from becoming free and independent.”

A�er three years in prison, she was deported to France and was later released along with the other revolutionaries in 1962.

She visited Damascus in 2009, and also visited Lebanon, touring Qana and witnessing the massacres committed there 

by the Zionist enemy. May God grant long life to the militant Djamila Bouhired, who continues to present a wonderful 

model of the Arab woman.

Figure (16): The militant Djamila Bouhired.

Figure (17): President Bashar al-Assad awards the Algerian militant Djamila Bouhired the Syrian Order of Merit, Exceptional 

Grade.

•	 What do you infer from Syria’s honoring of Arab resistance fighters? 

•	 Mention an Arab woman who struggled against occupation.
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One key method that the curriculum uses to delegitimize the Assad regime is to strip it of religious legitimacy. For 

example, an assignment to propose a tour of the “Al-Assad National Library,” to become “familiar with its sections and 

the valuable books it holds,” was removed from a Grade 8 Islamic Education textbook.237 Another removed reference 

from the same textbook concerns a hypothetical case of the “Al-Assad Institute for Qur’an Memorization” rewarding 

those who memorize ten sections of the Qur’an with an Umrah trip (Islamic pilgrimage to Mecca not during the Ḥajj).238  

The removal of these examples, which appeared in explicitly Islamic contexts and presented the Assad regime as cus-

todians of Islamic education and religious devotion, in effect removes the curriculum’s earlier association between the 

Assad regime and Islamic legitimacy.

A particularly striking example appears in the Grade 7 History textbook, which asks students to compare the methods 

used by the Mongols in their 1258 conquest of the Middle East—including “killing the inhabitants, destroying homes, 

[and] burning mosques”—with those of the “criminal Syrian [Assad] regime.” From an Islamic historical perspective, 

the Mongol conquest is generally remembered as one of the most devastating catastrophes in Muslim history, associ-

ated with mass destruction, massacres, and the collapse of major centers of Islamic civilization. The sack of Baghdad 

in 1258, in particular, is often portrayed as a symbol of cultural and political devastation, marking the fall of the Abbasid 

Caliphate and the destruction of libraries, scholars, and urban life across the Muslim world. The comparison therefore 

presents the Assad era as a similarly catastrophic chapter in Muslim history.

237    Islamic Education, Grade 8, 2025-26, p. 27 (previously: Islamic Education, Grade 8, 2017-18, p. 28).

238    Islamic Education, Grade 8, 2025-26, p. 30 (previously: Islamic Education, Grade 8, 2017-18, p. 32).
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2025-262012-13

Activities and Tasks
1 — Place a (✓) next to the correct statement and a (×) 
next to the incorrect statement in the following:
[...]
( ) Omar al-Mukhtar resisted the Italian occupation of 
Libya beginning in 1911.
[...]
2 – What is the role of resistance in liberating the peo-
ples from colonialism?
3 – Choose an Islamic figure who fought against colo-
nialism and write several lines about her. 

Activities and Tasks
1 — Place a (✓) next to the correct statement and a (×) 
next to the incorrect statement in the following:
[...]
( ) Omar al-Mukhtar resisted the Italian occupation of 
Libya beginning in 1911.
( ) Djamila Bouhired joined the ranks of the fedayeen 
and was among the first volunteers to resist colonial-
ism at the age of twenty-five.
2 – What is the role of resistance in liberating the peo-
ples from colonialism?
3 – Choose a national figure who fought against colo-
nialism and write several lines about her.

*Red text shows removed content. *Highlighted  text shows altered content.

Social Studies, Grade 6, 2025-26, p. 98 (previously: Social Studies, Grade 6, 2012-13, p. 102) 
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[p. 74]

[p. 76]

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

Second: The Mongol Invasion of the Abbasid State: The Mongols invaded the Islamic lands in 616 AH/1219 CE. The Mongol 

armies crossed the Seyhun River, killing the inhabitants, destroying homes, burning mosques. The Mongols advanced 

into the Arab lands under the leadership of Hulagu, heading toward Baghdad, the capital of the Abbasid Caliphate.

Compare the methods employed by the Mongols in 1258 with those used by the criminal Syrian regime in the destruction 

of safe cities.

A similar revision appears in the context of Grade 6 Islamic Education textbooks, where a lesson titled “Bravery Is a 

Great Noble Character,” presents the virtue of bravery through Islamic teachings and sources. Examples that pre-

viously attributed bravery to Bashar al-Assad, including his confrontation with Israel and other threats, have been 

replaced with references to the “bravery of the heroes of the Syrian revolution” in opposing Bashar, who is described 

as a “criminal terrorist ruler,” together with references to the “crimes of his miserable henchmen.” The example also 

changes the reference to Israel from the “terrorist Zionist enemy” to the “brutal Zionist enemy.” This change appears 

less indicative of a softened stance toward Israel than of a shift in emphasis, with the revised lesson presenting Bashar 

al-Assad as the primary embodiment of terrorism.239 

Islamic Education, Grade 6, 2025-26, pp. 83, 86 (previously: Islamic Education, Grade 6, 2011-12, pp. 86, 89)

[p. 83 (2025-26), p. 86 (2011-12)]

239    For remaining references to Israel as “terrorist”, see Social Studies, Grade 5, 2025-26, pp. 41-42 (this example is explored on the following page); 

Social Studies, Grade 6, 2025–2026, p. 34; History, Grade 12 (Humanities Track), 2025-26, p. 87.

2025-262011-12

We also see today the bravery of the heroes of the 
resistance in the steadfast Gaza, as they oppose the 
brutal Zionist enemy, and the bravery of the heroes of 
the Syrian revolution in our beloved homeland as they 
oppose the criminal terrorist ruler Bashar al-Assad 
with unwavering force and determination.  

We also see today the bravery of the heroes of the re-
sistance in the steadfast Gaza, the Golan [Heights] and 
southern Lebanon, as they oppose the terrorist Zionist 
enemy with unwavering force and determination.   

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

History, Grade 7, 2025-26, pp. 74-76
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In Social Studies textbooks, there are similar instances of examples that deliberately present the Assad regime as 

fundamentally inhumane and criminal. For instance, in a Grade 5 Social Studies textbook, a lesson on the violations of 

human and children’s rights depicts the Assad regime as directly responsible for systematic violence against civilians 

and children, using highly charged language such as “the criminal fallen regime” and “the terrorism of the criminal 

fallen regime.” The text accuses the regime of indiscriminate bombing, destroying “homes, schools, mosques, and 

churches,” burning agricultural lands, and even “killing civilians with chemical weapons.” This delegitimization is rein-

forced further in the section on children’s rights, where the regime and its allied militias are accused – citing Human 

Rights Watch–of “targeted killings,” “torture of detained children,” “using children as human shields,” and attacks on 

schools. Significantly, the lesson frames these abuses alongside “the crimes of the terrorist Zionist enemy in Pales-

tine,” placing the Assad regime in the same moral category as Israel.

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

[p. 86 (2025-26), p. 89 (2011-12)]

2025-262011-12

7 – Write about the courageous positions of the Syrian 
heroes in the Revolution of Dignity in confronting the 
terrorism of the tyrannical ruler and in their defiance 
of the crimes of his miserable henchmen.

7 – Write about the courageous positions of President 
Bashar al-Assad in his steadfast adherence to princi-
ples in confronting the dangers targeting our home-
land. 

*Highlighted  text shows altered content.

(See the continuation of the example on the following page)

Social Studies, Grade 5, 2025-26, pp. 41-42
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Zionist Colonialism and Authoritarian Regimes Violate Human Rights:

[images of children. Image 9 shows children holding signs of Arab cities in Israel, such as Baysan (Beit She’an), Acre, 

Ja�a, and Na‘oura]

From your reading of the pictures, infer:

•	 The crimes committed against innocent childhood in Syria. 

•	 The crimes of the terrorist Zionist enemy in Palestine.

Our people in Syria su�er from the terrorism of the criminal fallen regime, which bombarded cities, destroyed homes, 

schools, mosques, and churches, killed indiscriminately, burned agricultural lands, and killed civilians with chemical 

weapons. Our people in the occupied Golan and Palestine also su�er from Israeli aggression, which displaced inhabitants 

from their land and burned their homes and agricultural crops.

Children’s Rights

The fallen regime in Syria violates children’s rights:

Human Rights Watch issued a report on violations committed against children in Syria by the army of the fallen regime 

and the armed militias loyal to it. These violations include targeted killings, the torture of detained children, the use of 

children as human shields, attacks on schools, and the use of schools in military operations.

Exercises and Activities

[...]

4. Give three examples of violations of children’s rights in Syria during the era of the fallen regime.
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De-Baʿthification: From Revolution to Coup, from National Defenders to Mass

Murderers 

Beyond the removal of the Assad era symbols, the new regime has undertaken substantive historical revisions to fur-

ther distance the curriculum from Baʿthist narrative structures and delegitimize various formative episodes in its 

history, including the Eighth of March Revolution of 1963, the 1967 War, the 1970 “Corrective Movement,” and the 1973 

October War. Coincidentally, the revision of content related to the wars of 1967 and 1973 with Israel incorporated the 

removal of some problematic content regarding Israel (this is further explored in the chapter on attitudes towards Isra-

el). However, since the curriculum’s overall narrative concerning Israel remains broadly hostile, the removal of specific 

anti-Israel content can be classified as a byproduct of the broader effort to delegitimize and erase the legacy of Hafez 

and Bashar al-Assad.

The Ba‘th party came to rule Syria following the 1963 “Eighth of March Revolution”– often characterized as a coup led 

by the party–through which a coalition of Baʿthist officers and allies seized power and overthrew the existing govern-

ment. The new leadership established a revolutionary regime based on Arab nationalism, socialism, and one-party rule, 

while expanding the influence of the military and security services in political life. The coup marked the beginning of 

uninterrupted Baʿth Party rule in Syria, paving the way for the rise of Hafez al-Assad and the authoritarian system asso-

ciated with the Assad family.240 The Assad family rose to power primarily due to the “Corrective Movement” (al-ḥaraka 

al-taṣḥīḥiyya)–an internal coup carried out by Defense Minister Hafez al-Assad in November 1970 against rival factions 

within the Baʿth Party. Presented officially as an effort to restore stability and correct political mismanagement, the 

movement enabled Assad to consolidate control over the military, the Baʿth Party, and state institutions through ar-

rests, purges, and the sidelining of political opponents, paving the way for his presidency in 1971. The Corrective Move-

ment marked the beginning of a highly centralized authoritarian system dominated by the Assad family and the Baʿth 

Party for decades thereafter.241 

Accordingly, Assad-era textbooks presented these events as a foundational national transformation that brought sta-

bility and progress. The revised curriculum reverses this narrative: references glorifying the events have been removed, 

and the 1963 “Revolution” is consistently reframed as a “military coup.” Specifically, in a Grade 9 History textbook, one 

section discusses the collapse of the United Arab Republic. The new 2025-2026 edition of the textbook states that 

the military coup ended constitutional rule, enacted emergency law, disrupted political life, leading to an economic 

decline, ultimately leading the Ba‘th party to hold power.242 The Grade 12 History textbook, in a unit on the history of 

Syria and Lebanon since the French Mandate, removed positive phrases celebrating Hafez al-Assad’s legacy. The terms 

“Corrective Movement” and “Tishrin Liberation War” (the October 1973 war against Israel) are replaced with the more 

neutral “1970 coup,” while Hafez al-Assad is explicitly described as a “despot.” The phrase “the course of development 

and modernization,” which in the 2017–2018 edition referred to Syria under Hafez al-Assad after the 1973 war, was also 

removed, consistent with the broader directives of the curriculum revision to eliminate references associated with the 

Assad regime.

240    Hinnebusch, Syria, pp. 44-60.

241    Ibid., pp. 61-63.

242    History, Grade 9, 2025-26, p. 30 (previously: Modern and Contemporary History of the Arab Motherland, Grade 9, 2017-18, p. 32).
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(See the continuation of the example on the following page)
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[p. 30, 2025-26 (p. 31, 2017-18)]:

[p. 48, 2025-26 (p. 49, 2017-18):]

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

2025-262017-18

The San Remo Conference imposed the French Man-
date on Syria and Lebanon [...] The continuation of the 
national struggle was crowned with the independence 
[of Syria and Lebanon] in 1946. Then there was the uni-
ty with Egypt, then the defeat of June 1967 occurred, 
then the 1970 coup which brought the despot Hafez 
al-Assad to rule Syria. [...]

The San Remo Conference imposed the French Man-
date on Syria and Lebanon [...] The continuation of the 
national struggle was crowned with the independence 
[of Syria and Lebanon] in 1946. Syria adopted the na-
tionalist liberation approach, and then there was the 
unity with Egypt, the revolution of the Eighth of March, 
then the Corrective Movement and the Tishrin Libera-
tion War, to continue afterward the course of develop-
ment and modernization. [...]

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

2025-262017-18

Lesson 4:

Syria from Independence until the 1970 Coup

Syria played a distinguished role after independence, 
despite the internal problems it faced, which paved the 
way for military coups; but the will of its people, rep-
resented by the liberationist approach, made it reject 
the colonialist alliances and projects, and enabled it 
to achieve unity with Egypt, which ended in secession. 
This paved the way for the coup of March 1963, then 
Syria was subjected to the Aggression of June 1967.

Lesson 4:

Syria between Independence and the Correction

Syria played a distinguished role after independence, 
despite the internal problems it faced, which paved the 
way for military coups; but the will of its people, repre-
sented by the nationalist liberationist approach, made 
it reject the colonialist alliances and projects, and en-
abled it to achieve unity with Egypt, and to carry out 
the March 8 Revolution and confront the colonialist 
and Zionist conspiracy. 

*Green text shows added content.*Highlighted  text shows altered content.

The revisions found in the Grade 12 History textbook’s treatment of the “Corrective Movement” provide a revealing 

example of the recalibration of this formative event in Syrian collective memory. The previous edition portrayed the 

Corrective Movement as the beginning of “progress and prosperity” and “a better future for Syria,” emphasizing goals 

such as liberating occupied territories, promoting Syrian-Lebanese solidarity, strengthening active Arab solidarity, and 

defending “the Palestinian Cause as a main Arab issue.” It further celebrated the Assad era through references to 

achievements including creating “a new People’s Assembly with representatives of all factions of society,” building “a 

modern army armed with the most advanced weapons,” declaring a constitution, and ushering in “a new state of po-

litical stability and comprehensive development.”

History, Grade 12 (Humanities Track), 2025-26, pp. 30, 48 (previously: Modern and Contemporary History of the Arab 

Motherland, Grade 12 (Humanities Track), 2017-18, pp. 31, 49)
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The new edition presents a strikingly inverted narrative, systematically reframing each of these themes in negative 

terms. Rather than depicting Hafez al-Assad’s rise as a “Corrective Movement,” the lesson describes the 1970 coup as 

the beginning of an illegitimate, authoritarian, and nationally destructive era, asserting that “the illegitimate regime 

in Syria distanced itself from the aspirations of the people” and ruled through a “totalitarian authoritarian system” that 

transformed Syria into “a security state.” Symbolically, the new lesson replaces the image of Hafez al-Assad that ap-

peared in the previous edition with a photograph of the ousted president Nureddin al-Atassi, visually reinforcing the 

delegitimization of Assad’s seizure of power. The text further condemns Assad for having “undermined Arab solidarity 

by siding with Iran in its aggression against Iraq” and describes “the greatest crime” as “the inheritance of power by 

his son” Bashar, implicitly portraying the succession as illegitimate and unconstitutional. It also accuses the regime of 

“the perpetration of massacres against the Syrian, Palestinian, and Lebanese peoples” and of transforming the Syrian 

army from a national institution into a mechanism for protecting the regime itself. Economically, the coup is blamed 

for “the looting of [Syria’s] wealth,” the spread of “bribery and corruption,” and a deterioration in living standards that 

pushed “nearly half the population below the poverty line.” The scale and precision of these revisions demonstrate the 

importance of recasting the Assad era in fundamentally negative terms, underscoring how central the reinterpreta-

tion of these events is to the ideological project of the new regime.

History, Grade 12 (Humanities Track), 2025-26, p. 54 (previously: Modern and Contemporary History of the Arab 

Motherland, Grade 12, 2017–18, p. 55)
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(See the continuation of the example on the following page)
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Particularly noteworthy is the new emphasis on massacres attributed to the Assad regime. Occurring across many 

subjects, it marks another prominent method that the new curriculum utilized to delegitimize the Assad regime, 

achieved by reversing its former portrayal as a defender of Arab resistance and recasting it instead as a violent actor 

that collaborated against the Syrian people, the Palestinians and the Lebanese. 

The following addition to the Grade 12 History textbook introduces the event in a new section on major massacres 

during his rule, including the 1982 Hama massacre.243 The lesson explicitly labels Rifaat al-Assad–Hafez’s brother–“the 

criminal Rifaat al-Assad” and describes the Hama Massacre as “among the bloodiest massacres of his tyrannical rule.” 

The text emphasizes extreme brutality, stating that regime forces “stormed [the city] and destroyed entire neighbor-

hoods, including their mosques, churches, and old markets, over the heads of their inhabitants with extreme brutality 

and savagery,” while attributing the deaths of “approximately 35,000 residents” to the regime’s actions. By focusing on 

massacres, destruction of religious and historical sites, mass detention, disappearances, and displacement, the curric-

ulum reframes the Assad era not as a period of nationalist achievement, as in previous Baʿthist textbooks, but as one 

defined by oppression, indiscriminate violence, and crimes against the Syrian people.

History, Grade 12 (Humanities Track), 2025-26, p. 55

243    On which see, for example, Quiades Ismael, “The Hamah Massacre – February 1982,” SciencesPO (22 December, 2009),

https://www.sciencespo.fr/mass-violence-war-massacre-resistance/en/document/hamah-massacre-february-1982.html.
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Lesson Five

Syria from the 1970 Coup until the Present Time

Syria entered a new phase following Hafez al-Assad’s seizure of power in 1970. The illegitimate regime in Syria distanced 

itself from the aspirations of the people, intervened in Lebanon, and undermined Arab solidarity by siding with Iran in 

its aggression against Iraq. The greatest crime was the inheritance of power by his son, the so-called Bashar al-Assad, 

a�er which Syria descended into a sweeping revolution.

First: The 1970 Coup

Defense Minister Hafez al-Assad carried out an internal coup in 1970, removing Nureddin al-Atassi from the presidency of 

the republic and appointing Ahmad al-Hasan al-Khatib as acting president between 1970 and 1971. He then overthrew 

most of his colleagues who had participated with him in the coup and ruled the country through a totalitarian authoritarian 

system. A small group came to dominate the country’s resources, and Syria, under his rule, was transformed into a security 

state in which national talents and professionals were marginalized, excluded, and forced into exile, while governance 

relied on personal loyalties.

Figure (16): Former President Nureddin al-Atassi

Results of the 1970 Coup

The 1970 coup led to numerous consequences, including control over the country’s resources and the looting of its wealth, 

the spread of bribery and corruption, a decline in gross national product, and a deterioration in living standards that 

pushed nearly half the population below the poverty line. It also fueled sectarian tensions and divisions, intervention in 

Lebanese a�airs, alliances with forces hostile to the Arabs, the perpetration of massacres against the Syrian, Palestinian, 

and Lebanese peoples (Tadmur, Hama, Tel al-Za‘tar, etc.), and the transformation of the Syrian army’s mission from 

defending the country to defending the Assad regime.

(See the continuation of the example on the following page)

https://www.sciencespo.fr/mass-violence-war-massacre-resistance/en/document/hamah-massacre-february-
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In another textbook, as part of revisions to a chapter on Syria post-independence, a newly added section fundamen-

tally reverses the earlier Baʿthist portrayal of the Assad era by presenting Hafez al-Assad not as a symbol of stability 

and resistance, but as the architect of a brutal and repressive dictatorship. The text explicitly accuses him of “elimi-

nating military rivals” and “suppressing political opposition to his rule, committing the most horrific crimes,” while 

emphasizing atrocities such as the Hama massacre, where “approximately 40,000 civilians were killed in 1982.” The 

section portrays Assad’s rule as one defined by mass killings, torture, executions, forced displacement of intellectuals 

and professionals, economic exploitation, and oppressive state control through “tightening the security grip over the 

Syrian people.” The regime’s regional policies are similarly delegitimized, with the text accusing Syria of committing 

“massacres against Palestinians” in Lebanon and supporting “the Iranian enemy” against “brotherly Iraq.” By framing 

the Assad period under the title “Syria under Tyranny,” the curriculum not only removes the former cult of legitimacy 

surrounding the Assad family but actively recasts the regime as criminal, oppressive, sectarian, and destructive to both 

Syrian society and Arab causes.

History, Grade 9, 2025-26, pp. 31-32

[p. 31]
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The Most Important Massacres during the Era of Hafez al-Assad:

During the rule of Hafez al-Assad, Syria was subjected to several massacres, including:

•	 The Jisr al-Shughur Massacre — 10 March 1980 

•	 The Aleppo al-Mashariqa Massacres — 12 August 1980 

•	 The Tadmur Massacre — 27 June 1980 

•	 And the Hama Massacre — 2 February 1982, which is considered among the bloodiest massacres of his tyrannical rule. 

The events in Hama began in 1982 as a result of the opposition of certain political forces to the regime’s practices. 

Military forces led by the criminal Rifaat al-Assad, Hafez’s brother, besieged the city, then stormed it and destroyed 

entire neighborhoods, including their mosques, churches, and old markets, over the heads of their inhabitants with 

extreme brutality and savagery. As a result, the city’s historical landmarks were lost, and the massacre claimed the 

lives of approximately 35,000 residents of the city, in addition to tens of thousands of detainees, missing persons, and 

displaced people.

Sixth: Syria under Tyranny

A�er Hafez al-Assad consolidated his rule over Syria and succeeded in eliminating military rivals, he began suppressing 

political opposition to his rule, committing the most horrific crimes. These included the Jisr al-Shughur massacre and the 

Aleppo massacre, while the most severe was in Hama, where approximately 40,000 civilians were killed in 1982. Tens of 

thousands were tortured in prisons, most of whom were executed. Tens of thousands of skilled professionals and scientific 

experts were also displaced outside Syria. He further tightened the security grip over the Syrian people, who su�ered 

severe economic crises due to the looting of Syria’s resources and wealth by the ruling regime.

On the external front, he intervened militarily in Lebanon, where massacres were committed against Palestinians (the 

Tel al-Za‘tar massacre), and he supported the Iranian enemy in its war against brotherly Iraq.
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In the Grade 9 History textbook, the presentation of Hafez Al-Assad’s role as protector of the Palestinians and Lebanese 

is reversed, accusing him of collaborating with Israel against them. In the section teaching about the Second Leba-

nese Civil War (1975), the previous edition had taught students to “value Syria’s role in standing alongside its Lebanese 

and Palestinian brothers in liberating their lands,” while the text praised Syria for “support[ing] the Lebanese National 

Resistance,” contributing greatly to the establishment of the “Arab Deterrent Forces,” ending the civil war, and main-

taining “positive positions toward Lebanon” in confronting the “Zionist enemy.” The new version eliminates this heroic 

pan-Arab framing entirely and instead accuses the Syrian regime of intervening in Lebanon “under the so-called ‘Arab 

Deterrent Forces,’” “committing massacres against the Palestinians,” and “orchestrating assassinations of national fig-

ures.” Most significantly, whereas the previous curriculum depicted Syria as resisting Israel, the revised text alleges that 

the 1982 Sabra and Shatila massacres were committed “in cooperation with the Syrian regime and some Lebanese 

factions,” thereby portraying the Assad regime not as a champion of Palestinian liberation, but as complicit in atroci-

ties alongside Israel. Through this inversion, the new curriculum strips the regime of its long-standing nationalist and 

resistance-based legitimacy and reframes it as oppressive, treacherous, and hostile to the Arab causes it once claimed 

to defend.

At the same time, the revised lesson presents Hezbollah, a key ally of the Assad regime, in explicitly negative terms. 

While not mentioned in the previous edition of the lesson, Hezbollah is now described as “preventing any offensive 

actions against” Israel. This reference is particularly significant since it reframes Hezbollah not as a “resistance” move-

ment fighting Israel, as traditionally portrayed in Syrian state discourse, but rather as a force effectively maintaining 

the security and stability of the Israeli border, thereby undermining its long-cultivated image as a champion of armed 

resistance. In this context, it is worth referencing the deep animosity that developed among many opponents of the 

Syrian regime toward Hezbollah after Assad allowed Hezbollah forces to enter Syria and assist in suppressing the Syri-

an uprising.244 The negative reframing of Hezbollah in the curriculum therefore reflects not only political opposition to 

Assad and his allies, but also the broader sectarian and ideological divide between the Sunni Islamist orientation of HTS 

and the Shiʿi identity and Iran-aligned axis associated with Hezbollah.

244     Jeffrey White, “Hezbollah’s Declaration of War in Syria: Military Implications,” Policy Watch 2080, The Washington Institute for Near East Policy, 

May 29, 2013.

https://www.washingtoninstitute.org/policy-analysis/hezbollahs-declaration-war-syria-military-implications

Mohanad Hage Ali, “Hezbollahʼs Intervention in the Syrian Conflict,” Carnegie Endowment for International Peace (2019), pp. 8-13.
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[p. 32]

2 — Arrange the following historical events from oldest to most recent:

[Right to le�:]

The Hama Massacre 

The establishment of the United Arab Republic 

The Hama Massacre [sic.]

The March 8 Coup 

3 — What do you conclude from the massacres committed by Hafez al-Assad against the Syrian people?

https://www.washingtoninstitute.org/policy-analysis/hezbollahs-declaration-war-syria-military-implic


169

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

2025-262017-18

Unit Objectives:

It is expected that after studying this unit, the student 
will be able to:
[...]

Unit Objectives:

It is expected that after studying this unit, the student 
will be able to:
[...]
10. Value Syria’s role in standing alongside its Lebanese 
and Palestinian brothers in liberating their lands. 

2025-262017-18

*Red text shows removed content.

(See the continuation of the example on the following page)

History, Grade 9, 2025-26, pp. 35, 39 (previously: Modern and Contemporary History of the Arab Motherland, Grade 

9, 2017-18, pp. 37, 41-42)
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The Second Lebanese Civil War in Lebanon in 1975:
After the Palestinian resistance organizations found 
refuge in Lebanon, the Lebanese factions became di-
vided over the Palestinian presence, which had come 
to threaten the security of the Zionist entity. And after 
the balance tipped in favor of the factions support-
ing the Palestinians, the Syrian military intervened in 
Lebanon under the so-called “Arab Deterrent Forces”, 
committing massacres against the Palestinians, pri-
marily “Tel al-Za‘tar Massacre”, and orchestrating as-
sassinations of national figures such as Omar Karami 
and Kamal Jumblatt. In 1978 the Zionist intervened 
against the Palestinian presence, and invaded Leb-
anese territories. Because it failed to eliminate the 
Palestinian resistance the second Zionist invasion oc-
curred in 1982, committed the Sabra and Shatila mas-
sacres in cooperation with the Syrian regime and some 
Lebanese factions.
The Zionist forces entered Beirut, and the factions of 
the Palestinian resistance were expelled. After that, 
what became known as Hezbollah emerged in south-
ern Lebanon, assuming the task of protecting the 
northern borders of the Zionist entity and preventing 
any offensive actions against it.

The Second Lebanese Civil War in Lebanon in 1975:
Several factors contributed to renewed violence in Leb-
anon and the outbreak of civil war in 1975, including [...] 
the attempts of some foreign countries to create crises 
in Lebanon after the 1973 October Liberation War. This 
was done to divert Arab attention away from the Pal-
estinian cause, and especially away from Syria.
The Arab states and Syria intervened to end the fight-
ing in Lebanon and to restore stability, security, and 
unity. The Arab Deterrent Forces were formed, consist-
ing largely of the Syrian Arab Army, and intervened, 
bringing an end to the conflict between the Lebanese 
people. […]

Fifth: Lebanese Territory as an Arena for the Arab-Zi-
onist Conflict: 
The Zionist forces invaded southern Lebanon in 1978 
under the pretext of protecting their settlements in the 
Upper Galilee region. They then renewed the invasion 
in 1982, using all kinds of weapons against Lebanese 
cities in order to enable their forces to reach Beirut. The 
Lebanese government was forced to sign the 17 May 
Agreement in 1983.
Syria provided support to the Lebanese National Re-
sistance, which fought against the Zionist forces and 
compelled them to withdraw from Beirut, leading to 
the collapse of the 17 May Agreement. However, the 
Zionist forces still occupied southern Lebanon. The re-
sistance continued, accomplishing heroic acts which 
inflicted heavy losses on the enemy. Many Lebanese 
were martyred in the act of liberating the homeland. 
Syria continued to further its positive positions toward 
Lebanon, standing by its side again until the National 
Resistance succeeded in liberating the south in 2000 
and achieved a significant victory over the Zionist ene-
my by confronting its July 2006 aggression during the 
presidency of Émile Lahoud. 

*Red text shows removed content. *Green text shows added content.

Since the 1973 War was frequently presented in Assad-era textbooks as a major achievement of the Corrective Move-

ment, its portrayal has also undergone significant revision. The revised curriculum places less emphasis on the war’s 

success and no longer presents it as a source of legitimacy for the Assad regime. Under previous editions, the war was 

cast as a patriotic and commendable struggle led by the Assad regime to recover Syrian territories lost in 1967. In the 

revised curriculum, that celebratory framing has been removed. More strikingly, newly revised content presents Hafez 

al-Assad, in his capacity as Defense Minister during the 1967 war, in a critical light, suggesting that his actions contrib-

uted to Syria’s defeat. This reinterpretation disrupts the long-standing narrative of regime heroism and instead casts 

doubt on the competence and patriotism of the former leadership. 

The following example illustrates this shift. A Grade 9 History textbook was revised to accuse Hafez al-Assad of conspir-

ing to facilitate Israel’s capture of the Golan Heights during the 1967 war. In a brief account of the conflict within the 

context of twentieth-century Syrian history, the revised textbook alleges that, as minister of defense, Assad acted “in 

collusion” (bi-tawāṭuʾ) with Israel by announcing the fall of the Golan Heights before Israeli forces had actually taken  
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control of the territory. The textbook suggests that this announcement demoralized the Syrian army. It does not, how-

ever, address the question of what motive Assad would have had for acting in this manner.245 Nevertheless, the exam-

ple illustrates how the Golan Heights issue is used to challenge the legacy of the Assad family. Another noteworthy 

revision, within a text that otherwise retains a consistently hostile portrayal of Israel, is the removal of the statement 

that one of Israel’s objectives during the war was “to force the Arabs to negotiate.” This omission may reflect an effort 

to avoid a narrative that presents Israel as more receptive to negotiations than the Arab side.

History, Grade 9, 2025-26, p. 30 (previously: Modern and Contemporary History of the Arab Motherland, Grade 9, 

2017-18, p. 32)

The same lesson also replaces the section on the 1970 Corrective Movement, which in the previous curriculum was 

presented as culminating in the 1973 “Liberation War,” its principal achievement, with a critical account of Hafez al-As-

sad’s 1970 seizure of power. Whereas the previous version celebrated the Corrective Movement led by Hafez Al-Assad as  

245    Similar content is found in History, Grade 12 (Humanities Track), 2025-26, pp. 52-53 (previously: Contemporary and Modern History of the Arab 

Motherland, Grade 12 [Humanities Track], 2017-18, pp. 53-54). The new Grade 12 edition has replaced the map with a less informative one without arrows 

or military illustrations, indicating the perspective of the wars outcome, marking which territories were occupied in 1967 beyond the territories already 

occupied in 1948.
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2025-262017-18

Four: The 5 June 1967 Aggression

To carry out the expansionist policy the Zionist Entity 
had brought about, the Enemy led a military aggres-
sion on Arab territories and succeeded in occupying 
large areas. This included [East] Jerusalem, the West 
Bank, Gaza [Strip], the Egyptian Sinai and the Syrian 
Golan, [the last of] which was occupied by the Enemy 
in collusion with then-Syrian Defense Minister, Hafez 
Al-Assad, who proclaimed the fall of the Golan a whole 
day before the Enemy forces reached it.

After reading Map 7, lay out where military confronta-
tions took place in the 5 June 1967 War.

Four: the Zionist Entity Carries Out the 5 June 1967 Ag-
gression with the Help of Colonialist States:

The aggression aimed to occupied new Arab territories, 
force the Arabs to negotiate, and weaken Arab Resis-
tance. The Zionist succeeded in occupying the Golan, 
Sinai and the rest of Palestine (the West Bank of the 
River Jordan, East Jerusalem and Gaza [Strip]).

After reading Map 7, lay out where military confronta-
tions took place in the 5 June 1967 War.

[p. 32]

Exercises and Activities

1 — Explain the following:

a. The declaration of the fall of the Syrian Golan before 
the arrival of the Zionist enemy’s forces there. 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.
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having promoted “openness to all the people and the reinforcement of democratic life,” seeking to “liberate occupied 

territories,” and blamed Israel for provoking war and refusing to withdraw from the territories it occupied in 1967, the 

new version strongly criticizes Al-Assad for establishing “autocratic and authoritarian rule” over Syria, “betraying” and 

imprisoning his colleagues, and for initiating the 1973 war “for show.” 

History, Grade 9, 2025-26, p. 30 (previously: Modern and Contemporary History of the Arab Motherland, Grade 9, 

2017-18, pp. 32-33)

The 2011 Civil War and the 2024 Revolution  

Our 2018 report examining the 2017-18 Syrian curriculum found that textbooks explicitly addressed the Syrian civil war 

and its impact on everyday life in the country, including destruction of facilities, displacement, emigration, women and 

children as victims of war, and the maintenance of normalcy and stability. Students were encouraged to volunteer, 

support victims, and maintain social cohesion during wartime, while the broader political and humanitarian dimen-

sions of the conflict were either minimized or omitted. In this way, the conflict was used pedagogically to promote 

positive social values and civic behavior. Much of that content was taught in the National Education textbooks, which 

the new curriculum sought to abolish completely, pursuant to the directives matrix. For example, a revoked Grade 7 

National Education textbook taught that the second-place winner in the World Robot Olympiad was a project aiming 

to recycle the debris and rubble of destroyed buildings, “to contribute to the construction of what was left behind by 

the war in Syria.”246 Another example, from a revoked Grade 6 Social Studies textbook, contains a reference to Bashar 

al-Assad’s speech on the Syrian army holiday in 2013, where he addressed the war’s difficulties alongside the achieve-

246    National Education, Grade 7, 2017-18, p. 18.
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2025-262017-18

Five: The 1970 Coup

Hafez Al-Assad led a military coup d’état along with 
his officer comrades on 16 November 1970. He then be-
trayed his colleagues and proceeded to arrest them 
and throw them in prison, remaining alone in power 
and establishing an autocratic and authoritarian rule 
in Syria that lasted approximately 30 years.

To grant legitimacy to his rule, Hafez Al-Assad waged a 
war for show, coordinated with Egyptian President An-
war Al-Sadat, known as the 1973 War. Many imaginary 
victories were achieved during that war, which Hafez 
Al-Assad took advantage of to buttress his control and 
strengthen his hold on power.

Five: The October Liberation War, the Greatest Feat of 
the Corrective Movement

The Corrective Movement was established on 16 No-
vember 1970, led by President Hafez Al-Assad. It sought 
to build the interior, increase [Arab] national cohesion 
and liberate occupied territories. Then the October Lib-
eration War took place, because the Zionists refused to 
abide by UN Resolution 242 which called to cease the 
fighting and the Zionists to withdraw from territories 
they occupied in 1967.

[…]

[In green box:] The Corrective Movement declared 
openness to all the people and the reinforcement of 
democratic life. Thus, a permanent constitution was 
adopted, the People’s Assembly was established and 
the National Progressive Front was created. 

*Red text shows removed content. *Green text shows added content.
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ments of the army, praising the sacrifices of soldiers to “safeguard our homeland’s unity.”247 These examples illustrate 

how the curriculum removes educational material that normalized or legitimized the Assad regime’s narrative of the 

civil war, including its portrayal of state institutions, the military, and post-war reconstruction.

The 2017-18 curriculum sought to normalize life amid war by integrating the conflict into everyday educational and 

moral lessons rather than treating it as a contested political event. The material did not discuss the various parties in-

volved in the war or their motivations, instead portraying the conflict primarily as a crisis imposed on Syria from outside 

forces. Thus, discussion of the 2011 uprising and the popular demands for democracy and freedom that preceded the 

civil war was omitted. At the same time, the textbooks largely ignored atrocities attributed to the regime and denied 

or marginalized distinct non-Arab identities and national aspirations in the region.

The revised curriculum reverses this narrative by addressing these historical omissions. It introduces the events of the 

2011 uprising, presenting them as the “Blessed Syrian Revolution” and culminating in the overthrow of the Assad re-

gime. Newly added content characterizes the Assad regime as autocratic and brutal, accusing it of committing crimes 

against its own civilian population. In contrast, revolutionary forces are described as peaceful actors who defended the 

Islamic-Arab identity of Syria against both internal and external enemies. The narrative implies that foreign allies of the 

former regime and affiliated domestic factions undermined national sovereignty, while revolutionary actors sought 

to restore authenticity and moral legitimacy. Although additions and revisions concerning these events have so far 

appeared in only a limited number of textbooks, their inclusion across multiple subjects–particularly History, Arabic 

Language, and Islamic Education–suggests that the curriculum editors attached considerable importance to them.

The revised curriculum gives considerable prominence to portraying the revolution as the corrective to decades of 

Assad family rule. A systematic and didactic account of the 2011 revolution appears in the new edition of the Grade 12 

History textbook. The lesson, titled “the Blessed 2011 Revolution,” begins by stating that “the first spark that launched 

the Arab Spring came from sisterly Tunisia,” where al-Bouazizi’s self-immolation symbolized the end of injustice, op-

pression, and tyranny. By linking the revolution to the Arab Spring to the Daraa children who were “arrested and tor-

tured to the point of having their fingernails torn out,” the curriculum portrays the revolution as a spontaneous and 

morally justified response to oppression rather than the acts of terrorist groups (see example in Arabic Language 

textbook below). The causes of the revolution are attributed to decades of Baʿthist repression, including the Baʿth 

party’s “monopoly on power,” the violation of human rights, corruption, poverty, and the transformation of the army 

into “a sectarian army whose goal was loyalty to the ruling authority,” and distancing Syrian interests from “Arab and 

Islamic orientation.” In contrast, the revolution is presented as pursuing freedom, justice, and democratic governance 

through objectives such as establishing “a revolutionary political system chosen by the people,” removing the security 

forces from political life, drafting a new constitution, ensuring the independence of the judiciary, and restoring Syrians’ 

“usurped right to life and prosperity” after overthrowing Bashar al-Assad. 

History, Grade 12 (Humanities Track), 2025-26, pp. 57-58

[p. 57]

247    Social Studies, Grade 6, Vol. 2, 2017-18, p. 57. For more examples, See “Syrian National Identity,” pp. 12-24.
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(See the continuation of the example on the following page)
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The Blessed March 2011 Revolution:

The first spark that launched the Arab Spring came from sisterly Tunisia, when al-Bouazizi set himself on fire, declaring 

the end of injustice, oppression, and tyranny. The revolution then began in Syria a�er children in the city of Daraa were 

arrested and tortured to the point of having their fingernails torn out because of phrases demanding freedom. It developed 

into a sweeping popular revolution that began peacefully, and the Syrian people insisted on uprooting the illegitimate 

regime from its roots and restoring the authentic Arab face of Syria.

Causes of the Revolution:

1.	 The Baʿth Party’s monopoly on power for more than forty years and the exclusion of all national forces from 

participation in governance. 

2.	 The domination of the security apparatus over citizens and interference in their daily a�airs. 

3.	 The spread of financial and administrative corruption throughout the institutions of the state, and the spread of bribery. 

4.	 The transformation of the Syrian Arab Army into a sectarian army whose goal was loyalty to the ruling authority, 

and the exclusion of honorable o�icers from it. 

5.	 The deterioration of social and economic conditions for most Syrian citizens. 

6.	 Fighting against the values, concepts, and traditions of the Syrian people. 

7.	 Violations of human rights, confiscation of freedoms, and the perpetration of horrific massacres, as occurred in 

Hama in 1982. 

8.	 Linking Syria to alliances and axes far removed from the Arab and Islamic orientation. 

[p. 58]

(See the continuation of the example on the following page)
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Objectives of the Blessed Syrian Revolution:

1.	 Achieving freedom for all citizens through the principle of equality and social justice. 

2.	 Establishing a revolutionary political system chosen by the people that fulfills the principles and objectives of the 

revolution. 

3.	 Respecting the rights of all components of the Syrian people and considering them part of the Syrian social fabric. 

4.	 Removing the army and security forces completely from political life, and making their mission the protection of the 

homeland and the citizen, and the recovery of occupied territories. 

5.	 Dra�ing a new constitution for the country that fulfills the aspirations of the Syrian people. 

6.	 Ensuring the independence of the judiciary and the separation of the legislative authority from the judicial authority. 

7.	 Building a modern and developed Syria that rises to the level of advanced nations and raises individual income levels. 

The Syrian revolution continued until it succeeded in achieving its objectives and overthrowing the rule of Bashar al-Assad 

on 8 December 2024, a�er making tremendous sacrifices. It restored to the Syrian people their usurped right to life and 

prosperity, and restored Syria’s historic status among the nations.  

Similarly, the revised Grade 9 History textbook added a section in the lesson on post-Independence Syria, present-

ing the 2011 Syrian uprising as a legitimate, popular, and ultimately victorious revolution against a tyrannical regime, 

while portraying the Assad government as fundamentally oppressive and criminal. The text frames Bashar al-Assad 

as continuing “his father’s policy of repression and tyranny” and attributes the revolution to systemic abuses includ-

ing “the ruling family’s monopoly over power,” “the humiliation of the Syrian people’s dignity,” and “the confiscation 

of freedoms.” The narrative legitimizes the uprising to a significant extent by describing it as a “spontaneous popular 

revolution calling for freedom, dignity, and the overthrow of the regime,” while emphasizing regime brutality through 

references to “the tearing out of [children’s] fingernails,” the killing of “hundreds of thousands of martyrs,” the use of 

“chemical weapons,” and the deaths of detainees “under torture.” The lesson also reframes the outcome of the con-

flict in explicitly triumphalist terms, asserting that “the revolutionaries eventually succeeded in achieving victory” and 

“overthrowing [Assad’s] rule on 8 December 2024.”

History, Grade 9, 2025-26, p. 32

(See the continuation of the example on the following page)
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Seventh: Syria from Hereditary Rule to Revolution:

In the final years of his rule, Hafez al-Assad worked to prepare the conditions for transferring power to his son Bashar and 

securing o�icial approval for this succession. A�er his death on 10 June 2000, the constitution was amended and Bashar 

al-Assad became President of the Republic. He continued his father’s policy of repression and tyranny. He opened his rule 

with suppressing the Kurdish uprising in Qamishli in 2004, shutting down the Damascus Spring, and then the Sednayah 

prison massacre of 2008. All of this paved the way for the outbreak of the March 2011 revolution, whose main causes 

included the ruling family’s monopoly over power, the authoritarian nature of the regime, the humiliation of the Syrian 

people’s dignity, the confiscation of freedoms, the deterioration of economic and living conditions into severe poverty, 

and strict censorship over freedom of opinion and expression, in addition to the spread of the Arab Spring in several Arab 

countries. The direct trigger, however, was the arrest of a group of children from the city of Daraa, their imprisonment, 

and the tearing out of their fingernails for writing slogans calling for freedom.

Its events: the revolution began from the Omari Mosque in the city of Daraa and quickly spread to the rest of the provinces, 

becoming a spontaneous popular revolution calling for freedom, dignity, and the overthrow of the regime. The security 

forces confronted it with weapons, resulting in the deaths of hundreds of thousands of martyrs. All types of weapons, 

including chemical weapons, were used to suppress the revolution. Millions of Syrians were displaced from their homes, 

most Syrian cities were destroyed, and hundreds of thousands of civilians were arrested and killed under torture. The 

revolutionaries eventually succeeded in achieving victory, liberating all Syrian territories from the control of Bashar al-

Assad’s regime, and overthrowing his rule on 8 December 2024.  

4 – What are the major causes for the blessed Syrian Revolution in March 2011?

The legitimization of the revolution and the delegitimization of the Assad regime are also carried out through an 

Islamic framework. In the new Grade 10 Islamic Education textbook expands a lesson on the Islamic prohibition on 

oppression (ẓulm) by applying it to the Assad regime and contrasting it with praise for the Syrian revolution, which 

is presented as an example of God’s support for the oppressed and their victory over an oppressive ruler. The lesson 

states that “God Almighty will grant victory to the blessed Syrian revolution, because it is oppressed, steadfast upon 

the truth,” while asking students to write about the “massacres committed by the wicked regime and its supporters.” 

By portraying the revolutionaries as oppressed believers deserving divine support and the Assad regime as tyrannical 

and criminal, the curriculum both religiously legitimizes the revolutionary cause and morally defaces Assad within an 

Islamic Education context.
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Arabic Language textbooks have also undergone careful amendments to remove hostile framings to the revolution. In 

a section teaching about journalism, appearing in a Grade 5 Arabic Language textbook, students are presented with 

a dialogue between a reporter and an expert on the dangers of explosive remnants of war (ERW). Critically, the new 

edition of the textbook removed the reporter’s opening statement, which frames the subject in relation to the ERWs 

left by the rebel Syrian forces, who are labeled as “terrorists” waging unjust war against “our beloved country.” It also 

removes an accompanying activity in which students were asked to interview a member of the Syrian military.

Arabic is My Language, Grade 5, Vol. 1, 2023-24, pp. 26-27 (removed)
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[p. 65]

[p. 66]

Beneficial [knowledge]:

God Almighty grants victory to the oppressed over the oppressor and honors him by making his supplication inevitably 

answered. […]

Likewise, God Almighty has granted victory to the blessed Syrian revolution, because it is oppressed, steadfast upon the 

truth, and He will write victory for all Muslims, God willing.

8- Write an essay explaining the oppression su�ered by the people of Syria as a result of the massacres committed by 

the wicked regime and its supporters.

(See the continuation of the example on the following page)

History, Grade 12 (Humanities Track), 2025-26, pp. 57-58
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The title given to one of the new additions on the 2011 revolution–“Syria from Hereditary Rule to Revolution”–captures 

the broader historiographical transformation undertaken throughout the chapter: the Assad era is no longer present-

ed as a period of national stability, resistance, or modernization, but rather as an illegitimate dynastic order defined by 

repression, corruption, massacres, and betrayal of Arab causes. This transformation is reinforced through the system-

atic removal of Assad symbols and regime collaborators, the portrayal of the regime as hostile to Islamic and Arab val-

ues, the reframing of Baʿthist history in overtly negative terms, the delegitimization of the “Corrective Movement” as 

merely a coup, and the reinterpretation of the 1967 and 1973 wars not as nationalist triumphs but as evidence of failure, 

betrayal, and incompetence. In contrast, the revolution is framed not merely as a political event, but as a redemptive 

turning point that restored Syria’s authentic identity, dignity, and historical trajectory. The title therefore reflects the 

chapter’s overarching objective of recasting modern Syrian history as a moral and political struggle culminating in the 

overthrow of Assad rule and the rebirth of the Syrian nation.

The revised curriculum constructs a clear moral dichotomy: the Baʿthist regime and the Assad family are portrayed 

as oppressive and corrupt, while the revolution is presented as protective, restorative, and legitimate. The curriculum 

abandons overt Ba‘thist propaganda and replaces it with a new ideological narrative centered on Islamic-Arab identity 

and moral renewal. While the dismantling of authoritarian glorification marks a significant shift, the revised curric-

ulum introduces a new ideological framework, raising questions about whether it encourages pluralistic historical 

inquiry or replaces one dominant narrative with another. 

  The Old Ba‘thist Regime and the Al-Assad Family’s Legacy

I read the following newspaper article, then carry out the activity:

The reporter: “The unjust war waged by terrorism against our beloved country has ended, but many dangers still remain 

a�er its end. Among these dangers are the explosive remnants planted by the terrorists in the soil of this land.”

[…]

I will implement:

I will hold a journalistic interview with a soldier of the Arab Syrian Military who protected and defended the homeland.
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Syria’s place within the wider community of Arabic-speaking and Muslim-majority states constitutes a major theme in 

school textbooks. This poses a challenge for textbook authors as both communities are characterized by a large degree 

of disunity, disputes and even open conflicts, all of which Syrian students must be made aware of without shaking their 

belief in their core unifying identities. The relationship between Arab and Islamic identity presents another source of 

tension, as the two can at times entail competing loyalties, political alignments, grievances, and hostilities. Syrian text-

books’ shifting perspectives on the Arab and Islamic worlds represent some of the most noticeable transformations 

from the Assad era and reveal much about how the new Syrian government seeks to define its identity and place 

within the region. 

Turkey and the Ottoman Empire

Turkey (Türkiye) is Syria’s largest neighboring country, both in size and population, and shares the longest border with 

Syria. However, Turkey is mentioned infrequently in Syrian educational content. Whereas Syrian history textbooks de-

vote entire chapters to the histories of Syria’s Arab neighbors – Iraq, Jordan and Lebanon – and references to Israel and 

Palestine are ubiquitous throughout the curriculum, modern Turkey receives comparatively little attention. This may 

be interpreted as a legacy of Assad’s pan-Arab outlook, which emphasized Syria’s ties to other Arabic-speaking states 

and excluded Turkey, as a non-Arab nation, from Syrian students’ conceptualized geography. Given the revised curric-

ulum’s more pan-Islamic orientation, greater attention to modern Turkey may have been expected, yet this shift has 

yet to materialize.

By contrast, the history textbooks devote coverage to the Turkish-ruled Ottoman Empire which controlled what is now 

Syria for roughly four centuries until World War I. It is in this area that a significant shift in the revised curriculum’s his-

torical narrative can be observed. The Assad-era textbooks portrayed Ottoman rule as an altogether negative period in 

Syria’s history, emphasizing the empire’s policies that promoted Turkish at the expense of Arabic. In all likelihood, at the 

heart of this depiction lies the view that the Turkish-speaking Ottoman Empire was fundamentally antithetical to the 

pan-Arab identity Syria had wished to cultivate.248 In contrast, a key component of the new Syrian government’s official 

guidelines for curriculum reform was to mitigate this negative portrayal of the Ottoman Empire through the use of a 

more neutral language to describe its history.249 Possible explanations for this shift include: a desire to mend ties with 

Turkey, the Ottoman Empire’s modern successor; a desire to break away from Assad-era Arab nationalism, including its 

associated historical narrative, loyalties and priorities; and lastly, but perhaps most importantly, the desire to repair and 

elevate the status of the last Islamic empire, as part of a broader re-orientation towards pan-Islamism.   

The most immediate change in the portrayal of the Ottoman Empire is terminological. Previous versions of Syrian 

textbooks referred to Ottoman rule in the Arabic-speaking world as an “occupation” (iḥtilāl)–a negative term conveying 

both illegitimacy and impermanence. Instead, current History textbooks have been edited to regularly use the more 

neutral “Ottoman rule [ḥukm],” and generally reserve the term “occupation” for European colonial powers, the US and 

Israel. Some unamended references to the Ottoman “occupation” nevertheless remain outside the History curriculum.250  

In addition, Ottoman conquests in Europe are now described using the positive Islamic term fatḥ, signifying the liber-

ation of non-Islamic land.251 More strikingly, Arab nationalist movements that acted against Ottoman rule are no longer 

taught as seeking “independence” (istiqlāl) or “liberation” (taḥrīr) or carrying out “uprisings” or “revolutions” (ṯawrah), 

but are instead derogatorily described as “rebellion” (tamarrud) movements, a terminological shift discussed in greater  

248    “Syrian National Identity,” p. 64.

249    A Review of Hay’at Tahrir al-Sham, pp. 12–13.

250    For example: Geography, Grade 10, 2025–2026, p. 11.

251    Social Studies: History, Grade 8, 2017–2018, pp. 24, 25, 29; History, Grade 8, 2025–2026, pp. 30, 31, 35.
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detail later in this report.252 Many of these trends are present in the Grade 8 History textbook’s lesson titles devoted to 

teaching about the Early Modern Era, which includes Ottoman history. Also noteworthy is the lesson title’s dismissal of 

Arab nationalist awakening as a mere “pretext” (iddiʿāʾ), without further explanation. By contrast, negative terminolo-

gy referring to the European powers, similar to that previously applied to the Ottomans, remains unchanged. 

History, Grade 8, 2025–2026, p. 5 (previously: Social Studies: History, Grade 8, 2017–2018, p. 7)

252    For example: Modern and Contemporary History of the Arab Motherland, Grade 12, 2017–2018, pp. 26–27.   

  Repositioning Syria within the Region: Regional and Intra-Islamic Relations

2025-262017-18

Unit Two: The Arab Motherland and the Ottoman State 
until the End of the French Campaign
Lesson 1: Founding of the Ottoman state and its expan-
sion in Europe
Lesson 2: Fragmentation of the Arab Motherland paves 
the way for Ottoman rule
Lesson 3: The Levant and Egypt see rebellion move-
ments against Ottoman rule
Lesson 4: French campaign on Egypt and Syria a prod-
uct of colonial competition
Lesson 5: French campaign fails at achieving goals
Unit Three: Political and National Transformations af-
ter the French Campaign in the Arab Motherland
[…]
Lesson 4: The Arabs strive to revive their glory under 
the pretext of National Awakening
Lesson 5: Arab Paris Conference product of efforts from 
men of letters and clubs
Lesson 6: Hussein’s 1916 rebellion against the Ottomans
Lesson 7: The [Entente] Allies conspire against the Ar-
abs with clandestine agreements

Unit Two: The Arab Motherland and the Ottoman State 
until the End of the French Campaign
Lesson 1: Founding of the Ottoman state and its expan-
sion in Europe
Lesson 2: Fragmentation of the Arab Motherland paves 
the way for Ottoman occupation
Lesson 3: The Levant and Egypt see independence 
movements
Lesson 4: French campaign on Egypt and Syria a prod-
uct of colonial competition
Lesson 5: French campaign fails at achieving goals
Unit Three: Political and National Transformations af-
ter the French Campaign in the Arab Motherland
[…]
Lesson 4: The Arabs strive to revive their glory with Na-
tional Awakening
Lesson 5: Arab Paris Conference product of efforts from 
men of letters and clubs
Lesson 6: 1916 Great Arab Revolt
Lesson 7: The [Entente] Allies conspire against the Ar-
abs with clandestine agreements 

*Green text shows added content.*Highlighted  text shows altered content.
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Other changes to the portrayal of Ottoman history mostly take the form of condemnatory material being edited out, re-

gardless of historical veracity or emotional tone. This includes the removal of content describing the empire’s program 

of Turkification (tatrīk), or promotion of the Turkish language at the expense of Arabic,253 and its replacement with a 

succinct statement that “Arab society [under Ottoman rule] preserved […] its language and customs.”254 The economic 

and technological stagnation of Arabic-speaking areas under Ottoman rule is still acknowledged but is now attributed  

to the fact that “the Ottoman State was busy liberating territories [futūḥāt], and later, resisting European Colonialism, 

which attempted to occupy [Arab] lands.”255 Content criticizing Ottoman Sultan Abdul Hamid II (r. 1876–1909) as “auto-

cratic” (istibdād) was also removed.256 High school Arabic textbooks, which described Arabic-speaking emigrants from 

Ottoman Syria as being driven from a “tyrannical Sultanate, consecutively ruled by corrupt autocratic governments 

which robbed livelihoods and plundered wealth,” now focus on the migrants’ hopes of better living standards over-

seas.257  A poem by Baghdad-born writer Jamil Sidqi Al-Zahawi (1863–1936), which, in the textbook’s words, served as “a 

means to expose the injustice of Ottoman occupation and despotism, calling to rise up and resist it,” was removed from 

a new textbook and replaced by a poem celebrating France’s 1946 withdrawal from Syria.258 Likewise, when describing 

the history of Yemen, locals’ resistance to Ottoman rule was edited out entirely.259 The revised textbooks also remove a 

brief reference to the Ottoman authorities’ early twentieth-century decision to lift restrictions on Jewish immigration 

and land ownership in Palestine. One possible explanation is that the editors sought to avoid a portrayal of the Otto-

man Empire that could be interpreted as facilitating the emergence of Zionism.260   

On the other hand, as shown earlier, the curriculum’s changing narrative of Ottoman history not only involves improv-

ing the image of the empire itself, but also inducing radically new disapproval of those Arab nationalists who acted to 

break free of its rule. Formerly celebrated heroes of Assad-ruled Syria who pioneered the formation of modern Arab 

identity are now seen as traitors in the service of the permanent villain–the non-Islamic, European colonial powers. This 

extreme transformation can be seen in a Grade 8 History account of the events leading up to the 1916 Arab uprising 

against Ottoman rule. Whereas the Assad-era version condemned the May 1916 execution of Arab liberals (aḥrār) who 

had been “defend[ing] the rights of their [Islamic] nation, language and [Arab] national identity” at the hands of Otto-

man chief Djemal Pasha (1872–1922), terming him “the Butcher” (al-saffāḥ)–the currently taught version exonerates 

the Ottoman official for cracking down on what it sees as “conspirators […] who were collaborating with Britain and 

France.” A similar reversal of roles occurs for Arab uprising leader Hussein bin Ali (1853–1931), scion of the Hashemite 

dynasty, who trace their descent from the Prophet Muhammad and ancestor of the currently reigning royal family in 

neighboring Jordan. The new textbook strips Hussein of his title as Sharif of Mecca, removes his portrait, and introduc-

es a new paragraph sharply criticizing him for allowing himself to be “deceived” by Britain and “provid[ing] it a great 

service with his rebellion against the Ottomans, only to hand the Levant and Iraq as gift to the European colonizer.”    

253    Social Studies: History, Grade 8, 2017–2018, pp. 56, 57.

254    History, Grade 8, 2025–2026, p. 38.

255    History (Humanities Track), Grade 10, 2025–2026, p. 18.

256    Social Studies: History, Grade 8, 2017–2018, p. 58.

257    Arabic Language and Its Literature (Humanities Track), Grade 12, 2023–2024, p. 78; Arabic Language and Its Literature (Science Track), Grade 12, 

2023–2024, p. 42; Arabic Language and Its Literature (Humanities Track), Grade 12, 2025–2026, p. 43; Arabic Language and Its Literature (Science Track), 

Grade 12, 2025–2026, p. 18. This change was prescribed in the directives matrix.

258    Arabic Language and Its Literature (Humanities Track), Grade 12, 2023–2024, pp. 13–19; Arabic Language and Its Literature (Humanities Track), 

Grade 12, 2025–2026, pp. 8–12.

259    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, pp. 74, 75; History, Grade 9, 2025–2026, pp. 72, 73.

260    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 48; History, Grade 9, 2025–2026, p. 46.

(See the continuation of the example on the following page)
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2025-262017-18

Djemal Pasha’s Policy in the Levant:
Djemal Pasha tried to curry favor with the Arabs in the 
beginning of the First World War, [… .] After his cam-
paign in Suez failed, he poured [sic] on the Arabs […] 
so he persecuted the conspirators among them who 
were collaborating with Britain and France and arrest-
ed some of them. On 6 May 1916 he ordered their ex-
ecution in Damascus and Beirut, and their execution 
contributed one factor […] that expedited the declara-
tion of the rebellion.
What is the reason the Djemal Pasha executed some 
of the Arabs in your view, by reading the accompany-
ing text.

Britain and Hussein bin Ali: [… Britain] started a con-
nection with Hussein bin Ali, as he enjoyed religious im-
portance […] Britain had expressed its preparedness to 
assist him in establishing an independent Arab state 
in case he rallied the Arabs to rebel against the Turks 
(the ittihadists).
However, Britain was deceiving him: at the same time 
it was planning to partition the Levant and Iraq be-
tween itself and France with the clandestine Sykes-Pi-
cot Agreement. Therefore, Hussein bin Ali provided it a 
great service with his rebellion against the Ottomans, 
only to hand the Levant and Iraq as gift to the Europe-
an colonizer after the Ottomans had left [both regions].   

Djemal Pasha’s Policy in the Levant:
Djemal Pasha tried to curry favor with the Arabs in the 
beginning of the First World War, [… .] After his cam-
paign in Suez failed, he poured his anger on the Arabs 
[…] so he persecuted their liberals and arrested some 
of them. On 6 May 1916 he ordered the execution of the 
liberals in Damascus and Beirut, and their execution 
contributed one factor […] that expedited the declara-
tion of the revolt.
What is the reason the Djemal Pasha the Butcher ex-
ecuted the Arab liberals in your view, by reading the 
accompanying text.

[Green infobox:] On 6 May 1916, a death sentence was 
carried out on twenty-one martyrs, who were some of 
the eminent personalities of Arab thought and leaders 
of the Arab movement. They had defended the rights 
of their [Islamic] nation, language and [Arab] national 
identity. Seven in Damacus and fourteen in Beirut.  

2. The Declaration of the Great Arab Revolt:
Britain and Sharif Hussein: [… Britain] started a connec-
tion with Sharif of Mecca, Hussein bin Ali, as he enjoyed 
religious importance […] Britain had expressed its pre-
paredness to assist him in establishing an indepen-
dent Arab state in case he rallied the Arabs to revolt 
against the Turks (the ittihadists). 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.

History, Grade 8, 2025–2026, pp. 50–51 (previously: Social Studies: History, Grade 8, 2017–2018, pp. 45–46)
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One area of the curriculum that indirectly references modern Turkey is the territorial dispute over the Alexandretta 

region (now Turkey’s Hatay Province), a 5,500 km2 territory on the Mediterranean coast, northwest of Syria proper and 

in the south of Turkey, centered on the cities of İskenderun (Alexandretta) and Antakya (Antioch). This territory was 

allocated to the French Mandate of Syria in the 1920 Treaty of Sèvres but was subsequently ceded by France to Turkey 

in 1939–before Syria had won its independence from French rule–and has been Turkish territory ever since. For much 

of its history as a sovereign nation, Syria has rejected the legality of the French concession and claimed the territory as 

rightfully Syrian. 

Until recently, textbooks have reflected Syria’s traditional position on the Alexandretta region depicting the territory on 

most maps as an integral Syrian territory and downplaying the dispute surrounding its ownership, including the fact 

that it is not de facto in Syrian hands.261 The revised textbooks, however, adopt a markedly different approach, aban-

doning Syria’s territorial claim to the region and instead recognizing Hatay Province as part of Turkey. For example, the 

Grade 3 Social Studies textbook saw virtually all maps of Syria amended so as to carve out the Alexandretta region and 

merge it with Turkey, as seen in the example below. Even incidental cartoon representations of the cartographic shape 

of Syria have been modified to change its northwestern border, imprinting the new shape of the country in students’ 

minds.262 Modifications of this nature are ubiquitous and show a clear systemic effort; however, a small number of 

maps remain unamended and continue to depict the territory as part of Syria.263  

Social Studies, Grade 3, 2025–2026, p. 76 (previously: Social Studies, Grade 3, 2023–2024, p. 85)

Textual descriptions of the Alexandretta region have been similarly edited. The Grade 9 History textbook previously 

contained a section decrying the territory’s 1939 handover to Turkey as a “conspiracy” (ta’āmur), accusing France of 

“rigging” (tazwīr) the referendum which preceded its handover, criticizing Turkey for repressing the Arabic language 

in the territory and praising its Arab inhabitants for “struggling against the foreign intervention.”264 The current version 

of the textbook removes this section entirely and no longer mentions the historical event, eliminating the previous  

261     A Review of Hay’at Tahrir al-Sham, pp. 42–46,

https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-the-Syrian-Curriculum.pdf.

262    Social Studies, Grade 3, 2023–2024, p. 50; Social Studies, Grade 3, 2025–2026, p. 42.

263    Arabic is My Language, Grade 4, vol. 2, 2025–2026, p. 79.

264    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 29.
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[Map title:] Topographical features in the Syrian Arab 
Republic 

[Map title:] Topographical features in the Syrian Arab 
Republic

https://www.impact-se.org/wp-content/uploads/A-Review-of-Hayat-Tahrir-al-Shams-Intended-Changes-to-t
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acknowledgment that the territory had once formed part of Mandatory Syria. This shift extends even to historical maps 

of Mandatory Syria, which now incorrectly depict the Alexandretta region as part of Turkey as early as the 1920s.265 This 

example shows the extreme lengths to which the authors of the new Syrian curriculum have reshaped the historical 

narrative, presenting a position that may improve relations with Turkey.

History, Grade 9, 2025–2026, p. 19

In the example below, a biographical description of Syrian poet Sulayman al-Isa (1921–2013) was amended to reframe 

his “dream” of seeing the “recovery” of the “Al-Iskandrunah District” (liwā’ al-’Iskandrūnah), as well as Palestine and 

the Golan Heights, from “occupation”–as only applying to the latter two.  The change is particularly striking because 

al-Isa himself was born in what is now Hatay Province, making the omitted reference closely tied to his own biography. 

At the same time, a footnote explaining that “Al-Iskandarunah District” represents the “natural gateway to Syrian Arab 

country” was left unchanged. The omission of Alexandretta leaves the references to Palestine and the Golan Heights 

in the same context as somewhat gratuitous. At the same time, it underscores the curriculum’s continued prioritiza-

tion of the conflict with Israel over Syria’s territorial dispute with Turkey. The maps reinforce the same pattern: they 

relinquish Syria’s claim to Hatay while continuing to assert Syrian claims to the Golan Heights and Palestinian claims 

over Israel. It thus seems that unilateral concessions in this area will remain a point of serious contention. 

265    History, Grade 9, 2025–2026, pp. 22, 23; also: History (Humanities Track), Grade 12, 2025–2026, p. 33.

Map 3: Divisions of the 1920 San Remo Conference

(See the continuation of the example on the following page)
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2025-262023-24

Sulayman al-Isa is a son of the Syrian Arab Republic 
[…] He who was raised in the village of Al-Nu‘ayriyah in 
Al-Iskandrunah District*, […]
He spent his whole life dreaming of an Arab unity that 
would bring together the Arab Motherland from the 
[Atlantic] Ocean to the [Persian] Gulf and make it one 
hand to liberate the land and recover Palestine, the 
Golan [Heights] and all the other occupied Arab territo-
ries. That beautiful dream, which he told all those who 
visited him that he awaits its fulfillment.

*Al-Iskandarunah District: considered the natural 
northern gateway to Syrian Arab country, distin-
guished for its rich soil, hidden treasures and great cit-
ies. 

Sulayman al-Isa is a son of the Syrian Arab Republic 
[…] He who was raised in the village of Al-Nu‘ayriyah in 
Al-Iskandrunah District*, […]
He spent his whole life dreaming of an Arab unity that 
would bring together the Arab Motherland from the 
[Atlantic] Ocean to the [Persian] Gulf and make it one 
hand to liberate the land and recover Palestine, the 
Golan [Heights], the Al-Iskandrunah District and all the 
other occupied Arab territories. That beautiful dream, 
which he told all those who visited him that he awaits 
its fulfillment.

*Al-Iskandarunah District: considered the natural 
northern gateway to Syrian Arab country, distin-
guished for its rich soil, hidden treasures and great cit-
ies.  

*Red text shows removed content.

Overall, these examples demonstrate that the revised curriculum departs from the Arab nationalist interpretation of 

Ottoman and Turkish history that characterized the Assad era. In its place, it presents a more conciliatory view of the 

Ottoman Empire and modern Turkey while diminishing the legitimacy of Arab nationalist movements that opposed 

Ottoman rule.

Iran and Hezbollah

Iran, a non-Arab country that does not border Syria, nevertheless receives some attention in Syrian textbooks, much of 

it negative. This largely reflects Iran’s historical conflicts with its Arab neighbors, particularly Iraq and the Gulf states, as 

well as the tensions surrounding its own Arabic-speaking minority. Even during the Assad era, when Syria and the Is-

lamic Republic of Iran maintained close political relations, school textbooks generally portrayed Iran through a pan-Ar-

ab lens, prioritizing Arab nationalist concerns.266 As the new Syrian government seeks to distance itself from Assad’s 

political legacy and embraces the influence of Sunni hardliners, the portrayal of Shi‘a Iran has not improved. At the 

same time, this invigorated criticism of Iran sits uneasily with the ideal of pan-Islamic solidarity promoted elsewhere in 

the revised curriculum.

The chief point of contention involving Iran is the Khuzestan region in the southwest of the country, a lowland area 

extending from the Mesopotamian plain of neighboring Iraq, and home to a historically significant Arabic-speaking 

community. Syrian textbooks generally present the region–also referred to as Al-Ahwaz (Ahvaz) or Arabistan–as an 

Arab territory under illegitimate non-Arab Iranian rule. Thus, a map of the Arab world for Grade 6 students depicts 

the Arabistan region–alongside the Tunb Islands in the Persian Gulf (see discussion below), the entirety of Israel, the 

Ogaden region of Ethiopia, and Spain’s Ceuta, Melilla and the Canary Islands (but not Turkey’s Hatay Province)–as  

266    “Syrian National Identity,” pp. 54–61.

Arabic is My Language, Grade 6, vol. 1, 2025–2026, p. 20 (previously: Arabic is My Language, Grade 6, vol. 1, 2023–

2024, p. 27)
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“stolen areas” (manātiq muḡtaṣibah).267 A more restrained formulation appears in a Grade 9 Geography textbook, 

which describes the region simply as being “in southwest Iran,” while adding that it constitutes “a natural extension 

of Iraq.”268  

By contrast with the de-emphasis of the Hatay dispute, the revised curriculum introduces new material that inten-

sifies its treatment of the Khuzestan dispute. Previously, the Grade 9 History textbook had only indicated that the 

territory is associated with Iraq, that it is inhabited by Arab tribes and that Britain supported its “occupation” by Iran 

for imperialist goals.269 The current version adds criticism of Iran’s contemporary treatment of the region’s popula-

tion.270  A similar addition has been made to the Grade 12 History textbook’s discussion of modern Iraqi history, yet 

in considerably more detail and emotional tone, as presented in the below example. Here, students are told that 

the Iranian government has been “waging war on the Arabic language” in the region, imposing Persian toponyms, 

bombing its cities, and “torturing” (ta‘ḏīb) its citizens. Pointedly, the text concludes that the “situation became worse 

after the Shah left, until the present day,” conveying an indirect attack on the present-day Islamic Republic of Iran. 

Such strongly worded content likely reflects a desire by education officials to foster some degree of hostility toward 

contemporary Iran, at a higher level than before. On the other hand, the fact that the arguments employed appeal 

to Arab nationalist sentiments, rather than the Islamic values that the new curriculum promulgates so strongly, may 

indicate that this argumentation is a vestige of the Assad-era curricular narrative. Even so, the textbooks stop short of 

advocating the region’s liberation or supporting the use of force to achieve it, unlike their treatment of Palestine and 

the Golan Heights. Nor do they advance an alternative claim to the territory’s rightful sovereignty. 

267    Social Studies, Grade 6, 2025–2026, p. 33.

268    Geography, Grade 9, 2025–2026, p. 26.

269    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 68.

270    History, Grade 9, 2025–2026, p. 66.

(See the continuation of the example on the following page)

History (Humanities Track), Grade 12, 2025–2026, p. 104
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Another example of note is a newly instituted paragraph on the history of Syria’s foreign policy under Hafez al-Assad. 

In the context of the 1980–1988 Iran-Iraq War, the late president is criticized for “supporting the Iranian enemy [al-

‘adūw al-’īrānī] in its war against the brotherly nation of Iraq.”271 This explicitly hostile language, traditionally reserved 

in Syrian textbooks for Israel, marks a clear departure from other accounts of the Iran-Iraq War, including elsewhere 

in the same textbook, which generally refrain from taking sides in the conflict.272 Notably, even those neutral descrip-

tions conceal an omission of earlier, more pro-Iranian content, including passages that had openly praised Iran’s 1979 

Islamic Revolution for supporting the Palestinian cause. Such content has now been removed.273 This is especially 

evident in the removal of an entire lesson about the deposition of the Iranian Shah and the establishment of the Is-

lamic Republic, which praised the revolution, the regime’s support of the Palestinian cause, and Iranian technological 

developments, including the Omid satellite and the nuclear program “for peaceful purposes.”274 High school History 

textbooks have been similarly amended to criticize Assad for “siding with Iran during its aggression against Iraq,” in-

dicating that Syria’s allegiance to Arab Iraq still takes precedence over Islamic fealty to (Shi‘i) Iran.275 Another point of 

contention involving Iran concerns its control of Abu Musa and the Tunb Islands in the Persian Gulf, which are claimed 

by the United Arab Emirates. In addition to identifying them as “stolen areas” on the map discussed above, one text-

book describes Iranian rule over the islands as an “occupation.”276 

Another important area where Syrian textbooks have changed curricular narratives is in reference to Lebanon. Not 

only do new Syrian textbooks harshly criticize Hafez al-Assad’s intervention in Lebanon’s 1975–1990 civil war as highly 

destructive, especially to Lebanon’s resident Palestinian refugees (see chapter 8), but they also direct some of the ire 

towards Assad’s ally, Iranian-backed, Shia Muslim-Lebanese militant organization Hezbollah. Previously coded as the 

“Lebanese National Resistance” (al-muqāwamah al-waṭanīyah al-Lubnānīyah) and credited for driving the “Zionist 

Aggression” out of Lebanon,277 the new version of the textbook now calls the organization by name and accuses it of 

“exposing its sectarian face” by “standing with” the Assad regime during the 2011 protests and “committing horrific 

massacres” against Syrians. This is an unusual example of extremely harsh language used against fellow Arab-Muslim 

actors in the new Syrian curriculum (other than the Assad regime itself). The new textbook even implicitly dismisses 

Hezbollah’s part in instigating Israel’s 2000 retreat from its occupation of southern Lebanon, bestowing the credit 

upon unnamed “factions of the Lebanese resistance” instead.   

271    History, Grade 9, 2025–2026, p. 31.

272    History, Grade 9, 2025–2026, p. 65.

273    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 67.

274    Modern and Contemporary History of the Arab Motherland, Grade 11, 2017–2018, pp. 206-209.

275    History (Humanities Track), Grade 12, 2025–2026, p. 54.

276    History (Humanities Track), Grade 12, 2025–2026, p. 119.

277    Modern and Contemporary History of the Arab Motherland, Grade 12, 2017–2018, p. 66.

Iran’s Policy in Al-Ahwaz:

Iran occupied Al-Ahwaz during the reign of the Shah, in 1936, and bombed the regional capital Al-Muhammarah 

[Khorramshahr]. During the reign of the Shah, [Iran] strived to erase the Arab nature of Al-Ahwaz, naming it Khuzestan, 

and waged war on the Arabic language, imposing Persian names on all the cities, rivers and districts. It tied [the region] 

to oil monopolies and partitioned it, as well as following a policy of repression and torture on civilians. Then, the situation 

became worse a�er the Shah le�, until the present day.

Map 8: the Al-Ahwaz region

(See the continuation of the example on the following page)
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The Zionist Entity imposed the 17 May 1983 Agreement on Lebanon, but it never implemented it due to the opposition of 

the Lebanese national forces. A�er several factions of the Lebanese resistance joined in, the Zionist Entity was forced to 

retreat from the South [of Lebanon] (except Shebaa Farms and Ghajar) on 25 May 2000. Then, Lebanese Prime Minister 

Rafic Hariri was assassinated during the tenure of President Émile Lahoud, and the Hezbollah organization was accused 

of assassinating him.

This organization exposed its sectarian face by standing with the despotic Assad regime and committing horrific massacres 

against the Syrian people during their 2011 Blessed Revolution. Recently, the Lebanese presidency was assumed by 

General Michel Suleiman from 2008–2014.

Exercises and Activities:

[…]

3. Express your opinion about Hezbollah standing with the Syrian regime in 2011.

Taken together, these examples show that the revised curriculum adopts a more critical portrayal of Iran and Hez-

bollah than its predecessor, reflecting the new government’s efforts to distance Syria from former allies of the Assad 

regime that it now regards as adversaries. The curriculum intensifies criticism of Iran’s regional policies and territorial 

disputes yet stops short of advocating territorial revision or armed liberation, distinguishing its treatment of Iran from 

that of Israel. The curriculum similarly reverses its treatment of Hezbollah: once celebrated as the “Lebanese National 

Resistance,” the organization is now explicitly named and harshly condemned for supporting the Assad regime and 

committing atrocities against Syrians, while its role in prompting Israel’s 2000 withdrawal from southern Lebanon is 

downplayed.

History (Humanities Track), Grade 12, 2025–2026, p. 63
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The Arab World

The community of Arabic-speaking states serves as Syria’s main point of reference for the outside world. Syrian text-

books refer to this community as the “Arab Motherland” (or “Arab Homeland”; al-waṭan al-‘arabī) and treat it as a single 

national and territorial unit, defined by clear boundaries and shared national characteristics. A Grade 9 Geography text-

book lays out the territorial delineations of the “Arab Motherland:” its borders correspond to the combined territory of 

the member states of the Arab League except the Comoro Islands, and with the addition of the Arabic-speaking nation 

of Eritrea. It also incorporates the territories of present-day Israel, South Sudan, and Western Sahara, which are not rec-

ognized as separate political entities but as integral parts of the Arab League members Palestine, Sudan, and Morocco, 

respectively. The textbook also lists the shared characteristics that define this region, other than the Arabic language: 

a central and strategic location between Asia, Africa and Europe; a rich history of ancient civilizations; religious signifi-

cance for the “Heavenly Religions” (al-diyānāt as-samāwīyah), referencing Islam, Christianity and Judaism;278 a wealth 

of natural resources, especially oil; and finally, shared victimhood from what is described as “Colonialism.” The textbook 

especially stresses the last point, arguing that “Colonialism” has created certain “problems” between the individual 

states of the Arab Motherland in a cynical effort to seize control of it. The textbook thereby acknowledges the existence 

of intra-Arab disputes but places the blame for them on the amorphous entity of “Colonialism,” that is, the non-Arab 

“Other.” Another accusation leveled against “Colonialism” is that it “stripped” Arabs of their territory and merged it with 

neighboring states, which is likely a reference to the Hatay and Khuzestan disputes. Finally, the creation of Israel, or 

“implanting the Zionist Entity,” is described as another cynical act by colonial states to guarantee hegemony over the 

Arab world. 

Geography, Grade 9, 2025–2026, pp. 8, 10

278    Judaism is explicitly mentioned as a “Heavenly Religion” in Geography, Grade 9, 2025–2026, p. 14; yet, the accompanying images of religious sites 

in the next page fails to list a Jewish one. See also: “Syrian National Identity,” p. 40.

(See the continuation of the example on the following page)



190

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

  Repositioning Syria within the Region: Regional and Intra-Islamic Relations

Unit 1: The Arab Motherland (Its Location and Regions, and Syria’s Place inside It)

The Arab Motherland, including Syria, enjoys a distinct geographical location, which has granted it great strategic, religious 

and cultural importance. […] Yet today it is divided into states whose political borders were drawn by Colonialism, based 

on its own interests, in a way that guarantees its hegemony over [the Arab Motherland]. This is done by stripping large 

swathes of it and annexing them to neighboring states, and implanting the Zionist Entity in the heart of the Arab Motherland.

[Below map:] The location of the Arab Motherland in the world

Lesson 1: The Arab Motherland, Distinct Location and Great Potential

The Arab Motherland occupies a central location from the perspective of the continents of Asia, Africa and Europe. It is 

the birthplace of civilization and the Heavenly Religions, which granted it great importance. This importance increased 

a�er the discovery of oil in its territory, and these characteristics have been one reason for Colonialism’s e�ort to take 

over [the Motherland] and create problems among its states until this very day.

Let’s learn where the Arab Motherland is located, and deduce what its strategic, economic and cultural importance is.
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In fact, the same Geography textbook goes further in its allusion to intra-Arab and intra-Islamic disputes. Whereas 

the borders of the “Arab Motherland” are stated to be “natural,”279 the borders of at least some Arab countries are 

described as an “artificial” creation of colonial empires. This description marks their existence as individual states as 

illegitimate, contrasted with the desirable state of political-ethnic union. In line with this view, the textbook authors 

give the accompanying political map of contemporary Arab states the ideologically imbued title: “political partition 

(tajzi’ah) of the Arab Motherland.”280 In addition, the textbook decries “transgressions” (tajāwuzāt) by “neighboring 

states,” as a result of which the “current political borders” of the Arab Motherland do not match its “natural borders.” 

An elucidation for what this latter part refers to was found in the Assad-era (2017–2018) version of the textbook, which 

defined “the State of Palestine, the District of Iskandarun and Al-Ahwaz (Arabistan)” as the most important of the “sto-

len areas” (al-manātiq al-muḡtaṣabah), once again referencing the Israeli-Palestinian conflict alongside the Hatay 

and Khuzestan disputes. However, the current version of the textbook removed the latter two and left only Palestine 

as a “stolen region.” This signals that Syrian education officials wish to inculcate the idea among students that the 

conflict with Israel is a matter of supreme importance but also desire to de-escalate intra-Islamic disputes–not solely 

with Turkey but also with Iran. The passage concludes by asking students how one can be “rid” (taḵ�alluṣ) of those 

“artificial borders”; this could have been previously interpreted as a call for Arab unity, but with the current version’s 

singular focus on Palestine, can also be read as a call to war on Israel. 

At the same time, an identifiable trend within the new curriculum is the downplaying of Arab identity, even in dis-

cussions of the Arab world. Thus, a Grade 9 History textbook saw some (but not all) references to the “Arab Mother-

land” replaced by the less ideologically infused term “Arab countries” (al-bilād al-‘arabīyah).281 Similar to the drastic 

shift of narrative around Arab nationalist figures who fought against Ottoman rule, much of the positive content on 

20th century Arab leaders associated with pan-Arabism or secular Arab nationalism was edited out. Thus, Assad-era 

content praising Egyptian Arab nationalist leader Gamal Abdel Nasser (r. 1954–1970) was removed.282 His accession to  

279    Geography, Grade 9, 2025–2026, p. 13.

280    Geography, Grade 9, 2025–2026, p. 14.

281    For example: Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 12; History, Grade 9, 2025–2026, p. 11.

282    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, pp. 90–92.
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Geography, Grade 9, 2025–2026, pp. 12–13 Geography of the Arab Motherland and Syria, 

Grade 9, 2017–2018, pp. 14–15 

Colonial Greed Changed the Borders of the Arab Moth-
erland and Partitioned It
The current political borders of the Arab Motherland 
do not match its natural borders, as those borders 
were damaged by many transgressions from neigh-
boring states, as well as the artificial borders drawn by 
colonial states between its regions, the latest of which 
is the occupation of Palestine by Zionist Entity. In your 
view, how can one be rid of these artificial borders?

[Box, upper left:] The most important of the stolen re-
gions: the State of Palestine

Colonial Greed Changed the Borders of the Arab Moth-
erland and Partitioned It
The current political borders of the Arab Motherland 
do not match its natural borders, as those borders 
were damaged by many transgressions from neigh-
boring states, as well as the artificial borders drawn by 
colonial states between its regions.
In your view, how can one be rid of these artificial bor-
ders?

[Box, upper left:] The most important of the stolen re-
gions: the State of Palestine, and the most important 
areas: the District of Iskandarun, and Al-Ahwaz (Ara-
bistan). 

*Red text shows removed content. *Green text shows added content.
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power is now described as a “coup” (inqilāb) rather than a “revolution” (ṯawrah), and the highlight of his presidency is 

now presented as Egypt suffering its “greatest loss” in its 1967 war against Israel.283 Libyan leader Muammar Gaddafi 

(r. 1969–2011) receives similar treatment, with his rule now characterized by “autocracy,” “suppression of freedoms” 

and “massacres.”284 Meanwhile, the rule of Yemeni revolutionary leader Abdullah Al-Sallal (r. 1962–1967) is described in 

brief, dry terms.285 Remarkably, the narrative on Iraqi leader Saddam Hussein (r. 1979–2003), who is typically associated 

with other Arab nationalist revolutionary leaders, remains somewhat positive in post-Assad textbooks. Saddam’s time 

in office is described as bringing about various forms of “development” for Iraq, all while being a victim of “colonial 

powers” who “sought to weaken him.” Yet even here, Saddam’s 1990 “invasion” (ḡazw) of Kuwait is lightly criticized for 

causing “Arab and global discontent [istiyā’].”286 These examples show that intra-Arab disputes and conflicts are now 

openly discussed.

Newly introduced content concerning the Arab world pertains to historical developments associated with the 2011 

Arab Spring protests in various Arab countries. Outside Syria, such developments are discussed in the context of 

Tunisia,287 Egypt,288 Libya289 and Yemen.290 In all cases, the protests are presented briefly and positively–as a “popular 

uprising” (ṯawrah ša‘bīyah)–and their aftermath remains unexplored in textbooks. Such content was not present in 

the Assad-era curriculum,291 and likely represents the new Syrian regime’s first attempt to construct those protests 

as an implicit parallel to its own struggle to replace Assad rule, a struggle that traces its origins to the same historical 

context. However, the textbooks still avoid discussing the Arab Spring as an overarching regional phenomenon, and 

refrain from mentioning some of the more limited or less ‘successful’ manifestations of it, such as in Bahrain or Mo-

rocco. 

Overall, the revised curriculum reconfigures Syria’s place within its regional environment by redefining the hierarchy 

of allies, adversaries, and collective identities. While moving away from the Assad era’s Arab nationalist framework to-

ward a more pan-Islamic orientation, the textbooks do so selectively, improving the portrayal of the Ottoman Empire 

and Turkey while maintaining or intensifying criticism of Iran, Lebanon, Israel, and other actors viewed as hostile to 

Syria’s interests. These changes reveal an attempt to align historical and geopolitical narratives with the priorities of 

the new Syrian leadership.  

283    History, Grade 9, 2025–2026, pp. 87–88.

284    History, Grade 9, 2025–2026, pp. 114–115.

285    History, Grade 9, 2025–2026, p. 74.

286    History, Grade 9, 2025–2026, p. 65.

287    History, Grade 9, 2025–2026, p. 111.

288    History, Grade 9, 2025–2026, p. 88; see also chapter 8.

289    History, Grade 9, 2025–2026, p. 116.

290    History, Grade 9, 2025–2026, p. 74.

291    “Syrian National Identity,” p. 100.
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The West and Global Relations
The Syrian curriculum’s approach to teaching about the wider world, including the culture, society and history of coun-

tries near and far, reveals the new government’s geopolitical considerations as well as ones of values and ideology. Text-

books have the capacity to encourage students to be curious about the “Other,” appreciate and respect them, or feel 

contempt or fear towards them. This, in turn, can have far-reaching consequences for societal attitudes and national 

policies, as well as reflect them in real time. 

Of particular interest is the curriculum’s portrayal of the non-Arab, non-Muslim “Other,” who nevertheless had a sig-

nificant impact on world history, including Syria’s own–namely, the Christian, European, American or broadly “West-

erner.” Syria was formerly under French colonial rule and later participated in the twentieth-century ideological rivalry 

between the Soviet Union and the United States. Its curriculum thus addresses these powers and their historical roles, 

but not always in a nuanced and unbiased fashion. A lesson on the “dialogue of cultures” does very little to promote 

an understanding of how Western cultures (American and British) contributed to intercultural dialogue, emphasizing 

instead their offensive and oppressive approaches to Arab-Islamic, Asian and Hindu cultures, while acknowledging 

how the latter did promote peaceful dialogue with other cultures.292 The curriculum’s portrayal of the “Other” is also 

shaped by Syria’s membership in the broader Arab and Islamic worlds, whose history is defined by a long and complex 

relationship of mutual interaction, diffusion and conflict with Europe and the West–from the Crusades of the Middle 

Ages to the Arab-Israeli conflict of today.

Foreign language instruction constitutes a key part of a globally oriented education, enabling communication across 

cultures, facilitating access to further research and knowledge, and exposing students to alternative narratives and 

perspectives. Foreign language instruction is well established in the Syrian curriculum, with English being taught 

from Grade 1. French, a legacy of the French Mandate that preceded Syria’s 1946 independence, is taught from Grade 

7. Russian continues to be taught from Grade 8, a legacy of the Assad regime’s close allegiance with Russia. In general, 

Syria’s foreign language textbooks offer students the opportunity to learn about other countries and humanize their 

inhabitants, whether French people in French textbooks or English people in English textbooks. In such cases, Syrian 

students are taught about children from those countries, their hobbies and daily life, providing them with an ideal 

example of the individual “Other”; they are also given a glimpse of France and Britain as countries. As the following 

examples show, these portrayals in the foreign language textbooks differ markedly from the way these countries, and 

Europe more broadly, are presented in the Arabic-language curriculum.

292    History, Grade 10, 2025-26, pp. 202-206.

(See the continuation of the example on the following page)

Imar: Méthode français, Grade 7, 2025–2026, p. 80
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Emar: English Series, Grade 4, 2025–2026, p. 10

The West and Global Relations

 I anticipate

A – Observe! What do you see?

[Le�:]

Dear Aline,

Hi, how are you? I’m having a wonderful time in Paris. It is a beautiful and lively city, but the air is polluted and the 

tra�ic jams are stressful. There are some interesting places to visit: the Pompidou Centre, the Louvre Museum, and the 

Mogador Theatre.

I’m coming back next Saturday.

Love,

Sami

[Right:]

Dear Jean,

How are you? I’m in New Delhi with my family. It is a large city rich in historical monuments, such as the Lodi Garden, 

the Gandhi Museum, and Victory Square.

But here, the noise and pollution make the city dirty and polluted.

Kisses,

Luc

Most Syrian textbooks present the nation as a proud and interconnected member of the community of Arabic-speak-

ing and Muslim-majority states. This collective identity is frequently reinforced through contrast with the “West,” which 

is portrayed as the principal external “Other” and positioned in opposition to the values and interests of the “Self.” In 

Arabic Language textbooks, Europe and the West are primarily discussed through the prism of European colonialism, 

even in the context of supposedly unrelated topics, such as the history of the Renaissance. In many cases, these por-

trayals are accompanied by explicit or implicit contrasting comparisons with Arab-Islamic civilization, emphasizing 

the distinctions between the Syrian, Arab, or Muslim “Self” and the European, Christian, Western, or American “Other.” 

Those differences are not presented neutrally, but rather as a normative reflection on the moral and spiritual superior-

ity of the “Self.” Islamic and Arab history are therefore presented as sources of pride, often through comparisons that 

cast European history and civilization in a less favorable light. 
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The Crusades

The Crusades, which began in the eleventh century, constitute an important entry point for the curriculum’s portrayal 

of the European “Other” and are presented as a historical precursor to European colonialism. As a historical movement 

explicitly antagonistic to Islam, responsible for significant bloodshed and devastation for the people who lived in the 

territory of what is now Syria and its neighboring countries, it is hardly surprising that a Grade 7 History textbook treats 

the Crusades as a dark period in history. Notably, however, the textbook devotes relatively little attention to the devasta-

tion caused by the Crusades themselves, instead focusing on criticizing the Crusaders’ perceived cultural background 

and motivations. 

Eleventh-century Europe, the textbook explains, had been defined by “backwardness (taḵ�alluf) and poverty”; feudal 

lords wished to “divert the people’s attention” from this backwardness by focusing it on “the magic of the Orient and 

its many treasures.” This was accompanied by what the textbook describes as “the greedy ambition” (ṭama‘) of Italian 

merchants “to take possession of trade” in the Near East, and by the Byzantines’ “colonialist greedy ambitions (aṭmā‘ 

isti‘mārīyah) to take over the Arab Motherland and seize its treasures.” Thus, the textbook concludes, Europeans “used 

the excuse (mutaḏarri‘ūn bi-ḥujjah) of saving Jerusalem” to launch the Crusades.293 Notably, the explanation attributes 

the Crusades entirely to cynical political and economic motives, without acknowledging that the Crusaders may also 

have been driven by sincerely held religious beliefs. This is a significant omission in a conservative, religious society 

like Syria’s. The textbook also anachronistically applies “colonialism” to medieval Europeans, essentializing Europeans 

as connected with subjugation and oppression in a manner that transcends time and is intimately connected to their 

collective personality. Incidentally, another textbook inserted new content also associating the Crusades with the pres-

ent-day State of Israel, stating that “the Zionists have formed a special committee to study […] the destruction of the 

kingdom of the Franks in Jerusalem,” and asks students to explain this connection.294  

The historical narrative surrounding the Crusaders has also undergone a subtle yet revealing process of Islamization, 

resulting in a more explicitly dogmatic and, in some respects, more hostile portrayal. In a chapter about the Crusades 

in the new Grade 10 History textbook, the term “Crusaders” (al-Ṣalībiyyūn) was consistently replaced with the term 

“Franks” (al-Faranjah). Unlike the former, Faranjah (or Ifranj) was the term commonly employed by medieval Muslim 

historians writing contemporaneously with the Crusades to refer to anyone inhabiting the Frankish (Carolingian) ter-

ritories in Western Europe; it was gradually utilized to portray the Christians as the enemy of Islam.295 The shift from 

“Crusaders” to “Franks” in this context not only reflects an attempt to revert to more accurate Islamic terminology, but 

also uses rhetoric charged with historic anti-Christian invective. This historical transposition is consistent with a broader 

phenomenon identified by scholars of modern Islamism, whereby medieval categories and memories are redeployed 

to interpret present political realities.296 

History, Grade 10 (Humanities Track), 2025-26, pp. 137, 156, 158 (previously: History of Civilization, Grade 10, 2014-15, 

pp. 133, 151, 153).

293    History, Grade 7, 2025–2026, pp. 69–70.

294    History (Humanities Track), Grade 10, 2025–2026, p. 158.

295    On the prominence of the term al-Faranjah (and al-Ifranjah) in medieval Muslim sources discussing the Crusades, see Emmanuel Sivan, Inter-

pretations of Islam: Past and Present, Darwin Press, 1985, pp. 3, 116. See also Nizar F. Hermes, The [European] Other in medieval Arabic Literature and 

Culture: Ninth-Twelfth Century AD, Palgrave Macmillan, pp. 9, 135ff.

296    Daniel Lav, Radical Islam and the Revival of Medieval Theology, Cambridge University Press, 2012, pp. 1-12.

(See the continuation of the example on the following page)

2025-262014-15

[p. 137] [p. 133] 

4. Highlight the role of Arab unity in confronting the 
two dangers: the Franks and the Mongols.

4. Highlight the role of Arab unity in confronting the 
two dangers: the Crusaders and the Mongols.

*Highlighted  text shows altered content.

The West and Global Relations
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The Crusades are not only used to cast Europeans collectively in a negative light, but also to contrast them with the 

virtues of the Arab Muslim “Self.” Spiritually, the textbooks contrast the cynicism of Europeans with the tolerance of 

Arab Muslims; materially, they contrast Europe’s alleged backwardness with the scientific, cultural, and civilizational 

achievements of the Arab-Islamic world. In the Grade 7 History textbook, the greed and dishonesty of the Crusaders 

are presented in contrast with “the Arab Muslims” who guaranteed “safety and security” for the Christian pilgrims in Je-

rusalem.297 At the end of the lesson, students are informed of the technological and cultural advancements innovated 

by the Arabs which the Crusaders brought to Europe, leading to the Renaissance and the Age of Discovery. This narra-

tive stands in marked contrast to the textbook’s earlier portrayal of pre-Crusade Europe as “backward,” implying that 

Europe’s subsequent advancement was made possible through contact with Arab-Islamic civilization.298 Lessons on 

the European Renaissance also heavily stress Arab Muslim contributions, as illustrated by the title of a Grade 10 History 

textbook lesson on the Renaissance: “European Renaissance and the Influence of Arab Civilization on It.”299 While his-

torical achievements are commonly presented to inspire pride, the Syrian curriculum appropriates European material 

achievements while using uniquely harsh language to describe Europeans’ spiritual and moral failings—seemingly to 

prevent those achievements from generating respect for Europeans themselves.

These examples show that the Crusades serve as one of the curriculum’s foundational narratives for constructing the 

European “Other,” reinforcing Arab-Islamic identity through a combination of historical memory, moral contrast, and 

civilizational comparison.

Explorations During the Age of Discovery

This narrative continues in discussions of the Early Modern period. In a Grade 8 History textbook, European discovery 

expeditions of the 15th and 16th centuries are also framed as inexorably linked to colonialism, and the new edition inserts 

a comment associating those endeavors with Europeans’ “greedy ambitions” (aṭmā‘).300 Additionally, in accordance 

with the established narrative, the technical achievement of long-distance navigation as well as the spirit of curiosity 

necessary to make those discoveries possible are ascribed to the precedent created by Arab Muslims of the Middle 

Ages. Those Arab Muslim explorations, such as the tenth-century expedition sent by Abbasid Caliph Al-Muqtadir (r. 

908–932) up the River Volga, are taken as a sign of Arab Muslims’ advancement, and unlike the Europeans’, do not 

reflect cynical goals such as territorial expansion.301 Both Arab Muslim and European discoveries are now taught in the 

same chapter, reinforcing the contrast between the two.

297    History, Grade 7, 2025–2026, p. 69.

298    History, Grade 7, 2025–2026, p. 72.

299    History (Humanities Track), Grade 10, 2025–2026, p. 170.

300    History, Grade 8, 2025–2026, pp. 14, 15.

301    History, Grade 8, 2025–2026, pp. 10–11.

2025-262014-15

[p. 156] [p. 151] 

[...] Nur al-Din Mahmud in Aleppo was able to unite Bi-
lad al-Sham under his authority to fight the Franks […]

[...] Nur al-Din Mahmud in Aleppo was able to unite Bi-
lad al-Sham under his authority to fight the Crusaders 
[…]

[p. 158] [p. 153] 

The third: He directed all his efforts to the war with the 
Franks […]

The third: He directed all his efforts to the war with the 
Crusaders […]

*Highlighted  text shows altered content.

The West and Global Relations
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Colonialism itself is defined as an explicitly “Western” phenomenon, and a singularly immoral one. The Grade 8 Histo-

ry textbook now includes a new lesson on “Western colonialism” (al-isti‘mār al-ḡarbī), apparently introduced by the 

Sharaa government, which precludes any neutral understanding of colonialism as a historical phenomenon. “Western 

colonialism,” as defined by the current textbook, is when “a country or nation takes possession of another country or 

nation to plunder [nahb] their riches.” In the opening words of the lesson, the textbook stresses that the “goals” of co-

lonialism are “greater than taking over land; it targets the human being, and his riches.” The “outcome” is presented as 

destructive: it “led to [colonized countries’] impoverishment, tore apart their unity with artificial borders, raised discord 

amongst sons of a single nation (divide and conquer policy), and spread ignorance, backwardness and illiteracy.” Par-

ticularly noteworthy is that this presentation, beyond its emotional tone and lack of nuance or objectivity, ascribes the 

moral failures of colonialism exclusively to others: the “West,” Europe, even the Roman Empire and the State of Israel 

(“Zionist Occupation”; see chapter 8). At no point are students invited to consider that comparable forms of expansion-

ism or domination might also have been pursued by actors within the Arab or Islamic worlds. Rather than teaching 

historical facts, the curriculum consistently attributes such motives and practices to the external “Other,” reinforcing 

a moral dichotomy between the Arab-Islamic “Self” and the West and potentially encouraging students to view the 

latter with contempt or fear.

History, Grade 8, 2025–2026, pp. 93–95

(See the continuation of the example on the following page)

The West and Global Relations
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The curriculum also distinguishes linguistically between European and Arab-Muslim expansion. Whereas Europe-

an expansion is frequently described as “occupation” (iḥtilāl), a term connoting illegitimacy and impermanence, Ar-

ab-Muslim expansion is frequently positively framed as fatḥ, an Islamic term that recalls the victories of the Prophet 

Muhammad against pagan Arabian tribes (in the example below this is rendered as “conquest”). Recent textbooks 

were amended to also apply this more positive term to Ottoman conquests in Christian Europe (see chapter 6). In the 

text below, describing the expansion of the Arab Muslim Umayyad Caliphate at the end of the seventh century into 

Central Asia and North Africa, the modern secular term “liberation” (taḥrīr) is also used. Conversely, opposition to im-

perial expansion, which Syrian textbooks usually refer to as “resistance” (muqāwamah), is derisively termed “rebellion” 

(tamarrud) when applied to the actions of native peoples in North Africa against Umayyad rule. One consequence of 

this terminological discrimination is that oppression and liberation are not presented as universal historical concepts; 

they are utilized to enforce a sense of self-supremacy and encourage resentment and contempt towards others.

Lesson Four: Western Colonialism is the Produce of Geographical Discoveries and the Industrial Revolution

The phenomenon of modern colonialism is tied to the age of European Renaissance and geographical discoveries, yet 

its causes are deeper, and its goals greater than taking over land; it targets the human being, and his riches.

In this lesson, we will familiarize ourselves with the concept of colonialism, its causes, and the factors for its power, while 

explaining the outcome of colonialism on the world stage.

One: The concept of Western colonialism: colonialism is a political, economic, social and cultural phenomenon. It is 

defined as when a country or nation takes possession of another country or nation to plunder their riches, exploit the 

energies of their individuals and endeavor to benefit from their various facilities.

[…]

Forms and stages of colonialism:

Ancient colonialism: this colonialism took the form of absolute control over colonized areas, using military power, such 

as the ancient empires, like the Roman Empire.

Modern colonialism: this is the form colonialism took alongside the geographical discoveries. It is divided into:

Direct colonialism: occupation of large areas of the world […] this was accompanied by settlement operations, like 

the Zionist Occupation in Palestine… It has taken many names, such as Mandate, Trusteeship and Protectorate in the 

contemporary stage, to justify its existence in those countries.

[…]

Four: The outcome of colonialism for the world:

Colonial states held political, economic and cultural control by imposing their policy by force on colonized states. They 

took advantage of their riches economically, leading to their impoverishment, tore apart their unity with artificial borders, 

raised discord amongst sons of a single nation (divide and conquer policy), and spread ignorance, backwardness and 

illiteracy. As a result, the world was divided into rich states and poor states, leading to the emergence of resistance 

against colonial practices.

Try and mention other outcomes for colonialism for the world.

(See the continuation of the example on the following page)
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Collectively, these examples reveal a systematic reinterpretation of historical expansion, in which European exploration 

is recast as the precursor to colonial exploitation, while Arab-Muslim conquests are framed as legitimate and beneficial.

France and Britain

In discussions of modern history, France and Britain, two European colonial powers which held varying levels of con-

trol over much of the Arab world during the earlier half of the 20th century, are portrayed as oppressive both in their 

domestic governance and in their treatment of other peoples. A telling example is found in a Humanities Track high 

school lesson on “culture in the United Kingdom,” which, rather than fostering an appreciation of British culture and 

heritage, presents British history primarily through the lens of capitalist exploitation. In the introductory passage to 

the lesson, it is acknowledged that Britain was the original home of the Industrial Revolution, with the caveat that 

“this revolution was not a victory of industry onto itself, but of capitalistic industry; not of freedom and equality writ 

large, but of the middle class and bourgeois society.”302 The equivalent lesson on France is slightly more favorable, 

emphasizing the French Revolution and its contribution to democracy. At the same time, it notes disapprovingly 

that France “occupied many countries,” including several Arab states, “stood by the Zionist Entity” (i.e., Israel) at its 

establishment, and supported the 2001 US invasion of Afghanistan.303 Given the introductory nature of these lessons, 

associating these nations with unflattering imagery indicates a desire to preemptively impede the development of 

positive sentiments towards them, even in a modern-day, interpersonal setting.  

302    History (Humanities Track), Grade 10, 2025–2026, p. 176.

303    History (Humanities Track), Grade 10, 2025–2026, p. 183.

[Qutaybah ibn Muslim] conquered Balkh, Samarkand, Bukhara and Khwarazm, and reached Kashgar across the border 

with China, and urged the people to enter Islam. As for Sindh, the commander of the conquest there was Muhammad ibn 

Al-Qasim Al-Thaqafi, who succeeded in conquering Debal (present-day Karachi), and his troops continued to northern 

Sind until they reached Kashmir on the border with India.

[…]

The tribes of the mountain regions on the North Africa front rebelled against Arab rule, as a result of internal unrest in 

the Umayyad State. A�er Umayyad Caliph Abd al-Malik ibn Marwan got rid of that unrest, he assembled an army led by 

Hassan ibn Al-Nu‘man to recover Africa. He then destroyed the tribes’ rebellion.

During the reign of [Caliph] Walid ibn Abd al-Malik, he appointed Musa ibn Nusayr as governor of North Africa. He 

strengthened Arab rule there, and sent Tariq ibn Ziyad to liberate the city of Tangier (on the Strait of Gibraltar) from the 

Spanish (the Vandals). Later, the city of Ceuta was liberated, on the Mediterranean coast (east of Tangier).

The West and Global Relations
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The historic accusations made against France and Britain in Syrian textbooks are numerous. Not only are both coun-

tries heavily criticized for their conduct during their rule of present-day Arab countries, as seen below, but they are 

also implicated for their perceived support of Israel at the Arabs’ expense and their supposed anti-Arab role in the Ha-

tay and Khuzestan disputes with Turkey and Iran, respectively (see chapter 6). One legacy of Assad-era pan-Arabism is 

criticism through emphasizing the colonial powers’ language policies. Thus, Britain is accused of “waging war on the 

Arabic language” during its rule over Egypt,304 while France is described as “waging war on the Arabic language and 

the Islamic faith” as part of “a colonial policy” allegedly pursued throughout the Arab countries it occupied.305  

Another feature of the Syrian curriculum’s narrative on colonial history is the frequent use of conspiratorial language 

and ideas. For example, during the 1882 British conquest of Egypt, Britain is accused of instigating riots and conflict in 

Alexandria to serve its goals of taking over the country.306 The Grade 9 History textbook was recently amended to sug-

gest that King Ghazi of Iraq (r. 1933–1939), known for his Arab nationalist and anti-British sentiment, died in an “orches-

trated” (mudabbar) car accident, strongly insinuating that Britain had him removed from office through insidious 

means.307 On the other hand, a passage in the same textbook on post-independence Syria’s “internal difficulties left 

by French colonialism” and “colonialist conspiracies in the service of British interests”–referring to such developments 

as the 1955 Baghdad Pact–was drastically reduced in 2025–2026 to a vaguely worded brief statement that “the policy 

of colonialist alliances failed.”308 

The Grade 9 History textbook’s overview of the period of French rule in Syrian history (1920–1946) represents a typical 

example of the prevailing Syrian narrative on Europeans in modern history. French and British rule of the Arab world 

and Syria in particular is described in terms of “conspiracy” (ta’āmur) as well as “occupation” (iḥtilāl) and “greedy 

ambitions” (aṭmā‘), continuing the hostile terminology consistently applied to Europeans and other “outsiders” seen 

above. In this brief outline, French rule of Syria is presented as one-dimensionally negative; the colonial power is 

accused of “weakening” Syria by “partitioning” the country into “statelets” (duwaylāt), while the account omits the 

French Mandate’s role in shaping the borders and administrative structures of modern Syria. Incidentally, one of those 

French-created “statelets” is the present-day country of Lebanon, a fact indirectly alluded to by the accompanying 

map, and more subtly by the accusation that France economically “choke[d]” the “Syrian interior” by isolating it from 

“the seacoast.” As with other cases, France is also accused of suppressing the Arabic language and “looting the riches” 

of Syria. This presentation leaves little room for a more nuanced assessment of the legacy of French rule in Syria or po-

tential for forgiveness and reconciliation with present-day France, instead presenting it in overwhelmingly negative 

terms. Notably, the accompanying map also anachronistically depicts the Alexandretta region as part of Turkey (see 

chapter 6).

History, Grade 9, 2025–2026, pp. 18, 22

304    History, Grade 9, 2025–2026, p. 85.

305    History, Grade 7, 2025–2026, p. 89.

306    History, Grade 9, 2025–2026, pp. 83–84.

307    History, Grade 9, 2025–2026, p. 63.

308    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, p. 31; History, Grade 9, 2025–2026, p. 29.

(See the continuation of the example on the following page)
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Nevertheless, neutral or positive content about Europe can also be found in Arabic-language textbooks. For instance, 

students are introduced to a relatively neutral overview of the continent in the Grade 7 Geography textbook. While the 

textbook states that the continent’s advanced economies “have benefitted from resources found all over the world,”309  

notes that Spain “has attempted to remove Arab influence from its culture”310 and claims that the word “Europe” it-

self is derived from an “ancient Arab[ic] Semitic” linguistic form,311 it nevertheless acknowledges European countries’ 

achievements in the economy, and no less importantly, in culture. An overview of European cities such as Paris and 

London references their historic importance and their key monuments and landmarks, creating an image of Europe 

as a place whose cultural heritage and historical achievements are worthy of appreciation. In a notable editorial error, 

the textbook illustrates the cultural importance of Paris with a photograph of the Paris Hotel in Las Vegas, rather than 

the French capital itself. 

309    Geography, Grade 7, 2025–2026, p. 107.

310    Geography, Grade 7, 2025–2026, p. 117.

311    Geography, Grade 7, 2025–2026, p. 97.

One: France Attempts to Weaken Syria with Its Colonial Policy

France ruled the country through the French High Commissioner, assisted by a large number of French bureaucrats. It 

partitioned the country into several statelets, persecuted civilians and isolated the Syrian interior from the seacoast in 

order to choke it economically. [France] also looted the riches and resources of the country, waged war on the Arabic 

language and imposed its language and culture.

A�er reading Map 4, find out how the French occupation divided Syria in 1920.

[Caption under map:] Map 4: divisions of the French occupation of Syria, 1920  

The West and Global Relations



202

The New Syria: Education Under al-Sharaa Review of Syria’s National School Curriculum, 2025–2026    	 October 2026

(See the continuation of the example on the following page)
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Geography, Grade 7, 2025–2026, pp. 105, 106.
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Overall, the curriculum frames France and Britain principally as colonial powers, making their imperial legacy the 

dominant lens through which students encounter both countries.

The United States of America

Similar to the presentation of European nations, the portrayal of the United States in Syrian textbooks is highly neg-

ative. In this respect, the revised curriculum shows little departure from the Assad-era narrative, which likewise con-

structed the US as an overbearing and oppressive imperial power, serving at times as a negative counterpart to 

Russia.312 Although much of the anti-American rhetoric was contained in the now-revoked National Education curric-

ulum, substantial material remains in other subjects, particularly History.

The most illustrative and balanced depiction of the US is present in the Grade 8 History textbook, which introduces 

the general outline of the country’s history to Syrian students. The textbook emphasizes that the US was created as a 

form of militant “resistance” (muqāwamah) to British colonialism, thereby presenting its origins in a relatively sym-

pathetic light, consistent with the curriculum’s broader endorsement of struggle against European colonialism. How-

ever, the ideological aspects of the American independence movement–such as human rights and democracy–are 

heavily downplayed in favor of focusing on the oppressive nature of British colonial rule. In effect, the textbook em-

phasizes the factors driving the American colonies away from British rule over the attractions drawing them toward 

independence in North America, reinforcing the negative portrayal of British colonialism while limiting sympathetic 

treatment of the emerging United States. While the 1776 US Declaration of Independence is quoted as stating “all 

of humanity [sic, al-bašar] are created equal,” students are then rhetorically asked whether the US preserved those 

humanistic values in practice. Likewise, whereas the US is credited with many important and useful inventions, the 

textbook immediately accuses the US of focusing on “developing weapons” and imposing its hegemony on the world. 

Overall, the curriculum avoids presenting the United States in an uncritically positive light, even when discussing ep-

isodes that might otherwise lend themselves to a more favorable interpretation.

History, Grade 8, 2025–2026, pp. 96–98

[p. 96]

312    “Syrian National Identity,” pp. 75–79.

Map 6: Political [Map of] Europe

Most European capitals are distinguished for their huge economies and their cultural importance, as manifested in 

numerous historic sites. […]

Paris: the capital of France and its largest city. […] The city of Paris is known for its cultural function, therefore it is the 

home of the headquarters of UNESCO […] It is also known for its economic function, as it is an important industrial center 

and port, and contains many touristic landmarks such as the Ei�el Tower, the Arc de Triomphe and the Louvre Museum.

[Caption under photo:] Image 3: the city of Paris

London: the capital of the United Kingdom. […] It was one of the most important cities during the 19th century. As for 

today, it is an important financial and cultural hub. It is where the world date line Greenwich passes. Its famous landmarks 

include the Royal Palace and the Big Ben clock.

(See the continuation of the example on the following page)
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Lesson 5: The New World Resists Colonialism and Strives for Independence

North America and Australia saw the rise of movements for independence from the mother country Britain. The United 

States of America experienced, a�er its independence and unification, a comprehensive rebirth that allowed it to take 

over large parts of the world.

[Box:] The American Declaration of Independence: “We hold these truths to be self-evident, that all of humanity [sic] are 

created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty 

and the pursuit of Happiness…

That to secure these rights, Governments are instituted [among Men], deriving their just powers from [the consent of] 

the governed…[”]

Umar Abdul Aziz Umar, Milestones of Modern European and American History, p. 248

[Main text, red:] In your view, has American policy preserved the humanistic principles laid out in the Declaration of 

Independence? 

[pp. 97–98] 

[p. 98]

(See the continuation of the example on the following page)
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However, most depictions of the United States are far less balanced. The 2003 US invasion of Iraq is frequently dis-

cussed in textbooks, where the US is universally portrayed as an unconscionable aggressor motivated by greed, that 

brought about nothing but suffering to the Iraqi people. The Grade 9 History textbook’s account of the war in a lesson 

on modern Iraqi history presents the US as having schemed to “occupy [Iraq] and steal its riches” as soon as the 1990 

Gulf War ended, leaving Iraq in “difficult conditions” which the US “exploited.” The US’s earlier role in preventing Iraq’s 

takeover of Kuwait is ignored. When the invasion finally took place, the textbook continues, it brought widespread 

death and destruction to Iraq, including the statement that “the treasures of the Iraqi Museum were stolen,” a for-

mulation that implicitly attributes responsibility for the looting to the United States. Non-military consequences of 

the invasion, such as the institution of parliamentary democracy in Iraq, are not discussed. Finally, the US’s 2011 with-

drawal from Iraq is linked to “heavy losses” incurred at the hands of “the national [Iraqi] resistance,” and is not taken 

as genuine American recognition of Iraqi sovereignty.313  

The US invasion of Iraq is inserted into other subjects as well, contributing to a sustained negative portrayal of the US. 

The Grade 10 History textbook, which teaches medieval history, compares the US invasion of Iraq to the 1258 Mongol 

sacking of Baghdad, an infamously catastrophic event which is widely perceived as marking the end of the Golden 

Age of early Islam.314 The textbook also asks students to contrast the US occupation with the conduct of Arab Muslim 

conquerors, once again using the Western “Other” to establish the moral supremacy of the Arab Muslim “Self.”315 The 

United States also serves as an antagonist in a Grade 6 Social Studies textbook, which advocates for Arab unity by 

rhetorically asking if the US would have been able to “destroy [Iraq’s] infrastructure and kill its learned men” if the 

Arabs were united.316 A Grade 5 Social Studies lesson introducing the geography of Iraq also discusses the invasion, as 

illustrated below. Here, the textbook frames the U.S. invasion primarily as a cynical attempt to seize Iraq’s oil reserves. 

After outlining Iraq’s natural resource wealth, the lesson concludes with a cartoon depicting a drinking straw painted 

in the colors of the US flag inserted into an oil barrel labeled “Iraq,” visually reinforcing the claim that the invasion was 

driven by a desire to exploit the country’s oil resources. The accompanying text tasks students with writing a short 

essay on “America’s exploitation of Iraqi oil.”  

Social Studies, Grade 5, 2025–2026, p. 140

313    History, Grade 9, 2025–2026, p. 65.

314    History (Humanities Track), Grade 10, 2025–2026, p. 120.

315    History (Humanities Track), Grade 10, 2025–2026, p. 135.

316    Social Studies, Grade 6, 2025–2026, p. 33.

[…]

Let’s read the adjacent text and get to know the key American inventions.

[Box, le�:] Some of the key American inventions and discoveries include: “the electric lamp, photographs, the electric 

generator, the typewriter, the telephone, the telegraph, the electric railway and cars…”

Ismail Ahmad Yaghi, Milestones of Modern American History, p. 162

[Main text:] The US is concerned today with developing weapons, rockets, aircra�, spacecra� and computers. It has 

become the top capitalist state in the world, and begun to impose its political, military and media hegemony over states 

and nations in support of its interests. 

(See the continuation of the example on the following page)
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The curriculum also portrays the US negatively in a range of other contexts. In Lebanon, the US is accused of exacer-

bating social tensions in the country and indirectly causing its devastating civil war, although a passage explaining 

President Eisenhower’s policy of replacing European colonial rule in the Middle East has been recently removed.317 In 

Sudan, the US is condemned for aiding South Sudan’s secession from the Arab-dominated country.318 The US’s role 

in the Arab-Israeli conflict is also portrayed as uniformly destructive, especially in the context of the US’s perceived 

support for the Zionist movement before Israel’s establishment.319 An introductory lesson to South America explains 

that “now the United States strives to expand its influence there, and take over its economy.”320 As presented below, in 

a lesson on the humanistic values of Islamic civilization, Caliph Abu Bakr’s (r. 632–634) ethical orders to Muslim troops 

not to harm the elderly or children are contrasted with the US’s 1945 nuclear bombing of Japan. This provides anoth-

er example of the curriculum using the United States to illustrate the perceived moral shortcomings of the Western 

“Other.”

 History (Humanities Track), Grade 10, 2025–2026, p. 132

These examples show that the revised curriculum largely preserves the Assad-era portrayal of the United States as 

the principal contemporary embodiment of Western imperialism and a recurring antagonist across diverse historical 

and geographical contexts.

317    Modern and Contemporary History of the Arab Motherland, Grade 9, 2017–2018, pp. 40–41; History, Grade 9, 2025–2026, pp. 38–39.

318    History (Humanities Track), Grade 12, 2025–2026, pp. 149–150.

319    History, Grade 9, 2025–2026, p. 53.

320    Geography, Grade 8, 2025–2026, p. 49.

5. Examine the following image and write a five-line essay, with the help of your teacher, about America’s exploitation 

of Iraqi oil.

[Map of Iraq reads:] Iraq; [barrel of oil reads:] oil

[…]

Read the adjacent text, and compare the war ethics commanded by Caliph Abu Bakr Al-Siddiq and those commanded 

by American President Truman.

[Le�, box:] 1. Caliph Abu Bakr Al-Siddiq commanded his armies, saying: “Do not betray. Do not forsake. Do not make an 

example. Do not kill a child, an elderly man or a woman… do not cut down a fruit-bearing tree, do not slaughter a sheep, 

cow or camel, and let their pious men in their monasteries practice their worship.”

Ibn Al-Athir, The Complete History, Vol. 2, p. 227

2. “American President Truman ordered the dropping of the first atomic bomb on Hiroshima on 16 August 1945. Its 

casualties reached 160 thousand dead, lost and injured. A�er three days, a second bomb was dropped on Nagasaki.”

Labib Abd al-Satir, Events of the Twentieth Century, p. 135
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Russia

Russia is the only European country portrayed consistently positively in Syrian textbooks, reflecting a continuity with 

the Assad era, when it was one of Syria’s principal allies.321 The curriculum favorably describes Russia’s cultural heritage, 

economic development and social advancement, especially in the area of gender equality. A Grade 8 History lesson 

also notes the Soviet Union’s “strong relations” with Arab countries, especially Syria, and its support for Arab causes, 

intoning that Syria and Russia continued to have good relations even after the USSR’s breakup.322  

At the same time, Russia’s history of imperial expansion and colonialism is generally not addressed, and textbooks re-

frain from using the language of “occupation,” “conspiracy” or “greedy ambitions” when applied to Russia. For instance, 

a high school lesson on Russian history vaguely indicates that “the Russian Empire reached [waṣalat] the area over-

looking the Sea of Japan,” referring to Russia’s seventeenth-century conquest of what is now its far eastern territory.323 

In fact, the Grade 8 History lesson on Russia presents the USSR itself as a victim of a “conspiracy of colonialist states” 

leading to its 1991 breakup, once again insinuating that the US remains a colonial power.324  

Nevertheless, recently amended textbooks insert condemnatory descriptions of domestic oppression during the Sovi-

et era, a drastic development from the unqualified praise of Assad-era textbooks. The new History textbook particularly 

emphasizes the domineering control of the Soviet Communist Party and the repression of personal freedoms, in what 

may be an attempt to draw a parallel with Syria’s own history under the Assad-ruled Ba‘ath Party. It also makes a note 

of the USSR’s persecution of religious faiths, a particularly sensitive point for Syria’s new Islamic government.

History, Grade 8, 2025–2026, p. 110

321    “Syrian National Identity,” pp. 47–54.

322    History, Grade 8, 2025–2026, p. 111.

323    History (Humanities Track), Grade 10, 2025–2026, p. 186.

324    History, Grade 8, 2025–2026, p. 111.

(See the continuation of the example on the following page)
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Overall, these examples suggest that the revised Syrian curriculum continues to construct the West as the principal 

external “Other” against which Arab-Islamic identity is defined. While limited positive depictions of Europe remain, 

particularly in geography and foreign-language instruction, these are overshadowed by historical narratives that con-

sistently associate Western powers with colonialism, exploitation, aggression, and moral decline. At the same time, the 

exceptional treatment of Russia demonstrates that the curriculum does not apply a consistent standard in its portrayal 

of foreign powers but instead evaluates them through distinct historical and ideological lenses.

Russia between the [October] Revolution and World War II:

A�er the communists took power in Russia, the following happened:

- The feudal regime was abolished, and it was expected that land would be redistributed to farmers, yet in practice, it 

became state property. Thus, the State, with its bloated administrative apparatus, replaced the feudal landowner and 

his regime.

- The scope of the state awfully expanded […]

- The Soviet Union developed education by increasing the number of schools […]

- The equality of the working class improved, and women received a large role in science and administration.

- The Communists took away all freedoms, including ideological freedoms. Newspapers and magazines were shut 

down, except those published by the Party. The Party and its striking arm (known as the State Security Apparatus) took 

away public freedoms, as well. Citizens began fearing their own shadow a�er the awful repression carried out by the 

authorities, especially during the time of Joseph Stalin, when the number of people in whom execution was carried out 

reached staggering heights.

- The Soviet Communist Party waged war on all religions. It shut down dozens of churches and demolished dozens more, 

shut down mosques and imposed strict, harsh and rigorous control over religious life.    

The West and Global Relations
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Israel, the Palestinians, and the Golan 
Heights

Relations between Syria and Israel have been marked by conflict since the birth of both states. Syria declared war on its 

southern neighbor Israel immediately upon its independence, in 1948, two years after Syria’s own. Thus began a period 

of ongoing hostilities that has defined both countries’ entire history as independent states, occasionally escalating into 

open warfare. While Syria has undergone multiple regime changes since independence and has found itself in conflict 

with several of its neighbors, hostility toward Israel has remained one of the defining constants of Syrian history, politics 

and foreign policy, and repeated efforts to reconcile the two countries have thus far failed. The attitude towards Israel 

in Syrian educational content has reflected this hostility. 

Current Syrian textbooks address Israel through several largely distinct thematic frameworks: in the context of the Is-

raeli-Palestinian conflict or “the Palestinian Issue;” in the context of Syria’s own territorial conflict with Israel regarding 

the ownership of the Golan Heights; in the context of the historical multinational Arab-Israeli wars; and in the context 

of individual countries’ conflicts with Israel, such as Lebanon. References to Israel outside of the realm of conflict are 

practically non-existent.  Where non-conflict topics arise, they are presented in ways that deny or ignore Israel’s exis-

tence, leaving no opportunity for students to encounter humanizing or otherwise positive portrayals of Israel or Israelis. 

Non-recognition of Israel

Syrian textbooks follow a clear policy of non-recognition of Israel’s existence. The country is seldom referred to by name, 

but rather by disparaging epithets, such as “the Zionist Entity” (al-kiyān aṣ-ṣahyūnī) or “the Zionist Enemy” (al-‘adūw 

aṣ-ṣahyūnī), fundamentally framing it as an illegitimate, antagonistic entity. In the vast majority of maps, textbooks 

label the entirety of Israel’s territory within its internationally-recognized pre-1967 borders as “Palestine” or “Occupied 

Palestine” (Filasṭīn [al-muḥtallah]), regularly merging it with the West Bank and the Gaza Strip as a unified territorial 

and political unit. This factually misleading approach is often followed by textual descriptions of geography, which 

designate locations and areas in core Israeli territory – such as the Negev and Galilee regions,325 Mount Carmel326 and 

Mount Tabor327 – as being located in Palestine. Jerusalem is designated as “the capital of Palestine,” without acknowl-

edging competing claims to the city or its de facto status as Israel’s capital.328 One possible exception is found in a high 

school History textbook, where a revised map of Africa and adjacent regions removes all national borders and colors 

the area around the West Bank as lying outside the “Arab countries.” However, this appears more likely to be an edito-

rial or graphic error than a deliberate change in policyn.329 

A typical example of this dominant narrative appears in a Grade 4 lesson introducing the geography of Syria’s neigh-

boring countries, reproduced below. Here, a map of Levantine countries and a basic description of Syria’s geographical 

location make it clear that Syria’s neighbor to the southwest is “Palestine,” ignoring the fact that no area of the interna-

tionally-recognized Palestinian Territories borders Syria. Furthermore, the map featured in this lesson, like other maps 

of Syria across the curriculum, depicts the Golan Heights as an undisputed part of Syria, without acknowledging the 

territorial dispute or the fact that the area is not under Syrian control (see below). In this representation, Israel is effec-

tively absent. Yet the textbook disrupts this otherwise straightforward geographical description by defining Palestine 

as “the Arab territory stolen by the Zionist Enemy.” This hints at the existence of another Levantine geopolitical entity–

albeit one framed in advance as abnormal, illegitimate and immoral–and reveals a tension between the curriculum’s 

cartographic representation and the political reality it implicitly acknowledges.

325    Social Studies, Grade 5, 2025–2026, p. 105.

326    Social Studies, Grade 5, 2025–2026, p. 104.

327    History, Grade 8, 2025–2026, p. 46. This content was not found in the 2017–2018 version of the same textbook, but it is unclear whether it was 

introduced recently or before the downfall of the Assad regime.  

328    Social Studies, Grade 5, 2025–2026, p. 110.

329    History (Humanities Track), Grade 10, 2014–2015, p. 165; History (Humanities Track), Grade 10, 2025–2026, p. 164.
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(See the continuation of the example on the following page)

Social Studies, Grade 4, 2025–2026, pp. 10–12 
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The Arab Motherland

Map 3

[Map key:] Stolen areas

[…]

Map 4: the Levant

By studying Maps 3 and 4, I will try and identify and name the following:

- The sea that borders the Syrian Arab Republic.

- The countries that border the Syrian Arab Republic from the West.

[…]

- The Arab territory stolen by the Zionist Enemy.

1. Location of the Syrian Arab Republic, Importance and Borders:

The Syrian Arab Republic is located in the northern part of the Levant. It is bordered:

To the West: by the Mediterranean Sea, the Lebanese Republic and Palestine.

To the South: by the Hashemite Kingdom of Jordan.

To the East: by the Iraqi Republic.

To the North: by Turkey. 

Collectively, these examples show that the curriculum systematically denies Israel’s legitimacy by erasing it from maps 

and geographical descriptions while acknowledging it only as an illegitimate and hostile “Zionist” entity. 

Israel, the Palestinians, and the Golan Heights
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The Palestinian Cause and the Israeli-Palestinian Conflict

The Israeli-Palestinian conflict is a frequently discussed topic in Syrian textbooks, and the approach is a decidedly bi-

ased one. In Grade 6 Social Studies textbooks, students are presented with a basic overview of the conflict: “the thieving 

Zionist Entity has occupied Arab Palestine in 1948 in an attempt to establish a state for [itself] on [Palestine’s] pure Arab 

soil.” Students are then asked why “this terrorist Entity” lacks the attributes of a proper “country.”330  

In the Grade 8 History textbook, more background to the conflict is provided in a chapter titled “The [Entente] Allies 

Conspire against the Arabs in Secret Agreements,” where it is claimed that after World War I, Britain assisted Israel’s 

creation in order to keep the Asian and African parts of the Arab world separate.331 Two textbooks, one mandatory for 

all students and an additional one solely for the humanities track, devote entire lessons to discussing the history of 

the conflict at length.332 Both textbooks frame the conflict under the heading “Modern History of Palestine,” parallel-

ing equivalent units on the modern history of Syria’s Arab neighbors–Iraq, Jordan, and Lebanon–yet focusing almost 

entirely on the Palestinians’ conflict with Israel. The narrative in both textbooks is consistently one-sided, antagonistic, 

and absolute. Israel is presented as an entirely illegitimate political entity, established solely through the false histor-

ical and religious claims of European Jewish migrants and the imperial greed of the colonial powers that supported 

them. At the same time, Israel is portrayed as responsible for countless atrocities against the Palestinian people, while 

Palestinian actions against Israel are consistently presented as justified. These lessons, together with similar material 

elsewhere in the curriculum, do not seek to present the Israeli-Palestinian conflict objectively as a dispute involving 

competing historical narratives, grievances, and aspirations. Instead, they consistently frame the conflict in a way that 

encourages sympathy for the Arab and Palestinian side while leaving little room for understanding or humanizing the 

Israeli “Other.”

To illustrate, a lesson on the nineteenth century historical background for Israel’s establishment presents the country’s 

very existence as fundamentally illegitimate. Syrian students are taught that a group called “the Zionists” lacks the 

attributes necessary to justify their treatment as a national group with the right to self-determination, such as shared 

history or geographical origin. In context, however, the term “Zionists” is clearly used not merely to denote adherents 

of the nineteenth-century Zionist movement, but Jewish people more broadly, whose collective identity is itself called 

into question. Somewhat confusingly, the text then accuses those “Zionists” of aiming to “stir up religious sentiment 

among the Jews of the world” implying the existence of other Jewish groups that do not share a common Jewish iden-

tity. To further undermine the identity of the Jewish collective, the lesson notes that the word “Zion” is of “Canaanite” 

origin rather than Hebrew, presenting this as evidence that Jews lack a common linguistic heritage.     

History (Humanities Track), Grade 12, 2025–2026, p. 65 

330    Social Studies, Grade 6, 2025–2026, p. 34.

331    History, Grade 8, 2025–2026, pp. 73–74.

332    History, Grade 9, 2025–2026, pp. 45–57; History (Humanities Track), Grade 9, 2025–2026, pp. 64–88.   

(See the continuation of the example on the following page)
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Another example associating Israel with atrocities is found in a chapter from the Grade 12 History textbook titled “The 

Palestinian Cause between World War II and the Nakba.” The chapter presents a historical narrative of Israel’s establish-

ment and the events surrounding the 1948 war, covering key developments including the 1947 Partition Plan and the 

1948 Arab-Israeli War, while consistently portraying Israel’s creation as a colonial project enabled by British and Amer-

ican support. Besides claiming that the Arab defeat resulted from a truce “imposed” by “the West” – thereby implying 

that the Arab armies would otherwise have succeeded in preventing Israel’s establishment – the chapter construes the 

“Deir Yassin massacre” as a foundational event in the creation of the Israeli state. The Deir Yassin incident occurred on 

9 April 1948, when fighters from the Irgun and Lehi attacked the Palestinian Arab village near Jerusalem, resulting in 

a battle and the deaths of approximately 100 villagers, including civilians, as well as several attackers. Most notably, the 

incident is presented through a textbox quoting the English historian Arnold J. Toynbee, who described it as a crime 

“similar to the Nazi crimes against the Jews.” The textbox further describes former Israeli prime minister Menachem 

Begin as “the commander of that massacre” and states that he justified the incident by asserting that “without it, Israel 

would not have been established.” 

Within the chapter’s broader account of the conflict, this comparison reinforces the portrayal of Israel’s establishment 

as rooted in atrocity: by equating Zionist violence with the Nazi atrocities committed against Jews during the Holo-

caust, it diminishes the Holocaust’s distinct historical context and scale and places Zionist and Nazi actions within the 

same moral framework, invoking the type of comparison identified as antisemitic under the IHRA Working Definition. 

Overall, the example demonstrates how the curriculum presents the conflict through a morally dichotomous narrative 

in which Israel’s establishment is intrinsically associated with colonial intervention, conspiracy, and atrocity, leaving 

little room for historical complexity or competing perspectives.

History (Humanities Track), Grade 12, 2025–2026, pp. 76-82 

[p. 76]

1. European Transformations are the Cause for the Launch of the Zionist Movement:

The Zionist movement claimed to be a national revival movement aiming to build a national homeland for the Jews on 

the territory of Palestine. It alleged that they have a religious and historical right to this land. This was aided by political 

changes that dominated Europe in the 19th century. […]

The Zionists lack most features of nationhood: they do not belong to shared roots, nor speak a single language, nor 

belong to one geographical environment or one history. The term “Zion” was applied to the Zionist movement in reference 

to Mount Zion, in the eastern part of Jerusalem, which is a word of Canaanite origin, with the aim of stirring up religious 

sentiment among the Jews of the world.

Lesson 3: The Palestinian Cause between World War II and the Nakba

The Zionists exploited the circumstances of World War II to achieve their Zionist dream, benefiting from colonial support 

for them. This support was manifested in a number of biased endeavors and conferences in their favor, while we see the 

futility of the resolutions of the Arab League. As soon as Britain announced its withdrawal from Palestine, the Zionists 

rushed to declare the establishment of their state, and the Arabs confronted them with an armed struggle, until the West 

intervened by imposing a truce.
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[p. 80]

The historian Toynbee described the Deir Yassin massacre as a crime similar to the Nazi crimes against the Jews. While 

Menachem Begin, the commander of that massacre, said that not only was it justified, but without it, Israel would not 

have been established. [...]

The dominant approach to the present-day Israeli-Palestinian conflict is exemplified in the Grade 9 History textbook’s 

brief description of the recent history of the conflict. In this text, describing historical developments that took place in 

the 2000s, Israel is described as being “savage” and “perfidious,” accused of provoking Palestinians, besieging them, 

killing and injuring thousands, and using weapons banned by the Geneva Conventions–all abominable actions without 

any discernible human motivation. 

Meanwhile, acts of violence on the Palestinian side are consistently justified, glorified and downplayed: framed within 

the context of the then opposition leader and previous Israeli Prime Minister Ariel Sharon’s visit to the Al-Aqsa com-

pound,333 Palestinian suicide bombings during the Second Intifada (2001–2004) are explained as being “in defense of 

[the Palestinians’] holy sites,” glowingly described as “martyrdom operations” (‘amalīyāt istišhādīyah) and are praised 

for “embarrassing the Zionist Enemy,” without mentioning their perfidious nature or the fact that these operations 

claimed the lives of many innocent victims. In the context of the 2008 Israel-Hamas war, the latter is dubbed “the 

Palestinian Resistance,” and is justified by the textbook for “bombarding Zionist settlements”, i.e. launching rockets 

at (internationally-recognized) Israeli towns and villages, “in response” to Israel’s “aggression” on Gaza–when in reality 

the Israeli operation was launched in response to Hamas rocket fire. The rocket fire is subsequently lauded for having 

“exacted painful losses from the Enemy.” Even Israel’s 2005 unilateral withdrawal from the Gaza Strip is presented as a 

humiliating defeat inflicted on Israel by Palestinian “martyrdom operations,” rather than as a unilateral policy decision 

that could be interpreted as reflecting peaceful intentions. 

333    See also History, Grade 12 (Humanities Track), 2025-26, p. 87 where Sharon is labeled a “terrorist”. For mention of Israel’s invasion of  Lebanon 

under the leadership of the Ariel Sharon and its involvement in the Sabra and Shatila massacres, see Ibid., pp. 85-86 (previously: Contemporary and 

Modern History of the Arab Motherland, Grade 12 [Humanities Track], 2017-18, pp. 88-90).

(See the continuation of the example on the following page)
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The Palestinian cause is frequently embedded in other subjects beyond the specific history of the conflict itself, 

signaling its importance to Syrian curriculum planners. In Arabic Language textbooks, students are presented with 

numerous works of literature written about the Israeli-Palestinian conflict. Such works elevate the anti-Israel historical 

narrative to a more emotional register, often expressing intense hostility toward Israel and glorifying violence against 

it, both as a state and through its individual citizens. A compulsory Grade 10 Arabic Literature textbook contains a 

unit titled “[Syrian and Arab] National Issues,” which comprises several such works. For instance, Egyptian poet Ali 

Al-Jarim (1881–1949) is quoted as writing, “My soul is sacrifice for Palestine and what it has endured/for in whose ear 

can affection whisper, if not Palestine’s?!”334 Likewise, a short story by Syrian writer Badi‘ Haqqi (1922–2000) titled “The 

Sad Soil” (At-Turāb Al-Ḥazīn) is featured, portraying a fictional Palestinian student from Qalqilya who is shot dead af-

ter attempting to pick oranges from his family’s old orchard, which was “now in the hands of the Jews.”335 In another 

textbook, a poem titled “With the Martyrs” (Ma‘a š-Šuhadā’) by Palestinian writer Samih Al-Qasim (1939–2014) appears 

to favor violence in confronting Israel, featuring the verses: “Your [i.e. the Martyrs’] blood alone is the map/Not to the 

Negev or the Galilee/Your blood is the signpost on the long road […] It is time for the thief and murderer to know/That 

334    Arabic Language and Its Literature, Grade 10, 2025–2026, p. 138.

335    Arabic Language and Its Literature, Grade 10, 2025–2026, pp. 149–151.

8. Sharon’s Presence in Al-Aqsa [Mosque] Lights the Fire of the 2000 Second Intifada:

The savagery of the Zionist Enemy continued with a siege on the Palestinian people. At the end of September 2000, Sharon 

[i.e. Ariel Sharon, then Head of the Opposition at the Israeli Knesset] conducted a provocative visit to the Al-Aqsa Mosque. 

The Palestinians thus rallied to protect their holy sites. Thus, the Second Intifada broke out. It gained the support of the 

Arab and international community and was distinguished for martyrdom operations which embarrassed the Zionist 

Enemy, and made it decide to withdraw from the Gaza Strip.

In 2008, the Zionist Enemy launched a perfidious aggression on the Gaza Strip, leading to the destruction of infrastructure 

and making thousands martyrs or injured. Mass demonstrations broke out in all countries of the world in condemning 

the savage acts. The Palestinian Resistance responded by bombarding the Zionist settlements and exacting painful 

losses from the Enemy. 

The Zionists used internationally-banned weapons, such as white phosphorus, which is internationally banned for use 

even against civilians or even enemies under the 1980 Geneva Conventions.

A�er reading the text: how do you explain the Zionists’ use of internationally-banned weapons?      

History, Grade 9, 2025–2026, p. 56 
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dialogue will not go on for long.” The textbook then comments on this poem, using somewhat poetic language: “the 

blood of martyrs who have declared their festival [‘īd] to be a Palestinian festival of perseverance and sacrifice, a festi-

val Palestinians have declared their participation in.”336 

In many cases, the Literature textbooks supplement the studied works with commentary that reinforces and expli-

cates their violent and nationalistic imagery. A poem by Syrian writer Sa‘id Qandaqji (1931–1991) titled “We are the Land” 

(Al-’Arḍu Naḥnu) celebrates the sacrifice of Palestinian children against what the Grade 10 Literature textbook authors 

describe, in their own words, as “Occupation and injustice.” The textbook’s commentary continues, stating that the 

Palestinians’ “spirits have turned […] into rebels [maradah] fighting with all they have, yearning for greatness, making 

a mockery of the power of the Tyrannical Enemy [al-‘adūw al-ḡāšim], even if their weapon is a stone in a child’s hand.”337  

In a high school textbook, a short story by Syrian writer Sabah Muhyi al-Din (1925–1962) titled “The Returnee” (Al-‘Ā’id), 

portraying a Palestinian yearning to return to their home in what is now Israel, is prefaced by the textbook stating that 

Israel is a “Usurper [ḡāṣib] who cannot be removed from [the Palestinians’] land except through confrontation [muwā-

jahah] and arms.”338  

Notably, many of the selected works are authored not by Palestinians, but by writers from elsewhere in the Arab world 

expressing solidarity with the Palestinian cause through a pan-Arab perspective. This is a sentiment the textbooks ex-

plicitly wish to convey to Syrian students, as a novel titled “A Palestinian Wedding” (‘Urs Filasṭīnī) by Syrian author Adib 

Al-Nahwi (1926–1998) is taken as an example of “the deep connection between the Syrian writer and the Palestinian 

Issue, as [… the novel] documents the start of the journey of armed struggle.”339 A notable exception is Palestinian writer 

Mahmud Darwish (1941–2008), whose works are taken as an authentic representation of the Palestinian experience. 

A high school textbook notes on one of his poems, “The Bridge” (Al-Jisr), that it “clarifies […] the illegitimacy of Zionist 

existence in Palestine.”340 Another textbook summarizes Darwish’s biography as a poet who has “strived strenuously to 

free his homeland from the filth [rijs] of the Zionists.”341 These examples illustrate how literary education is employed to 

transform the curriculum’s historical and political narratives into emotional and moral commitments.342 

The Arab-Israeli conflict is also inserted in subjects aside from Literature, albeit less frequently. For example, Grade 3 

Islamic Education students are tasked with composing an Islamic prayer to express their “love and desire for the libera-

tion of Palestine and the Al-Aqsa Mosque.”343 Moreover, Grade 5 students are asked how they should react if they see a 

news item about “Zionists […] destroying Palestinians’ trees and fields.”344 In the Grade 8 Geography textbook, students 

are told to compare the mass deaths of Native Americans after the arrival of European settlers to the Palestinian experi-

ence,345 while a Grade 10 History textbook asks students to discuss whether the Universal Declaration of Human Rights 

is implemented in practice, with “Palestine” being the textbook’s sole provided prompt for discussion.346 In the Islamic 

Education example below, an illustration of Palestinian children throwing rocks at a tank branded with a star of David 

is offered as an example of “guarding for the sake of God” (al-ḥirāsah fī sabīl Allāh), a form of conduct that, according to 

the textbook, protects the believer from Hellfire.347 Students are tasked with studying the illustration, which effectively 

essentializes Israelis as a faceless war machine, and then express their support of the pictured children by composing 

a prayer for their success.    

336    Arabic Language and Its Literature (Humanities Track), Grade 11, 2025–2026, pp. 137–138.

337    Arabic Language and Its Literature, Grade 10, 2025–2026, pp. 143–144.

338    Arabic Language and Its Literature (Humanities Track), Grade 11, 2025–2026, pp. 95–100.  

339    Arabic Language and Its Literature (Humanities Track), Grade 12, 2025–2026, pp. 130–131; Arabic Language and Its Literature (Science Track), 

Grade 12, 2025–2026, pp. 92–94.  

340    Arabic Language and Its Literature (Humanities Track), Grade 12, 2025–2026, pp. 13–18; Arabic Language and Its Literature (Science Track), Grade 

12, 2025–2026, pp. 12–17. 

341    Arabic Language, Grade 8, 2025–2026, p. 72. 

342    See also Arabic is My Language, Grade 5, vol. 2, 2025–2026, p. 59, for an example glorifying female Palestinian terrorist Dalal al-Mughrabi (ex-

pounded in this report in chapter 2: Violence, Armed Struggle, and Self-Sacrifice, p. 71).

343    Islamic Education, Grade 3, 2025–2026, p. 96.

344    Islamic Education, Grade 5, 2025–2026, p. 62.

345    Geography, Grade 8, 2025–2026, pp. 26, 60.

346    History (Humanities Track), Grade 10, 2025–2026, p. 136.

347    Islamic Education, Grade 4, 2025–2026, p. 92.
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Aside from glorification of Palestinian violence against Israelis, examples of which are numerous, one may also occa-

sionally find textbooks opening the door for students themselves to partake in violence. However, this is generally done 

in an ambiguous manner with regard to the role played by the individual student. In a lesson on the Prophet Muham-

mad’s nightly journey and ascension to Heaven from the Al-Aqsa Mosque, a fourth-grade Islamic Education textbook 

suggests that “unity” (waḥdah) is one of the “ways to liberate the Al-Aqsa Mosque” in Jerusalem. The lesson prompts 

students to propose two other ways, opening the possibility for them to choose violence.348 A geography textbook new-

ly defines “Palestine” as the “most important of the stolen areas” and its “occupation by the Zionist Entity” as the latest 

of “artificial borders drawn by colonial states”. The current version of the textbook immediately proceeds to ask stu-

dents how these “artificial borders” can be “rid” (taḵ�alluṣ) of, which can be read as a call to destroy Israel (see further in 

chapter 6). A more explicit call to violence can be found in an eighth-grade Islamic Education lesson on Muhammad’s 

historic battle against the Banu al-Mustaliq tribe in the mid-620s AD. One of the concluding exercises of the lesson, 

which otherwise pertain to various aspects of the historic battle, asks students to list as many “new weapons to wage 

war on the Zionist Enemy” as they can. The exercise also quotes the Qur’anic verse “And prepare [wa-’a‘iddū] against 

them…” (Al-Anfal: 60), widely interpreted as a call on Muslims to prepare for war against their enemies, and infamous 

for being used as a slogan by the Muslim Brotherhood movement and many other Islamist groups. This lesson–which 

was carried over unchanged from the Assad-era curriculum349 –conveys the message that war against Israel is a sacred 

Islamic duty.

348    Islamic Education, Grade 4, 2025–2026, p. 104.

349    Islamic Religious Education, Grade 8, 2017–2018, p. 96.

3. I will contemplate the following picture:

* In a couple of lines, I will express the role of the Children of the Rocks in guarding their country.

______

______

Then I will pray for them to: ______

Islamic Education, Grade 4, 2025–2026, p. 94 
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To further entrench animosity towards Israel, Syrian textbooks include a significant amount of misinformation and 

conspiracy theories. The Grade 9 History textbook identifies the Canaanites, who inhabited the southern Levant in 

the Bronze Age, as ancient “Arabs,” and takes this alleged fact as proof that Arab territorial claims to what is now Israel 

carry more historical legitimacy than that of the Jews.350 In a more contemporary example, the Grade 10 Geography 

textbook contends that one of the unstated goals of Israel’s 1982 invasion of Lebanon was to seize the drinking water 

of the Litani river.351 Similarly, when teaching about water crises in the Arab world, the Grade 8 Geography textbook 

makes note of “the efforts of Zionism to seize control of the waters of the Jordan, Yarmouk and Hasbani rivers, and the 

sources of the Nile.”352 Perhaps in connection with this, the Grade 9 History textbook advances sweeping claims about 

Israel’s influence in northeastern Africa during the latter half of the twentieth century, accusing it of working alongside 

the United States to destabilize Sudan and benefit from Ethiopia’s “colonization” of Eritrea.353 The 2003 US invasion of 

Iraq is likewise presented as having sought to “remove [Iraq] from the arena of the Arab-Zionist conflict” as its “true 

objective.” At the same time, however, the revised textbook omits the Assad-era claim that the 1980–1988 Iran-Iraq War 

had similarly been orchestrated for Israel’s benefit.354  

One nuance to the Syrian curriculum’s otherwise impregnable narrative on the Arab-Israeli conflict is how it portrays 

Palestinians’ relations with other Arabs. While the textbooks generally advocate for pan-Arab solidarity with the Pales-

tinian cause, they also mention situations of conflict between Palestinians and other Arabs in passing. Some of these 

instances are newly introduced, and serve to criticize the legacy of the Assad regime; for example, a high school History 

textbook criticizes the Arab Deterrent Force—a pan-Arab military force led by Assad’s Syria that intervened in the Leb-

anese Civil War in 1976—for having “deviated from its tasks” and “helped eradicate the armed Palestinian Resistance.” 

The accusation is illustrated through the example of the 1976 Tel al-Zaatar massacre.355  

In addition, the Grade 9 History textbook now accuses Israel of perpetrating the 1982 massacre at Sabra and Shatila 

Palestinian refugee camps in Lebanon, “in collaboration with the Syrian Regime and some Lebanese elements.”356 The 

curriculum also acknowledges periods of conflict between Palestinians and Jordan, although the presentation contin-

ues to exhibit a slight pro-Palestinian bias. King Abdallah I’s 1951 assassination in Jerusalem is attributed to the fact that 

“the Palestinians considered him responsible for ceding Lydda and Ramla to the Zionists.”357 The 1970 Black Septem-

ber incident–a failed Palestinian armed uprising against Jordanian King Hussein, which ended with the expulsion of 

350    History, Grade 9, 2025–2026, p. 45. The narrative that the Canaanites were “Arab” may be a misunderstanding of a linguistic theory which holds 

that the historic homeland (Urheimat) of Semitic languages, including the Canaanite language(s), was located somewhere in the Arabian Peninsula. 

However, this theory is not accepted by most historical linguists, and using the textbooks’ logic would imply that all speakers of Semitic languages, 

Jews included, are Arabs. See: Edward Lipiński, Semitic Languages: Outline of a Comparative Grammar (Leuven: Uitgeverij Peeters en Departement 

Oosterse Studies, 1997), p. 42.

351    Geography, Grade 10, 2025–2026, p. 111.

352    Geography, Grade 8, 2025–2026, p. 126.

353    History, Grade 9, 2025–2026, pp. 91, 95.

354    History (Humanities Track), Grade 12, 2017–2018, p. 106; History (Humanities Track), Grade 12, 2025–2026, p. 103.

355    History (Humanities Track), Grade 12, 2025–2026, p. 62.

356    History, Grade 9, 2025–2026, p. 39.

357    History, Grade 9, 2025–2026, p. 43. 

5. Explain the Almighty’s Saying: “And prepare against them whatever you are able of power [and of steeds of war by 

which you may terrify the enemy of Allah and your enemy and others besides them whom you do not know but whom 

Allah knows. And whatever you spend in the cause of Allah will be fully repaid to you, and you will not be wronged]” (Al-

Anfal: 60), and write as many new weapons to wage war on the Zionist Enemy as you can.

Islamic Education, Grade 8, 2025–2026, p. 94   
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Israel, the Palestinians, and the Golan Heights

Palestinian militant groups to Lebanon–appears to be treated with sensitivity, as it is a topic of particular embarrass-

ment. One textbook refers to it as “the regrettable September events” (aḥdāṯ ’aylūl al-mu’sifah) with little elaboration,358 

and another dismisses it as mere “disagreements” (ḵ�ilāfāt) between the Jordanian leadership and Palestinian organi-

zations, as a result of which the latter “moved” its activities to Lebanon.359 At the same time, the decision to acknowl-

edge these episodes at all suggests a limited willingness to engage with more complex aspects of the Arab-Israeli 

conflict, potentially leaving room for a more pluralistic discourse in the future. 

The examples in this section demonstrate that the Israeli-Palestinian conflict is presented not as a complex political 

dispute involving competing historical narratives, but as a clear moral struggle between an entirely legitimate Palestin-

ian cause and an entirely illegitimate Israeli adversary. This narrative is consistently reinforced across History, Literature, 

Geography, Islamic Education, and other subjects, encouraging students to adopt not only a particular interpretation 

of the conflict but also an emotional, moral, and religious commitment to the Palestinian cause. Limited acknowledge-

ments of intra-Arab tensions provide only a modest degree of nuance and do little to alter this overarching framework.

The Golan Heights

The Golan Heights, a strategically important plateau of approximately 1,200 km2 along Syria’s border with Israel, is a 

unique topic of discussion in textbooks. Allocated to the French Mandate of Syria in the 1920 San Remo Conference, 

the territory became a part of sovereign Syria from its independence in 1946 until it was seized by Israel in the 1967 

Six Day War; it has remained under Israeli control ever since. The longstanding dispute over the rightful ownership of 

the territory has become one of the greatest points of contention between Syria and any of its neighbors, and a major 

obstacle for Syrian-Israeli reconciliation.360 

Textbooks introduce the issue in Grade 5 Social Studies textbooks, in an otherwise largely non-political geography 

lesson on the natural features of Levantine countries (which, as seen above, specifically exclude Israel). As the Golan 

Heights are mentioned on one page as an example of a mountainous area, a special information box is inserted, ex-

plaining to students that the Golan Heights are a “Syrian Arab” territory bordering “Occupied Palestine.” The authors 

then erroneously estimate the size of the territory at 18,000 km,361 and poetically compare its basaltic terrain to the 

characteristic of its human inhabitants, stating that they are likewise “tough in withstanding the terrorist Zionist Enti-

ty.” The textbook thus draws attention to the Golan Heights and associates both the territory and its inhabitants with 

a vague sense of hostility toward Israel, which is portrayed as a one-dimensional “terrorist” entity. At the same time, it 

sidesteps the fact that the territory is disputed, offering no explanation of the competing claims or acknowledging that 

it is not currently under Syrian control. This aligns with the general approach of the curriculum towards cartographic 

representations of the dispute, as seen earlier. 

Social Studies, Grade 5, 2025–2026, p. 106   

358    History (Humanities Track), Grade 12, 2025–2026, p. 85.

359    History, Grade 9, 2025–2026, p. 44.

360    For further reading, see: Uri Sagie, The Frozen Hand (Tel Aviv: Yedioth Ahronoth Books, 2011).

361    This appears to be a proofreading error: 1,800 km2 is the approximate combined area of the Israeli-controlled Golan Heights and adjacent areas 

which Syria considers to be part of the Golan and administers as Quneitra Governorate.

(See the continuation of the example on the following page)
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A more informative introduction is offered to Grade 9 students. Here, they are taught that the Golan Heights was 

taken from Syria by Israel in the 1967 war and remains in Israeli hands. The text strongly claims that Israeli control of 

the territory is illegitimate, asserting that its inhabitants firmly maintain Syrian identity in spite of Israel’s undisclosed 

“practices” (mumārasāt). However, the text refrains from calling for violence to recover the territory, instead stating 

that Syrians collectively “look forward” (nataṭalla‘u) to its future return to Syria, which may give way to peaceful nego-

tiations. Above all, the text emphasizes the point that concern for the Golan issue is a cornerstone of Syrian identity, as 

the title states that it is “in the heart of every Syrian.” Interestingly, the text describes the Golan Heights as including the 

village of Ghajar, without mentioning that it is also claimed (and partially controlled) by Lebanon. 

Geography, Grade 9, 2025–2026, pp. 19–20   

[Right:] 

Internal lowlands and highlands are the largest topographical regions of the Levant. 

Some key lowlands and highlands include […] the Houran Highlands in the South, a key part of which is the water-rich 

and fertile-soiled Golan Heights. […]

[Le�:]

Image 5: the Golan Heights

The Golan is an Arab Syrian territory, located in the far southwest of Syria, along its border with Occupied Palestine. 

Its area is an estimated 18,000 [sic] km2. The rocks of the Golan are basaltic and tough, like its people are tough in 

withstanding the terrorist Zionist Entity.

(See the continuation of the example on the following page)
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To reinforce students’ awareness of the issue, the curriculum embeds the Golan Heights, both as a geographical ter-

ritory and as a political issue, across a variety of subjects and contexts. One Grade 9 History textbook was amended to 

accuse former President Hafez al-Assad of conspiring to have the territory ceded to Israel in the 1967 war (see chapter 

5). This demonstrates how the villainous archetype of Israel is used to demonize political rivals in the same way as the 

Assad regime had accused the Ottoman Empire of aiding Zionism (see chapter 6). 

Middle school Geography textbooks use the Golan Heights both to illustrate geographical features in Syrian territory 

such as natural springs362 or volcanic features,363 and to reinforce Syria’s political claim to the territory by accusing Israel 

of “effacing” its historic “Arab character.”364 Texts also ask students to conduct research into “practices” taken by Israel 

“against our people” in the Golan.365 Social Studies textbooks for younger ages present the example of “the Occupied 

Golan” to teach about bodies of water,366 and describe a children’s field trip to southwest Syria as including sites in  

362    Geography, Grade 9, 2025–2026, p. 171.

363    Geography, Grade 7, 2025–2026, p. 9.

364    Geography, Grade 9, 2025–2026, p. 45.

365    Geography, Grade 9, 2025–2026, p. 48.

366    Social Studies, Grade 2, 2025–2026, p. 73.

Look at Image 8, then try to answer the following questions:

1. What is the name of the mountain seen in the image?

2. Where is this mountain located?

3. Who is the one who placed this Syrian region under occupation?

Our Beloved Golan is in the Heart of Every Syrian

The Zionist Enemy launched an aggression on Syria in June 1967. It then occupied the Syrian Golan and expelled 

approximately 131,000 of its inhabitants. The territory of the Golan consists of the eastern [sic] flanks of Jabal al-Shaykh 

[i.e. Mount Hermon]. It is one of the most bountiful parts of Syria, thanks to its abundance of water (the lakes of Tiberias 

[i.e. the Sea of Galilee] and Mas‘adah) and fertile soil for agriculture. In spite of the Zionist Enemy’s practices in the 

Occupied Golan, our people remain true to their Syrian identity, and we continue to look forward to its liberation and 

return to our dear motherland.

In your study, try to explain the importance of the Golan to Syria.

[Information box, le�:] The area of the Occupied Golan covers 1,200 km2, and consists of a number of villages, including: 

Majdal, Shams [sic, i.e. Majdal Shams], Mas‘adah, Buq‘atha, ‘Ayn Qunya and Al-Ghajar.

Israel, the Palestinians, and the Golan Heights
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the Golan Heights, blatantly ignoring its disputed political status.367 Arabic Language textbooks also include works re-

ferring to the Golan Heights, although far less frequently than the Palestinian issue and without the same level of detail 

or emotional intensity. One poem expresses longing for the Golan;368 another graphically describes it as a place where 

one may smell “a fragrance/of martyrdom or a couple of body parts [šilwān].”369 One of the suggested final projects for 

Grade 9 Arabic students is to write an assignment titled “the Golan is our land.”370 However, Syria’s current Arabic cur-

riculum seems to overall contain far fewer literary references to the Golan Heights when compared to 2018 textbooks, 

suggesting a policy of downplaying the issue.371      

Islamic Education is one subject in which the treatment of the Golan Heights underwent a significant revision. Where-

as previously, the Golan Heights were mentioned in a number of textbooks as an example of an Islamic cause Muslim 

students are expected to show a special interest in, in most cases new editions replaced the Golan with examples from 

the wider Islamic world. For example, in one Grade 8 textbook, a task which instructed students to write three sug-

gestions to “our people in the Golan urging them to confront the Zionist Occupation” was changed to “our people in 

Islamic countries confronting dictators and occupiers.”372 The same textbook also featured an example of two Muslims, 

one negative and one positive, contrasting a person who “does not pay attention to what is happening in Palestine and 

the Golan” with one who “follows [… ditto].” This was changed to “does not pay attention to […] Muslim countries” and 

“follows […] Islamic countries […],” respectively.373 In a nearly identical example, a Grade 7 textbook modified “displays 

concern for what is taking place in Palestine and the Occupied Golan” to “[…] taking place in Muslim countries, in terms 

of oppression and authoritarianism.”374 All of these changes reflect a tendency to downplay national Syrian identity in 

favor of a more pan-Islamic orientation. 

In some instances, references to the Golan Heights were singled out for removal. For example, the previously discussed 

Grade 7 Islamic Education textbook originally cited both the Golan Heights and Gaza as places where “the bravery of 

the heroes of the Resistance [... against] the Zionist Enemy” could be witnessed. In the current edition, this incendiary 

passage remains largely unchanged, except that the reference to the Golan Heights has been removed while Gaza is 

retained.375 Likewise, a Grade 3 Islamic Education textbook modified a prayer from God to “save the children in the Go-

lan, Palestine and Iraq” to “save and protect the children of Muslims in Palestine and everywhere.”376 Beyond departing 

from the curriculum’s broader tendency to subsume the Palestinian cause into the wider Islamic struggle, the decision 

to retain the emphasis on Palestine while scaling back references to the Golan Heights suggests a shift in the relative 

prominence accorded to these two issues, one that the Assad-era curriculum generally avoided. It is possible that, 

given the Golan Heights’ currently Druze-dominated population, with only a negligible Muslim minority, it offers a less 

attractive cause for a pan-Islamic worldview.

Nevertheless, in a few cases the Golan continues to be taught as an Islamic cause. In the same Grade 3 textbook, a 

positive example of a classmate collecting money to donate to “help our people in the Golan and Palestine” was left 

unchanged.377 Likewise, in the example below, the Golan Heights are still invoked in the context of the Islamic Prophet 

Nuh (Noah). The lesson implies that in the same fashion that God punished Nuh’s contemporaries for mistreating him–

by condemning them to perish in a flood–God will similarly end the “occupation” faced by the people of the Golan as 

well as Jerusalem. This example is notable for directly linking Islamic teaching to Syria’s conflict with Israel, portraying 

Syria’s national aspirations as part of a divinely ordained plan while implying a violent end for Israel. At the same time, 

it stops short of explicitly calling on students to take action. 

367    Social Studies, Grade 3, 2025–2026, p. 74.

368    Arabic is My Language, Grade 7, vol. 1, 2025–2026, p. 21.

369    Arabic Language, Grade 8, 2025–2026, p. 38.

370    Arabic Language, Grade 9, 2025–2026, p. 200.

371    “Syrian National Identity,” pp. 66–68.

372    Islamic Religious Education, Grade 8, 2017–2018, p. 35; Islamic Education, Grade 8, 2025–2026, p. 33.

373    Islamic Religious Education, Grade 8, 2017–2018, pp. 99, 103; Islamic Education, Grade 8, 2025–2026, pp. 97, 101.

374    Islamic Religious Education, Grade 7, 2011–2012, p. 56; Islamic Education, Grade 7, 2025–2026, p. 53.

375    Islamic Religious Education, Grade 7, 2011–2012, p. 85; Islamic Education, Grade 7, 2025–2026, p. 82.

376    Islamic Religious Education, Grade 3, 2017–2018, p. 32; Islamic Education, Grade 3, 2025–2026, p. 30.

377    Islamic Education, Grade 3, 2025–2026, p. 83.
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Overall, the treatment of the Golan Heights illustrates the coexistence of continuity and change in the revised curric-

ulum. Syria’s territorial claim remains unequivocal, but the issue has been partially deprioritized, especially in Islamic 

Education, where a specifically Syrian national cause is increasingly subsumed within a wider Islamic narrative that 

accords greater prominence to Palestine.

Peace Agreements Involving Israel

Peace agreements involving Israel are presented somewhat neutrally, occasionally with implicit criticism, with the 

compulsory Grade 9 History textbook version tending to be briefer and drier than the Grade 12 Humanities track ver-

sion. The latter contains expanded versions of the same text found in the ninth grade, but with additional details 

providing context that sometimes serves to cast those peace agreements in a more negative light. This is true of the 

1994 peace agreement with Jordan, for example. The Grade 12 version’s account, while similar to the Grade 9 History 

textbook,378 also subtly criticizes Jordan for indulging “the Zionist Entity’s desire to sign separate agreements with Arab 

states.”379  

The description of the Oslo Accords, signed between Israel and the Palestine Liberation Organization (PLO) in 1993, 

shows a similar variation. While the Grade 9 History textbook presents the agreement as mostly neutral, with the 

caveat that it ultimately failed because “the Zionist Entity refused to recognize the [West] Bank and the Gaza Strip as 

Palestinian territories,”380 the Grade 12 version is markedly disapproving, accusing Israel of “conspiring” to thwart the 

preceding 1991 Madrid Conference “to eliminate the Palestinian Issue” and adding that Israel “wanted the Palestinian 

Authority to be a tool of oppression against any armed Palestinian operation facing the Zionist Entity.”381 This portrayal 

does not differ markedly from previous iterations of the curriculum, which likewise omitted any discussion of Syria’s 

own, ultimately unsuccessful, peace negotiations with Israel during the 1990s and 2000s.382 

Egypt’s 1978 peace agreement provides an interesting counter-example, showing how the current Syrian government 

reconstructs the narrative around peace treaties with Israel. In this case, the Grade 12 version is more neutral and brief,383  

and is considerably shorter than its equivalent in the 2018 curriculum, which contained many since-removed details 

about the various terms of the peace deal, including Israel’s internationally-recognized borders and rights.384 The com-

pulsory Grade 9 History textbook, meanwhile, adopts a no less brief but somewhat more critical tone. Its account of 

378    History, Grade 9, 2025–2026, p. 44. 

379    History (Humanities Track), Grade 12, 2025–2026, p. 93.

380    History, Grade 9, 2025–2026, p. 56.

381    History (Humanities Track), Grade 12, 2025–2026, pp. 87–88.

382    “Syrian National Identity,” p. 75.

383    History (Humanities Track), Grade 12, 2025–2026, p. 143.

384    Modern and Contemporary History of the Arab Motherland (Humanities Track), Grade 12, 2025–2026, pp. 146–147.

4. I will consider [the following] in light of my trust in God Almighty and draw conclusions.

God Almighty granted Nuh, peace be upon him, victory over his people at the end. With Him willing, the Golan and 

Jerusalem will be liberated, no matter how long the Occupation lasts.

Islamic Education, Grade 3, 2025–2026, p. 94   
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the Egyptian-Israeli peace process notes that President Anwar Sadat was assassinated “because” he signed the peace 

agreement, a point made neither in the Grade 12 Humanities Track textbook nor in previous editions of the compulsory 

textbook. While this may not be a direct justification of the assassination, it is followed by the statement that Sadat was 

immediately succeeded by his deputy Mobarak who was ultimately overthrown in a popular revolt. This juxtaposition 

may implicitly present the legacy of both leaders and the peace process they pursued as illegitimate. 

In contrast, the Assad-era Grade 9 History textbook openly criticized Sadat for abandoning Syria in its 1973 war against 

Israel and immediately entering peace negotiations, thus taking Egypt “out of the circle of the Arab-Zionist conflict.” 

One possible explanation for the omission of this criticism is that the new curriculum has significantly reduced the 

Assad-era textbooks’ glorification of Syria’s role in the 1973 war (see Chapter 5 for further discussion). At any rate, peace 

with Israel is not legitimized by the current Syrian curriculum any more than in the past.

History, Grade 9, 2025–2026, p. 88 (previously: Modern and Contemporary History of the Arab Motherland, Grade 9, 

2017–2018, p. 92).   

Taken together, these examples show that Israel still occupies a prominent position in the Syrian curriculum as a prin-

cipal political, ideological, and moral “Other.” Unlike other foreign countries, Israel is not presented as a normal state or 

society, but rather as an inherently illegitimate entity defined almost exclusively through occupation, aggression, and 

hostility. This portrayal is reinforced across History, Geography, Literature, Social Studies, and Islamic Education, where 

students are encouraged to identify emotionally, morally, and at times religiously with the Palestinian cause, while en-

countering no opportunity to engage with Israeli perspectives, competing historical narratives, or the possibility of co-

existence. Although the revised curriculum introduces limited signs of change, including a modest acknowledgement 

of certain intra-Arab tensions, a partial de-emphasis of the Golan Heights in favor of broader pan-Islamic themes, and 

a somewhat more restrained treatment of some peace agreements, these developments remain exceptions. Overall, 

the curriculum continues to present the Arab-Israeli conflict in absolute moral terms, reinforcing support for the Pales-

tinian cause while denying the legitimacy of Israel as a political, historical, and national actor.

2025-262017-18

3. Egypt after the June Aggression until the Present:
After Gamal Abdel Nasser passed away in 1970, his 
deputy Anwar Sadat took power. He participated with 
Syria in waging the 1973 war against the Zionist Enti-
ty. Then he visited the capital of the Zionist Entity, fol-
lowed by the signing of the 1978 Camp David Accords. 
Because of this, he was assassinated in 1981, only for his 
rule to be succeeded by his deputy Mohammed Hosny 
Mobarak, until a popular uprising against [the latter] 
ended [his] rule in 2011. 

4. Egypt’s State during the Second Half of the 20th Cen-
tury:
Gamal Abdel Nasser passed away in 1970, and his 
deputy Mohammed Anwar Sadat ascended to the 
presidency. […] Egypt joined Syria in the 1973 October 
Liberation War, yet Sadat stopped the fighting on the 
Egyptian front and entered negotiations with the Zi-
onist Entity, ending with the 1978 Camp David Accords. 
This took Egypt out of the circle of the Arab-Zionist con-
flict, in return for Egypt gaining demilitarized Sinai.
In 1981, Sadat was assassinated, and his deputy Mo-
hammed Hosny Mobarak ascended to the presidency 
after him. He followed his predecessor’s foreign policy 
and adherence to the Camp David Agreement. 

*Red text shows removed content. *Green text shows added content.*Highlighted  text shows altered content.
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The new Syrian national school curriculum demonstrates a far-reaching ideological transformation that extends well 

beyond routine pedagogical adjustments. Across subjects and grades, textbook amendments collectively attempt to 

reconfigure national identity, historical memory, civic values, and regional positioning through what appears to be a 

consolidated Islamist and Sunni-centered framework. Rather than introducing pluralism after the fall of the Ba‘thist 

regime, the curriculum begins the process of replacing one dominant ideological narrative with another, restructur-

ing the educational landscape around religious hierarchy, moral absolutism, and selective historical reinterpretation. 

One important finding is the inconsistency with which changes have been applied. For example, while the imagery 

of Assad has been meticulously edited out, certain geopolitical issues received more variable and uneven treatment. 

Additionally, the alleged Ministry of Education directives for curriculum reform leaked to the press have only been 

partially followed, indicating that the 2025–2026 Syrian curriculum is a work in progress, with many potentially more 

substantial changes expected in the near future.  

The main ideological pillar of the new curriculum is the placement of Islam as the primary organizing principle of be-

longing. In this sense, the 2025–2026 curriculum reflects a decisive shift from Assad-era constructions of identity and 

society. Across subjects, Islam is presented as the nation’s primary unifying framework and fundamental common 

denominator. Elements of Assad-era Syrian identity frameworks, whether rooted in local Syrian nationalism, pan-Arab 

nationalism, pre-Islamic Syrian heritage, broader humanist concepts or modern scientific frameworks, are repeatedly 

subordinated to Islamic categories, rather than combined into a layered identity framework as before. Universalist 

moral messages previously applied to all human beings are now restricted to Muslims alone or reframed in Islamic 

terms. Content advocating for loyalty and devotion to Syria has been amended to redirect those sentiments towards 

the wider Muslim collective, or “Ummah,” whose obligations transcend national borders. Historical narratives likewise 

reframe Arab civilization under the umbrella of Islamic civilization, and Arab causes and conflicts are recast as Islamic 

ones; in some cases, the concept of “resistance” is replaced with the concept of “jihad.” Civic and political order are 

redefined through Islamic categories, in which legitimate authority is grounded less in secular state law or democracy 

and more in shariah law, shura consultation and divine command. Conversely, practices perceived as conflicting with 

Islam, such as ancient forms of idol worship, are censored or criticized. Evolutionary theory is also censored, and other 

scientific phenomena are explained using religious terms. In this way, the curriculum puts forward a new conception 

of Syria as a fundamentally Islamic nation, with far-reaching consequences for its non-Muslim minorities and neigh-

bors. 

In parallel, the curriculum normalizes violence as a morally legitimate and even noble response to perceived injustice. 

Armed conflict, whether termed “resistance,” “liberation,” “struggle,” or “jihad,” is presented as a defining feature of 

Islamic, Arab and Syrian history. This is accomplished by teaching history as primarily revolving around battles and 

conflicts, honoring historic figures such as Izz al-Din Al-Qassam for their role in conflict, and commemorating geo-

graphical sites associated with conflict. Preparedness to participate and sacrifice oneself in war is thus presented 

as the cornerstone of Islamic, Arab and Syrian identity. Death in battle, whether for religious or nationalist goals, is 

consistently venerated as “martyrdom” and portrayed as desirable through a variety of artistic devices and religious 

legitimizations. Furthermore, students are exposed to literary works that normalize or glorify graphic violence. The 

Islamic concept of jihad is interpreted primarily through violent and conflict-related examples and is held to be a reli-

gious duty. In addition, numerous violent representations in Syrian textbooks are found in association with the Israe-

li-Palestinian conflict, thus connecting violence with Arab-Islamic solidarity. While it is also possible to find discussions 

of the ethical limitations on warfare, non-violent interpretations of jihad and the permissibility of temporary peace 

agreements, the curriculum maintains a strong emphasis on legitimizing armed struggle, military preparedness, and 

sacrifice for Muslim lands and holy places. As a consequence, civic consciousness is primarily shaped around confron-

tation rather than coexistence.

Sectarian recalibration is another defining feature of the revised curriculum. Building on the Arab nationalist legacy 

of its predecessor, it places renewed emphasis on Sunni Muslim identity, resulting in the marginalization of most of 

Syria’s diverse ethnic and religious minority communities. Islamic lessons promoting religious tolerance have been 
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removed, as are secular references to equality before the law. The dominant narrative of history projects Arab identity 

into the ancient past and sidesteps references to the ethnic and linguistic diversity of the region. Christians are the 

only Syrian minority group recognized in textbooks: Christians are represented as part of Syrian society and the Arab 

world, and Christian holy sites and places of worship are shown. However, historical examples of Muslim-Christian 

coexistence in early Islam have been deleted. Jews are recognized as a religion but their history in Syria is ignored and 

their collective identity denied. Overtly antisemitic content, identifying treachery and disloyalty as essential “traits 

of the Jews” and accusing Jewish people collectively of being hostile to the Prophet Muhammad, is found in several 

Islamic Education textbooks. Both Christianity and Judaism are presented as theologically inferior to Islam. Syria’s 

other minority communities, including Kurds, Alawites and Druze, are almost entirely ignored, while historical figures 

belonging to these groups are seldom identified as such. There is a concerted effort to combat and falsify Shi‘i (and 

by extension Alawite) beliefs: Shi‘i-associated historical states, such as the Fatimid Empire, are delegitimized; Shi‘i-as-

sociated figures are absorbed into Sunni genealogical and doctrinal frameworks; and contested Sunni figures are 

elevated. In addition, some Alawite historical figures are deleted or receive less attention. In a society marked by deep 

sectarian fractures following years of civil conflict, such educational restructuring risks reinforcing rather than healing 

communal divisions.

Gender representation reflects a similarly restrictive change. Assad-era egalitarian and feminist depictions of women, 

in positions of leadership and as equal members of society, have been significantly reduced. Women’s employment 

is now allowed under restricted conditions, in accordance with their foremost duty as wives and mothers. Women are 

uniquely explicitly expected to obey their husbands, whereas men are held to be solely responsible for the household 

and its leadership. References to Syrian civic laws guaranteeing gender equality have been removed from textbooks. 

Many depictions of women, particularly images of identifiable individuals and generic female figures in school or ev-

eryday social settings, whether photographs or illustrations, have been removed from the revised textbooks. In other 

cases, illustrations of women were modified to adhere to Islamic prescriptions of dress for women. Usually, this was 

accomplished by covering female characters’ hair with a hijab veil, yet one lesson on Islamic dress now advocates for a 

niqab facial covering as well, while depictions of young girls have been mostly unaffected. Sexual misconduct, implied 

to be a female-related issue, is now condemned as damaging to society. These changes reflect a clear shift toward the 

Islamization of the curriculum and away from civic conceptions of gender equality and women’s rights.

The reconfiguration of recent history underscores the curriculum’s broader ideological shift. To dismantle the person-

ality cult and propaganda of the Assad era, the textbooks replace it with a new legitimizing narrative grounded in dis-

paraging the previous regime, Islamic-Arab authenticity and revolutionary moral renewal. The new textbooks do not 

merely omit earlier praise of Hafez and Bashar al-Assad but actively replace it with narratives portraying the regime 

as authoritarian, corrupt, sectarian, and destructive to Syrian society and Arab causes. This process is reflected in the 

systematic removal of Assad-era symbols, such as the national flag and anthem, institutional references, portraits, and 

even the regime’s associates and supporters. The Assad regime is also delegitimized by ejecting content associating 

it with Islamic causes, and by demonizing Bashar as singularly associated with systematic violations of human and 

especially children’s rights. 

Furthermore, the curriculum reinterprets modern Syrian history to recast events linked to the Assad family, previously 

celebrated as milestones of nationalism, resistance and modernization, in overtly negative terms, thus transforming 

the Assad era into a cautionary historical period defined by disaster and oppression. As such, the 1970 “Corrective 

Movement” is reframed as a “military coup” that enabled the Assad family’s dictatorship and repression, and sent the 

country into political, social, and economic turmoil, while the Assad period itself is associated with massacres, corrup-

tion, economic decline, and political oppression. The narrative surrounding the 2011 protests and the subsequent civil 

war is also drastically restructured. Whereas earlier textbooks largely depoliticized the conflict and framed it as an 

externally imposed crisis fueled by terrorist groups, the new curriculum presents the uprising as a legitimate, morally 

and religiously justified revolution against tyranny. The Assad regime is accused of systemic violence and atrocities, 

while the revolutionary movement is portrayed as restoring freedom, dignity, and Syria’s authentic Islamic-Arab iden-

tity. The narrative culminates in the “Blessed Revolution” of 2024, presenting the fall of the Assad regime not merely as 

a political transition, but as the moral and historical restoration of the Syrian nation after decades of authoritarian rule. 

Thus, rather than fostering critical historical inquiry, the new curriculum often presents dichotomous moral frame-

works that replace one politicized historiography with another.
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Internationally, the curriculum advances a polarized worldview. As under the Assad regime, the Arab world remains 

its primary frame of reference, presented as a natural and cohesive geographical and political unit bound together by 

a shared history, common identity, and common adversaries, while the borders separating its constituent states are 

treated as artificial. However, a reduction in use of the term “Arab Motherland” reflects the beginning of a shift away 

from this pan-Arab worldview. In new textbooks, solidarity is especially encouraged with those Arab nations that, like 

Syria, overthrew despotic regimes of Arab nationalist character, or who have faced external foes, such as the Iraqis 

and the Palestinians. By contrast, the Lebanese group Hezbollah is heavily criticized for supporting the former Assad 

regime. The curriculum also reflects a marked reorientation toward Turkey. Syria’s territorial dispute with its northern 

neighbour, previously discussed across multiple textbooks, is now largely swept under the rug as if it never existed, 

at times at the cost of historical inaccuracy. At the same time, Turkey’s predecessor, the historic Ottoman Empire, 

previously portrayed as an oppressive foreign occupier, is reinterpreted as an Islamic state callously overthrown by 

foreign adversaries and Arab nationalists. This latter group of historic individuals, including personalities such as Sharif 

Hussein of Mecca, founder of Jordan’s Hashemite dynasty, are now recast as fools or villains. On the other hand, Iran is 

now treated with greater hostility, perceived as both oppressive to its Arabic-speaking minority as well as threatening 

to its Arab neighbors.

The West, including Europe and the US, is constructed as the chief civilizational adversary of Arab and Islamic identi-

ty. Colonialism is defined as a quintessentially Western phenomenon and an enduring feature of Western character 

that transcends any historical time period, while a shared experience of colonial subjugation is portrayed as a defin-

ing bond uniting the Arab states. The West is presented as both materially and spiritually inferior to the Arab Islamic 

world, through the curriculum’s use of language, narratives, and explicit comparisons. Western conquests and wars 

are condemned as destructive, illegitimate and cynically driven by greed, while their Arab Islamic equivalents are 

often praised or go uncriticized. Western scientific and technological achievements and economic prosperity are rec-

ognized but are frequently attributed to Arab Islamic origins or accompanied by qualifying criticism of other aspects 

of Western civilization. Conspiracy theories are often employed to place blame on the West for various contemporary 

issues facing Arab countries, such as territorial disputes. Inter-civilizational dialogue is not encouraged, nor is for-

giveness or reconciliation. Nevertheless, the curriculum also contains positive references and objective information 

about Western countries, particularly in foreign language textbooks. Notably, Russia is portrayed in uniquely positive 

terms, reflecting narratives found in previous textbooks, although the Soviet Union is now criticized for suppressing 

freedoms and religions.  

The Arab-Israeli conflict is a central theme of the curriculum, spanning multiple subjects and grades, receiving more 

attention than any other modern political issue external to Syria. The Palestinian issue is presented as a litmus test 

distinguishing allies from adversaries and as a central pillar of both Arab and Islamic identity. The revised curricu-

lum further elevates its significance by reducing attention to nearly all other geopolitical disputes. Support for Israel, 

whether real or alleged, serves as a recurring criterion for condemning a wide range of present and former designated 

adversaries, including Britain, France, the US, or even Hezbollah and the Assad regime (and, in earlier editions, Otto-

man Empire). Unlike the occasionally ambivalent representation of the West, Israel is depicted in Syrian textbooks in 

uniformly absolute terms. No humanizing portrayals of Israelis, or even depictions of Israel outside the context of con-

flict, are found in the curriculum. Jewish history and national identity are denied outright, and textbooks consistently 

express defiant non-recognition of Israel’s existence through maps and nomenclature, referring to it using vocabu-

lary such as “enemy,” “thieving,” and “filth.” Israel is presented as an entirely illegitimate, relentlessly aggressive and a 

singularly destructive force seeking to harm the entire Arab and Islamic community. Conversely, Palestinian violence 

against Israel is consistently justified and glorified in historical narratives, short stories, poems and visual art. These 

narratives extend beyond political criticism to portray Israel and Israelis in collectively dehumanizing and historically 

distorted terms, raising serious concerns about incitement and radicalization. Peaceful reconciliation with Israel is not 

presented as a legitimate option, and Arab states or actors that pursue it are portrayed critically. At the same time, 

the curriculum continues to assert undisputed Syrian ownership of the Golan Heights, although the issue appears to 

receive less prominence than under the Assad-era curriculum.

Overall, the 2025–2026 Syrian curriculum fails to meet international standards of peace and tolerance education in a 

number of important ways. RESPECT is generally not encouraged towards groups other than the Muslim, Arab and 

Syrian “Self.” Christianity is recognized as a minority religion but held to be subordinate to the teachings of Islam. 
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Western civilization is repeatedly presented as inferior and contemptible, characterized by cynical or inhuman mo-

tivations and a unique version of harm dubbed “colonialism.” The achievements of the West are either treated with 

disapproval or claimed to be Arab-Islamic in origin, preventing students from appreciating them. Syria’s own ancient 

heritage is presented as quintessentially Arab, marginalizing non-Arab groups and their history in the region. The 

curriculum adopts an even more disrespectful stance toward Israelis and Jews, questioning the authenticity of their 

collective identity while explicitly attributing to them a range of immoral and undesirable qualities. Islamic denom-

inations and religious groups that are not recognized by orthodox Islam, including Alawites and Druze, are ignored 

entirely, missing another opportunity for fostering respect. Politically, no respect is afforded towards supporters of 

the Assad regime, presumably including the Alawite community, impeding the possibility of national reconciliation. 

The INDIVIDUAL OTHER receives little attention within this framework, leaving the designated “Other” as a largely 

faceless, inhuman foe. Syrian figures from minority backgrounds are generally not mentioned as such and in some 

cases have been deliberately edited out of textbooks. A notable exception is foreign language textbooks, which create 

isolated scenes of friendship between Syrians and people from all over the world. 

The curriculum expresses HATE for several groups of people. Foremost among them is the broad civilizational ad-

versary referred to as “Colonialism”, which encompasses Europe, especially Britain and France, the United States, 

and the closely associated Israel. History textbooks express the view that these countries should be seen as a threat, 

denounced for their oppressive nature and not be befriended. Israel is a target of particularly visceral hate, as content 

demonizing the nation with language such as “enemy” and “filth” is embedded not only in History lessons but also 

Geography, Arabic Literature and Islamic Education. This is closely linked to the curriculum’s portrayal of Jews, who 

are presented as collectively hostile toward Muslims and as possessing fundamentally immoral characteristics. Hos-

tile narratives are also propagated towards allies of the Assad family, especially Iran and Hezbollah, and implicitly also 

towards Assad’s domestic supporters. The glorification of violence, especially against the West and Israel, is common 

across the curriculum and contributes to overall INCITEMENT. Typically framed as “resistance” and, more recently, as 

“jihad,” armed conflict is elevated as a matter of principle as part of both national and religious identity and duty. Vio-

lence against Western powers in historical contexts and against Israel in all contexts is consistently justified, glorified, 

or presented as legitimate, at times through explicit religious sanction. The curriculum views violent action in general 

and against Israel in particular as a favorable course of action, and in some cases may be understood by students as 

encouraging their own participation in such violence. The curriculum’s literary portrayals of violence, often presented 

in elevated and romanticized language, may further normalize or desensitize students to its use.

Syrian textbooks fail to advocate for PEACEMAKING. Forgiveness, dialogue and peace are generally not treated as 

core Syrian or Islamic virtues in textbooks. By contrast, war and violence against designated foes of the Arab Islamic 

community are glorified, sometimes through the use of Islamic language such as “jihad” and “fatḥ” (conquest), oth-

erwise as “liberation” and “resistance.” Limited forms of peacemaking are acknowledged but are presented as subor-

dinate to armed conflict. Peacemaking as a principle is not applied to Syrian history, and past conflicts are either left 

unresolved, such as the struggle against French colonial rule, or ignored as if they never existed, such as the territorial 

dispute with Turkey. Syria’s historical peace negotiations with Israel are not acknowledged and peace is not presented 

as a viable solution for the conflict between the two nations. Meanwhile, past peace agreements between Israel and 

Egypt, Jordan and the Palestinian Authority are acknowledged, but are qualified by varying levels of criticism. Domes-

tically, the end of Syria’s civil war is celebrated for terminating Assad rule rather than for bringing peace to the land, 

and there is no indication in textbooks of a desire for further reconciliation with Syria’s diverse communities.

The 2025–2026 curriculum made strenuous efforts to edit out Assad-era content promoting the regime, but often re-

placed it with its own ideological narrative, thus failing at incorporating UNBIASED INFORMATION. The Assad family 

and rule, previously the subject of unmitigated praise, is now universally condemned as oppressive and disastrous, 

and no open dialogue is permitted regarding the beliefs and interests of those groups in Syrian society which had 

supported them. Information about Syria’s ethnic and religious diversity is lacking from textbooks, and Islamic teach-

ings are purposefully constructed to delegitimize Shi‘i, Alawite and Druze perspectives. Likewise, political conflicts 

across the Arab world are conveyed in a restricted and selective fashion, leaving students with a narrow understand-

ing of key regional contemporary issues. Of particular note is the retroactive deletion of Syria’s dispute with Turkey 

and the one-sided presentation of the Arab-Iranian conflict. Cherry-picking, conspiracy theories, and factual inac-

curacies especially abound in discussions surrounding the Arab-Israeli conflict, in an effort to preclude sympathies 
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towards Israelis and foster unquestioning solidarity with the Palestinian cause; as a consequence, Syrian students are 

prevented from understanding the nature of the conflict and potential solutions to it. To a lesser extent, world history 

is told through a narrative which portrays Western powers as singularly oppressive and unsympathetic. There has 

been an effort, however, to introduce a more nuanced historical narrative about the USSR. 

In terms of GENDER IDENTITY and REPRESENTATION, the reduction and restriction of female depictions, the removal 

of the civic principle of gender equality, restrictions on women’s participation in the workforce, and the codification of 

male guardianship collectively reinforce a highly unequal and restrictive model of gender relations grounded in reli-

gious doctrine. These changes have broader civic implications, limiting women’s agency and increasing the potential 

for infringements on the rights of women and girls. By contrast, the curriculum contains no meaningful discussion of 

SEXUAL ORIENTATION.

As a consequence, the Syrian curriculum hardly promotes SOUND PROSPERITY and COOPERATION. The disputes, 

tensions and divisions that characterize Syrian society and culminated in its long and devastating civil war, are largely 

left unaddressed by the curriculum. No political position other than unequivocal condemnation of the Assad regime 

is presented as legitimate, creating an ironic mirror image of the political intolerance that characterized the Assad 

era. At the same time, most minority communities, including Druze, Alawites, Kurds, and Shi‘is, are either ignored 

or portrayed in ways that delegitimize their beliefs, harming the curriculum’s potential to promote intercommunal 

reconciliation through education. More concerningly, many elements of civic democracy–such as equality before the 

law, regardless of religion or language–have been downplayed or removed, undermining the foundations of equal 

citizenship and potentially laying the groundwork for future sectarian violence. While the curriculum has gone to con-

siderable lengths to reduce tension with nearby Turkey, it does so at the cost of extensive historical revisionism. At the 

same time, Syria’s future relations with its other neighbors remain uncertain, as the curriculum advocates prolonged 

confrontation with Israel more emphatically than ever before while beginning to cast doubt on the legitimacy of Jor-

dan’s monarchy. The curriculum also reinforces tensions with the wider world, portraying Iran on the one hand and 

the United States and the West on the other as persistent adversaries. Coupled with its consistent portrayal of armed 

conflict as an honorable, legitimate, and at times obligatory course of action, this raises serious questions about the 

curriculum’s capacity to contribute to lasting peace within Syria and constructive relations across the region.

Taken together, the 2025-2026 curriculum reflects the start of a sharp and comprehensive ideological realignment. It 

moves Syrian identity towards an Islamic and pan-Islamic orientation at the expense of local patriotism and embeds 

sectarian and gender hierarchies while marginalizing civic democracy and universal humanist values. At the same 

time, it preserves the normalization of armed struggle and the advancement of adversarial international narratives. 

While the removal of Ba‘thist propaganda marks a rupture with Syria’s troubled past, the emerging educational mod-

el does not yet demonstrate a parallel commitment to pluralism, critical inquiry, or reconciliation. 

As Syria navigates a fragile post-conflict transition, education will play a decisive role in shaping the next generation’s 

civic imagination. The findings of this report suggest a sobering picture of a curriculum that entrenches exclusionary 

identities and conflict-oriented worldviews at a formative stage. Without meaningful revision toward inclusive citizen-

ship, historical accuracy, diversity of points of view, gender equality and peace education, the curriculum may contrib-

ute to the exacerbation of regional instability and bloodshed and condemn Syria to long-term societal polarization.
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The following list contains all textbooks reviewed by IMPACT-se for the purposes of this study. Not all are quoted in the 

body of the report. The sources are presented in both their original (Arabic-language) title as well as their translated 

English title. English and French titles are presented as is with no translation. For the purposes of convenience, the 

translated title alone is quoted throughout the report.

Textbooks dated 2025–2026 were all verifiably published by the Syrian Arab Republic’s Ministry of Education in digital 

editions made freely available on the Syrian Educational Platform (al-minaṣṣah at-tarbawīyah as-Sūrīyah) operated 

by the Ministry of Education as of June 2026. Pre-2025 editions were obtained from diverse official and non-official 

digital platforms, many of which are no longer active. IMPACT-se versions of these textbooks can be made available 

on request.

# Grade Original Title
English Translation  

of Title 
Volume Edition Year 

1 1 العربية لغتي Arabic is My Language 1 2023–2024

1 العربية لغتي Arabic is My Language 1 2025–2026

2 1 العربية لغتي Arabic is My Language 2 2023–2024

1 العربية لغتي Arabic is My Language 2 2025–2026

3 1 التربية الدينية المسيحية Christian Religious 
Education

2022–2023

1 التربية الدينية المسيحية Christian Religious  
Education

2025–2026

4 1 Emar: English Series 2023–2024

1 Emar: English Series 2025–2026

5 1 Emar: English Series 

Workbook

2023–2024

1 Emar: English Series 

Workbook

2025–2026

6 1 التربية الدينية الإسلامية Islamic Religious Education 2023–2024

1 التربية الإسلامية Islamic Education 2025–2026

7 1 الرياضيات Mathematics 1 2023–2024

1 الرياضيات Mathematics 1 2025–2026

8 1 الرياضيات Mathematics 2 2023–2024

1 الرياضيات Mathematics 2 2025–2026

9 1 العلوم Sciences 1 2023–2024

1 العلوم Sciences 1 2025–2026

10 1 العلوم Sciences 2 2023–2024

1 العلوم Sciences 2 2025–2026

11 1 الدراسات الاجتماعية Social Studies 2023–2024

1 الدراسات الاجتماعية Social Studies 2025–2026

12 1 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

1 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026
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13 2 العربية لغتي Arabic is My Language 1 2023–2024

2 العربية لغتي Arabic is My Language 1 2025–2026

14 2 العربية لغتي Arabic is My Language 2 2023–2024

2 العربية لغتي Arabic is My Language 2 2025–2026

15 2 التربية الدينية المسيحية Christian Religious 
Education

2023–2024

2 التربية الدينية المسيحية Christian Religious 
Education

2025–2026

16 2 التربية الدينية الإسلامية Islamic Religious Education 2023–2024

2 التربية الإسلامية Islamic Education 2025–2026

17 2 الرياضيات Mathematics 1 2023–2024

2 الرياضيات Mathematics 1 2025–2026

18 2 الرياضيات Mathematics 2 2023–2024

2 الرياضيات Mathematics 2 2025–2026

19 2 الدراسات الاجتماعية Social Studies 2023–2024

2 الدراسات الاجتماعية Social Studies 2025–2026

20 2 التربية الفنية الجمالية والبصرية Visual and Aesthetic
Art Education

2022–2023

2 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

21 3 العربية لغتي Arabic is My Language 1 2023–2024

3 العربية لغتي Arabic is My Language 1 2025–2026

22 3 العربية لغتي Arabic is My Language 2 2023–2024

3 العربية لغتي Arabic is My Language 2 2025–2026

23 3 التربية الدينية المسيحية Christian Religious 
Education

2023–2024

3 التربية الدينية المسيحية Christian Religious 
Education

2025–2026

24 3 التربية الدينية الإسلامية Islamic Religious Education 2017-18

3 التربية الإسلامية Islamic Education 2025–2026

25 3 الرياضيات Mathematics 2023–2024

3 الرياضيات Mathematics 2025–2026

26 3 الدراسات الاجتماعية Social Studies 2023–2024

3 الدراسات الاجتماعية Social Studies 2025–2026

27 3 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

3 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

28 4 العربية لغتي Arabic is My Language 1 2023–2024

4 العربية لغتي Arabic is My Language 1 2025–2026

29 4 العربية لغتي Arabic is My Language 2 2023–2024

4 العربية لغتي Arabic is My Language 2 2025–2026

30 4 التربية الدينية المسيحية Christian Religious Education 2023–2024

4 التربية الدينية المسيحية Christian Religious Education 2025–2026

31 4 Emar: English Series 2023–2024
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4 Emar: English Series 2025–2026

32 4 Emar: English Series  

Workbook

2023–2024

4 Emar: English Series 

Workbook

2025–2026

33 4  التربية الإسلامية 
)الحكومة السورية المؤقتة(

Islamic Education 
(Interim Syrian Government)

2012–2013

4 التربية الإسلامية Islamic Education 2025–2026

34 4 الرياضيات Mathematics 2023–2024

4 الرياضيات Mathematics 2025–2026

35 4 الدراسات الاجتماعية Social Studies 2025–2026

36 4 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

4 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

37 5 العربية لغتي Arabic is My Language 1 2023–2024

5 العربية لغتي Arabic is My Language 1 2025–2026

38 5 العربية لغتي Arabic is My Language 2 2023–2024

5 العربية لغتي Arabic is My Language 2 2025–2026

39 5 التربية الدينية المسيحية Christian Religious Education 2023–2024

5 التربية الدينية المسيحية Christian Religious Education 2025–2026

40 5 Emar: English Series 2023–2024

5 English Pupil’s Book 2025–2026

41 5 Emar: English Series 

Workbook

2023–2024

5 Emar: English Series 

Workbook

2025–2026

42 5 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

5 التربية الإسلامية Islamic Education 2025–2026

43 5 الرياضيات Mathematics 2023–2024

5 الرياضيات Mathematics 2025–2026

44 5 الدراسات الاجتماعية Social Studies 2019–2020

5 الدراسات الاجتماعية Social Studies 2025–2026

45 5 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

5 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

46 6 العربية لغتي Arabic is My Language 1 2023–2024

6 العربية لغتي Arabic is My Language 1 2025–2026

47 6 العربية لغتي Arabic is My Language 2 2023–2024

6 العربية لغتي Arabic is My Language 2 2025–2026

48 6 التربية الدينية المسيحية Christian Religious Education 2023–2024

6 التربية الدينية المسيحية Christian Religious Education 2025–2026

49 6 Emar: English Series 2023–2024
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6 English Pupil’s Book 2025–2026

50 6 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

6 التربية الإسلامية Islamic Education 2025–2026

51 6 الرياضيات Mathematics 2023–2024

6 الرياضيات Mathematics 2025–2026

52 6 العلوم Sciences 1 2023–2024

6 العلوم Sciences 1 2025–2026

53 6 العلوم Sciences 2 2023–2024

6 العلوم Sciences 2 2025–2026

54 6 الدراسات الاجتماعية Social Studies 2012–2013

6 الدراسات الاجتماعية Social Studies 2025–2026

55 6 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

6 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

56 6 التربية المهنية Vocational Education 1 2024–2025

57 6 التربية المهنية Vocational Education 2 2024–2025

58 7 اللغة العربية Arabic Language 1 2023–2024

7 اللغة العربية Arabic Language 1 2025–2026

59 7 اللغة العربية Arabic Language 2 2023–2024

7 اللغة العربية Arabic Language 2 2025–2026

60 7 علم الأحياء والأرض Biology and Geology 2023–2024

7 علم الأحياء والأرض Biology and Geology 2025–2026

61 7 التربية الدينية المسيحية Christian Religious Education 2023–2024

7 التربية الدينية المسيحية Christian Religious Education 2025–2026

62 7 Emar: English Series 2023–2024

7 English Pupil’s Book 2025–2026

63 7 الجغرافية Geography 2025–2026

64 7 التاريخ History 2025–2026

65 7 Imar: Méthode français 2025–2026

66 7 التربية الدينية الإسلامية Islamic Religious Education 2011–2012

7 التربية الإسلامية Islamic Education 2025–2026

67 7 الرياضيات Mathematics 2023–2024

7 الرياضيات Mathematics 2025–2026

68 7 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

7 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

69 8 اللغة العربية Arabic Language 2023–2024

8 اللغة العربية Arabic Language 2025–2026

70 8 علم الأحياء والأرض Biology and Geology 2023–2024

8 علم الأحياء والأرض Biology and Geology 2025–2026

71 8 التربية الدينية المسيحية Christian Religious Education 2023–2024

List of Textbooks
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8 التربية الدينية المسيحية Christian Religious Education 2025–2026

72 8 Emar: English Series 2023–2024

8 Emar: English Series 2025–2026

73 8 Emar: English Series 

Workbook

2023–2024

8 Emar: English Series 

Workbook

2025–2026

74 8 الجغرافية Geography 2025–2026

75 8 التاريخ History 2017–2018

8 التاريخ History 2025–2026

76 8 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

8 التربية الإسلامية Islamic Education 2025–2026

77 8 الفيزياء والكيمياء Physics and Chemistry 2023–2024

8 الفيزياء والكيمياء Physics and Chemistry 2025–2026

78 8 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

8 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

79 9 اللغة العربية Arabic Language 2023–2024

9 اللغة العربية Arabic Language 2025–2026

80 9 علم الأحياء والأرض Biology and Geology 2023–2024

9 علم الأحياء والأرض Biology and Geology 2025–2026

81 9 التربية الدينية المسيحية Christian Religious Education 2022–2023

9 التربية الدينية المسيحية Christian Religious Education 2025–2026

82 9 Emar: English Series 2023–2024

9 Emar: English Series 2025–2026

83 9 Emar: English Series 

Workbook

2023–2024

9 Emar: English Series 

Workbook

2025–2026

84 9 جغرافية الوطن العربي وسورية Geography of the Arab 
Motherland and Syria

2017–2018

9 الجغرافية Geography 2025–2026

85 9 الرياضيات: الجبر Mathematics: Algebra 2023–2024

9 الرياضيات: الجبر Mathematics: Algebra 2025–2026

86 9 تاريخ الوطن العربي الحديث والمعاصر Modern and Contemporary 
History of the Arab 

Motherland

2017–2018

87 9 التاريخ History 2025–2026

88 9 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

9 التربية الدينية الإسلامية Islamic Education 2025–2026

89 9 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

9 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

List of Textbooks
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90 10 اللغة العربية وآدابها Arabic Language 
and Its Literature

2023–2024

10 اللغة العربية وآدابها Arabic Language 
and Its Literature

2025–2026

91 10 علم الأحياء والبيئة )العلمي( Biology and Ecology 
(Science Track)

2023–2024

10 علم الأحياء والبيئة )العلمي( Biology and Ecology 
(Science Track)

2025–2026

92 10 التربية الدينية المسيحية Christian Religious Education 2023–2024

10 التربية الدينية المسيحية Christian Religious Education 2025–2026

93 10 Emar: English Series 2023–2024

10 Emar: English Series 2025–2026

94 10 Emar: English Series 

Workbook

2023–2024

10 Emar: English Series 

Workbook

2025–2026

95 10 الجغرافية Geography 2014–2015

10 الجغرافية Geography 2025–2026

96 10 تاريخ الحضارات History of Civilizations 2014–2015

97 10 قضايا تاريخية )الأدبي( Historical Issues 
(Humanities Track)

2023–2024

10 التاريخ )الأدبي( History (Humanities Track) 2025–2026

98 10 قضايا تاريخية )العلمي( Historical Issues 
(Science Track)

2023–2024

10 التاريخ )العلمي( History (Science Track) 2025–2026

99 10 التربية الإسلامية Islamic Education 2025–2026

100 10 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2023–2024

10 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2025–2026

101 10 الفلسفة والعلوم الإنسانية )العلمي( Philosophy and the 
Humanities (Science Track)

2023–2024

10 الفلسفة والعلوم الإنسانية )العلمي( Philosophy and the 
Humanities (Science Track)

2025–2026

102 10 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2022–2023

10 التربية الفنية الجمالية والبصرية Visual and Aesthetic 
Art Education

2025–2026

103 11 اللغة العربية وآدابها )الأدبي( Arabic Language and Its 
Literature (Humanities Track)

2023–2024

11 اللغة العربية وآدابها )الأدبي( Arabic Language and Its 
Literature (Humanities Track)

2025–2026

104 11 اللغة العربية وآدابها )العلمي( Arabic Language and Its 
Literature (Science Track)

2023–2024

11 اللغة العربية وآدابها )العلمي( Arabic Language and Its 
Literature (Science Track)

2025–2026
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105 11 علم الأحياء والأرض )العلمي( Biology and Geology 
(Science Track)

2023–2024

11 علم الأحياء والأرض )العلمي( Biology and Geology 
(Science Track)

2025–2026

106 11 التربية الدينية المسيحية Christian Religious Education 2023–2024

11 التربية الدينية المسيحية Christian Religious Education 2025–2026

107 11 Emar: English Series 

(Humanities Track)

2023–2024

11 Emar: English Series 

(Humanities Track)

2025–2026

108 11 Emar: English Series 

(Science Track)

2023–2024

11 Emar: English Series 

(Science Track)

2025–2026

109 11 Emar: English Series 

Workbook (Humanities Track)

2021–2022 

11 Emar: English Series 

Workbook (Humanities Track)

2025–2026

110 11 Emar: English Series 

Workbook (Science Track)

2021–2022

11 Emar: English Series 

Workbook (Science Track)

2025–2026

111 11 الجغرافية )الأدبي( Geography (Humanities Track) 2017–2018

11 الجغرافية )الأدبي( Geography (Humanities Track) 2025–2026

112 11 تاريخ العالم الحديث والمعاصر )الأدبي( Modern and Contemporary 
History of the World 
(Humanities Track)

2017–2018

11 التاريخ )الأدبي( History (Humanities Track) 2025–2026

113 11 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

11 التربية الإسلامية Islamic Education 2025–2026

114 11 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2023–2024

11 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2025–2026

115 11 الفلسفة والعلوم الإنسانية )العلمي( Philosophy and the 
Humanities (Science Track)

2023–2024

11 الفلسفة والعلوم الإنسانية )العلمي( Philosophy and the 
Humanities (Science Track)

2025–2026

116 12 اللغة العربية وآدابها )الأدبي( Arabic Language and Its 
Literature (Humanities Track)

2023–2024

12 اللغة العربية وآدابها )الأدبي( Arabic Language and Its 
Literature (Humanities Track)

2025–2026

117 12 اللغة العربية وآدابها )العلمي( Arabic Language and Its 
Literature (Science Track)

2023–2024

12 اللغة العربية وآدابها )العلمي( Arabic Language and Its 
Literature (Science Track)

2025–2026

118 12 علم الأحياء )العلمي( Biology (Science Track) 2023–2024
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12 علم الأحياء )العلمي( Biology (Science Track) 2025–2026

119 12 التربية الدينية المسيحية Christian Religious Education 2023–2024

12 التربية الدينية المسيحية Christian Religious Education 2025–2026

120 12 Emar: English Series 

(Humanities Track)

2023–2024

12 Emar: English Series 

(Humanities Track)

2025–2026

121 12 Emar: English Series 

(Science Track)

2023–2024

12 Emar: English Series 

(Science Track)

2025–2026

122 12 Emar: English Series 

Workbook (Humanities Track)

2023–2024

12 Emar: English Series 

Workbook (Humanities Track)

2025–2026

123 12 Emar: English Series 

Workbook (Science Track)

2023–2024

12 Emar: English Series 

Workbook (Science Track)

2025–2026

124 12 جغرافية الوطن العربي والعالم )الأدبي( Geography of the Arab 
Motherland and the World 

(Humanities Track)

2017–2018

12 الجغرافية )الأدبي( Geography (Humanities Track) 2025–2026

125 12  تاريخ الوطن العربي الحديث والمعاصر
)الأدبي(

Modern and Contemporary 
History of the Arab Motherland 

(Humanities Track)

2017–2018

12 التاريخ )الأدبي( History (Humanities Track) 2025–2026

126 12 التربية الدينية الإسلامية Islamic Religious Education 2017–2018

12 التربية الإسلامية Islamic Education 2025–2026

127 12 الرياضيات )العلمي( Mathematics (Science Track) 1 2023–2024

12 الرياضيات )العلمي( Mathematics (Science Track) 1 2025–2026

128 12 الرياضيات )العلمي( Mathematics (Science Track) 2 2023–2024

12 الرياضيات )العلمي( Mathematics (Science Track) 2 2025–2026

129 12 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the Human-
ities (Humanities Track)

1 2023–2024

12 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

1 2025–2026

130 12 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2 2023–2024

12 الفلسفة والعلوم الإنسانية )الأدبي( Philosophy and the 
Humanities (Humanities Track)

2 2025–2026

List of Textbooks
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